Advances in Psychology /L3233 fi2, 2020, 10(3), 367-375 Hans )i
Published Online March 2020 in Hans. http://www.hanspub.org/journal/ap
https://doi.org/10.12677/ap.2020.103047

The Relationship between Sense

of Responsibility and Academic
Engagement in High School Students:
A Multiple Mediator Model

Ying Sunt?, Yi Xulz?, Liangshi Yan1*

!Institute of Educational Science, Hunan Normal University, Changsha Hunan
’School of Education, Hunan University of Humanities, Science and Technology, Loudi Hunan
Email: sunying1904@163.com, xuyi1l904@163.com, “yanlshi@163.com

Received: Feb. 20", 2020; accepted: Mar. 18", 2020; published: Mar. 30", 2020

Abstract

To explore the relationship between responsibility, academic engagement, belief in a just world,
and self-efficacy, by using the Personal Responsibility Scale, Utrecht Work Engagement Scale-student,
Belief in a Just World Scale and the Self-Efficacy Scale in Positive Psychological Capital Question-
naire among 951 high school students, this research examined the multiple mediation effect of be-
lief in a just world and self-efficacy for the relationship between personality responsibility and
academic engagement. The results showed that: 1) belief in a just world and self-efficacy were sig-
nificantly positively related to academic engagement and the sense of responsibility; 2) belief in a
just world and self-efficacy of high school students plays a parallel multiple-mediation role among
the sense of responsibility and academic engagement; 3) the self-efficacy plays a stronger mediate
role between the sense of responsibility and academic engagement more than the belief in a just
world.
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1. 5|

WHEMEERAEWEIEHMMZR, RAEGEHEEES T AR E KB & =M AA (K
A, 2018). FHERREEHE PO E S, TURRIIE TN E G BRI, SCRUMTEmE? A
SO AN PR 8 1A BEIR AR BT IR 2 STH NI DG 2 S L A R AL

% 2] #% A\ (student engagement) /& — 5 2 STAH DG, AHXTRE AT BRI FRSETEEOIRAS, FARHE
BLFENE F1. ZEBRAIEVE (Schaufeli, Salanova, Gonzéalez-Romé, & Bakker, 2002). 7EH & EiGFHhRIA “FTA
BB “IREEETE. WTRRI, A M B OK e, sl s gutkir (Lei, Cui, & Zhou, 2018;
TR, MEE, 2019), B¥EFRBIL(Finn & Rock, 1997), & .LEENfEEE(Roth, 2013; Steele & Fullagar,
2009). KoM 585 FEAMBIR Zxt i AR ST NI, IR BEAL A PR AL (4175 WL, PROSHL, 6255,
s, 2013). SARGREICRITELE, 2017). #oRdra(FaK s, 2018)5%, AAMAMAEERIFHIMEM. 7
FEIEAE RN —FPA AL DR TR (252, 2007), WIREZREM AR 2 N BRI K. FET 0, A T
TR 7 S BN R R LA E VLR BEATIRAIRDT

TR fE T B CREAE L AT AR ST, BARO B O R g5 B BT e AR B AR 2 RS A
Ja R TR = (Mergler & Patton, 2007). ST &2 AU MANAE JJE B R PE, TR — A AR K
HIEAE THRRA AR, BAAS HIER EMA SRR R, 2w, FER, R5F, 2018). KEH
FORI, H A 1) ST B IE A U L Sl sl (F /K, R AL, 20195 B2 K225, 2018), RPSTT/EK
R, Pl RIS . Wong S ABURTFLAIL, SRR S LR L BT, 23575521 1)
HUABTE SRR /N, Z2)150, 2005), EAREKYHAT A > (Singg, Thomas, & Null, 2005), X L6771 1F /& 3
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ST =AE R RIARIL . BT RS, SRR 1. SO I ) 0 A 22 2R 2 ST 4N . iR
RO, B4, BRSO AT R A S BN INE 2 A L EERT L P A E LA TR AR

