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Abstract

In recent years, there has been a surge of research on focused written corrective feedback (FWCF).
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However, much of this research has been based on experimental or quasi-experimental designs,
concentrating on a limited range of error categories, thereby overlooking the practical needs of
teachers in real classroom settings. This study aims to explore how diagnostic writing assessment
can be leveraged to improve FWCF practices in authentic L2 writing classrooms. The results reveal
considerable variation in error density across student texts, with higher proficiency learners pro-
ducing fewer errors and writing longer texts. Common errors include issues with verb tense, word
choice, and punctuation, while more severe errors pertain to sentence structure, expression, and
word choice. Furthermore, diagnostic assessment of students’ written accuracy not only effectively
pinpoints their strengths and weaknesses but also functions as a valuable tool for delivering in-
structional feedback and facilitating self-assessment, playing a pivotal role in classroom writing
evaluation.
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1. 518

B AR BN & AR 213 (L2) s i s B PR AR VG & Bk 2 —(Wang et al., 2016) [1]. B& 1 1E
AR R A A G AR RSN, VR 22 A S 20 O T I e R RE AR T A A A O 1 R ) R
(Harris & Silva, 1993b; Hinkel, 2002) [2] [3]. A T B4R S51ERE S, BORAN FEREHE, B0
OB R S, TRA SO 2 A 2 5 (1 H LM AT e 5 B #04 AHH B R (Hattie & Timperley, 2007)
[4]. 1E4N Hyland (2013: p. 180) [51fa ). “ Rt N SAEFF-AUE TAMTR A, A 1A 75 R A1 'S
E TR RE, AT EREX 2R BRI IE R A E R . 7

R S R AN g R AL EE SRS REE, I HL P M DT S AR 1A 4EE (Ferris,
2014; Lee, 2019) [6] [7]. %A1, TEVFZIOEMERNIMEIELT, SIEEABNIE S 8L T A (Hyland
& Anan, 2006; Lee, 2008) [8] [9]. X Fh LATE & T AN 32 BEOGHE s W AR IRAEAL G2 (1) 27 A 14 5 T A JE 14 S
T5t(comprehensive written corrective feedback)H, JHH ZUMxS 224 () TR AT A i A5t . SR, 256
PERHA] BV R GHE R — P sk, R 2 8, Bl e S8 A\ R &, JF BT Refli
A IR B R SORT R = %) 73 (Hyland & Hyland, 2006) [10].

T N SR A TN BV B RIBR I, 22 gt T AR I T A IR S 15t (focused written cor-
rective feedback) k&AL G T IEPE B I0T7 58, BIAER o 22 4 5 4 v (R R i B R S R AT S 1%
S A RN B A T A AR BRI T BT RSN, (R e R 5 32 B S e B s Ie v, HodE s R
K DB LR G IO, IX SRR 08 W B F0 A e B A B TS bR 75 SR g AT I B . DALt
EFHINNTEE Z TR IR REHUERRR RN, FHARYE 5 A AR S0 NS (E i 1 R A
BE PR ML AT I 5t

M 5N, ARUFTCAEBIE A W IR IF R 1 — DU T JL 50 5 R TR 1 SR AR A5 1 4 TR M S st
B AE TR IX P S I E 4 1 22 AV 5 MR I A F At S5 AR 4 B2 D7 THI (0 R0 o AR AR il v AT id i 12 B
PED R G S 58 AR VA THT 4 1 S 15 S B
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2. EASMEXTAR
21 GFEMMBEMPEYIEY RS

ZEA T A IEME 5t (comprehensive WCF)E SCHRHR 2 A s BOMAN 2228 #04 0T Bg = A= SR i s2 e
(Lee, 2019; Ferris, 2011) [7] [11]. XI THBUMMF, L& MR GFERT B2 5 0 1072 000 B AF o i o 5 22
IR, G 28 FIZH 2 (Lee, 2019) [7]0 IXFPLEE ML 48 (1 77 XAT BEXT ST B 4 A J = A= f T e, # 3L
IRE N “HEHZESE N7 (Hairston, 1986: p. 122) [12]H1 “FE0HL%8 7 (Lee, 2010: p. 148) [13], FEAT At S EHUT
FEXT A B AR AT RS R Z DR SR, I S it R A3 FE AR MR T4, oV X 2 A AR I 75 SR AT
A 3051 F 53 F(Lee, 2008) [9]1. *F TR E, i RBUER RICAE 78 R ARl XA
155 7 24 S /S HL(Hyland & Hyland, 2006; Lee et al., 2018) [10] [14], & A[fig S8 “f5 Rid#”
(Bitchener, 2008: p. 109) [15]. H48 —LEAfF 78 A BLLE A VR i AT Re £ i 15 5 #ERf 74 (Bonilla Lopez et al., 2017)
[16], (HIXLERF AW H G RAER BT IOE, 2RSSR NEAT, oo B ST B A A R .

