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Abstract

The new curriculum standards require the implementation of “teaching-learning-evaluation con-
sistency” in the process of curriculum implementation. Implementing the principle of “teach-
ing-learning-evaluation consistency” in high school physics teaching design is conducive to clearer
teaching objectives, better grasp the pace of classroom teaching, and improve the teaching ef-
fectiveness of physics classrooms. This article summarizes the three foundations of achieving
“teaching-learning-evaluation consistency” in the teaching design process: clear and measurable
goals, performative learning evaluation, and inspiring learning activities. Based on this, it elabo-
rates on the practical path of “teaching-learning-evaluation consistency” in high school physics
teaching design, which helps teachers better implement the requirements of physics curriculum
standards and promote the improvement of classroom teaching effectiveness.
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Figure 1. Design concept of reverse teaching
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Figure 2. The internal structure of “teaching-learning-evaluation consistency”
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