EMRZHEFEF, MENTEGESEE S MATNNEZERE ., W mEIRIA S, AR, 15 EF
ITRRAEERRET, AMERIAT BT A n) 52 21 2% ) 1 F8 Hoek P55 1 A0 62 A AR R (1 52l (Bandura, 1978).
N IETH RS ST B O AR B A %0 (1) B 8 & (Faccenda & Pantaléon, 2011), ‘8 MAME B T4
ISR A RN, A NIER H ORISR R ROZA 2, i3RI (Lerner & Miller, 1978).
M EERIERG, SEME “—afs, —aWoR” . AR RN, ITERE AR A ESAERE
TEFHDR(RA LS5, 2018 5y 1555, 2019), 17 23 1E HH 545 il 1) /M, BBIE B AR K B bRt A7 4% Bt (Hafer,
2000). >R —FNRRB N7, BN AR T RARI . Fitk, JHEE AT fed@
EH AN A AT AR B A IERES, HMsm Y ) ERAKTE. BT, ik 2. AF
G SAE TR S I A Z M A ER .

AL, X ESRAINESE R R AN EEA R PR B IRAER I, BRI
TEAT NI FLH o A TR 0oz (Bandura, 1982), gt it MR EREIMTSS, AR R RANL DK
71, DARAETHIG AT 1B FR IR RE 2 A, #RR KR H AR A SR EE T 58 (A « PEALH, 525, 1987). TifF
TSR MR S ) T B O AR R E 3R (Singg & Ader, 2001), 7 T X6 R Xk s 15 45 455 A (Rl
W5, 2011), Rk, ABATERTRESRAS IR (FT I, R A, 2016). T RGIh ARG F R A RE B ) B
KR (Bandura, 1982), it T/EEk iy H P RE AT e bk o [ TR AR BT AR 2 ST B KT 1E 18] T
Y& P4 K B 7TIE S2(Ouweneel, Schaufeli, & Le Blanc, 2013; $44&7FH, XIfE 4, ik, dtih, £7591, 2019).
BT, HRHER 3 HIRMBEERAE ST RS F I RN Z A A ER

25 b, AW —ANHAT 2 E AR (L 1), BRI S AT 27 S BN R 5Em [R 2% R H /R ML
BART S, B8 ATBBEEMA EHIYE SETHER G BN BB AER, R & 2 MR
RN, NI s b AR 2 S KRR 4R =

AEI R \

E 2 EIN

R
\ SR /

Figure 1. A hypothetical model in which responsibility on aca-
demic engagement
1. RSN F SRR RIZEE

S
\ 4

2. 7
2.1. #ik

K BENIRIRESS, M5 RE 38 e A B 14 AN T IR 8 A, SRR 26 1000 43, [R1IAChH 2%
)35 951 1y, HRLZE A 95.1%. HHRTIAERSTE 14 & 18 % 2 [a], 4R N 15.66 + 0.675 % . H 54
408 N, HE%042.9%, A543 N, HEE57.1%.
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K H Mergler %5 A (2016) % il if 5 /> 444 51T 1 & (Personal Responsibility Scale) 34Tl & . 1%
Rt 22 B9 (2017 BEATRIRRABAT 22 BEAMA T DA KRl 0175 28 A0 AT 42 1) =5 THI A U B4k 1) B4
AR, LAY 17 ANKH, R 4 20T JLP IR ZORAT s 4R R 14k B BN IR TESY, 1R onlim R
AMETHER R . AEAHT ST %8R ) Cronbach o R%°4 0.802.

222 FIBNER

K FH 2 S5 O\ B2 (Utrecht Work Engagement Scale-student, UWES-S)% 75 /0 4E [ 2 > BN FEAT 1 &
(Jikedz, wHE), 5KASE, 2008). 1% ISy iE T BRI e =ANERE, W« oI, FRIBRBIRN S id
WA 17T A%E, KRBT S0, L3RR “IRERAE”, 78RR “RRERA” . IHREATETE M5,
BorERR I HBN . AT, % =R Cronbach o %4 0.946.

