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Abstract

Teachers’ questioning in classroom plays an important role in foreign language teaching, but
scholars in the field of foreign language teaching have little research on this issue. Based on the
scaffolding theory in sociocultural theory, this paper explores and compares the scaffolding func-
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tions of different types of classroom questioning and questioning strategies in classes with different
English levels by observing, recording, analyzing and studying four lessons in two different stages of
English reading classes, summarizes the reasons according to classroom observation, and provides
some suggestions for teachers on how to use questioning strategy to cultivate students’ thinking lev-
el in middle school reading class.
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1. 518

AR, AR 5 AN [ B A RN R T 17 S ey 38 5 2 A PRyl By At I v B () B e 5
SKBRBIE T, R MRS e bt O0 R B AR T B 3ems, RN R Tr s BB w] et o
A Z SRR T, MM REISERENTENS S, ISR EE, ReE%E 5%
MIA RE. FERXILA, BUMPBR I AN 5 22 AR AP i — M7 3, 1R eiloR 220 B RE 70 ) e
@Rz, RS ERARE R, RER PR EUNRE AR TR —, MHEREgER
A2 FEH . Long A1 Sato A2, HUMRIFEIAA BT ORFFERE 0 ELAIPE[L] [2]. Brown B2 H HUME I )
VORThfE: 28—, A ARMERE ERTE S RIEN S 38—, sDRSERTE, e fEfh it —
SR, B, AN TIRAR B, B0, 51 Sy ERRE QMR ik, FUlrR
B 0] B R TR DA A RIEE RS . RRE IR, AR AR SIS, BIB0E & A 1 ) s b, R
EIE R SRS, B R E RO R TR

2. Xzt
2.1. FntRia| 543

EREHCE T, AR HN S 2 AWE IO TR —, WRIRE MR, HRABINTEE
FEACI 8] () S BR AR R i A RE AR E R W R B U7 e . A iR IO, 2B F F XA E LHY
FERIT E AT IE KB TE, ABATINASF A BB R 73X — )@ IR — S R 7 ok 3 M ik o 30K .
Ellis (1994; 1997) X 2 i H 1) 1] RRAE 355 ) rh B s2ma g AT 7R . g2, 3219 X015 5 Re 1 K R AA
FEE )R AR o ALREE IXRE UL, BRI ] R % s ma BN PR PRV 5 RaA . Brown B
THITHRE I E IR eL R ST 1) NFAANE TRIAE DB FE TS 2) @l AR AL
W, AT R FRMAT B NSRS A RE J15 3) BT AT LIS HE H 10 R PP AL 25 A8 B SE s 4) M
DT H ) R, AR AR TR AT TR B R RIS

FOTHE 1 o) R S AT DA R A BEAT 90 20y AR ) () 5 Ok, BT H A 1l AT DA
539 Wh-F1 Yes-No BFPS AL, RIVREIREE 0] 7] B — M58 1) f) s AR 1] U0 R 2 R s, FRATTAT LUK
ST 10 1) R0 2R R TE ROV RO A R R 228, 7R AN [ il 2 A ) [l B A AN R], il A )
2R SRR R, 275 LA yes Ml no SkEIZ. Rk, 7ERIER, AR B4EE N2 REERFK
JiTi .
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Long 1 Sato M ThAEI A E, 4 EFL ZUmH H i iv] @5 A~ 3 2R AR -BAF 301 . LSO
IFHIE S DL E2R5), KPR RIBEAT 1A 2GR 1), RO RN AR T = AN R B e A1
WA R T TEE A R IR, X 2R R S E R A A R SR, sERFEAE R R BN
8 1) A% O BB A R AE AR R SR R A RIS B . BbAh, JE TS A iR il M 5 00T, 1L
SCAZEE RIS Tl — PR B E R (MQ) ARG &, 41 “Please turn to page 101, all right?” ;
“Listen carefully, OK?” ££[3] [4] [5] 1X vl @l 3= 2 T BRI 0 PR &, DABRIRBCEEESNINAN AT . A
SO EFL R A B0M 3 1) B 1) 20 A 2 2 = RS/ N T R 1. sk, FLSCER AT ik 1)
RT3 FE AR L1, DI AE SEPRE e, [l R X 43 0 ZRUA R T V8 552 R AT 4 T

