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Abstract
In this study, in order to investigate the relationship between learners’ self-efficacy and motivation
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in a blended teaching mode, 114 learners participating in the Basic Japanese course at the University
of D were used as subjects, and information was collected through questionnaires, and then the data
were analyzed and structural equation modelling was established using SPSSAU. The results of the
study show that: 1) there is a significant positive correlation between self-efficacy and motivation
of Japanese language learners in a blended teaching environment; 2) there is a correlation between
self-efficacy and prop motivation; 3) in terms of self-efficacy, students’ sense of competence is low;
and 4) in terms of motivation for learning, students’ motivation for online learning is low. Therefore,
in blended teaching, teachers should focus on students’ self-efficacy and learning motivation in par-
allel, with a special focus on the online part of the teaching and learning, and they can improve learn-
ers’ motivation by depicting the real-world significance of Japanese language learning.
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21 2201, 5 EBARH RN B FE AR, ELIR R AR 302 0 N R 2, M SR A7
FER ) A W 2% R, A BRI B . EUET 5T, IRE AN — R i IR AR IR0 AL
REXAANL LSRN HANMEAE, 2 EioRAEN LM, ELERR; LMD 5445
URECHCARL, EERE AR 10 A MR s I YA O RR I ILE SR . 2012 46, JRIEHCH EmiAn
(HEE B R MEI(2011~2020)) [1], WBEXBAFEBHEE WEE I, Z# T TR
Ko REAIREAE 2020 FELAG, IR BLSEIEOLA 2, R 2 HROT A EHAIES), BB A] 5 2 (] BR A
REXZEAFR VT ZMNA . B, 3 HEREBRIEN BRI, 2 R & A
AT T AR A A 1) TS A AR A o

H IR BERE IR OB EE S Albert Bandura 15 /iR I — M. ARBIEERR U2 — D AR —1T
ST, BHGE S S H CHUERE MO 3. M T22 20 5 i) B RALRER E SOV A B 2R
A REI B IFSEMAT B LLSEBLITR 3 O BH WA HINT[2] . B BABERET X RS BAR R A AE . i
TABT TR GBI G N TSR H IR URAE, BRI, AT i B 3R R i 022 2 E xR & 5K
N A H VB ERAE 0 B BABE(LL T IR B BALBE) . EAWITTH, 22313 (1 B BABERE ONF >
LS S S E TR URAE I B A e T AT O PAT RE 1B KT, A4 Bandura HOWEAL, B IRAEER
N BARR R, SR Y. W h i Ik RO ABVE B TEh . ST, A
FABARHI NI A T ARE, I F AR KRR A AT S B 18 LLRCR BTl FE . H JRALRE HfE
TS B BRI ALR. HE SRR 5 3] 45 R B TR SEBL 22 > H AR RO 55 700
FEFER E CAESELEEIL N 55 0 (RE IR o B ) JEGR FES  SE B AN 2 ST AT N IR . PR RR X
S MBI EAEIR . AW SRS DU E R 2] 1 B B RE R R

B AEHNL2 ZhHL) - ERAZ I H B, EEAA S OB B O B T TR A
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FAEHL AR CER G REF NI TS R, BRE R HAT TN SRR AW TR & OB A AR 10 3h
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A B R AR R SRR DN 51 58 R B (LT 55 77, ERe et L2 1% 2. A1 8hhlT
PN “GEETESINL M B REIHL” o SEEYESIPLIE IR — A N ER B AR S SO 2 1B
GEETRARXT L2 S EIEXHR, H A2 L2 A S . RSN IE08 1 8l st 2255 Sbr H AT
#2) L2 BhHl. TERGETE ] L2 RESRAS RSP E B k. fE— 22315 5 b, siaEshflm T AZ)
BT BERIIN A74E[3].

ROk, SLEBIHLRI S I FEEEA R IE F RS I IR SRS . AT,
AR AR, EHRAPLRK Y B E N RINAER A I AR E 2[4, ik, RESGETES
Pls s BRI L2 22 h B IS, EAEEHIN L2 2P JE B HLrT R it — et L2
#2 o GEEENNUNLE BB #8 e 152 1 8 A SRS i i ST RUR

