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Abstract

Objective: To explore the application of a series of PBL teaching mode combining basic and clinical
teaching in hyperthyroidism teaching. Method: Three classic series of teaching cases were formed
by integrating multi-disciplinary knowledge about hyperthyroidism. Sixteen graduate students
were equally divided into two groups according to the random number table method to carry out a
series of PBL teaching of hyperthyroidism. Before and after teaching, theoretical assessment,
learning ability scale (self-evaluation of students) and comprehensive ability scale evaluation
form (evaluation of teachers) were carried out. The changes of clinical comprehensive learning
ability of doctors before and after teaching were compared, and the satisfaction of courses and
cases in this teaching was investigated. Results: (1) Before and after the teaching, the theoretical
achievement, autonomous learning ability and clinical problem-solving ability of regular training
doctors were significantly improved (P < 0.05); (2) The clinical thinking ability and the ability to
share what they have learned have also improved (P < 0.05). (3) 62.5% of the doctors are very sa-
tisfied with this course and 43.75% are very satisfied with the case, but one doctor is not satisfied
with this PBL course and the case. Conclusion: The series of PBL teaching methods, which combine
basic and clinical teaching, have a clear teaching purpose, and the key points of ability training in
each stage are prominent, which can effectively improve the active learning ability of the regular
training physicians. It is worthy of further popularization and application in the regular training of
endocrinology department.
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Table 1. Comparison of students’ written test scores before and after teaching (X +s)
1 BEANREEEREZRGHLR (X +5)

1% e Cil) R t P
451 69.63 +7.69 83.00 + 6.08 ~6.007 0.000

32. AFARFEEFIRNERTHERER
PBL ## ) A4 B 57 2T B ) S oI PR 1) L e 1 B iR i, 2253 B gE ik 4 (P < 0.05),
B e AN R SBVAIERE 77, SRR R WL B Ge it A 22 5 (P LK 2).

Table 2. Comparison of the evaluation results of students’ learning ability scale before and after teaching (X +s)

=2 HFRREFEFIRNERTHEEREE(x+s)

SR 2% HER IR t P
HEE26eH 3.37£0.72 4.19 £ 0.66 2.93 0.010
EilIN7YETi vl 3.12+0.18 3.63£0.20 1.94 0.072

R LRI DA i) R R 7 3.37+0.62 4.25+0.58 3.96 0.010
= BV R ) 3.31+0.20 3.81+0.16 1.73 0.104
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Table 3. Comparison of the results of teacher’s assessment scale of students’ learning ability before and after teaching
(x+s)
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3B 7 ) L RE ) 1416 +1.11 14.00 £ 0.74 -0.48 0.638
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Table 4. Students’ satisfaction evaluation with PBL teaching courses and cases

F 4. FEXT PBL HFRIER ZHINHEEITMN

PR PBL ¥RFE(%) PBL Z(%)
e (> 80 47) 10 (62.50%) 7 (43.75%)
— i (60 43~79 43) 5 (31.25%) 8 (50.00%)
AR (< 60 47) 1 (6.25%) 1 (6.25%)
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