Table 1. EFL teacher questioning types and their classification table [3]
= 1. EFL MR ER R R H 43 263R[3]

FR i R il
1) Comprehension Checks (COM) (EEf#EAI £ 2% Alright?; Right?;
i) R0 Do you understand?

Echoic Question (EC) What’s your meaning?;

2) Clarification Requests (CLA) (¥ 72 1] &)

([ 9 2K 1] 70) I don’t understand. What?
. . oSk T: Are you sure? ;
i
3) Confirmation Checks (CON) (Tifiih 3] f) Did you say “no™
1) Referential Question (RQ) (K411 5.2 v &) What is your opinion towards this topic?
. . o g What’s the synonym of “appreciation” in
2) Display Question (DQ) (£ 4115 2.5 ] 75) ;
Epistemic Question (EP) K English?
(AR [ ) It’s not polite to make noise when you are

3) Expressive Question (EQ) (RikK /) using forks and knives in Britain, isn’t it?

4) Rhetorical Question (RQ) (1&%&:35 ) ) Why did | do that? Because...

Managerial Question (MQ) \ Do not chat with others, OK?
(BB 0 &) Could you please keep quiet?

2.2. BUMiRe) 5K

WITER(2004) BT 1T ARAMESN AR 4 AL SEiB HOM AR E R I, B R 7R “ DAyt ” 1) E
HeAE TR AL BOM B 1) (R AR il B RENLRAE, WITERIER T 4 CORSEEBOMIE BT 7O B
IFEFSERAEAMPTEIL T XS 4 AL ZUTREAT T RN EROFRAR, RBIR BT R e S A T S 7
Xt Herb B R 52 17 5 242 E ) [ 250 0 EAT T R A SETH i

BTG, MR I R R AR N TN B . R . IR
AN RN 1) SRS AR 0 H AR 20N 1 i RO0 R R L, O TIE B2 HaR, JFE S22 AR R X
SN, AR NFRER I 5 VE T, BT R A G (] LUA B H I [6] [7] [8].

2.3. BUmERia]H) AR ThAE

Vogostsky 1 Luria f2& 52 H S0 40X —HEE 9 A (van der Veer & Valsiner 1991). Fifif&, 745X —#4
RIERE ORI RN TN, EERARBON. SRRSO A B A e ) ) A
. Wood Bruner #1 Ross G AT “ 30487 SRFIR L R385 o 3 58 BURE € AT 55 8IS B8 E 7K F
R kTR

AN, — A BRID B S BN Y AG S AN E I RE . BOK 5 DR (Recruitment) i 46 AT 55
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(Simplifying the task). 4 #F /5 [7(Direction Maintenance). #77EJCEH#iE(Marking Critical Features). #5H
11 26 (Frustration Control) Fil7 i (Demonstration) . A< SCKEHcHE Vogostsky T Luria ()3 282 e 5 e 1E NS
THHES R EAT B L [9] [10].
3. MRt
3.1. #5IEEE

AR DU PRI AT, SO, RSB R T, BRRA TP Tk, AR Z
=

(1) ASRIE BRI A A A ) R BT i ) A e 22 52

(2) IR ZE BRI A i ) B BT il SR A ] 22 57 2

(3) IR HUTH v 248 T ke 1) e Ao S B Ty R 2

32. ARMR

WF R RAAFEDIAL BN, 73 535Kk H YA AR R o

Forh gz ik B 4 EARBTUR: 8 255 2 W — 5 & b B 12 R The Paradox of Choice, b8 4H & i i)
— IR AL Memory: Your brain is like a muscle—use it or lose it!