A A 17 & (focused WCF), B ZUMNT 24A4: SR TIE R E S it BN 56 1 I B 1)
R TT % (Lee, 2019; Ferris, 2011; Lee et al., 2015) [7] [11] [17]. A S i PR HL g o 4 R A i /0,
S ) AT REVE R BRI B S . ERIIRAE A (2023) [18]%t 34 WSZUEME FHEAT T In b, 4 R B b
() BRI B RO R AT EURE HE BUE P REZ AR ARG, U R
pr e R ORI RS 4% o 14T KRR 855(2021) [19]AERTF 7T Hh R B, B8 P i 41 1B M S Aont AR i 5
TEE IS I BUR 2, BRI T 50 & 2R EEILESE P ERE M AMRE . SRS, REME
SR AN AR T 5 T B, 800 AT DOKERS 7043 N A S 1 75 T, 2% 48t 5 R BE/E S5 4 TP 57 F {5 (Lee
etal., 2018) [14]. #A1f0, IAWFRZAESLLG KM AT, SR ARG, BFHE 2RI R ER
TRAE BRI RUR

2.2. BEMFEMENRROISEH MR

TEE SR E IAET T, Sl SR AR 5 T2 1F M S i B 1) B AE T e B E AR R, A
FARW, X — 0] A] DOl I 7R S AR PRI AR I #4792 Wt S A AR A i ok . R Ferris (2011) [11] B k¢
SWEERRR R PTATE, DA ETTRERER I 2, I CBUMTE E BE L] IEH 15 I A R WL %%, (HARHIF 700
g, WL T W Tt ) T A 2 TR 5 T B I WL SR A L5 A, Behs T R S St B AR AR, T
B ZEAE B SRR . R IR(2019) [20]38 -5t LA T AV iR A T BRAG , 3047 T 42 s Btk ik, Jeah
WA A TAESERRRE S, BARAFL . BA, AEAER AN AR FOE B
Fo IXRINS WO LE VR 22 A P TR A R 7 T OGS R, TR SE AR 7 2500 2 B8 in 3840 A 280R F
G R, CAMGETE SIERS . 2 WrE R R =R B R A v T IR A S AR, XA
PUNREE R B AR R BLE BRI AMKHS, IE T 38 S ERAT M IELEE, MR 5 3t 2 (a5
BER R, AR S BT F (Carless et al., 2011) [21]. 4R, 55T 5 12 Witk il A 5t HE T
Pk, BLE MR FTFE ELE R /b B R A TP P08 B S ER (W Kim (2011) [22]#1 Llosa et al. (2011)
[231), T A ) v 2220 B8 5 HERTE . Xie (2019) [24133E4T OB 77 A8 Mk — 53 T 2048 B BEE =
PR W T, R HIT R SR IE 1 FE R 2 2 3 B B T 2800 2% e s 96 SR AR MR IR BRI H AR %,
(B ILAE RSB o ) N AT AR B, Bl i s 7 208 33 Pl i), wlgeid 2B, AMEFK¥#
FOm ARG

2.3. BHMMRNERSH
FEAS TR IEMERAVE RIS W PRI R, 5 B 5 2 A KT AR I B AR IR IR B R . AR CA X
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TR 2 W 1 5 1 It 5 A 0 SRR (n e ) AT X 0, (HARWEFEE N, X R B2 R AR PP A
#ET AR F A< £ (Knoch, 2009) [25]. PRItt,  #ome] LS I RE /0RO, JF e mbrichiie.

