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Abstract

There are relatively few studies on conversation analysis in graduate classroom and teach-
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er-student interaction. Also, the single conversation analysis method cannot meet the comprehen-
sive classroom conversation analysis currently. Therefore, this study combines the method of con-
versation analysis and the framework of class mode to provide a detailed analysis of the course of
sociolinguistics. The aim is to discover the features of teacher-student interaction in graduate
classrooms, as well as the difference or uniqueness of the courses in this learning phrase. It is
found that there exists turn silence and turn overlap in teacher-student interaction, but in most
occasions, turn overlap reflects a positive interaction between the teacher and the student be-
cause participants in the conversation want to actively promote the dialogue, and when turn si-
lence appears, usually it is the teacher who tries his best to move the class forward and change this
negative interaction. Besides, the managerial mode and material mode are the main class modes,
which are often interwoven. And it is also found that the characteristics of language used by the
teacher under these modes are unique, the teacher explains knowledge points not in a boring
statement way, but has unique rhythm of his own, which is specifically embodied in the use of hy-
pothetical questions and smart questioning, and the development of the main part tends to be a
result of random play, which can greatly narrow the distance of the teacher and the students. Also,
there are many humor expressions of the teacher’s guidance words, which reflects teacher’s great
emotional involvement in the teaching process.
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1. 51§

IR, M FINETR E BN T AN AR E R R o E W AE 7, Wm0 se
FEVRE ZHERA SR O/ AT H B[L], DAL RS BB R R 4R T, B0 an ey ke s i LU an e 345 B
2] Behh, XFERE AR RZITA TR 2, A0SR S R S R A AR i K R 3],
LU Hn fap i i e b XS 15 AT 24 3T [4] o SXAE € RRE L AT LS H e A7F 7 A DR A AT AR T ) 2 1
TR TERI RS B

N T TG LRI 0 A I A B B0 R SO A BB I R AR RO BN TR (TR, AW TR S S i
I AT BT T 5 B R B R T RE SRR 7T AR TR B A 1 F A AT R . U A T UARIOW_E X 21
BEATAIEC AT, DGR NI M2l 8 TR . VERE MR i, Bk FisyT 75 R 7 5O
B RN [S], WAL BB RO T AIAAK[6] o BEAL, PREL T 70 AT B+ A5 W S PR PR A S A 2 4R,
Un e L BTG TE 2 TR MENT[7], X AR T UM 52 1A B 7E[8]. AT SR UZ ERFEAT 5 20 J5 X
HAA A ERRG, RE AR, HARIRAAARNE, A 8245 Hent 7O BT Fu A R & T AR T 5)
FRRE R 5 AR BOR B2 27 ST AN RN AL S 25 3 S 0GR 4 SR R I, DT e AR SR T Jee S e A Pl Bl i

2. MBS %

S MR 20 tHed 60 FEARH BIUAESE [E 1 — Pk & 22 58 T . WA 4E « 5% 70 WT(H. Sacks)/& 2 iE it
WA N, A 552 A0 « Mikg & R (E. Schegloff) M6 /K « 7% #1380(G. Jefferson) 7 4k Ak FR L « k&
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(E. Goffman) (1 #E 2> 2% 73 T 72 B BE Al iz RS 715 5 5 AN R2E5EA 2o RH S U R iy, 33 T 4
MURRE T 2l A B A T o 231 0 gt e B i i A TE R R R I BB AR A A 2 IV [9] . R 23
SIMTECIE T H 8 RIS FLB)),  (H R T A SR Rk A G R A TR X R LA 1 1 1) AT . TR OGRETE
HFFHFEH “ SEA MM T — /N P AE B AR IS f A A, Re g SRIB RS S
HURFIZ A SR, R B R I EIE S M AR EafEER R iR a5 M EM
FIEFE” [10].

BEAL, B K o YRIRAT(S. Walsh)$2 Hiiz A« 515 (Class Mode)” 31X —HE 4L SR s — i iR &L vh 200
B FTARBLE 20 B AR 5 SBREHIE, FF%T T “SETT ZBUMiEE IR % (SETT: self-evaluation of teacher
talk)” [11], SRR AN A A XU i 3k 22 Bm 1 15 A S R — Fh Bl A8 2 “RomiiBss” , B A
BB “ROWTESE” o B BARRRIE[12] . IRHESE — 3L VUM EE: B BRI (the managerial mode), F%i
I 155 (the skills and systems mode), #4155 (the material mode), ¥ 7451552 (the classroom context
mode). fEIHKUL, FEMRXIGEIGEE R, HLARE, el PR &S REES), EE -2 IRTE
PINET B AORMR U ER B SRR ILE S 40216, RIEMRHRE 8, fRENERESR, BB,
VA . FREFI RGN N R R MNE S 40, BFEES RABIGGES, WL, L, IER
Y LLROE B HRE BRI U S ) o PRAD I BB Dy 2 AR G T R ik B RS 5E, (R AR Rk .
[i] IR ZAE SR 7T N 2858 A 5 4 50 3 i (Mode Switching) AT 2 /57 41 (Mode Side Sequence).

