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Abstract

The problem of study-weariness is becoming more and more serious, which will have negative
consequences for students and their families. Understanding the individual factors that affect
study-weariness can help reveal the mechanism of study-weariness and to prevent and intervene
study-weariness. This article mainly introduces the individual factors that affect study-weariness
from the following four aspects: academic factors, emotional factors, self and personality traits. In
the future, we can further explore other personal traits that influence study-weariness and the in-
teraction between the influential factors, and adopt objective measurement for research.
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1. 5|

B A 2T e, EAER L AR INE . 2RSSk — RIS, XfEsS
B R IR A PRI AT R A~ NKFRE, Al Re 5 IRFEE VM. R 2 — R
Tz IS, AR T — RIS REEE RN AL BTN, e “ ol 8 (academic burnout)” | “%
1A B (school burnout) ”. “ %2 (truancy) ” . “ A% B 8 (school absenteeism) . « 245 RLMEUE (school phobia)
“ 2 fGFE & (school anxiety) ” « “ 2242 44(school refusal)” . “FH.464 | 2247 A (school refusal behavior, SRB)”
2242 H Bl 7] & (school attendance problem, SAP)” &5 o PR 2 AN 2228 N NI K BROA 7= A 7 B s SR (5%
Fi5E, 2021), 1 B EEW R AR EIT (NS, 2020).

IREFWTE R, 23] T AR ZRMIMEIAEE R R (K EE A2 55) 50 . A SCAMRR R 2 A28
TIREFMMGMAN R, AFEFVHE, BENE. BRMASFERS . EiETmRANAMER R, Xt
THRR AL RS, X TR R Fp A9, BB EE R ME.

2. MRZEHEINEXEE

R DEMm I R EEARS, SR AAT i BT R (i 220 IR 22 B BRI, Xk
AR B EAFE AN AR Ty Rk B Ak RE .

2.1 AT RFHIF M

PR S ERACKE D, AR i ik i A5 FE AN 2T e 70 B A 2 B N 2 (Salmela-Aro et al.,
2009), FUAMATRI AN RINE 2, MBERS MRS AR, FENSEE RS2 M2 5HEK
Z(Ugwu et al., 2013; Schaufeli et al., 2002), H2&Mb45% N\ GEf% AR 17 H 50 2= A %8 2 = (Mardco et al.,
2020). 5 2% Virtanen %5(2014)%f 1853 &5 AT T — WM AR, H8 7 /A0 2 5 5 1Y)
G FARAL R85 00 & H I B I 1 L. S5 RRBL, NENMES S ENESS 5 m, arel
ToUI v P B Beade 22 AR BRI . 2P RS RV 1 A AR Al 22 5 R P 306 2 () B

freidt 224 (AT 2 5 Bt m] DUSE AR AR (0 220k e R, A R M 22 A% Bl (Archambault et all., 2009) AT
5l B ) (Skinner & Pitzer, 2012). MR ANFERE G IAMA, OO 22 RFI L &S FE R AR IR, 2k
RIERT L, AT G HBLR S R, FEX 5 AR S P B 47 S AN ) e T Flvh R mE, 2% L& R4 e
A E VAR NFR BE (A DG 284

2.2. FENEAR AR KRR

VFZ R RN, SR T7 20 IR B T R 2%, AN (] B A PR 77 20 R D 1) B A7 [ F5000 ER 27 - Gonzélvez
%5(2018) K FH & Je VA [R & 2% (Sydney Attribution Scale, SAS) Fl12# A% 45 4 114 & %% (School Refusal Assessment
Scale-Revised, SRAS-R), X VGHEA /N AEREAT T RA, 785 AR 4607 THI15 70 B e 1 5 A B A AT ek 2R
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WOAR T REME T Bk =55 77, R T@EMHEZRMIHE . Erfani Al Maleki (2015)t &3, JHH
TGS B E BEROCR, AE R R E bR E #RE 08 T 246 2 .

— U [F] Py 2= F WA R 5 RS R K REAT TR T LI 2 (20090)BF 70 R I, Hh 22 4R (1) 2 VA TR
VUGS (NSRRI R AR TTHR R &R . AN AT R 2R AN TR R) ) 5% s 8 B E . H
W, NAMEETER R s R R OO MR, WAMBATTIEER S FIE R RIEEG. Fik, Wb
Tl R A 5 G B T2 s B R

3. MmRFNREESR

PREI LB T RE 2 ™ IS G NP, PR ER ST . X S 1% 24 ) Rl e A2 5 50K 2 1) 3 it
R, AT REA PR AR R I .