223 AFEHREIER

K H Dalbert (1999)4w ], 75 &5, KA HI L ZZ55 (2012297 I SCRRA IE 45 S &% (Belief In a
Just World Scale). &5 13 Mk H, 08— MA IEHFYE SFMEA IEH G SHA4ERE . R 6
My, L3RR “EEARRY, 6 Kom “SEEMFR” o IHEITETE KT, BomE oA iR
BT E . APFH, 1%ERH Cronbach’s o 244 0.876,

2.24. BERYERER

K F 5k 25 N (2010) il AR R O B A i) 5 HH ) H AR RE 3R, ZERE S 7 ANIH, W AT
HOMBEIRERFG” « KA 7 8, 1RR “BS2AFE7, THRR “Be2f6” , BrERrE
ARG S . A5 1Z 2R A Cronbach o 2% 0.803.
2.3. MIRIEFMEIFELIE

AWK AR REN, RS2 s S A FE RS G, ARG At T . e szat o
BN GREDEAEREZ T . WRATH R E R, ERAEMEEERY G, MrHTES, %
FA BN OR L5 2L 10 2%, BT A 4 43 . SR SPSS20.0 F1 Mplus7.4 73 #r 54

3. R
3.1. £RFGERENEEI SRS

A F A AR s A I A IR S USRI oR, R HE T ReAEAE ISR T A R ZE . BERIIR)E, SR
H Harman B[R 746 3675347 FL R 7 vim 24656 (s, Jearse, 2004). 53R, R AT 1 MEF
HH 104, BHEDETFHRBRNATEN 23.99%, /N 40%[FIEFARE, R B3t
[&] VR ZE .
32. BETENTEHY. REEREXEREY

XA AN BIERREE A A IRt FHUE S A& TR AT, 248 & 8] A o< R B
K 1R, SEREFW, WA RPN Z AR EAS(P < 0.01), &AM NN 5HT .
3.3. AEHFRESMBERBEEN P ABIRLE

MRIETTAS, B, GRER AL (2014) 4 H A HE T 45 A 77 AR AR Y A 22 B e A 70 AR B R A 9 20
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IEHFHE &R B IR BEMI AN . 7E Mplus7.4 # A, FATE B2 & B model constraint 4] A ASEHL £ & H
AR HT O A%, IR, SKEE, PMECOT, 2014). $53, FRATTRAIWZERRIE [ 20 A7 Bootstrap 146 4
ARSI 2), HREECA 2000, FiH5 95% 0 B 15 (X A .

Table 1. Mean, standard deviation and correlation coefficient of each variable

#* 1 BTENTIHH. EEMEXRY

8 M SD TR AEHIMER B IR
T 2.85 0.33 1
AR T EE 4.05 0.73 0.333" 1
B e & 4.26 0.85 0.474™ 0.270" 1
E. LN 4.14 0.99 0.384™ 0.304™ 0.494™

7: "p<0.05, “p<0.01, "p<0.001, FId.

GER R, R ETE bR BRI (F2 = 82.895, df = 23, ¥*/df = 3.60, CFI = 0.983, TLI = 0.974, SRMR =
0.028, RMSEA = 0.052), Ti /%52 Filill A 1EHH 752 (B = 0.459, p < 0.001). HILAkAEEK(B = 0.667, p <
0.001)F1% > BN (B = 0.744, p < 0.001), 7 IF 45 & 02 Tl 22 > 3N (B = 0.104, p < 0.05), HIRALFE
5 3 TN SN (B = 0.239, p < 0.001). R ARG M AG S 45 SR (WL 2) I, I A RN i 2 Z = 5.186
(p <0.000), FHILATIH,, Ko IEHEFUE S A B RAEE IR R RN AE H AR RSB, HE, Bt
1 R4S 2 RN &l 9. 0.092. 0.305, 52 MM Z {54 2.049 (p < 0.05)#1 4.998 (p < 0.000). X3
BTE ST BAH R I L T, B A I N, 8N 2E 1) B RBRE B E A 2. B Ja, AR
AN ZE e e, B BRI A RN R T IE T FUE S AE DTN 2 ST RN AR A,
T ST ELIE RN R 0.744, BT AR AR 2 RN LA A 28.08% .