TEARKHEF A, ERR B I BT A RGBT A28 5 R, RS B TR
IR . AR AL FEZ T 1 B AEE 19 A (BHEW & 550T) . Bt #0220 F OB B 1R PDF
Bio BT =R THRE SR, 28— F IR ER W) 3 222 AR U M BUF AR N A, I LU
HAHBRAESL . REIEFE BT, WA AT 77 TR LUEAHIE B, BT DA TR AR PRAE S Hh Bl ALk B —

W FAHEATH: R [13].
3. I ERhiE R RIT R
31 MBRER: FEBRERNLE

) 1

01T: © WA ()VEMA—TF=

02 T: =AM HEN & 25797 (1.0) 46 Kk 2 T ZARE 49— AN 19 #0F?

03 T: =FfuAftd L] R AR ELH— 47, BH—6IHRE, KNLmeLAR TG, A THaHt1?
04 AL KGIMA%—A7E, RRRZELLOREFT RIR S TR, NI AFE, B—MHRG—
05 #94%, i k° AFOEE , A AENR TSR, B39 ENK, FIAeE ZEFRANEA ° ]
06 XA&° °, BT, ° ° standardization® °

07 T: (O)F**iL X st T 2 e?

08S: "B, (1.0) [fiX 5]

09T: [Inthese]=

10 T: =In these instances

11S: EXEGFF, © RE° RNBRRITFR, &, AT —Rharie)RmE, RN IRBLTE Xk R
12 TR (HEETE, HMEBEZEAEA LT ()VRF—K.

G IR R AT FOVEIMESR A AERIFRIES BB A B 5 LATEL 6 TR AN
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JEBIEE— DR SRJEAESE 7 4T, ZITIE M Sk S A4 B9 07 SRS A AR SRR AT WL T SE BT RE 20 e, 2
A R B8] B — AN (R RN [ B2 SRe 5E B T IX IR R 4 o AR, SR IR SLRIIF AR AT B AT, T
A—NEE T R T RERE TIEES, EA®3KNE, ESRIEERAMEERA SR . R
Kk, BRIV ZAERFUUE BA RBIB N B E, R Tt — P RS, Mgk
b, AR RS ERRNA) T ISR )5, FAEIFBAA L LIRSS AR .
=RV SURTIL{cti AL i E IR

BIE, BT NN A A Z (B 1 — AR LB BTN A AR IR IR HAR AR, ik
FOLHE IR R4y Tt P HIR, ALY BAELUN R EAE RO A A TR RSN, AR
PN S R Re 2 5 F R i e, RS T AN 2228 10 47 U E TR AL ROTRE 5 2 . s, X k],
TG E G — R RAL AR, WA R T A AT AR e AR, AR XHE R R A
FEDIAR G 2 55 WA BRI XTE, AR P AN SR .

3.2. {HIREE): IERTIRAILIE

1] 2

01 T: The first one is variety and variation, the >second one is< the (1.0) dialect, also pidgin and creole, right?
02 (.) Also, | told you to read the, the book about social linguistics, so now, | want to check the reading

03 preview now.

—04 ((cough)) (16)

05 T: AR() Lk iEARATE 69 & (VA A H 47?2 (1.0) Variation and variety, right? %] 7 *4?

06 4 =4 variation and variety, &% &9 % F 3R & Akt ee=

07 T: =R RADIET FNH IR, ENMEAHA, BT FHAMRTIETHNERN.

08 T: OK now, what caused the social linguistic variation and variety? So we try to find out the

09 reason, and the phenomenon, R4, FAT_LK#F49iX A regional variation, & B A4+ 4 -FHeG4E25EF 69
10 ZHE, XA LA

11 Sts: 3k

12 T: dBstve, % £ 2sh2 —A 4%, geography, MIZAEA, ... 2 RA4KIE? BAFLH?
13Sts: [£ 2R RiE

14T [ 2R RE, xte

15T L=AZ@mEAE, AEMMNEZE, FNEBEA—EHLSIEATHESD.....