FHNPIALE T AT WL T P TLBE L BT R s ZE M Ah 1 22 (W H) ) The Gift, M T 28 —rprig
f¥] The Virtual Choir.

3.3. BRWSE

AL FZIE TSR BB W TR RN ST AR Gt . AEZ R Irad fE R, B
TEANREREE, - RKA®E 40 28, BIAPIR. WRESH)E, FSAL LR, &
VR N BN AL X FESEROCARR S5, X BT A — A R BT T VPR ZE it A28,
SR JE AR HOM A 27 L IR AN R (012 05 QAT 138 1 73 SRH B, B 4% I 77 BR 5 (2004) X6 78 T[] s (1
SE SORT O i 1R Hh BITR A A 8 [7) SRS 3E 4T Se vk Ak 7

3.4. B9
U5 5 $E it 462 A1, SR I 170 YRR A SN DL A, 287 IR BRI RE .

3.4.1. FEIFERYR DI

TE 53 A6 DU ER G BT SC 3 a5 » ASHIE 78 DAL SRR 1 42(2007) 4 1] S8 8L 4 O HE SR, 6k AN [ 1)
BRTHAT T 9w, JEHE—9, WP ZBRARERN MG IR 2, SRR s igm ks
T 3.

1) ARENE B2 B (RQ)F AN B 28 I REU(DQ)TE J\ K 1l /i b BT o Ll ol e K

TER] 2= B, AR S 28 1] ORI L 0 S8 28 ) 3 133 A (7 R vl A 11 61.57%: 78 =y Hh 2 B,
ARKNAE B2 A OIS RIS L T 161 A (5 FESR 1) R B 65.45% . X A& AR 2 L TR ARG
S R R A B 2R ) R R R 2 — o 3 B T R A A A R AR R T R A R . AR
RS, FEARFE BB 5 B2 m) e, K 2 B0 A mT DAAE U IF ] P FH 9 S [R1 25 T A b H
L SLTF

2) FRAAEK A (COM)ZK I BAEV] 2= B L T s R 22 B B, R fE s, BUh T A
kR CAMMTEIRIINE, 2% 4 “Did you get it? Understand? Am | clear?” &3 fift k6 25 2% 7] i
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Bk AR B AR AL, IR, 2R L R T AR, Rt B R R AR T “yes”
B “no” o X R A AR E ORI AR, X TR RE F BRI LR, R
TRt B . HAEYIT 2B, AR HZR R R — e FIREA IO, (HA A &
[ 22 FF BB AR AR, FORMURRI 2 ) RS 00, DRI, B0 22 SRR A5 S8 1R R AG 7 2 2 B
LU RS 4 i A2 W ROR

Table 2. Questioning types of two junior school lesson examples
7= 2. M1 ARG RR B 28

. 713 fo 4
RIARA GhS GERER)  EHIEELR)
Comprehension Checks (COM) (H fif At 2 25 1] /i) 19 20
Echoic Question (EC) e . s i et
(] 22K 1 ) Clarification Requests (CLA) (¥ 1% 2% ] ) 4 2
Confirmation Checks (CON) (7ffiiA 2 1a] i) 7 3
Referential Question (RQ) (A &1z H.2K v ) 28 25
Epistemic Question (EP) Display Question (DQ) (& A1 i) ) 31 49
(AR [ ) Expressive Question (EQ) (1A 11 i) 4 1
Rhetorical Question (RQ) (&5 14] ) 0 3
Managerial Question (MQ) 1 6
(‘8 B2 ] )
BIEHA) 107 109
Table 3. Questioning types of two senior school lesson examples
< 3. SPATIRGIARD R
. BEE B
RIRA Gk GERER @M=
Comprehension Checks (COM) (B fig A 75 25 ] 140) 4 7
Ech?lg] Ejtg%oﬁr:ngC) Clarification Requests (CLA) (7% 1a] &) 1 3
Confirmation Checks (CON) (FfiiA 4] ) 0 15
Referential Question (RQ) (A &1z .2 ] ) 15 28
Epistemic Question (EP) Display Question (DQ) (& A1 &K i &) 23 95
(AR I i) Expressive Question (EQ) (FRiA 11 i) 1 18
Rhetorical Question (RQ) (f& #3514 ) 0 0
Managerial Question (MQ)
(K ] ) 23 13
R ia BH () 67 179