3.1 RENRFNER

IR 55y BARREE . Tz VEARRERE . b A0 AR R A A = B 5 (Bagnell, 2011). (RIFE 4 121 k12 11
JLE, MRS A o B FE T B AR BT (Kearney & Silverman, 1990). JLEERT E2 IR AT g ) 5B
BRI X EAE B 2 AR I RME, BN SR AR By 8 T T ) 2R (Kearney & Albano, 2004).

Kearney (2002)%} 143 A HIE4 F AT AR E DFATIRA, KI5 fE SR 18 S WLtz
Wr, Hor SRR LSy T RIE 2 BN E D E R B . 1245 R 733 7 Brandibas 45 (2004)Hf
FRIIAE . |2 M R 4 S EIR 4 2247 y(Tekin et al., 2018). HAT 2 EEERE 1) JLE AW SSE Ak K
F, AAITEIEIE T W B R R F AR AR . R, BT R R AR A SR, 7
FECREILN, AR AT R R I H N SR PR B 1 R R R AIE DA A 3l M PR A 2 AT T T R PR (Haight et all.,
2011).

3.2. HIEBX R ZF AR N

AR 2 PR 7 — AT AR & PR b, 35 IR5 T D 4 22 R I AW AR IR BT A AR E 112 Wik
#(King & Bernstein, 2001). W7 R I, MARFIARE MG B = ANGE R (0 & it WRAs R0 JE R J2%) BB A7 (0 AR
JK(Schaufeli et al., 2002). JLETF /D EEHMAER S AR I 2 A RV, LE T RES KR Z M H WS
IR IRBRIRE ), HEWMACSMAMEANRE, &&FEIEL 2% (Egger et al., 2003).

FIAREPR AN IR 2% 2 6] R B R AR KR FE o (R4, AT BE 2 2 AH G A AT TG . G Quiroga
H(2013)IB R IR 1AL A TR X 1 b A4, RI-CAE G B RIS A IAER 2 nE F IR 5
IR . FFH, XMEINOC R MR R T B BONEIN S AR U, B2 IAT A
PRI B RAG &, IR H BT M5 B CAE SR 0 2RI T A R e R AU

3.3. R ETRENT RF TN

TR, $E4E bR LE T A A AR R RS A A AR B, 5 D SR S R 5 R 1T SR (Hughes
etal., 2010). WA PEAIZRIA HIHIZ PR R WL 015 26 18 15 SR HE (Gross & John, 2003). I\ PP —Fhid v
PERSRNS, B LARTE oty W5 AR DL SR 15 B 1 SR ¥ SO0 1 BEHEAT B P4 . Seibert 4%5(2017)
MR ST R I, NN PSR a TN AR B, SR XM od S 1 SR (1 B /D AE D R B IR 2. MU
BN — PG RN AR RO R SENg, K 2SS K MA S IR GG 25 R0k . iR LER AL
FHIE REAS B 1G 25 815 Sl I8 4 5845 By R B R 2 [0) i (Seibert et al., 2017; Filippello et al., 2018).

DA ERFFE R, & RS R 26 1 57 S0 o] B R B 805 D R4 LT e A E R R . BT
TG B 12 TR IR R AR RS R 3
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4. BiRFHERMABER
A2 T 1 R A 5 DR B IR (B T LD, RTINS T AR LI 56
4.1 WEZHNBERIIFR

H A TR M B CARFERSHIAR, 2 MAo Fodk 2 f b T B R s, B aREIR 2 5,
mE S E KRR

B PN 0] T AR IR 8 28 00 L, O A B DA RS N L Ak 2 R R T B 1) 2 4 A (Fuentes et all,
2011). WFFERIL, HIRMES N RZAFAE—E R . Gonzalvez 5(2019) i # T 1315 4 12~18 % KV HE
FE A, AR BT S5 M 2 R 4R 4 VP il 8 R ORI S [\ AR 24T v, I QB R IR W A
(Self-Description Questionnaire 11-Short Form) il & 274 i) | A &, A4 R R, HERMESHE1K—
SEFERE LT DLTIN 22 A IR AE 4 24T .

H B2k K (self-efficacy) 4 5 SCA— N A g B I Hb i 58 F 15 & (Woolfolk, 2004), 5& AXT H A6
I 56 AT 55 (1 E AT . Rahmati (2015)8F 78K, B R AER S S0l 8 R M s = (Gl 2 X
VAR FOVARR) Z FAFE ARG G R, HIRABGEEER, FiEmmiz. thst, AN
FORIN, T B35 R S5 B ) B FR AR B 5 % 2 I URE G (Samuel & Burger, 2020).  H R AE BB
55 I 8] RIS AE /MR AR BT, 1 B R 11 1 R e K STt T e 5 656 2 e 1) PR AR AR 52 R4 2 (1) T e
PG Bk, AR ERAEERC, M EHOWRRIEEGEL, BHHIFVER, KINBEIEST <
AR & B IRE |- 222547 .

