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Abstract

L2 learning strategies and motivation, as crucial components of individual learner differences,
have attracted huge attention from L2 researchers in the last two decades. This study tackles mo-
tivation and learning strategies based on the learning experience of a Turkish student at Interna-
tional House London. This study uses the Strategy Inventory for Language Learning to investigate
the participant’s strategy use and explores the participant’s motivation with the help of interview.
The findings of the study suggest that while less controlling teachers and positive feedback tend to
motivate the students, more attention should be paid to strategy training for the students in order
to help students learn more effectively.
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Figure 1. Gardner’s socio-educational model of second language acquisition
1. Gardner IR & SIHIEZLHE &
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Table 1. Zeynep’s mean score of each category and overall average

= 1. Zeynep EVURMHER SO MEEEMED
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C. #MEFEn 3.66
D. Joiknseng 2.44
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Table 2. The Comparison between SILL items and interview data
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Mf3% 1. Strategy Inventory for Language Learning (SILL) SILL &3&

Strategy Inventory for Language Learning (SILL)

Version 7.0 (ESL/EFL)
© R. Oxford. 1989

Directions

This form of the STRATEGY INVENTORY FOR LANGUAGE LEARNING (SILL) is
for students of English as a second or foreign language. On the separate worksheet, write
the response (1, 2, 3, 4 or 5) that tells HOW TRUE OF YOU THE STATEMENT IS.

Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually true of me

Always or almost always true of me

e

NEVER OR ALMOST NEVER TRUE OF ME means that the statement is very rarely
true of you.

USUALLY NOT TRUE OF ME means that the statement is true less than half the time.

SOMEWHAT TRUE OF ME means that the statement is true of you about half the
time.

USUALLY TRUE OF ME means that the statement is true more than half the time.

ALWAYS OR ALMOST ALWAYS TRUE OF ME means that the statement is true of
you almost always.

Answer in terms of how well the statement describes YOU. Do not answer how you think
you should be, or what other people do. There are no right or wrong answers to these
statements. Put your answers on the separate Worksheet. Please make no marks on the
items. Work as quickly as you can without being careless. This usually takes about 20-30
minutes to complete. If you have any questions, let the teacher know immediately.

DOI: 10.12677/0etpr.2020.22008 88 [ Ah i B i 2 ST


https://doi.org/10.12677/oetpr.2020.22008

SILL
Page 2

EXAMPLE

I actively seek out opportunities to talk with native speakers in English.

On this page, put an "X" in the blank underneath the statement that best describes what
you actually do in regard to English now. Do not make any marks on the Worksheet yet.

Always or
Never or Generally Not Somewhat Generally Almost Always
Almost Never True of Me True of Me Trueof Me  True of me
1 2 3 4 5

If you have answered the question above, you have just completed the example item.

Now wait for the teacher to give you the signal to go on to the other items. When you
answer the questions, work carefully but quickly. Mark the rest of your answers on the
Worksheet, starting with item 1.
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SILL
Page 3

Strategy Inventory for Langnage Learning
Version 7.0 (ESL/EFL)
© R. Oxford, 1989

Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually true of me

Always or almost always true of me

s

(Write answers on Worksheet)

Part A

1. Ithink of relationships between what I already know and new things I learn in
English.

2. Tuse new English words in a sentence so I can remember them.

3. I connect the sound of a new English word and an image or picture of the word to
help remember the word.

4, Iremember a new English word by making a mental picture of a situation in which
the word might be used.

I use rhymes to remember new English words.
I use flashcards to remember new English words.
I physically act out new English words.

I review English lessons often.

0 e il N A

I remember new English words or phrases by remembering their location on the
page, on the board, or on a street sign.

Part B
10. Isay or write new English words several times.
11. Itry to talk like native English speakers.
12. T practice the sounds of English.

13. I use the English words I know in different ways.
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SILL

Page 4

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

25.

26.

27.

28.

29.

Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually true of me

Always or almost always true of me

wos

(Write answers on Worksheet)
I start conversations in English.

I watch English language TV shows spoken in English or go to movies spoken in
English.

I read for pleasure in English.
I write notes, messages, letters, or reports in English.

I first skim an English passage (read over the passage quickly) then go back and read
carefully.

I look for words in my own language that are similar to new words in English.

I try to find patterns in English.

I find the meaning of an English word by dividing it into parts that I understand.
I try not to translate word-for-word.

I make summaries of information that I hear or read in English.

Part C
To understand unfamiliar English words, I make guesses.
When I can' t think of a word during a conversation in English, I use gestures.
I make up new words if I do not know the right ones in English.
I read English without looking up every new word.
I try to guess what the other person will say next in English.

If I can' t think of an English word, I use a word or phrase that means the same thing.
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30.

31.

32.

33.

34,

35.

36.

37

38.

39.

40.

41

42.

43.

44.

SILL
Page 5

L Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually true of me

Always or almost always true of me

kWb

(Write answers on Worksheet)
Part D

I try to find as many ways as I can to use my English.
I notice my English mistakes and use that information to help me do better.
I pay attention when someone is speaking English.
I try to find out how to be a better learner of English.
I plan my schedule so I will have enough time to study English.
I look for people I can talk to in English.
I look for opportunities to read as much as possible in English.
I have clear goals for improving my English skills.