CWHENAW & =A T ES R HIRE R BRI AR ™ B (Xie, 2019) [24]. IR E TR REH
AL SCA A RSR SR, AT TR SIS S UHER I . BRI B A R 2 ) e R A TR
TR %™ FE AV S8 SCON R DR AR ™ SRR IS o O St SR AR SIS DGR 28 8™ . [ 5 (James,
2013) [26]. JREHHE R RIERE 9 B, AT B RTE RS, FOVERZMEERE. AT
SCREHE: 2R MERR IR AR E P H, 1 U Z R IE R R R M .

3. ARAZ*
3.1. FAEEHR

AT 25 i w8 P TR 2= (UL R 20 AR 28 — BT R AR T RS U AN BELR, TR 2
EPAPEG, FA S — BT RSB = T8 RS, XA RS B DU AL AN R B0 R . FES8—
K, FEMHYE, FULS5IRH LT HERR AL JER A2 JE) I BEAR S5 AR . TRTE 28 — FT K 2%,
SRS b RSB MR ST T . BB AR R I A g N BL BE, T 95 AKCE AR AR 1 2
AEMEEN B2 FE(LL R 5IFKA BL Al B2 3E). 4 121 #2425 T AR . WA 5P AR R
W# 1,

Table 1. Basic information of the 4 participating classes
Fz 1 ONME5MENERER

BT TR
HE 2% Al A2 B1 B2
E LN 30 32 31 28
HEEIKF s HsE 2 73

32. REE

3.2.1. FIESRIRAER 572

NBATIZ WK, A E SR HE T — B R bt IR PR A m AR 90 R
YESC, VAgPE SR 5 0dE ) T AR TR R RS (LN 3% 1) R IR IDIERE T, EH R HE T
KPR I LPRIE DL . MIEANERAFEAE L Pt 77 2, AR S 1% 45 5 B T30 AN 2 A g A0 52 ) 2 i
Tiide Bltn, an SRR A LS AR IEAR R AT 5 B R 2 IE, B2 1R AT By ) 1 S M
R, AR GRS bR R AT 5 B A R R B

(1) There * had many dirty things on the beach. (Hi741%)

Smoking is harmful to health *, it will make you tired easily. (Fx 5575 5 5 1%)

I X O AT AS MR RN E A R I 2 AR, W R ETR:

(2) Luckily, they * have a man came. (1] 1-45 K 15%)

*After about 10 minutes *. The police arrived and * tell all the * person on the beach to leave. (F—A] £
AR

BeAh, Remtgin T B BRI, T AR IS L TG I B O M A T SR AB IEH P K ) TRy
iR, Bt

(3) We not only enjoyed *the sea water, but saw a real shark.

...when we went to travel * the air-plane, | saw...
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HHAHRAR, FEHRE R LA L — AN, Fa:
(4) ...the lifeguard complimented Peter * that his bravery.
*One they arrived at the beach, Jacky’s parents went swimming.

3.2.2. HME SRR

AWFFE T — B A SRS LM R N2 SIS TR .. SIHMESmNUEE . 1w
iR — R CHUIRAT I 2IAH, Ja IR 2 A TEE i EBo 2 F B — ORI esh ). 244
i ELAE 40 7B AR A B — R i . SR ASR A6 1 75 CHEAT , JUITR) 2 A AN Ao 3] S B3R
(YNGR

3.2.3. ol

TEWEE T 121 B R SRR SCAR G, A A& IR DU R B BRIEAT T Vg . Bk, St 7
BRESCHFE, USRESIARKE . Rl i, S0l T “HR%E” M “ghRmEd” e
Mo BINE G FRGRE B w SO RR B SCA AR I AN [R) B R 2R (James, 2013) [26], {HHT T 121 F/ESCA
Tt 34,149 7, X/ AHF B R 1) AR S K, B Yo (R B MPFS s R i, — 472240 K“ Thailand”
PSRN “Tailand” /NI, ZASRAGHE— K. L, EARBFFCH,  “HRREE” g O 100 FH R
é%mﬁ NEFEEF PSR B EEENRT 2 SO FERE L LT R AR R 2w 2 A

X (A JR) B B U 22 (B E N RD) AR 8, DARITUCR R S5 sl m 1HE iR . BEJS, 50— ik 807 Al
HmﬁﬂAAEﬂ%TAﬁﬂﬁF BEALIERE T B PEL 1 55 4 =0k 45: (10%), FHBSZIHEAT RSy,
R —FE K 95.8%, HHIRIEIER—F%E A 91.3%. HiEx ARG T HR gD, Hit B 1ET
M FE AR e R . B2, BEHRO PSS BN SPSS (5 26 fR)BATSL T, BFEIFEEE. A
oy HERIbRHEZE , FFIB I T REAR ¢ AR S0 LA R — 22 P AN BE G 2 [R) F) JR E  2E 5
4. BR5WL
41. BREE

