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Abstract

As a teaching method, dialogue teaching emphasizes cooperation and generation, and has the sig-
nificance of The Times. This research focuses on the current situation of dialogue teaching in primary
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school mathematics classroom, analyzes the existing problems, and puts forward the correspond-
ing improvement countermeasures. It is found that although the concept of dialogue teaching is
recognized, there are still problems of ignoring students’ active dialogue, lack of mathematical
thought dialogue and small coverage. This paper puts forward optimization suggestions for teach-
ers to strengthen relevant theoretical learning, improve dialogue literacy, change dialogue mode,
guide students to participate, and promote students to actively participate in dialogue, in order to
improve the teaching effectiveness of primary school mathematics classroom. The results show that
by improving the dialogue opportunity, structure and relationship between teachers and students,
it can promote the construction of students’ mathematical thinking and the generation of core lit-
eracy, and then improve students’ communication and cooperation ability and independent learn-
ing ability.
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Table 3. Correlation analysis of the construction dimension of mathematical classroom culture and mathematical meaning
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Table 4. Differences between men and women in subjects caused by dialogue
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Table 6. Correlation analysis of teachers’ listening and response methods and teacher-student dialogue structure
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