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Abstract

Objective: To explore the relationship between life satisfaction, self-affirmation and learning en-
gagement. Methods: A survey of 465 high school students was carried out using the learning en-
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gagement scale, GHQ-self-affirmation scale and adolescent life satisfaction scale. Result: There was
a significant positive correlation between self-affirmation, life satisfaction and learning engage-
ment. Self-affirmation can positively predict learning engagement. Between self-affirmation and
learning engagement, life satisfaction plays a significant mediating role. Conclusion: Self-affirmation
can not only directly predict learning engagement, but also indirectly affect learning engagement
through life satisfaction. Based on the study, we put forward the strategies to improve the learning
engagement ability.
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1. 5|8

7 BE R NIRRT 2, MO NSRS N R R AIHT I B A 22 ST Rl
W R AR, oI L I 3], I BRI E X E R Bk, AR
BV R, BT VR I £ OB 58 RV R 2R3, I ThfE 2R W e #% B i T BE(Seligman & Csiks-
zentmihalyi, 2000) o BB 22 BN ST N ARG S8 MUALS: , 3= 5k FH AR A I IR 25 e N0 5478 .
Rltk, RS2 )4 st “BEN” BEFLRCH 7B . Schaufeli, Salanova, Gonzalez-roma Hl Bakker (2002)#
FAH T “%#2 N7 (learning engagement)iX —#E%r, NN I —Fi 5 I HHSCH) BURIK . T2 11
FEHIRES, BAR A, HRMERIONE 1. BT teah, 22 ST DRI A (1)
VR, ERERE RS AR B RS . BB AR Bt . 22 I BENRE IS TR, A BT AR R ST 4
BRI ER, S EMIRN A RE . N BRI R0 R T T R 3 ZAE H (Cowen, 1994); fERERCE 38 K
FCHFEET IR E AR T, B FHES NS, BATSZE BRI A5 258
RN . BEAh, mHEN A B E R SIR RSN, A s B 2 AU BR A R AR A7 T Y 5
e, FEEAER R 5 K NBRAE £ R A AR & AR A (Y u & Chae, 2020; Lombardi et al., 2019). 1,
WOR AR 22 S B, R ST A IR IR E .

H 315 i€ (Self-Affirmation) & — MR H C R WU 14T R, 3 “ B IRBFNH 78 8 BEARE B
FTEE 7S 1”7 WIAT BN R F 4 (Steele, 1988). CABHLUER | HIRE EEHE « MR AR KRR
iz, BIRE € TR S m AW F ISt OB b i e 5 20 I DA S G2 At 22 £ FE A
HIAE IR (Lokhande & Miiller, 2019; Ferrer & Cohen, 2019; Lakuta, 2020). Lokhande & Miiller (2019)8F 58 &3,
HIREES ARARREY), HE AT BREE TR sl A r) 5 ) RN . gE €
72 HBNAI B S, R~ B IRBAGEN AT, 8] DL i CO8 DA R AT A B4 sk 2> O B
(Wakslak & Trope, 2009; Cohen & Sherman, 2014). Fredricks et al. (2004)iAN, ZEIJ N ENFABAN
TN FIEBIRN =AM 2 oA, =Msr B, SLEER . Kl R ANBE AN I7
T —J7 TS S A AR 2 SR R R B UK SRS A AR B, O — 7 G B3R, SR
RN T IR BIARSK B A f576 3 S E I — R 51 B I H1T 8 (Ravindran et al., 2005; Ludwig et al.,
2020). HIRHEMEN—MRRAAE S, e CRE Bn TR ke, #5525 2400
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ITHAE AT EIIE R, AUEMMMENERES, BRI T BRI, AR (Reed
& Aspinwall, 1998). &1 H B H &M RIS TE 2 T AR P, MOAKN b 200 b 52 0 1 3 50 4 1 U 12
MAT R EATHTEZ R85 77, WIS BRI S A R A8 4, G B B O o RS, e
TENHIRE ST HET 00, AW TR BT 8 X2 I RN B A BHEE R TR .