ZR LRk, IR G ECEAET , S50 H 1) B BAEA A S S 18 #8200 22 S ROR AR,
IH, ZFHZ A BEAF ARG AR o (E RIS 52 20 38 (10 H FARE AN 22 ST ZhL )k R R+
BRo BRI, AWFFTLLE FAREEIR A 2 DB 2 AR T IS HLEAR vk at, 55 HE 52 2138 1 B A RE
MR R, %5 Ja TR & e R B R o AR AT NS MBI IE, A T 52 i an T R

st 1. A NIRE P H G2 B BB SRR G R E b G I F 2 s AE B
BRI

e 2. RENREH HIEY 34 B RBAEN 5N EE SR & sUR S HIES 338 152 S shiL 2 16
FEAER AN RN, RIVRE R E b H i 52 3] 3 B AL I 254 R & U B b H B2 21 35 ()22 2T 3hl
A R -

2. Wit
2.1. AGZE

BT EEER MG R E MG ik, $H0 52 21 F 1) B RABEN 2 S SIHLSUE BT, ARTT
KA A, M SPSSAU #ATHE . BAADHD BRI 5, MR GAT RS
S IR A AR T HESE 2138 B RN SHUKCFEUIR: Z )5, @k TR e H
MRS HES 21 3 H JRBEAT 2 ST ShL A S5 44 7 PR AR AL .

22. HEMNR

D K2 (Gl H Y SRR ) H 35 TR H g SR e A8 1 R R FE . D K22 2016 4R/, FIFH
R I ERHE T EHITIREG Y, W TEOVSGARIR A A

Rk, ARFFRIEIRZYE D K¥EAR—FEH (FakHIE) BA RN 2023 H AR L 114 N NHF
FR G, AR HEL. PR HERAIEWLH) MR HESRAGE (M ) =A%l A R
BRI TR 1 R,

Table 1. Composition of survey respondents

=1 OAENREK

ol NE(N)

HiE 30
Hig LI 84

it 114
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23. METH

AT IR A LIRS T HIE Y S 0 E BRI S EWUKT, AR T “Re R
ST HAB S 10 IR SIS E R WA, RH “HBE” %E, W D KEHIE. HLH.
FH Y 2023 BARMEHAT T M . %103 0 =AU 500 AT B S E A
S RSN 2 ST SR BRI, A EE SR T “ IR R R (GSES)” . %4
DL FRALREFTAL S I RE J 8. S5 B BORI PR R DU AN B A LR, AR KER B 7 FEZR I
bl B, AT 40 T 5 = 040 W) 2 ST IS S B L, %A R E S T AR S FHIR(AMTB)
PBR” . SR IE 31 B, MZESI FHERIEE. X “ILREFE7 W AR . o FERHE S8 0 At
LA T AN BE 1) 5 S (0 G A SR, [ IR W W) 1 2% =) 3 i LB ML % 035 10 58 — 30 40
AR T BRI EGEE RS =1, AKRAE =2, LK =3, BARE =4,
JEHFE =5).
3. PAELER
3.1. BRI

AT IR AT b IRAAEI TR, WSS, R B ORI PR IR DY AN B TS
bR ZE R A AT T Gii . B RN T 2 2 Fir.

Table 2. Descriptive statistics of Japanese language learners’ self-efficacy in
a blended teaching environment
=2 RARNHEFWMET HEF I EBRY A 5T

TiH N w/ME SN FEE iz %4

57 105 1 5 3.652 4
H ] 105 1 5 3.590 4
[ 105 1 5 2.852 3
28 105 1 5 3.498 3

Oxford $&H, 2% wiRe .40 & R AR o /L (1) 135195435 1 10T 45 A 30 T2 1) e FH AR ARG o A5 FH A3
FALN 1.0~25 7, RGN 2.5~35 40, fEHME RSN 3.5~5.0 47[5]. H#E 2 ATAl, Hig%2]
BEREGRFFAE N ARG, BR3P A YEFE AL T @K, 1 RE AN R AL T
KRS

N T A SRR A R o B 2 B REE M BRSO R A R T B IR AR R R
VYA YEFE 53 AT T RRTESE T, JRUE R T SR TAME . ARHEZEATE S b, S5 R 3 PR,

Table 3. Descriptive statistics for each item of self-efficacy

= 3. AR MTUER ST
TiH TEIME WEE ERAFRRE)  AKFEEG%)  TEEAIE%)  EAFRRE%)  AFEFEE(%)

1 3.733 0.824 1.9 5.71 21.9 58.1 12.38
%72 3571 0.795 1.9 3.81 39.05 45.71 9.52
) 1 3.552 1.009 2.86 12.38 28.57 39.05 17.14
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Hi#l2  3.743 1.127 3.81 11.43 21.9 32.38 30.48
el 2.886 0.88 6.67 22.86 47.62 20.95 1.9
gt 2 2.819 0.959 8.57 27.62 40 20.95 2.86
g1 3.438 0.99 4.76 11.43 29.52 4381 10.48
¥ 2 3.39 0.985 6.67 8.57 31.43 45.71 7.62
5L 3 3.362 0.942 5.71 9.52 33.33 45.71 5.71