3) mrh A BU B AR AL 2SR (COM) [ /b T4 h 22 B, IXMEE m b 2B, A, R
AEE, ETTIANRIAISE ST SRS L, 0 B 32 ST B NP SRS ORI h 2 B 22 A A 7 B
PR AL IR B HE R, IRFFER, 2 SRR R 152

4) v B R S I BU(RQ) B i T HT 22 B, XKL 1 v P 22 B 22 A B R i T R
Btz s, BEXRARRIRG AR, i UM AE B UR 5L 2 22 A0 A T 3 1n) i LU 7 2B R 52 B e 7 AL

DOI: 10.12677/ae.2024.146939 342 HHHRE


https://doi.org/10.12677/ae.2024.146939

BES.
3.4.2. NEIZFERROIR )R

[ERE, AT 7T LB TS ER (2004) 52 ) 5 73 2N HELE , Sh AN [ 4 10] SR g S8R HEAT 1 gy, 5F HiZ— 3%,
Wb S B TR A ) SR S A SR WL 4, b S BRI AL B ) SRS SR AL G i WL 5.

Table 4. Questioning strategies of two junior school lesson examples

F 4. WP ATIRGIEIR B R
AR AR FEFENE B fak HE itk Hik gy it

g K 17 13 6 7 6 0 49
(K LABTR) HArHL 3469%  2653%  12.24%  1429%  12.24%  0.00%  100.00%
f e i 12 3 1 5 1 0 22

EMSMEIEYEY)  Eirle 54550  13.64%  455%  2273%  455%  0.00%  100.00%

Table 5. Questioning strategies of two senior school lesson examples

5. P RTIRGIEIE )R
AR AR FEFNE B fak HE faite Hik gy it

. ‘ Hke 19 0 2 7 1 4 33
W (2 LR
HrE 57.58% 0.00% 6.06% 21.21% 3.03% 12.12%  100.00%
o 25 4 14 13 5 5 66

R (5 =)
Eorlk 37.88%  6.06% - 21.21%  19.70%  7.58% 7.58%  100.00%

1) B[RS o5 LA 2% B, A2 O 5 XA SIS

e 1P SRS FRR ) H ARG, 51 2225 R IR AT o [ A 2 P A S B DY i R o, 38 i) 5
W AT PR d ey, A 349U 1, FE B IR 2T RER LIk 3] 57.58% I & LL . JE 1) HEms AT
IS AR S, SRR, e AERES S, EER T, AR,
femMERL, AT RHIFREENEHGE . JFH, N TSIMEZRMCER, HONR 2SR T 2 A
Mo o ERTEA WS, RN B AR, AR LAk St

PUMAEHE [ SRS AT 5, — ARG LT =AEE, 2B RIEA R, AN
AR L, WOREER, DMES Sy R, ZRX AN REET EN B ERALS, Fm
EHRIT AR RE” (BELAr, 2002). DI, FERISEEEE T, UMM 2 (8 HE A Ses, Bt o EeE, 1
Friffiidt, MR B R RMMEEN S, B A A RIERL, AR IR A i B YRR IR [11] [12]

2) rerh B o R SR IR o B T PR

24 [ @A Rl AR B EOARIRE I, BUE B S KRGS, IS RA R TERT,  Hi
WS FEfRIAL . BRI 0 A 2 Ir) S, 5 I A TR B A R AT R I, gl R 55— e
fay i Sy P RIK Ty A R 1 L, T 2 g SR JU R A K 0 AL A i LA FRT SR /N T R, 51 o R AT
BILEE, PARSE AR,

