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Abstract

Discourse analysis serves as a prerequisite for guiding students to engage in thematic exploration
activities and cultivating core literacy skills in English language studies. However, in junior high
school English reading instruction, challenges persist due to insufficient awareness of discourse
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analysis among teachers and inadequate discourse significance in teaching materials. This paper
takes the eighth-grade Unit 5 Section A 3a reading instruction from the People’s Education Press ju-
nior high school English textbook as an example to illustrate how to enhance reading instruction ef-
fectiveness through discourse analysis. By employing discourse analysis, teachers can deepen stu-
dents’ understanding and internalization of textual information and knowledge, facilitating the
transfer and innovation of independent subject knowledge and promoting deep learning among stu-
dents. Furthermore, the paper emphasizes the importance of ongoing evaluation in reading instruc-
tion. Through cyclic evaluation, reflection, and adjustment, teachers can continuously enhance their
discourse analysis skills, thereby fostering students’ core competencies in English language studies
and achieving effective teaching outcomes.
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1. 5|15

(S5 HE JERIRRERRAEQ2022 SERR) ) (LR fTAR “Hrikan” )AHE BI6H 7 98 RIZ R E AME, 58
RFRAEAR AR, AHEAHIAANA . BEE R ACEED AR SR ARG, CHriites)
HUF M 7GR ERRRRE B AR, R TIEF R SCEIR, BYER TN S 3] RE 1S SR A AL O R IR
FAR[1]. BBRIE N SEEHOA N A R 7, R AR ORFNEERE, FBTIREGERM N
Atk 2R SR R IEFAM B o2 SRS AR RE . DRI, PR A AR ST B B BU SEiB e b A
A B R HEERALAE o

2. FEHFHEFERNEE

B CHrifbr) Seiti Lok, R HriRREE S22 1) RSB BOM KA, (EIEEEA R AR AL
B2 MRBR R S8 17 o G ST B B0 32 B — e AR BE (R AL, (ELPE SE B TH ARAEAE SO B A AL
W B Z R AR SORZ R HI RS ) I LA L [ i B PR AR D5 T

1) EWTTIH: BRI 2

e AR OIS 5 AL, R AATE B S I H B IERI T8 S S L3, 5N,
HCAHRFA AR, b ERHEAE S, HAMBIGER, WS T HEE RIE[2]. HAE R L
Fotrp, ST B SR R E R AR S PR R 4 . AR RE RN BE R E N RIA B XS B
Bz, ERE LT AOL RN AEL VR, 286 TiERNES TS X R, SBCAE Tk
ZERIPC I RN SR SCAR I BRI T it 77 i R 4 g

2) FWIs T HAERS KR AN 2

M AR TE R RO A R S ER[3]. — S HUTE AT, DR AL RTE RS S e 561,
ESCbr EHM SRR AR B C B . Ak, UM ZARYE B CRE R RITRR IR AN iR A
ABo MRBUTA B R AHIWTIRE ST, FTRER PN B AIRIX

iR PR IX L [ ) S BAE TR T UM AOTE R RN BUMRLZIE TE RO, RN 80 B S5 e 0
s EOMAE, APl H R SO S8 PR A T B, IR AR 22 B O SR IR IO /5 SR it
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TECUIER . X I BRI B T RE 8 N I A= XU i SR OB R R
3. BT ERTIEARIEHF Lk

RAE CHriRbr) ok, SOBIRMHCETRERLR, AR AR NI, 28R40,
DATB RN SCHE, WGBSR I ZUCF . RS T BEAMER . WAERENER, TR UL
BRI WAERENT S, REESHBITPEZ e . I, O A R S A X R
Wi A () BRI SRR IR SR . RIS 2, BTt B R RE D R 8 IR A S 2 RMZ O R 7R MR
PR SRR R A ) R O

ASLEEA NFURTGEZH (Go forit!) J\FL T Unit 5 Section A 3a [ i3 2= 525, #R 1 anfaf LA
BRI S, B RESEtL, 51 AR R A EM B R E RS R S S
B4, SERUAREMS FA BT S8 .

3.0. UEBEEXASIA, HIABMIBROEHTEE

CE RERIESCGRBATE S O BUE, N E AR SRS F N IR A saE R (4], T i
F 7 RO TE. ERIM TR S I U, RN, HUIHREAE M NEZE ., ) R
EAE S, HLAMBIGEE, WRETFEE XMRIE2]. KL, XT3N G SR 5 i R,
WA ZTTHE ST AE N AR BT R X HER R R SR .