HIEH EEAME AR O BRI, IR 5 I N A B, AR, WL AAR AR 1S 28 1 5
A B 92 S MR R AT N 8 Rl 2 (Ruch & Hofmann, 2017), #0A423%T# & & . Shin A1 Johnson (1978)
B R TAEVER R IORES, R IR — R AR IS A PN, RIS R EFER . VRN B R B AR
TERRAE NS RRUE . Deci Fl Ryan (1985)5 Hi 1) H B 1k 2 BRI A HE A0 3 75 SR 2 15453 B39 2 REIE =2
AMRIAT AL ERAERE, AR OB 75 SRAS 236 2 AN IA B m AR TS R, NI P2 A RRARAT S,
TR INEEN L IE SR S ) H ARSI T L, SRR ST R AR TR R R S ST BN K (Wefald & Downey,
2009), AEIEIHE R RANMA, A T R R 2 s 4G, Rehg DUE L A D4 AR 1 44 AN
FERRMIBN S RS TS, ST o JE T IXEERF 78, FRATTIA A AE T 6 2 BE A 1E 70 T 2% ST N
AT R R R R T B AT S R i 2 I BN, DU S A, AR R
NN PN

Dew #1 Huebner (1994)7EHR AT =B M52 M BRI 3 R I, 1 FRMER0) AR Va3 FE A A B L5
W, 175 1 R R A R R A e R () — AR B 27 50, Sherman Fil Cohen (2006)\ N B H & & A
R FF B ISEBBIHL, AN NAE U AR5 2 I, RS SR LB AR (15 26 R 56 . a8 B iy B 3R 11
AN, ISR AR AR 1 5 1A 56 e % 389 5 AT R AN BB (Lau et al., 2020)0 A= 15 =05k
MBI, FHERATHEN ARG € 5EEHREZREGEYIRR. FAEES TSRS
A RG22 B BRSBTS 27 2 I NP2 (Inzlicht & Schmader, 2012), 1fi H K H &
VBN —Fa] LASE O B 5 SR 10 77 20, SO Aot B BB 15 7, £ 1 %o A2 35 TR 3 B (Schmeichel &
Vohs, 2009), LA ZESIHIEC, REFEIRN BT, RFRUEEERHEEEARE e
BN TR AE

HAT, B RAMITEHE T 5 BN SRR AT T, — 50 7038 Bl TR 22 ST N
HR A AR 6 H A O BRI IR, 5 — 300 U SR T2 ST N B RS AL o ASHIE SN Sk SR 2 ST BN
VERZIEAL, MERARCo B S BT Sl N B3R S FAR VT R N AR B R AT % %2 . Wakslak and Trope (2009)
KA B E R BEINAL, BT BN E . R, ABFASE AR Hl1: BRE S
ABNFAEIEFm; [ el MR AZ OME RES 7oA 5 2 (AR 4, 1T ARV R A
TR (1 2 R0, R HEAMA = FE AR AT O, 2 I3 5B 00 NI 9T, B i 4 th i H2:
H R A T A I A T R R ) R F R e 2 ST B NAT A

2. fARGE
2.1. #iR

DA R A R e R, SLRINARS 7] 45 480 1, Hh ARG 465 17, AMIAEREN 96.9%. T4
216 4(46.5%), ZtE 249 4(53.5%). BARERSTE 14~18 H 200, —4E4% 101 A(21.7%), & 4% 191
AN@41.1%), = —=F2 173 N(37.2%)-

22. fIRIA

=k Nk
AW 58K F B Schaufeli, Martinez, Pinto et al. (2002)HF 572 4 il 45 )7 K42 25(2008)& VT 1M 5 o ST R
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EOBNER, AR 17 ATHE, i B EEEAGEER . R AW 7 St ik, 187
TR CTEABAT B CRE” AR, FRORF IR AR BN B RO 0.920.

HREE W&

AHIF 5% K Pl — M B i) % GHQ-20 (General Health Questionnaire) ™1 ) [ 315 & B2 (20T, M52,
2002), HAFE 9 ANEH . ZERNI TR 8L “&7 7145, & “B” 5 075. GHO-HEE €=
(O ER 1 7 BTG 2 0~9 43, 1570k R W H R E B MK E . ASHIE L 1 38— B0 R AU 0,780,

HOEEFHRE NS

AR SR FH 5K % 5125 (2004) g il 10 75 A AR AR TR R E B R, R RAHE 36 MEH, EAANYEE,
BRRAZWR 7 ST, “17 B 77 oM CRERFEE” B “RAERFE” , 5 EEmERY
AN (P AR T R R R, O SEAR R R . IR R RIS R, AHE T I P — B RO
0.856.