16 2 ARRASEAT ) RBR SR G FERMEL S, A LAZMIAELR—TF,

17 B2 EQROFAN—T, HEABAERR?

—18 (3.0)

19T: ° BA, &, it g° °© BFX AR MR agbmn, 29e? Fak, HE&HET 2
20 7&, ARFTrE(1.3)F-4eid X AEH B T 28, ((laughing))i& 7r ik B KA R R &,

—21(1.0)

22T MARXERALH —MA, RNk, 2H4H

23 S: ((whispered))

24 T: A —AAA A2

13k [ Celia Kitzinger, York University, UK, 2005, Lecture Notes.
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25 S: [speech community

26 S: [i5 5 AL BE

27 T: speech community #EH —A~2 44 ?

28 S: stan

29 T: =x, [standard

30 Sts: [standard language

31 T: Yes, language standard, %727 ......&AM1—7 245 F # X A4, standard language, RE A4 € TAK,
32 XA AACERR, BAHwil, &aH?

33 Sts((whispered))

AT MBREB T —AMFAE, Y L LPTARMN—Z, RE—FRE, © SHIA< ROER— T2
35 % 16%F, 16 FLHAS Y A=

36=133(1.7) 133 W, X—F KEBRNMEF4F4FE—T, The ideology of the standard language.

37 AFRIFET NRIABE, >ERIARRE LAEMATRIE T HRWIEIET, THOMS, TRRAR
38 o Rt fF R A ALY TARERFAKATEZIE T AL, A (L0), Xk, X—FHejE Rk
39 Bk, ° RAE—T°

40 T: AR AZR**, fhk, % —BEAEMRELH%R? From many

41S: ° B, "B BARMRZSZMAMGIET, sibdedlRiE, KiE. BILTE()FEABOANHA()EA (2.0)
42 ik, 3 L0)FREN TR, O)ZEHhititHEH.

KA T RAELERE W —TFAR, ZIMEAT TSRSkl nf LURIAESE 4 17, 55 18 47 G821 17,
A AN FEREE R EE, I B e R AR Z M 0 RS, it AR A & 85 ) 1R AH O 5k 2K (Relevant
Absence)Il % %, ELRIFEHS 40 4T LT IR HH —Fhar NSRRI, 2EATESE 42 1T G H R4 1Al
%y XAMRR - BB A F SR RES T X T RN UTER: 15 A R UUER (Pause),
TS (8] UTER (Gap) X ikt (Lapse) [14]. Ubfl 28 4 47 T ER 205K, FTLARRAETRS, 53 AR A is e (8] (1)
VIR, IXEABL T — RSN EB), S5t 4E K (Preference Organization)® AHIE [ 15].

N T HERR R R, O T AR MO B g, IR A O MU R R R Rk 5 5
A2 I S TS, W R AT IR A G N 2. [ X B w] BUEE 2 53 R LA 1) [l
ZARRRS, AR H B TT o BT A LA AE 1) S R A EE T A B, 20 0FE 11 A% 13,
14 47, A WITAE FLANE U BT oodE . HZ 5 22 0 S0 —FF Al AR AT w2 1) o R, ) 2 A 147505
A B RGBS R, SREUEA S JRETRETE T “ @ SR b, HUR PR Y 45 52 3
TR AR BRI, 1R B BRAEBERISE G2 B TR, XK R R T L [16], HZ AR
FEAEANTH T IR /N FE 1 18 (Whisper) VA4 R AR &I XS IR BT 4RI [ S2, BT LAESE 35, 36 17 2 IR 4s 4w
IFAE 40 AT FRIR S AR 0], WA CRAS T tH DS R ER

JIT ART LA H B 0 S A2 2 TR A AR BB, A B 5 AR R - shiad iR, XS] A A AT RR
BZAE 20 fTHIL TR, [FBASGFRA TIRZ . (B2, KIHBA [F 20— FF AR 4 1) 25 AR 51 7
JIT A 0K 5 A B R B2 LU T HRIR AR BAR B AT IR . sz, A OCHIEFE  4R
UM 22 A AR A AT SHEERURR AN [17], DRI L BOmAE B AN i R RN T KB (ARG 0ok 3l Bl AU, FAR
A2l N

i

ZYEFRALXS JE A IR 5L S I I R (R B Celia Kitzinger, York University, UK, 2005, Lecture Notes).
Syefaidh . APHEEH AT 1T NERE Atkinson, J. M. & Heritage, J. 1984).
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4, BREEDBRBUPS | FEEF LT
4.1. PRREERNEIES