I think about my progress in learning English.

Part E
I try to relax whenever I feel afraid of using English.
I encourage myself to speak English even when I am afraid of making a mistake.
I give myself a reward or treat when I do well in English.
I notice if I am tense or nervous when I am studying or using English.
I write down my feelings in a language learning diary.

I talk to someone else about how I feel when I am learning English.
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SILL

Page 6

45.

46.

47.

48.

49.

50.

Never or almost never true of me
Usually not true of me

Somewhat true of me

Usually true of me

Always or almost always true of me

ws

(Write answers on Worksheet)
Part F

If T do not understand something in English, I ask the other person to slow down or
say it again.

I ask English speakers to correct me when I talk.
I practice English with other students.

I ask for help from English speakers.

I ask questions in English.

I try to learn about the culture of English speakers.
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PSR 2. Zeynep U SILL BRER

Part-A
+
No. SILL items Participant’s
Answer
1.| I think- of relationships between what I-already  know-and 3
new things I -learn in-English.
2.| Iruse-new English-words in-a sentence ‘so- I -can remember 4
them.
3.| I'connectthe sound-of'a new English word and-animage or 4
picture -of the ‘word to-help remember the word.
4.| Irememberanew English word by making-a mental picture 4
of'a situation in‘which the word might-be used.
5.| I'use thymes to remember new English words. 1
6. Iuse-flashcards to remember new English words. 2
7.| I'physically-act-outnew English-words. 1
8.| I'review English-lessons often. 2
9.| I'remember new English-words-or phrases-by remembering 4
their-location on the page, on the board, or on a-street sign.
PartB
10} I'say-or-write new English-words several times. 3
11} I'try to-talk-like native-English speakers. 3
12} I'practice the'sounds-of English. 4
13] I'use-the English-words I'know-in-different ways. 3
14] I'start-conversationsin-English. 3
15] I'watch English-language TV -shows-spoken-in-English-or-go-to-| 4
movies spoken in'English.

16] I'read for-pleasure in-English. 3

17] I-write notes, messages, letters, or reports in-English. 3

18] I first-skim-an'English-passage (read-over-the passage ‘quickly)-| 3
then go back-and read carefully.

19] I'look: for-words in-my-own- language - that-are- similar-to-new-| 3
words in'English.

20] Itry to-find patterns-in-English. 3

21] Ifind-the - meaning-of an-English word by -dividing-it-into-parts-| 4
that T-understand.

22] Itry not-to translate word-for-word. 2

23| I'make-summaries-of'information that [-hear-orread-in-English.- { 4
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Part-C

24

To understand unfamiliar English words, I make-guesses.

25

When I can' t think of'a word-during a conversation-in English, 1

use-gestures.

~

26

I'make up new words if'I-do not know the right ones‘in English.

27

I'read English-without-looking up every new ‘word.

28

I try to-guess what the other person-will say next in ‘English.

29

If'I-can' t think-of-an-English word, 1-use-a-word or phrase that

means the same thing.

v s |w s

PartD

30

I'try to find as many ways as I-can to use my English.

31

Inotice my English mistakes-and use that information to help me
do-better.

32

I'pay attention when someone is speaking English.

33

I'try to find out-how to bea better learner of English.

34

Iplan‘my schedule so-I'will‘have enough time tostudy English.

35

Ilook for people I can-talk to-in English.

36

I'look for opportunities to read as much as possible in English.

37

I'have clear goals for improving ' my English skills.

38

I'think -about my progress-in learning English.

W w |

Part'E

39

I'try torelax -whenever I feel afraid of using English.

40

I'encourage myself-to speak -English even when-am-afraid of'

making-a mistake.

41

I-give myself-a reward or treat - when 1-do well in-English.

42

I'notice if I-am tense or nervous when I -am-studying or using

English.

3

I'write-down my feelings-in a-language-learning diary.

44

I'talk to someone else-about how I-feel when I-am learning
English.

Part'F

45

If I-donot-understand something in English, 1-ask the-other

person-to-slow down or'say-it-again.

46

I-ask English speakers-to correct me when I talk.

47

I'practice English ‘with-other students.

48

I-ask for help from English-speakers.

49

I-ask-'questions-in ‘English.

50

I'try to-learn-about the-culture of English speakers.

wWlh|w|w|w

DOI: 10.12677/0etpr.2020.22008

95

Ep E E E

Ny

=

Siw


https://doi.org/10.12677/oetpr.2020.22008

B3R 3. WRTELIRL

Interviewer = L Interviewee = Z

L: So...S, how long have you been London?

Z: | have been ... for six months.

L: Why you came to London?

Z: Because of my husband study ... He is a student.

L: Ah Is he doing Master’s or ... ?

Z: PhD about Mathematics

L: Wow. That’s really cool. He must be really smart.

Z: (smile) Yeah, | think he is.

L: How long have you been learning English?

