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Abstract

In this study, the researchers via a self-designed “interesting mathematics reasoning” with do-it-
yourself embodiment in the mathematics course, explore the impact of the program on students’
affection. Results obtained from questionnaires and students’ writings have positive effects on
students’ learning motivation and interest.

Keywords

Course, Interesting Mathematics Reasoning, Motivation, Interest, Affective Domain

R [ BREPHE | RIEHB2EHERERT
Bz E

FHA, §XE
LR B AR A L, B AR
ERFR R TR, A9 4

Email: ing@ntc.edu.tw, twz@ntc.edu.tw

Wk H i 20164F4H6H; FAHHB: 20164F7H28H; KA HM: 20164F7H31H

 E
A ALK MR AE BTHEH SRR EE | 1 PHEERE B, KSR ENREEERRE.

WEF|IF: W, WOCE. BRI DERECEREE | SRR R RN SR R E]. BEE, 2016, 6(78): 1-5.
http://dx.doi.org/10.12677/ae.2016.67B001



http://www.hanspub.org/journal/ae
http://dx.doi.org/10.12677/ae.2016.67B001
http://dx.doi.org/10.12677/ae.2016.67B001
http://www.hanspub.org
mailto:ing@ntc.edu.tw
mailto:twz@ntc.edu.tw

R, W E

BRAGSREHMSRBACARNMEE, BHRELBEREBBERTEE ERKNEM.

XKigid
e, BOREURERE, Bl BE BE

1. WRENRERREE

(B} € (National Academy of Science, & NAS, 1993) [1]%} H Al B A b = Bh e
T 1) BEREAE R RMARMERECLARMNTEM SR, MEZL 21 tHhadE R WEAGE /) (fundamental
aspects of literacy). 2) BB AR | KA. HIEA SEME. 3) MREMRAA SR A BT
JEZSAS T Z BT 4

4 WUR T E[2] (National Council of Teachers of Mathematics, f&i#% NCTM, 1989)45 H & s 4
WA ERF & = TAREHE: 1) 2R3 [ 3R (knowing) | #iE, #ig % [fi(doing) | B2, 2) $eftea/: ik e
DABRARSSCER (A0, &5, WAL AUBEERE A B S AETE . 3) AR, DI BERM RS .
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Table 1. Frequencies from questionnaire about students’ motivation and interesting
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EE—E, HE1LE, AR FHWEARBENITE. iEs2HE ], FREANBERZ,
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Table 2. Frequencies from questionnaire about teaching
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T 4.88
AUERE: 0.32 04, ZATREAFMMAMLBINAGRI(ESE . WG HEL 4.92 0.29
05. Lkl BBl RAF, Res G HEal BIAFIEE S5 4.92 0.29
06, ZATife B RS A ISR SO, IR SIS A A S5 TR, Lo AR 4.92 0.29
07. HARNAETEYEM, T H SR RA MR 4.83 0.39
08. ZANFEEINGAEE BRI, WE ) ICE 3 ¥E 4.92 0.29
09, AP RTE 4% R AR SRS R, SR THE SR 4.83 0.39
Eﬁm jﬂgmﬁg 10, FRACEPIRBIIRS, BHEMERN A 7R 4.83 0.39
FRYEZE: 0.32 11, AT B 20k 53 492 0.29
12, IRER %8 B AR R I B e ] o R S — 2D £ 1) B 4.92 0.29
13, WAL M AR 22 B ARk 5 0
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Figure 1. Students’ learning impressions
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