Yo, (SIS T, “B577 17 A 70.48%[15 T FH A T BIRIEIS . “B5 7127 4 55.23%)
) FAMO T RREIN . B, ROR CHEEARR” B CEARARNFR” 158 NBIIAE 10%. K
b, KR A5 21 (55 D B AL T KRS

Hk, ARG, WA RMPEATE R EE R, 52 ) 306 BT o s i
THEMEZ. Wik, 50 E GRS A, thE e BER S E B TR,

Mol TEREVBRYEIE R, WHIERINLE 0% 1 # B T kAW . milElg A KFER” f o« 5
AR[R) R VI 2] i 20% 70 A, X 3R B A 213 (R RE VB AELE BUR AN 25 53 RE 0 1 (9°F-351159 43 9 2.886,
BT 2 PI9350 2.819, BMET-HHIAME 3, HAEPEGHIAN. Bk, w7 RAULY: 2] & I RE AR E g
i EHRERT DA, 22 o) #H IR A NRE L% 5] B A = A 15,

WJa, TEMBRYERE T, Bow W EE R “HRARFR” , EREE ) SR 40% 0L . HKE
“TVEHETT 0 RE 30%A A, =ANIUH MEIE S LA R Bk, o) ISR A LT
K.

3.2. FEITHIAK
N HEREGNREZ ISR, ATFFAT T T30 FEI30L. fEL 5 S shhl
AT H SN2 e A . AR & 4 Frs

Table 4. Descriptive statistics of Japanese language learners’ motivation in a
blended teaching environment

=4 RARHFMET BEF I EF Ihilimd 45t

TiH N I /ME PN E] P ERE DA
& 105 1 5 3.768 4
k24 105 1 5 3.794 3
2 I 105 1 5 3.210 3
SEHN 105 2 5 3.905 4

7 4 51, B EERE NEFEAE T E SN, L5120, R ] shfl g A
S EANEEE AT RKCE, 2R LS ST B T KPR .

N T A SRR A R b HAE S 21 B RAEE M BRSO, AR R A R R B R AR =
(VYA LEFE 53 AT T RARTESE T, FRUP T SR TRSAME . ARUEZEAIE S b, HLEE Rk 5 s,

TG, LTSN, “LT 17 A A 68.57%H) I F M VAR RS, ‘LN 27 f
RATE 57.15%0 5 S F A T BRI . “4RT 37 AT 66.66%[15 ST A T AR R % . FEH,
[ “HEEARR” 8 “ARFEZR” MR 10%. KL, 208 LN %IRRT &
KPR
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Table 5. Descriptive statistics for each item of motivation
2 5. F IS RAIHEA M ST

i H FIE e AEEARE®) AKFERE)  EEHE(%)  EARREG%)  AEEEE%)

&T1 3.829 0.826 0.95 3.81 26.67 48.57 20

T2 3.638 0.932 1.9 7.62 33.33 39.05 18.1
&T3 3.838 0.911 1.9 3.81 27.62 41.9 24.76
[F4k 1 3.971 1.023 3.81 2.86 21.9 35.24 36.19
[F4k 2 3.8 0.955 3.81 3.81 22.86 47.62 21.9
[F4k 3 3.61 0.966 3.81 6.67 30.48 42.86 16.19
&1 3.21 0.968 4.76 16.19 40 31.43 7.62
&2 3.21 1.053 8.57 10.48 42.86 27.62 10.48
EA 1 3.867 0.856 0.95 3.81 26.67 44.76 23.81
EA 2 3.943 0.918 1.9 2.86 24.76 40 30.48

HR, FERWEINLLERE S, K IEHEE T “HARFERE” BCEFRRE” o HIbrTR, %21%
Xf H AR 2 HAERHEE R TIRIZFIDGE, nT A FEAEILA T m K.

