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Abstract

Teachers’ social-emotional competence not only directly affects students’ social-emotional competence,
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but also contributes to teachers’ own professional development. The construction of support system
plays an important role in the development of teachers’ social-emotional competence. From the per-
spective of self-determination theory, this paper studies the construction of support system for teach-
ers’ social-emotional competence development, and the results show that the development of elemen-
tary school teachers’ social-emotional competence requires the satisfaction of three psychological
needs, and they are subject to the constraints of the external environment. Therefore, support systems
need to be constructed at different levels to assist the development of elementary teachers’ social-emo-
tional competence, i.e., policy support at the macro-system level, provision of training opportunities,
and development of specialized programs to provide opportunities for professional development;
strengthening of the union between the school and the teacher’s family at the meso-system level to
enhance the sense of willingness to engage in social-emotional learning; and construction of the school
climate and change in the leadership style of the school principal at the micro-system level to enhance
the teachers’ sense of belonging.
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Figure 1. Mechanisms for generating teacher’s social-emotional competence
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LT EE, LI SMESIHLAI N AL[20]. —BERIERIE b, WK ARSI N TE R SR 15 F R
SRZ UL, A LR BRI 1L A1 0 2% 1 O S R A R A0 B 75 A5 B 2 I, 7T DUt A
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