WHE L Fn, EEAEAM R R EERRER, RSB E, MR
BRI LU g AT, PR T 2t HOMREAT UFAR AP, S i b O BRAR I AR ) AR T 4
KGRI T A DR () — AN L ERE . FTRABRAR A, BETAE TR TS S BORe R VIAE X b . SR, 7%
TERAR, RS IR IR AN R b, (HEMIFEA . MR, EEPERE LR
VTR IR SO AT TR, X AR T AR TR A — N IR

Table 1. The distribution of different class mode

# 1 FRIRERKX S HGHT

TRE A oA Hufr

3~8, 12~17, 21~22, 26~33, 37, 41, 45, 49~51, 55~62, 82, 89, 94~95, 115, 121~122, 126
142, 151~152, 166~167, 171, 188~190, 209, 226, 248~260, 275~277, 284, 301, 305, 310
il 319~320, 367~388, 394, 398, 413~415, 417, 421, 425, 429, 433, 437, 441~442, 446~453, 2
457, 461, 472, 524~525, 529, 543~545, 549, 567~569, 591~592, 652, 664, 677, 733~734
752, 778~780, 789, 801, 807, 844~846, 856, 871, 929, 933, 937

235~247, 264, 268~274, 288~292, 296~300, 309, 314~418, 325~347, 351~366, 388~393
402~403, 408~412, 465~471, 476, 480, 482~495, 499~508, 512, 516~525, 533~534,
538~542, 553~560, 564~566, 573~579, 583, 587~590, 598, 602~606, 610~622, 626~636,

PR 640~643, 647~651, 656, 660, 668~676, 681~689, 693~712, 716~732, 742, 746~751, EE
756~777, 784, 793, 797~800, 811, 815~817, 821, 829, 833~834, 838~843, 850, 854~855
860, 864, 868~870, 875, 879~880, 884~895, 899~906, 910~928
" 67~68, 72, 76, 80~81, 86~88, 101, 105, 109~110, 131~136, 140~141, 146~150, 156 N
é 1 1 ’ 1 ’ 1 1 [l ’ [l 1 ’
ABMEII 161~162, 176~187, 195, 199~201, 205, 214, 218~221, 225, 230~231 e
BREG AR — —

42. BFEATESHIEN S

1) 3

01T: —ARH AT MAR B ag2()EAK, © SHT<® WA R ETHEE ], HLBER? vocal cords,
02 RH 4 & &GF?

03 Sts: # &

04T: =#F7%

05T: ke 7 £42, R 40M5, FHGBHRATERELAEAA . ke FF LR,

—06 F AR a4 ERT RE R, AR AR () —MNRTIRK, AT FFRIRE —TF, “duang”
07 stre, JeRXARLTIRAE, RKE—TF, “dang,dang” , FRLTE,

—08 #AEZ, A= pitch, Fikifisa, Foshatt4R? FRE, R4,

09 FridfpBkieg k™, EFeEEC=FERK, FNEE® A 2, BAHM()EFRE, PIodte
10 9% HIEFQLI)EFH LR, SRk,

1T A4, ERXFHE, KEQO)RBF R FAINLFLER—H, BEINSEBREIELE, LA
12 A AR R RS, TR TH*)

13S: ° *B° 1
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—14T: REERTD? FERED?
15S: ° RAe
16 T: =R#, KA SE22.02RFRARTAE, FRETARE, FIAGRBERRE, 84,

R TEA RS BOMONT 15 55058 A -5 1 3K — 135 R 1 B A 1 55 A P 22 Sl R AT DA 1)
WA o B X B 1l a] DUARIILH 7E RS 2 2050 36— iR S B AR HEAS @Ak 1 MRk PE oA, 12
A H MR S . X B R AE 2 0] R IS Wb T B B AL B 1) b, — DT, TEES 6 ATANGE 8 4T
CHEAM ARSI AR, SRS Al XEeEE R, R A ER T, 5IREHE,
NS 2 A 0 B R ) R A TN 2 [ o 256 i A P (SORE ST 9 20 BHAR Il mT AR e 5 >0 4K ST 18],
P 1) AT DS N 5 A B = P A AR OBE[19] . 5 —J7 T, GBI S 14 47 “RBECCRNS ? fRARSUEG? 7 X
FERT BB 10 P2 TS A I RE S, IXFE B in) SRR —FhI€IE J 2, AN 2 S o M A4 10 S,
1E 40 5 bR R B7 5L (Malinowski) 12 H! 22 BRiE (phatic expression)* HE&x[20]—#E, a2 RS nsEy), i
BRE A [RIRXRE 7 A o] DU B EEAN 1 [F) 258 #1002 ik 22 2R Bl ot .