2.3. BIRabiE

KH SPSS23.0 SN B AT A IS M AR A RO A B6:,  # i 8 H Hayes #2371 Process 2
F7HH i) Bootstrap V550 H1 A RN 6 5 25 R REAT IAIE -

24. XEFERERE

] Harman FLIAZASBEXT = AN G T L ML R ik M= T i s, a9k, oAl
TR TS 209 18.321%, /N T llm FHH 40%, BRIt AT TR BEE AAFAEIL [R5 320 22 ) 3L

3. fIRGER
3.1. #RG AL D

X E B E AT B S BN HEAT P Z R AR S 04T, S5 R 1), b A B IRE E
AR S S ISP B IR

Table 1. Correlation analysis of self-affirmation, life satisfaction and learning engagement

=1 BREE. £EHBEMNFE RN ZEIHIHEXW = 465)

A M SD 1 2 3
1 R HE 4.320 1.874 1
2 TR R 159.611 27.292 0.387" 1
3 BN 65.097 18.282 0.244™ 0.358" 1

VE: % p<0.01.

3.2. £EREBEERREENMFEIVAZENDIHNIH

N TRV BB M BN R R TR AL TR R PR, AR Bl E A €N
B, YOIBRNNRAE, AR RN TP AR, T TIu ERAS R T A B . FR(LE 2),
DLEIRE N AR, FIRANRARR, S5 ARG ERERE LR8N DEREERN
AR, AR E, SRR E G ERIE R B EE: A E AT R
I HEN B4 R, B B R AR R B 2 ST N R B IR R BRSBTS %
ONEITINATE FIAZ /DN, 2 A A= 3 T S FE AR B JH 8 27 2] BN S 8 73 A O D o
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Table 2. Multiple regression analysis
2. BEGTEXANEIFSHT

EVEpp BRI S EVEES - &7E 2 i
SR A = T AR &= R R F Vi t
SN HEHEE 0.244 0.059 29.184 0.244 5.402""
A HEEE 0.387 0.150 81.633 0.387 9.035™
E- 3L PN A TR R 0.376 0.141 37.924 0.310 6.630""
H&HEE 0.123 2.640"

W * p<0.01, #FF: p<0.001 BEAY PR AR B2 bRAE AR R S HEN IRV 5 7R .

K AR 22 42 1E 1) B 4305 Bootstrap V208 A= Vi 5 B2 7E [ 3R 15 78 AN ST TR (1 v A 28002 S 28 P kAT
K36 . K Hayes 4mffill () SPSS %%, @I HHHL 5000 AMFEAA T H A 208 95% B A X TH], ) AR v s i
TE B 58 R 2 FN ) (1) R A 0082 R A8 o B S IX AT A . S5 SRR H, AR a e
FZE SN B RN 1171, 5 B3R 58 5200 % 2] BN SRR LL 59 49.29%,  H: Bootstrap 95%
BEAS X [H][0.654, 1.78 1 ]AVEFE 0, & BH AR TEN S AL B A2 S BN R R A RN 2 (L 3, 14 1)

Table 3. The mediating effect of life satisfaction on self affirmation and learning engagement

F 3. EEHEEEBREEMNE JRNER PN

95% I EL A7 [X [8]

1z SR HHE V¥ 25 S AR S BURE PR T 4 %
TR R
HEHEE - 8N 1.205 50.71% 0.308 2.101
HEREE - EiEHEE - B/ 1.171 49.29% 0.654 1.781
EEBEE
0387 \\\\\\\\\\\\\:i310***
0.123*" .
BRETE > FI/A