B, PR T o) R SR 1 T B2 D 12.129%811 7.58%, il ERE S, EE AT
D EEURTR, BYEARZORE &, BRAE S EORE & EEURIRZ W EUR D IR, # B g vt
[ERSLE S

3) Wb e S L T R R SRS L L.
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TR FRIRAESR R T, FOUMKE A B RN I, AR AR N . H R AR
AN, HAN AT AR R 0 R 2, IR 2 ) S AL T R TR RS IR R AR [6]

TENIHR B, B2 AE T A Ee i in) SRS, DGR 25 FoAth 22 A2 R v E B AR, X AT
AN — MR 2 2] G0, BT DLLE S 22 2 A gk AT B2 o T v R 2 B, AR il R SRS o LRI
PRI PR T, UM 2 LR TR A S, ASTE B K 2 0] 300 SR i 4 15 2% 1] S
3.4.3. 1R RARAYZ JeThEE

AT 5T LA Wood, Bruner F1 Ross (1976) 7 ZL R N HESE, S 5 £ 1] H B S B ThREHEAT T Ymhidh,
HHZE 2, SERABE, EHAT T AN ThEES T, Wk 6.

Table 6. Percentage of scaffolding function of each teacher’s questioning type in the four lesson examples
7= 6. HUMHR0)& AR A TR G IR EE S EE

FE SR RE ok H(%)

BB VI AR - FIE V) PR - TS e PR - W AR e PR - MR
(& BRI (ZEN HME TG 2242 (& BRI (154 — )
Comprehension Checks (COM) D (15.79%) D (65%)
(AR A ) G (34.21%) G (35%) C (100%) D (57.14%)
Clarification Requests (CLA) D (75%) C (50%)
(K ) G (25%) D (50%) C (100%) C (66.67%)
Confirmation Checks (CON) C (40%)
e x C (75%) x D (6.67%)
Referential Questions (RQ) A (42%) A (74%) A (40%) A (39.29%)
(REIME B2 0 ) G (25%) G (14.81%) B (33.33%) C (17.86%)
Display Question (DQ) B (51.61%) B (28.57%) B (26.09%) C (20%)
(T HME B2 ) ) C (32.26%) D (42.86%) D (47.83%) D (47.37%)
Expressive Question (EQ) D (25%) C (11.11%)
(kK ) F (25%) F (100%) F(18%) F (38.89%)
Rhetorical Question (RQ)
(5K ) % F (100%) = =
Managerial Question (MQ) o % o %

(& B i) 1)

e ALBOREADGE: B, LRSS C. 4ERFJTIA: D BRERBERHE: E. EHIHMRELS: PRI G K.

1) mrP R TSI AR RER IR A B, WD B SRR LR s R Boh,
UMRJUR A B2 0] 2 LSO R Th e, FEBh A A FRARAE S M B, BWOROGR, s 3 5, [RIRER Ry, T
LR REXAR T b, BAERE M S PRI 95 T b 2 Bu 24

2) WIANEBU, RIS R P AR O S AR R SO 2R T RE . Heh AT SR B R 5 LRk 70%,
FEB R, HUNTG AW 2 AR A A R, 5] 3220 R R R, DAMOR S 26 D 3 1
AMWNFESITT -

3) WIhRTESCAR LR S TR RS B A rheBerh, RIS RIEEhORVE ORI o Lt s
100%, #RIA A A2 UM AR i) 1) 7 sCERTARGA oo R AR AU 0 ), 47 v 22 B 0 2 F 2R
T 5 Bl A) o 2 A R ) S0 RO, BRAS A AR AR, R U B R, R RR VAR
o FEETIRE ST, W LAOEER], ) rh 22 B ff RIS MBI, 24 IR B A I AL,
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EERE AR A A TCR B R AU R, B ANER AR B I 1 H B, DRI 0T 2 22 Uk R RAA SR A i i) 2R
IEHRTY, Nt BRAR TR AR A

4) IR, B BRI R P AR SO AR RE .