FAEETREIRE AR EZER, WEHANGEFA 1.1 MEREIEL 40 MERATE. Wk 2
FiR, S8R PR %S N 10.283, 125 BT KN4 R B BN 22,112, BAREE—F K2
(PP 2 A — B AR BT 2 5, (HMOIFEAR t R R R RX —ERESIT EAREP >
0.05). IX—45 R 55— FrR S AN PER A B /KA L S S — 3. AL 2R, 28 Zp K54 B2 Bt
(FETE PR GG PR IR~ R B (MME = 28.448) W ik i=y T~ BL BE(SLiE/AK-FAUm= BEL, $41H =16.390).
MATREAR t i3RI, X —ZERELI EEF(p < 0.05). HHRES R K E R R A AR E E 2
FRE.

Table 2. Error density of each class and school
2. BB NERNBEREE

NEL B NAE f/ME FIE FRUEZE

e, Al ¥t 30 17.9 3.8 9.940 3.4371
S A2 ¥t 32 22.8 11 10.604 4.1653
it 62 22.8 11 10.283 3.8138

B1 ¥t 31 30.9 6.1 16.390 4.9908

TR B2 ¥t 28 40 16.3 28.448 6.4556
At 59 40 6.1 22.112 8.3161

Mt 121 40 1.1 16.051 8.7221
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4.2. SEIRABGHR
S
T2 3 BN T AT FR AN R R FIAR

Table 3. Text length of each class and school

=3 BUMRMERHAKE

N B KAH /M A FrifE 2=

Al IE 30 604 190 335.20 94.671

TR A2 IE 32 659 193 359.41 107.387
&t 62 659 190 347.69 101.342

B1 ¥t 31 394 159 263.61 63.789

BpTRE B2 ¥t 28 237 44 157.86 53.878
it 59 394 44 213.42 79.328

Mt 121 659 44 282.22 113.155

Table 4. Descriptive statistics of different error types

4. FRIEEREBBER MG BUR

FEAEY & /ME =N} SERME FrifE 2

Vit (AR ) 121 0 25 6.36 4917
We (Filig ) 121 0 14 5.77 2.851
P (b5 RS S) 121 0 24 431 3.786
Prep (/1) 121 0 9 3.06 2.079
Sp (Ht5) 121 0 16 2.97 2.735
Art (JeL ) 121 0 15 2.92 2.290
VF (B TER) 121 0 14 2.79 2.595
SS (FJF45t) 121 0 13 2.64 2.187
Exp (#iX) 121 0 10 2.37 2.009
Pron (1) 121 0 10 1.39 1.508
Ne (%1745 E) 121 0 8 1.28 1.507
WH (i 1) 121 0 4 0.77 0.873

C (EHE) 121 0 8 0.75 1.254
Wo (A7) 121 0 3 0.61 0.789
Ag (EIE—E) 121 0 4 0.54 0.885
M (FHAth) 121 0 3 0.09 0.387

HFR A, FTRIAG, 16 PRSI AKEAT LU N =K% b e HE) -

1) mER: SRS, RS SRR AT S

2) R ML RS R shiARa. Arait . ik, ARG RS

3) (KA R WA ERE . W, —EE A,

PN AR AR AR AN 1 P R4 1] 1, BRI SRR ZE 5, 88— TR —
IR A A AEAE AN R A DR R 138 1 A FE PR, SRS B = b R A I
& HFREBEAGR RFT T, TAERTPIAER R LR FRE, RAERERREHES A A
[, H ARSI IR AE A R AR R R — B T BRI R o R P il 5 HEM PRI R H b, BUR
K VR 3 =P 5o 5 L R ST
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Figure 1. Frequency of different error types at the two schools