Figure 1. The mediating model of life satisfaction

B 1. 4 SE R E R R A R AR
4. Wit
4.1. BEREE. £E#HEESFEIB/ANENXR

4.1.1. BREEMNEIB/ANEI

AR TRV T AR E S IR R, A RRE, B3R 8 /868 1 i & 1 4%
No BWFRGERGUERTR 3, Miyake et al. Q010)WF 7K, #0 B S B IR € MMEMAE S22 1)
A RR G IR R I LA T d %4 . ARIGEHEB VNN RN A, Rk
AR A B IR E I Re, 21 B RESIWLTH I REaIER, MR 7 AR B N F7 EERR S
BSEAE B, AT MO B H A% R (Deci & Ryan, 1985). AN AFEAS LT 75 3R R A5 2355 12 2 AMA 2 A2 0
R, MR ER B B S HUEHAT R B s, B RYUE R RERIN E 2 15 $ A
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G FEE CEOGE. AT B RREIAT N, HmyeEd e ST . ok, #o08mbel, &
IV N o e A e SV s 9 Y i P P CB N E S A S SN N/ QU N S B 8 B SRR 1T 12 4
WL, 3 RAORH) B MR, I s DR X Y SR P BB 5 (Waaksslak & Trope, 2009);  H 3 H & 7] EA
AR AT M S R T 7, R 70 5 v B R 3T R 3 8 0 el R T A KR
SEBUPME B HBCRT, T BRBHAG SA2E 78 0 R RE A BETS (Cohen & Sherman, 2014), {22422 54N .

4.12. £ FERBEABREEME IBNEH AN

B AN R A S BN Z AR B3 BRI R, AR I8 R R, AIE E AL
RE N8 0 2 1 17 00 2 AR 1K) 2 STHRON S 3 AT LA A v W A R 1) e A A PR 2 A R 2 ST BN R AR R
Lannin et al. (2020)BFFUAIL,  HBH T TUAT A B B HME & se R g 25 45 R, @ id ik A ]
FIEMNARZ OB BRI A FEMT N ARG EN2EEERA AR, &
B, JEREE IR 2B TE G RL, Bl AE 78 7 AR R, db S DRI AR EE,
AR SN R BB S5 AT IR R B BRI I3 2R - Fredrickson (200 1) IR I 25 7 J& AL g e R 1,
AR 175 28 AR 6 RE 5 T 0 N HOALET , IO 22 23 A SEAR A R AE I 5 sUAE BN, 224 B 5 A A
K2 P RENS H B L SEOUAKR I H AR, SEOLEME, B IR RE T, 22 SR R
AR AR T R AR A 2 A B0 N B SRR TR AEAT RN TE 2 N TR R 3T L AR AR AT
TNAE B2 2T SR ARG R B PRI e R B R MUK e B RS T A S 2 P R Rt ), 7 AR B 2 52 )
BNAT Iy BRI, S22 0 B B 5 8 I A 0 Rt 2 TR T 22 A P 2 ST N

4.2. FIW|NEEDRIEST

AMEBARGRI 2 I BNAT N, — Ti R S O R SR, 5 — Ty TR S A AP R SOR e
B AW RE], B P AT S LA RE 1L T AR i SN . B, AR AR
BRI TR, AT LA SRR i B R AT R B BE— P O MR R 2 ST BN .

4.2.1. REFEERMNER

Coopersmith (1967)iAA H B WERGE IR MAX B O & I SRR 3 RN E R, BRMME
RN, B8N, MBRAMBFI4 . Dew 1 Huebner (199H)WF5EH, HREE S HRMERA %)
I F, Crocker & Knight (2005)#&H T B HRMMMEBEFIBCEE S, %318\ 8 B RMEBGE — M FRER
OIRE, A2 B MK RN B, ZBOm e DU R e B ERAME R, (R S
NBEDT . — 7T, Sl G0 FAEAME L R . —, BT AT DU I 52 a2 A 2l gt e B 3R
B, FAERAR, SHCEZIRE, FFIE RN ER, BOHH B2 AR B R R AR, #
SO KB FAEE e EAFM 2 IR 2, s R AT S 7 sUBR A  AR X i )
1B, G N — B F A F A R . A = B RN E R A, AR AR IA B HAR O B U, 2
ITEZMBEREE, HEBCHRRAER VIR, IFEAKNEEE S, IR ol s,
SCHLE S ERAR . S —J5TH, Howell 2017)WH7tdath, 4 NAE I B 20 (B B 3 E b /e 1) B 22
W EN ) B S Sy SRR, PR, BUMTEE I AR, AT RR IR 3 FH A 5 22 il 38 e 2% 2E B RN
R, EEREEENTEERMEE. Fln, ERES, ShE AR EE R, TieHRE 2
BREHEE R, —HS THEERNRM, Be¥ENEsBENRE% . FR, 755405 R
ot gy M RRIR A B RMMERSAT AL, RiFFAEN AR E E, RHIREEEIRNGES.