[F I PR AR P BOREAR LA PR AE G IR B, B T8 KB LA W, R “a 7,
“EHET o BIMUHEMHNIES S HEXHEE M B R SR bR, A TR
i1 T BEHL R A B L5 SR, BT CA2 TEBAE MU B A5 T I 24 e AR BRI [21] o (B NS5 18 P B AR 436 R
& % | AT R

¥l 4

01 T: Now, first of all 1 we have to be (1.0) conscious about these two terms, sex and gender, the sex and gender

02 and how do you::understand the distinctions and similarities between this two?

)5
01 T: <Ok, now> (4.0)&A11H A —TF —/~#Fre

RGBT, EE BT, BOMEH (B M7 SR U HIE S, BT 55 BHEHR E 4 AR R el
FrUAARH RN 6A, XA R DAAE — e R i D iR 2 [ iER, TR e . (HAE R BT,
A BOTAR LS R R R, ARG e SRS, B SR SRARM, sl

#) 6

01T: *tF, WEQ)BEZTHFRALAE, HN—EEHR—DLEHHIE, THELG.0)FEH KRG AL,
02 T ET, A2 sAgRNAL—H, BHEHH—AZHL. AE. MEL, RREH—BIRRE
03 UHFHBAMRB IR, ° T ETC >FT<RMBE TR, #5% =%, the chapter 3, social 1 variation,
04 social variation, 2% %, W@EHE —FHOLKIREF, HABRAMELEE LHF L, FAX—F%,
05 AR EE T mey—2, BH, —Loir.

XA, AR EAS T HUN 5| 2 AT RS HAL, WIS 5 LR T — 2 A A
I, HPT AR P SO RAAE,  Eein ™l (5 sQih s, T2 EURUR FA PRI . 7255 2 A7 MIEE 3 4TPN
OB “ At 5e 8 17 BERIL 1 B0 51 S5 KW ER, thAE— e RE L EAR I EMX 1 R0 & i) S AL
SR A A N AZ R ST IR OB o X IR 1 PR S R v (UM S BN ORI R ([22] - B4,
e TR 2T 0T ) g R R IA T LR G st AL DA )7

A B R R TE R RS R AR GG — R RAFIORA, @3 4R A S5 A SRR A, HEFARAEEE R .
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01T: Bh()—ZRAEEZA, e? FEARKERS£23 T, ERAREANFFTRTAT2T? ERAH
02 2R FHRTHR? AAANE, ERAHEZANFFRTAHL?

03 Sts: ((whispered))

04 T: Ak T 45480

05 ((laughing))

06 T: 4o RARA KA T, KT MERME—AAE? EBARE GRER, RAGRER, THRTA
07 £694F%, KRB EAh, sre? Bib, RE Y REMNFEANE S, NARA BB, KL FH—F 2 RE 4,
08 ATAMRANIAG THEZ K FASRAR—H, LR ERLAZRT, KARFAS L F—H, ° BEAKE
09 FHE, se? fREA, RTHRELEBR?

10 MARMA—TF B HHEFEHRERE A—Hey, RABEEFH @ ...

BT RAEEBET, BUMg AR SRS Z A G5BT AR R AT, XA REA
FERFH — PRI LRSS, TN RIS, S5SNI, 5 VAT 21T,
Yo ) U R T =0k, (HE BRI AR S I i R N, TR 5] A AR IR R, TR A AT o Ao
MfE oL, W, RS E A S A R “ KB ThEe” [23].

5. B&

B FE &2 U Wi AR T AT HESS, SNSRI T, RWETT AR 2 ST B B iR S il A
BT TR M. BT BRI, 5/ EBORAE B B RN, B AU AR R R PR
TER AT R BN EREEA A B R B 7 A ZZ R AR K, KZHOREAMS ., FEBE
BRI RV G, AR e RGO, T E 224 B AR AR 1 B A AR SR AR TR AR Y
e LR o IR A UREE (VR A, AT DOR BRI AR B e e iy, AR TRIE & KT
RILZR . (BAERZHENGOT, HEEE R T EWRKITETS), mAREKR. b, gt ilie ARt IiER
JREE TG FE R YOER, R UM & S, SR K SS SR A LB T B IR i e

i PR TE A TR SR AT A, AEMPRMRCT, BUTRRERIR R 7 A AR IR, 124
H ORI 22, BAARRELE v e i AN TG 3R i A e RIS 20 A R R s e AR (1
B EROT HHEXS G B H RGBSR S5 R IARHETE S ], AR U A R AR AL 2 B
HURFERI AR, X AT DR KR 2 A2 A (RS, R iR M AT, FUmA R R E
P77 AL E R B BERE B A E 22 A e IR ST . AN, UG SiETh A V2 s B R IR, X Rk
T HUTAEHE R A RN
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