HI AT ST YRR G, 23 ok H T BRI N AR, A4 it R, R,
FERE RN A LA A RO IAT A, HON— BT RE & B i R B e e R IR B AR, BE
TSI i RO A i S AR 5, T A2 A O D R R RS o) BV B 2 AR T D, (B SRR AL
BRI R 2 H IAERE T )L A T AR £ 4 S AR TR .

5) WA IR RBURIPE V75 6 il R 2t B KRR T 1 RO SCRAE I o WA SR I /L5 &1 What do you mean? —
Pt 0 T IR 2 AW, A R R SO, BUM S AR R, 4ERFD7 1), il E 8
HEJTIA],  DAORTFFHCE HARIR 52 o

4. itER%

CURIME B 2R DQ AMEFEE M@ RQ A& EFL URELH HOUMR ] (1 - ZAR I, I PSR ] UL P27 B
T EL IR & 2 T 50% LA . Horp CRIHME B 2K A DQ MR 2 TB R A RQ. TR R R AE rh 2z il
P ERIREL T, HUMS R T8RS, BAMTHSER WA RIT, WAL S LA ROVIRYE, 208 “ B JnikiE 7
HEEH MR E AN RSO B AR 3], (HAEFAERE R, UM @i st AL, meis Risit
RIEAF 2= Gt R A, MR iit, TRfEEE, BT 5| S2Ad T B, RNREE BRI T
DA H i ROR B 22 5

FERI BT BL UM 2 A SRS BRI REIE DR, AR P B 2 Mo P B g 2
R, e P B S T A A

FEAIR PR BL, SO 2 A% AT ] SRS s FEA) TP BOEUM N L 2 W AR SR, e P BB L 22
I EIA . SRS, JUH A R R

HUHR R R A SCIRTh RE T 5, P S B AR R BT, 0 AR E SR AE DI R, 4ERFTT M D)RE

e, BOMR] DA B N A B AN A AR UK AN, RIS AN IR A3 e e 25 51 2224
Xt el AT B AR T . B 1) (SR A RE A A 2R K BB, 51 AN B2 AR R IR IR 5 2, R
A REE, A5 AT SR B i = IR [13] [14] [15] -

SE

[11 %4, DB BUnE RO E S 2] TREE FBi# iR, 2000(4): 59-62.

[2] Long, M. and Sato, C. (1983) Classroom Foreigner Talk Discourse: Forms and Functions of Teachers’ Questions. In:
Seliger, H. and Long, M., Eds., Classroom Oriented Research in Second Language Acquisition, Newbury House Pub-
lishers, Rowley, Mass.

[8] FL3C, &4, kT EFL PR RN EE o) 5 Lb i 7i[J]. B AMMEE S, 2007(3): 27-33.

[4]  BRYESE. #OMR R 55 S FH v B Re R[], MBS SMEH Y, 2016(2): 87-96+146-147.
[B] ZFHek, 158, LB HETHEMNIZ AN T m P sk BUE R R[] /N F20mER I, 2017(2): 64-67
[6] #HEEK, B JEnIRR, MRk KRFEIEZITRE IR AR E S r[0]. JME SR, 2004(6): 22-27.

[71 #E, A SMEZUTRER N 0BT, U RIMETT T, 2012(3): 142-148+162.

[8] AIEZ, VERaf. FUMRESE A SR TS mt 7e[]]. R EE L, 2010(11): 64-67.

[9] Wood, D., Bruner, J. and Ross, G. (1976) The Role of Tutoring in Problem Solving. Journal of Child Psychology and
Psychiatry, 17, 89-100. https://doi.org/10.1111/j.1469-7610.1976.tb00381.x

[10] f&1LfE. SOE RSB0 R E 5 0[], MBS, 2010(3): 60-65
[11] S4TRZF, MRANE). 09 GBS IR A A FUE4E S M 2 H (3], ZERESMEZE, 2016, 18(2): 18-26+108.
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