4.2.2. REFEHLBEED
A A A S DR EER R —, 5RERERN R AR S VINRR . CHUTFORI,
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#2154 8 J1(Social and Emotional Learning, SEL) 5 5 /D BTG R E R A E VIR R, o461
fE, A AT R RS (B R, 2020). A IBLERE I LA BT B BT S A DL AR L 1)
) INEREE TR A WA AT G R ), BEAS SR, RES T B YMEREE” (Wang et
al., 2019). FURLE H & AEZ I, BEGE RS R EA SR 1. — J7 kil 542 S PR A 1 [R5
RN £ B AR O R AR BRI BE), @ adHirie. AEmE. BRRlEr5 S¥EsS
FEPEEAT R B8, R At 2R ). B, SRR 5 2 7% > BN, PREE A3 Bl ik
AL RIS o s IR DA AL B BES,  BURh S AR R UM AR AR I RR BT BRI, AR )
55 R Rl YR KA. T, mrPAERE, AU AL, T2 R A R
%, BURNBRR. Fomay Lo ORI T, BSRR i A2 R AR B n) v B AR R R, 5
FEEAEERE RS ANDIROEERE, RN AP OB RS S 5] S AR AN L AR AN DL S T
WA, FRSIANERIER A, fEmthath g ae

423. REFEMELLIFED

S A FRAT TR BN S B4 ) 7 2K, A AL 23 SRR (Perceived social support, PSS) /24252 3 4
SCHRRE 43 i T AR R B, A — P A B N BRSO AR IR R R (Sarason et al., 1990). AHICHFF
RINATIE AL £ 37 F5 e % 32 1 A2 W06 75 2 (Gan et al, 2020). AR SR B KBNS, UM ST o
TH SR EERIE . Bk, BT S A a5 R ), 51 S A AR R W S 4 T 302
RS, KRR G EEATTERMIEM . 1\, AMREE R A 2 SR AR T(E AT
AN, O AT DA I3 5 2 AR i N B A5 A3 a4 AL 2 S e RE ), 3l 70 U A3 30 wh 3 B T A 3 S35 3
BEER S (A S AT i, TEHE PR 4bm65y, WA—4H, — A LR, BFRAS —RRE
Gl G R, M B — i BIA 5 — i, (RIS SRR AR S AT ok, 2 SR N ERAR
BEH., BEMEREANE, B, £HEBCEEE T EENERN, S THMMESR, E¥4RBAC
REVEAEH B ERSRI 45 T8EE, TR MBI IR B 45 T 85, BN S A 3R a il At 2 S
I8, TR ERAL R SR A A RO ATE A 2 S R RE . SR ARG Bk A N AL & R L E— RN E D &
L BRAR A VG R ) R RS 4, B BUR DO S Bk, P ST NRE
5. &g

A S ) A A A 1 7 R T AR VR R AR B R A SR S BRI R A ER . SRR AT
W € BE RS B R A IO, A B8 I I R i A 3 T T X v R A ST BN TR R
FEUREERN b, FRATIR T 5 T4 NGRS MR 2R 50, I8 I B2 2% A 1 1 3RS T /KT AR A 0 e R v
AR BN, R AR SRR R

EEUH
R TTHZRITRIH R (2018SK004): IR A AT TR 58 RSB LRI 51
S5

TiRAz, W, 5RHEQ2008). ORI BRIUGRUENTIE.  FE GO PEF 5, 16(6), 618-620.

B, MHEME, B, IRB5(2020). tha SR I E D EAEIEIRE R — AR R R, RO
Fudi 28(3), 615-618.

UL, MEHR2(2002). P CAEAE IR0 B ) B GHQ-20 45K M HAZ FERIUE. O BRI S H B, 18(1), 75-79.
FKMETE, AL, M (2004). FGEEAE A E LR SRR, OFFF 27(5), 1257-1260.
Cohen, G. L., & Sherman, D. K. (2014). The Psychology of Change: Self-Affirmation and Social Psychological Intervention.
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