Table 2. The mediating effect of responsibility and learning engagement
2. RIERXE SHRAB RN LS

95% & fg XA
BNAE

Lower Upper

EIE
B 1 TR A EMHFUEE > I/ 0.092" 0.009 0.171
Bz 2 T — B R AR BN 0.305™" 0.182 0.405
NP I 0397 0.243 0.523
Ho HE SR PR 1 vs. k4 2 -0.213" -0.352 -0.085

AIEHFES

0.459%**

wﬁl *

EECIN

0.667\ ‘ /0.2:9***
EE %GR

Figure 2. The mediating effect of belief in a just world and self-efficacy between responsibility and student engagement
2. AEHFESMBERYERAERERSF IR EHHRNER

0.744%**
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4. ¥Hig
4.1 RERMNSHEZIKAEGEENIEEFD

DRI, TOTIERTT DURE IE B0 s AR 2 SN, XS AT AR AR R —B(E A,
KL 2019). PEAEIXRPEE BATREA UL RANEIN . 55—, TOEEGE s MR LA B B il fg
Hellison (1985, 2003)## ! 1) ##% H AL 2> 5341 4% 8 (Teaching Personal and Social Responsibility model,
TPSRM)IA Ay, HIRAZEHE TR E B AT 4. B IRIEH MOy T ARKE B bR, A Z R SE)
170, MR 2 BT RR BRI (A0, A RE, 2012). 2R —FoAASRKE H AR T AT N,
FE5 ) ERN R O N — R E R ES), WRIRES) . B, SRR A,
REdEHlE O, HKHIEE, FIBRNKPWHE . B, TR AR R BB R R (R UL,
BRURER, TR, MREHUE, 2016). ARIEAESOAFEIERS, HAMONE T AN, MEUE RTRER T AT
75 5E £ 1M HH (Roth & Steffens, 2014), HLAN%5 /)% SR BE P IR, s IS x50 - IAA - X
EPET S, ol AR, R H AT S, B, ST RGERR I MR BE S ST HRN
Ko BLESERFEH], X2 A SR I B 7R R A R B i rh AR IR STHRNKSF R, AR AR B T
XA TR R

4.2. RERBEZ QAEHAESHNERBEEREMT FEF IR

P A IEH ARG SRR AER, SR THTBEBRAT, 2 AR XA TR AT, 3R e
RIS S RANKCF, IS MR S 45 R — B Jiang, Yue, Lu, Yu, & Zhu, 2016; {F#4%, 2017).
AIREIIMRRE S — 7T, STAT R HRIG AN, 2 BN = Bl R RS H AL 2 54T, S 2 et 47 N (1
/N, ZEJASL, 2005), T AREE A H BE 2 SR AL AT A AMA T R B SR “ B A B FARA, A
IEH S ESE. B0, RIEA MRS, AEHRESEN M EE MO, FRT
AN IR & Ly KAz H br(Hafer, 2000), 78223 ERFRNK TS, ol g s (Dalbert & Maes,
2002).

UeAh, AR R I TR ARG IRAE TS S SN Z R S st AR o FEARIE 50 AL
RRBOR TR M R AN CRE M AR, X HIREE IS SRS i iR, HRIRRIA
NHE CHIRE IR, AT R I T s 0 2 TN KT X5 DR 7e 48 A —E(Liu et al., 2017; 447
PHAE, 2019). AREREN H TR IIKIE T ZA IhAK .. BRUELR. BRAR U LFER.
S AT SRR P R 2 S IR AR (0 T — 2 LA PR AT 55, A i 5 b A T30 45 T e SRAS eal, S8k
ThAARSE: , T 3 S A AT 11 FRARGE R [RIIN, 57T B AN A 2 BE AU 1) B VAR (X555, 2011),
M R FL R AR, RS o] BTN . AT, AT A R I e A I v R AR
HE 2 M L2 SR

XF P 2 A R AR I AR AT X LU A, B B BRI AE TTAT IR 2 ST AN Z TN A 285087 BE A T k5
fEami, HAGEEZER. Hil, @A B IX R AR 2R 75T DN, mTREZFE N
o AR B ORI SOO R (R, R AE, TR, BRIRE, 2016). X R IT /N A A T R 1 15k
PHAEMmIE”  “—aBEs, —ER” S ADHR O AT HIRE B RN B E A A A
A (#iME %, 2016), BRINMA I S A TE A 15O T IR > BB A, AT I BN K P E R . K
Uk, 385 R R A 0 R AR O B R L 2 S N A R