TEYIP B, — DN RTE S ZSESERMEL, XEER RS T 2R oh F 8. UL
FEX M RITF G UT, SERMEHIZ AR R, B EA R SR T 38U W A i B4z .
SRR B AR 2, RBRRE RS RS SRR, MR BT HTE N 25

1% [ S2 BIT7E B0 0 32 (theme) ) “past events” , AR Z AT Section A 1a~2d #4148 T RAETE
Tl S A S B 2B 4 ) (ordinary past events)s T 1% ks [ 352 35 8 (topic) i M e s i 2 42 )
(unforgettable past events), unforgettable ff f&iX f &4 B R H I CHE: ZJ5 Section B [ 24K 235 )
— A R R MG X ZE i (terrible past events)) 3L E . LA, A Units [H58% #0377 past events JEIF 1
ZMAERIBRZE: ordinary events, unforgettable events and terrible events, 1/ 1 fis:

. discourse
topic
la-1c: conversation about a
ordinary past events: U5. heavy reainstorm
Section A. 1a-2d (A5 B) 2a-2c: monologuie about a
theme terrible school day

US. Section A. 3a-3¢c (A5 & a narration: Hurricane
’ ) Camille

Unit 5 Past events
J %)

[ unforgettable past events:

a narration: the
— assassination of Martin.
Luther. King and 911 attack

terrible past events: U5.
Section B. 2a-2d (A5#5)

Figure 1. The unit discourse structure diagram for Unit 5

[ 1. Unit 5 BB TTIEREHE

FUMAE S SRR B B E R R A5 D Re e, AtRERIT A QX B PR A 1. RGN T —A
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1) L A

PBOME LIE RSy A ST R Bt . JFRRIE R, ZUME 0 F 8 3, $EE R
SERAL IR, EESLCARHIE . TH SRR R SRS R SR ORI, 248 SO IR AT B AMA 1] BUTTERT L
T I AR B, BRI EEM NS4, B what BRE BET, SERAAENE
XAt 4, B why Wi @ 55 =, 18R BAH A FERSURRFE . NS FIE 587 AL B how FR IR RR[1].
what-how-why =4k ] @A ] B8 BUMHE i) U =AM IF Sk BE i 6], S5 S 807 wihd, MEEEN:

what: #7525 B2 AR T EUE BIES O, PhBh I oA S5 AR, SL RNV TR ()38 R

how: FUMM 5| 3224 SETE IR I SCHARRIE . 8 SCGETTAE BAZUT 0, RN 248 3078 5 IR E
B SOFIE 5 7

why: BUMR G| FEAEIRET -, SPrRIEFRAPEME R ARSI LS GRS, REHE
BRI A R KN RIS L

2) AT E R R T A

Unit 5 Section A. 3a 15 SCE FARBCAICHRUTC, 1840 T P 5 BB SE-R oK M8 X (Hurricane Camille)
5 28 7 5 [l BT R B 5 A PR 100 s AT I W XK s T E R 5 A0 A % 5 7 5 I B 5 %85 3 (AT 25 7 — .
EIH 4 NERB. ETIERUE =48 what-how-why, ZEFH T2

[what] Pl & 7 REXCKIG AT BRI, N T black, dark, felt like midnight %53 G AR
s P2~3 d8 T A BT A% OB VE S M it it AT B (was/were doing. .. )R I8 W& XK I T AT T3 31,
Ul: Ben’s mom was making sure...; Ben was helping..., )5 P4 I 7 ML G #7 X G L AATE 2
TR WIS AR L R T, B R T TR K .

[how] %GR —RICAOL, USSR REENNTL ., Xl e — BRBRNIAEME, EE T
JUE XK e i SRS P M <, Ef: With no light outside, it felt like midnight. 55 — %255 = [ SR BUE T %
BEATI, 253 RO RAERIGZ PR, AT KA ZM, Ui BT S R E, 55— BABRRIR
RETE R TR E I R 2 . e B0 BARBOR SR MmN EE R FAR R H 5 NI Ak T kil REX
WS TR, FTHE TR, EIUREFELE K BA X I 2 (When Ben woke up, the sun was rising). A, A
ITE K% Hh A1 45 7F T —jk2(it brought families and neighbors closer together).

[why] Al ARG NS, thF R AR R FE IR, AT BRI AT 5t

DA b2 50 S Z0M 8 3% A\ what-how-why —4EFE [R5, 288 AE MRS ORI, SR IE A7 AE — 224N
B RN BRRF NPT, BT N7 KRN, ENAZA X BRI . HESCER
B X R RGX — AT 4 B AR 9 F I T B AT LRI R, NAERE — B AR B BLX A — 4] 16 the wind was
dying down at around 3:00 a.m J&XAMAFE, BIPILEAE “12287 o 5158, BHIRRF TG E X
TRXFENEPTE EA V2 B AR, BV RIERE], ARBAE R A BT A8 RS2
Fif, XSRS SR I 3 TR R T .