UbAh, FELR L SIBL4ERE R, 2k b 17 v, BB MR IO, 5% S R 40%, HIKk
se “REARFE” , 5 3143%. S U7, G mES R FH L)L EEUY 20%. ‘427, /Y
400% 1) 2] # B TR FIWT, 200005 1 # i 7S € Bl . BANIUH FPPEME SN 3.21. IR I
R, FoIE I E SN T SR, (BEERRAMEZE R

WG, EEESN4EREY, “WER 17 d, EEAEER AR, AR 44.76%. A%
CHEF AR BLCHEARR R 15 2] B AN 4.76%. TT LA, Al S AR 5 2] Sl L) B A A
War. “IEH 27 b, 5 70.48%M1% I E M TAMMIEE . H 4.76%% ) E % CAEE AR B
“RANFR” o WNIX—DUR LA, R %305 A H 5N TR RINATEE L. Bk, wILL
YL ) BN 2 ) E AR R A R 22 ) B B2 —

3.3. HAMES/RIREIE

AW FERYER B, K SPSSAU AL Tk TR & SNBAIAEL T HiEA 314 1 B AR 22 2T sl ok
ARSI R, i 1R,

o s
== =
0.660
D280
o5 o T |
0557 : 0.730 &2
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s w320 -
- - o 0.856 ‘ ﬁm
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Figure 1. Structural equation modelling of the relationship between self-efficacy and motivation
El 1. BRMEENZE I X RENEEHIEER
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i 1 poR, BIEEKRES 2 I SIHLZ AIAFAE 0.602 HIAHSS, FrbA, HIRRLREX 27 I ShHLA B,
I H, BEBAENSS SRYERE 55 S HUITE R BIHLLERE . B BB R 5 22 S SN £ L3h
PLAERE . B IRALRERT B RRYE 5 2 S S LI e LB LR L] A7 A A [FIRE M B R R R (AL,
R 1 BOL. HIRARERTRE JIIRYESE . 2 IS HLI RV AEFE . SRR BL4ESE, AN H A4 (A 77
FEEERRR, HAE —ERE IR R . Bk, ik 2 Rz,

IS IZIRL LA L, BT SR ER T H S AR AR BEAT FIWT . 2R RS BE AN R 35 6 I

Table 6. Model fit
F 6 RENEE

IiH RATHHBEE RMSEA TLI CFI IFI NNFI
ball iy i <3 <0.10 >0.9 >0.9 >0.9 >0.9
B 1.439 0.065 0.913 0.929 0.932 0.913

fe 6 w50, ZHER AR5 H . RMSEA. TLIL CFI. IFI. NNFI 25355 akrie, BIAT Ao
AR R A .
4. W1ig

AU AL RRE, RAENFFHE T HIEEFH WA REGE SN2 0 BEREmER.
HH, ZEWXRZIEMN, I HMN AR, LY Ia0a e, ke, FIHEMNE
LR, WA A RRE i . Rk, TCIe R R A ) ALRE IR A 2 2] B, # R
)RR H B ST AR R R A, AT B INAR AR N B G 85 2] e AR, iR 2% S H e
SIS R AR B ST BRI, A AT RedT 5 I 3 JE At T H i 2% S AR

TEARAAEE T, SARIRE BRI, BRI S1 #0001 B R 20 HE MR O BUK. Bk, #
SRR NGV 21 IR 1k, LBl EiE 255 7, B imF I Easo, XBAIhTiRE%
IR B IR .

MAE2E I BINLIT T, FAE 2R E2 2 BN A . PRI, 50T 8058 Ny 8828 b2 3o i ik 5 st
PEim s )N T2 LR N, Mt 2 5] 6 T4 R R A, KA Bh TR T2 2 E 2 ) L.

AN, MARAT R AL R, o138 1) B IRAGERT TAE RSB AAEE LR, KEET
L2 BERASER T AR GBI . BBV B — E W, (AR S — 5,
AT 21 . BUTTEBES, ARFT RS I EE RN, MRP, 25%E0HAH N6
PR W RESE B2 o) AR 2 ST B L.
5. &G

AHEFLUL B BALBEHAR AL 2 L BLA BT FU RS AR T AOBIHLER OV BRAESE, ¥R VIR & EEAA LT
HiE 2B 1 B RARE 5 SN AR R B TR @ 504, IEsE 7 BB 5%
HENHLZ IR IAR S, Rl B A e S R ah Lz At B AT AR Sk

RGO FA R, ARG T, BOMRNGEEE R H X TRB2F RN EE, 2705
Jih5 3R IFH, BHEEE REEAE Sy, SR E R, B iRt AR S R SIS ST BB, BeAh, Xt
TEAERE RSN, RN LSRR 1G5 S B SE Mk ROORIR M2 I E 2 21 3hHL, - T e
BES 31 LR 2] s H & Re 7T 3Tt
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