AN, IEHEWF R EH LT R0 EHIIE (core self-evaluation) X 27l A B IR . 20 [ RIE [ 7
MR B B R R E B REE ARG &, (B —F A ANBHE, o0 BRI BB R AN AR
ZEE BRI . BRI, 0 BERVE N L B fn BOAE F (Lian et al., 2014). %0 B I
WP IARI “ 85957 A2 mT Re ik = S0 67 PR S SR AT N AE R T, I TE 25 5 R I L s
(Leupold et al., 2020),

4.2. EMmRFHARER

AR AR ST A 1R E AN ] 1) A 45 AN [ 9 158 5 b R ARG — B AT 7 s — ) . BEFER B, A
R R AE 2L B R e AR o

DRI AR, NASRRRE S s B e AR . Lol iR, s 8 5 A 4RE i )
PR JH . ANFIIE RN 256 TP 2 18] 5% & (Zellars et al., 2000). Petrides 25(2005) BT 58 B, A1 1t Fiks
P P AT AT 2R 2RI A F 2 AR ORI, R4 B RS S E R RIEM S, SAh .
BN Bk R El 250K (Seibert et al., 2017).

AN, EERZMAHEEE T EET URRE, FER. B4 L EERT ., /8 DR IE /18 N3
HURER, B S IR 522 X & F(Freudenberger, 1974). 535 SR —Fh 2 4ESE MO AARERT, 4
NEAGEEE: AR I5EEF X AN T 583 F LS E 5635 F U[38]. AL TR, el
SE 5B T G g BB YA (Hewitt & Flett, 1991). [AIRF, 4Rl i 5836 1 Lo nt 2l B R AL K
PR, R R B (Yu et al., 2016).

5. IRFHNEMBNABR

Br 7R ER . IR BIRMARREI RSN, 0 —AMERRER, B R R A EE P,
tenspl. B 5%,
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PR RS B . 2RI, SR B RE, BESFIER ML, HAEFN
TESNHLI A LU AT ANE SIHLIK 22 A2 4 D74 B R AT BE 1 EE/M(Chang et al., 2016). W7ESIHLAE BI T o lite &
I FTRAEEE . ISR AN E S AT BE 2338 ik # 8 (Chang et al., 2016; Zhang et al., 2013). 5Lz
Freab 2R M b, BRI 2R NAE LR . T ML (amotivation) Eb 51 58 =5 (Vallerand et al., 1997).
AU, WESINUERZ, TCRHLRIMESINLIERD, MRS 5 7= E K.

R R R 5 R UM . Ying 25(2016) LA [ fE 247 F OB G %, 3R T 0045 5 ik
(post-traumatic growth, PTG) 4% i & J& /] (trait resilience) 522 b s S I F L R 45 R KIL, PTG H24k
BB AT, PTG BT LAME OB AR 55 SR 3 /25150 0 B 2 SR AT 9 a1 38 T B 5 D 4R 28l 8 1 — AN H
fabr: OO, BERCSE R EIUE R SR DOITFZ T PTG IS B, B &R 1B RER PTG 58
KAMATHF o

6. [NEFRE

PREERE A ZEIEFE LR RUMKERERI . AN, 1B B NRETTIA 4 1m0 K
FHMAARE R . XN, ANFRRRERRS:, 227 AR MAR R A Z . KRR
WEFC, AT LA BN JUAN T 4R SRR N, DA B0 I 4 th HER #8752 DR 2 AR AH SR IR 3R, IR 21 BT
ANT- T A A2 R K AR

1) BRWE 2T M NRR PO RIS, teinseli st IS iaett. B, BRSNS,

2) WM R 2 M S BARR],  BLRAE R 2252 v iR . BUA IR T, 20T 7 AR R A
D2 A IR ZA IR, 2R, ASFAMAR R Z A T B E R SCEAF A, BN Z R AT REAH LR, A
RERAR A Z IR, A2 B EFERRE RSN, it MRERETRESRE. FERAME
SRR B . Rk, ARRIGBTIT, 722 4 B BT TR A 2, A& AL A,
S B AN FR A ERAE R R, KA ENZ ARG T IRMHAR A S %

3) KM IR TR RARSC R AR AR AT I E . H AR AR L, BAR LR R,
B2 K 2 Bl R AR A I 1 170 6 R AR A Wi, IR TR T 0 B i, 232 20
SN H G PR 22 A VRV R ZZ S5 R . ARORBUBT ST, AT DICR A SRS 2 7 5, kA
IWHIL B ARSI s, SRR R 22 RAHSG R ZR, Rl Bk Fs B (0 S 36 R 5 2 2 min (1 N AEHL Y o
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