3) ANBIEREEE SR AT

BRIk, kb7 i SR R R R L, B LR s M EE R E RS, BRI T PIBLH
HORZ# (RigJeiE) Lesson 1: Face to Face with Hurricane Camille F15 i /E AN R (R XL &M LLUE &
WA B RE D). N IHIEE DS — BUEMBERHEOR B, WL 1
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Table 1. Supplemental Discourse 1 (the critical situation during the hurricane)
=1, WIMEE 1 (the critical situation during the hurricane)

i

At first, the roar of the storm was so loud. The house was shaking, and the ceiling in the living room was falling piece by
piece. The glass door was blown away by a strong wind. When the front door started to break away from its frame, Ben
and his father were putting their shoulders against it. But a strong wave of water pushed the door open and made them fall
on the ground. The water was rising quickly [5].

[what] 1Zi8 5 A it AT A6 7 RIE R BUE R E R AR BfE SIS0 b5 RARD; RIEWR
— R R R TR S BT AN TR BANERAAERE R E, KB REIL T HAK
FHEHSEE.

Chow I AT b KB 7 o DIEES WL KT, 55 R RBAA TR SR,
ZiERMERI AR K EDire—&NEs, BARERDUT. @MW MERKES, 40
Eai, HAMMER NERASMKIIR . XRE T Corilbs) hEIER P EEEREE.

Cwhy 1 i B R RETEKINR, 2NN 1 ETER A 8 S SR 5y — 3 RT3
FNKH R, BAEHEEBHR.

5 BB A TE R L SR TR I B AR, LR 2:

Table 2. Supplemental Discourse 1 (the thoughts and actions of Ben’s father)
5% 2. H84MERS 2 (the thoughts and actions of Ben’s father)

i

When the neighbors and Ben’s family came out after the storm, they were completely shocked. They stood in silence.
They were trying to understand what just happened. At the same time, Ben’s father was picking up wreckage (5%#%) of
the home. Strangely, he didn’t seem sad because each item was the symbol of a little victory over the natural disaster.
“Let’s not cry about what’s gone. We will just start all over.” Ben’s father says [5].

[what] 1ZiE55 HA T Ben MIACSRAERJEHIAT 9. AR TR . IXik2e A s HUI R 2 2 A YkE
R R AT A AR . 2 AAMERE S LA 2 BAT A RAERELE NS 45—

[why Y iZ i85 a4 Ben FIACORKITRIR R, 1k EATRE A B A A, ARG B A .0,
FETER; AR A, W ERCN i R i, EHO AR A AR

XKRE, AR AR R AN T REAERAE NS AR X R TR % E R RS
fEoLnf? NATER S BRFEAFRUGRIT “4F” 5“7 REFK? XN B RFEXREANS BARM
RANAMLEER?

33. UEFEFNMAIMES, RBIBETHE

FUTERLE RO, IR F A L IO BE R AT 40 78 0 — MR EE A5 3l TRl
PR NEEITEN A S5 LR Es) . XA ZHOmE L R, MR8 BCARCR KRR
B BIE. EACT PIEREE. PP ERSHE R 2], BATBINE P
FNIE B RS PP A RE AN B RFAE, WS 22 A AR VR R B B 3 P SR S 0 A PR e ¢ )
o St BE S B i, A R SRR MR R A AR SO IR VAN S A R S BRI Z U5 3, TR RE
B AL A BB L8 Tr, AR TR EE B YRS

otn: ATPIRG G, EEME 7 MBS IECEE: An Unforgettable Day, RIS %A A
TR RFIR S AN 5B, B SE. SAEEATRERED 7 S S i RiR. RikfE
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RIS R FIR sl SuB R A SR IEVE S5 WSS MBI T AU 5 1E, kit
FoME S AR T B B S MARHE, BIESCHE1RE]: the nature of environment, the attitudes of people
from their activities and personal evaluation 3X =N J7 1. FMIE PPN 22 A SCHIE R, BREXT H
CHATT B B R EU A AT A RO EE, B 5 R,

TXFE ) S T 2800t B 238 e 5 o 18 s IS i e e 1 1) S R T, AT v S E RS
WA . XA LAV, DUVTAREL,  “# - % - V77 — A RIEDE3E . RS eh iis
R 2 Fros:

R BEBIERAE
1
DFEBMIER AR AR 2R
PFRTEBEY ’:ﬁﬂiﬁﬁfﬁiéﬁ (EE) ’:umﬁ
iR S SR A 3 ST IS ]—[ AR R ]

Figure 2. The flowchart for discourse analysis in reading instruction

E 2. BiEHFHIERNERIZE

4. G578

B 2 UM AT 20 Vv R S 1 B LA SR AR Al AR5 0 R AE ) o S50 N BB R G 1) 44X
AIETAFAERIR AT OLT . FUMESRIEREIR INRER IR/ BRI K. X NN 7 L&
EFHENE CWEF S, ETEBSE. @l AR FEERRIRR 5005, ZUTRERA 001G
FURER, FRR ARG RN B it rh, (R AR AR AT, SEIMOCARRIR IR . AR B TT
AT HIER R AR SGE PR O RTR, SKIERIE A br.
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