Z: For ... Actually | learned 6 ... or 7 years ago, but | didn’t use for 7 years. That’s why | forgot something. Ac-
tually | remember the grammar or words but speaking is weak ... always for me.

L: Was that in high school or college?

Z: Preparation for university.

L: Ah.

Z: Actually Turkish people start to learn when they are in primary school, but always we learn always grammar.
L: So in Turkish it’s really all about grammar.

Z: Yes.

L: Why do you want to learn English in International House?

Z: | am going to stay in London ... for three years ... and also English is universal language. It’s important in my
country.

L: Ah, it’s also important in Turkey.

Z: Yes. Yes. | want to speak with foreign people in London ... on my own ... without my husband. That’s why it’s
necessary to learn English.

L: I see. Apart from that, do you need English to find a job?

Z:Yes. | think ... in the future ... I can go study for ... about psychology so | can do Master about psychology.

L: Did you do a Bachelor in psychology? 4 years in college?

Z: uhm.

L: Wow. Can you read my mind then? (laughter)

Z: (laughter)

L: OK. So just like you said, it’s important to learn English to talk people and to apply for school right?

Z: Yes.

L: Do you set goals when you learn English? For example, by the end of the year, | want to be able to talk to

people in fluent English or | want to get 6 in the IELTS test.

Do you have goals like that?

Z: Yes! For example, when | start the course it was very difficult for me because I couldn’t speak good, but now
it’s better now than before. At the end of the course, | want to speak very well, flu ...

L: Fluently.
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: Fluently, yes.
: So your goal is to be able to talk to people fluently.

z

L

Z: Yes, without stopping.

L: Yeah. When did you start the course?

Z: Hmmm December.

L: Oh right, you were with my group.

Z: Yes.

L: And you have been taking this course since December?

Z: Yes.

L: So how do you find the learning environment here? Compared to that it Turkey. Is it different?

Z: Yes. Because the teachers don’t teach us just grammar. They teach grammar also but not just grammar. Ac-
tually we learn speaking, listening, reading and writing in Turkey but mostly grammar. Here ... They focus on all
of them ... without writing | think. | like the ...

L: the environment?

Z: Yes.

L: So you like the environment here better, ok. What about the teachers? How are they different than teachers in
Turkey?

Z: Teachers here are really nice.

L: In Turkey are teachers really strict?

Z: Actually no. Some of them are ... strict.

L: but not all of them.

Z: Yes, not all of them.

L: How are they different from teachers here? Who do you prefer?

Z: | like teachers here...they encourage us...they say “good job” ...they always encourage us. They talk to us
like ... friends... | feel more...confident. Sometimes they will ask us to choose our homework...

L: So more freedom right?

Z: Yeah.

L: Does your husband support your study?

Z: Yes.

L: Does he help with your learning?

Z: Yes, he encourages me, always. “You can speak.” “Don’t worry.” And he always tell me, “You can talk to me
about English.” “You can ask me questions about English.”

L: That’s really nice! And what do you think is really difficult when you learn English? ... What is the most dif-
ficult thing for you?

Z: The most difficult is ... speaking | think (laughter.) Actually | learned a lot of words and | can understand
people when they are speaking in English, but it’s difficult for me to speak.

L: So you can understand them.

Z: Yes, but when | want to speak English, the words won’t come in my mind (laughter).

L: So you understand other people and you know what you want to say, you just can’t express it in English. |
know that feeling. Do you feel confident about learning English and using English?
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Z: Actually sometimes, yes.

L: When do you feel confident?

Z: Sometimes | can speak easily. Sometimes | can’t speak. That’s why sometimes | feel comfortable ... | feel
good about learning English, but sometimes I think why | am here in London.

L: Aww. Is that when you can’t express yourself?

Z: | feel bad of course ... sometimes. | have to speak English with people.

L: Yes, | know that feeling. So is it important for you to get good grades in the exams?

Z: Yes. Yes. It is important for me. For example, when | was in the university ..., | worked hard ... and | get to
high level. I always want to do more points.

L: Ah, gain more points.

Z: Gain more points yes. That’s why | worked hard. Actually, it’s a good thing without exam, it’s easy and very
enjoyable. (laughter)

L: Ok, so you don’t like exams but you feel really confident when you get good grades in exams.

Z: Yes.

L: Ok. Do you think you are a successful learner? From 1 - 5 what would you rate yourself? 5 for really suc-
cessful, 1 for just so so.

Z: | think I am ... 3. 3 is enough.

L: Why 3?

Z: Because now | just started. If | work hard maybe in the future I will be a 5. (laughter)

L: Yes, | agree! You will definitely be a 5 in the future. OK, let’s take a look at your SILL answers. So how do
you usually remember new words? You wrote that you seldom act words out. Then do you imagine pictures?

Z: Yes. Yes. Sometimes | look up pictures to help. | remember the picture.

L: When do you usually need to speak English?

Z: When | go out...in London. Also, when I am here (International House). | speak English with other students.
L: You mentioned that your husband really supports your study. Do you ask him questions about English?

Z: Yes...Sometimes | ask him if my sentences are right .....or how to say something in English.

L: OK. I think I’ve got all I need. Thank you so much for your participation.
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