4.3. MEERERFKMARRE
AWFFLFEHEE T A IR A LTS S SRR 22 ST BN B P /28, B 1 ST/
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M I BN NAENLE], 5 72 RN, RS D EE SR B e A HE K
TR EO R, AREIYR LRI 1) FA— IR 7T, Joiioxt A B i R RO R AT HER, R
RAE T AT AR I [ BF TE 45 7= A8 B IR AR X ) S8 R AMRER SC R o 2) B Ak H AR I B B, ATREAFAE
MSRVFVERNL, NAZERE 5 RE 2T EEE, W2Ih. SRR AR A AR ST RN R, B
RN EAE . 3) AT B — T2 R 2 A HAT R A, Bl R AU —, ROk 2 e
PRBREE, R as RN E .

5. &
AW IR L R4 8

1) SRR AEEFES . AREEERE 7 S RN 2P 8] 53 IR RS
2) N IEHEFUE S E RALRELE DR 27 SN AR #4722 F P A s
3) SAIEMFE ML, AERMBEBIETURR G2 I BN Z AR E R AH A .

E&TWHE
AHIE 52 32 B B 4 BT 78 AR RV B 0 H (CX20190384), [ 5kt 2R 27 3L 4: 101 H (14BSHO83) % 1 .

S 3k

ABERLRL, RH(1987). Ahora > PG B R (Rr 20RR). ZERMTEA F 7R B FFFR), (1), 1-12.
ZEB(2007). VP AEMSTHTRNAEN 7. HFES5EH, (4), 41-43.

LHEI(2017). FELEFREHTE A HELH G IAFATEPIRF DT, LS. R Ha ik 2.

TiRIz, W, 5KAE(2008). HHICAREE ST B R INERIEN L. A Elf 0 PR~ 4+, 16(6), 618-620.

{3, 22K 25(2016). [ RS XA AR TR O RE s R S 2 IR I DR R, /I 7 e FAR( T 2 R IR,
37(3), 134-138.

Hly, SRtk EE, BENRE(016). MR ROLI S SRR AT SRR NS KRR, FEFFREF, (4),

53-55.
VUM, FRUIER, TRETT, MRERUE(2016). KA ARON RN SRR IR B B AL OB E K, 48(6),
684-692.

VEEPIR, XIMFME, B, VAR, £7591(2019). mhAEREAE SR B S ST BN 2l Bk ORI W
VIR N, 0K ES# F, 35(1), 48-56.

BEZ AT, FCF, BREA(2018). WIHA ST O Follk BUsh F s 22l B MR W R . B E TR,
497(19), 72-74+T8.

BRI, PAVRE(2012). [ BARE A RHAN R SR E. AE A F IR 2 FIFR), 38(2), 41-52.

257K 15(2018). A BFEL IR S0 R AR 2 ST NI — AN AR, O HEA fE S # B, 34(5), 576-585.

XINEEE, KB, HATNIQ01L). KA TR R RUBGE MR &R, TR A FFZ R H B FIFHR), 33(3), 35-39.

XITEAE(2017). G RIS 2 A 22 ST R M SR SEAR IR I TR B . P 4556 5, (4), 85-90.

B35, Tkziz, Ze3200, SO0k, #4965 (2017). W1 AE A TEtH SRS St H 2l sk fsEm B 1) 20 SC R IR SR 8 1F
WIRER. OHELXRESHE, 33(2), 191-197.
Wb, BRUCAL, 255, mlETE(2013). FEEASAUTHAI 52 IR R 2 ABRKRENRNMER. OHEARES
#5,29(1), 71-78.

JraEnE, TKORY), TE9(2012). A ETFUE S ERIVEIT RAEK LN NEBUET I, 17T RIE S 7
&, 21(6), 561-563.

/NG, ZRJ533C(2005). ST O FEARE TS R, 0 FEFI<, 28(4), 991-994.
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