B 1. mEPERARIERER AR

AT, Fe WK = AR AR BRI A& WLIERARS AAF S HHR . Wk 1 s, 3hid
AR REROINE, JCHORES Ry, B s SRS E R E & T8 R G
PR AR 807 MR, BB — T K FEEALFAE 4.63 MiR). HTBSEES ET B HEESE,
FAREAERZHA THMEAE NS R, FFZ24, Rl At EmE AN
EAFAERAE(E 1 AN 5). ShiE A RARUNE, EENEEE BbR, MXIRZMIE. R, &EERNE,
I AR LA R B IR B, BIINPE S S B AR ORI, I RS AR S B, AT AT e Esh
I AR . FLK, SRR B PR AR, I IRBAN S R G AR -

Fok, CEBERR A 2 A R BE TH ILAOR IR Y, R AT 1) 577 MRV IE R IR (GE 4). WL
W RAEIE T RIR T LR . H2G, JORIENE IR SHMER S EHHEIRILEA W, *Hai
BRI 4B (Hinkel, 2002) [3]. HKk, HIFRXee22 b T2 S0 B, D E MR e K . Besh,
NV RERT VR 0 SCH AT RE MR HAR

S =M LI R R AR RUAT SR, PRI 4.31 MR (R 4) RE bR AT 5 1R IE W
BUL YL, (E I R SRR i LA U P Aok 4558 o A PHUDR 5 155 5 R T REAE /D i R 2 P58 7 TR ) A 2K

Table 5. Descriptive statistics of the three most frequent error types
=5 ZHMRERERLENERMEIHER

o =N B/ME FIME bR

S, %j%ﬁf 62 0 15 4.63 3.716

TR 59 0 25 8.17 5.382

. TR 62 1 14 5.69 2.826

LS i i N 59 1 14 5.85 2.900

e HE—PRE 62 0 24 4.24 4.218
IR = ne "

TR 59 0 14 4.37 3.306

43. FERTEN

FEREBY B AR A R IRHE VI, 53— S H AR SRV ™ E R VA PR R . AR
RIA = RER U EREUNE: A T4 BTy AR (AR 4 PRIIR) . ST I Fa
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1 OAE N AR 2RI AT 7100, AN SO B8 5 R il 0 2 1 AR
4.3.1. AITERER

FERWEF A, A) TSR N2 R AR, ONE S E SOV AN B2 N E) T R IS
PR, IXPPEE R TR IE L T CAANAE . bR S B TR RAE . IR SRR AT A E S SO I T,
DN N TS e e N oL 7 R T

Last year, | * going to pictures with my father, mother and sister. First, we_* by the airport to go to French.

We were so happy * but we were first by the airport.

F) AR MR, REGRT A TEMRN, nEiEsi . EiEEEH, —ihY>
HATRTRE A AR R ) T 45 S R (James, 2013) . ST B E PRI 0K, IXEEHRETE S 5 R
FEHIHOMAN 224 T DL AL .

4.32. RiLHEIR

R E R AR RIB R T RIAERR R A T P2 ANAE, AR B AR
W2 A BRI A, B S . B BULBIRIA R AR SRR AT I, IR N LR
FEVEAS 10 1 Ik S AT 5 AR VBRI 25 18 B R QTR X AR R R

5. &

WETAE SRR, SEiEACH B B AR R R BRI L SR RIR B, ez MR . X g 1R
RGPEEEIT, AR RE S B LS RE LU FRE R, BIZhiA R a5 il sE . e
g BT AR RAGE R, AR 11 88N, [EAERRZ, BRI 22 HNRKEW, WiEt
WEE. AP HEWRKEFRES . FIL, AWTTUITIR B R A A R AT REIF AN
SeaniE M, BEHGEM B A I BRSNS AT REAAAE — € MR IRYE . X T A AR A R e 1 S A
REEVEF A IEVE R0, BUOTRE B S 2 Wit S EMut, TRE AT 22 A0 704 19 )5 230847
JE AT TAFAE — 2L SRR YE, P45 RAKIR N IRk ST 2] IRk S At i SR SR AL 17 BT Ja R Mk (9 LA o

BeAh, A FUE B SR, RGN TR PR S R AR A IR P R . X
FAAS I RIEMESVEREAT 2 WM VAl 2 A SR iE B ER IS AT A, AMUH BT U ER
FRAS I A IR S B h HERR IR 3 H AR ER SR, BN SRR IR VA KA. BAh, Ia Rt o2
Rt T AN ERIS WL B (2t 7 AR F R R BB SR 2 WIS T U I He
BEREAAE R BRI R EEE L, ERESERES 7 EREENER.
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