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Abstract
Based on the perspective of scaffolding, the author uses the classroom observation method and
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conversation analysis method to analyze the use of teachers’ questioning and its effects on stu-
dents’ language output in 8 middle school English classes. The findings are as follows: 1) Signifi-
cant differences exist in the use of scaffolding questioning by different teachers in middle school
English classes and the commonly used types are marking critical features, inviting participation,
reduction in degree of freedom, and inviting students to contribute clues; 2) Scaffolding question-
ing can increase students’ oral output. Inviting students to contribute clues can trigger students’
output of simple sentence and complex sentence, and marking critical features can trigger stu-
dents’ output of vocabulary and phrase. This paper offers two suggestions: Enhance the awareness
of scaffolding and flexibly use questioning; adjust the questioning strategy to promote language
output.
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1. 518

F M Vygotsky #2 #4304k 16 (Social Cultural Theory) Ak, SRS RS2 ) H 251958 [1]. 20
&g 90 4EAR, S ARFR IR i 24 I RA MR T 51k E IR AU OGTE « OB (] R TR E )
B RSy, MR TN HEE PR AR iR, D, WREE RAT NI E S5, AR TR
BB HAIE S R R, BRI S IR AR B B AR B I RE S R IARE . R, B G E IS
S5 R I E A AT IR B 5 SR RE IR AT 32 AR v AR AR (R PR B SR THI [2] [3], WA DR 3 VR PR B 4 1)
SEWETU[A], T TR MR B8 ) X S R B R R 22 AR S R O T b . Tk, AT LA
Ft 8 WO R, U PR LR A 2 18 2 A2 4 T O 5 1 B0 R A (7] 4 5 S 2R A AL
NIFHEZURAGRE G W Em A s S W RS %,

2. EipEA

(—) EREX

B RTE N T A A TR, A A RBEIEA BTN, — WG RGN, BEE¥A R
B N b B ZUEAT N[5] e A8 1] — Mot [F] — A 2= AR AT 5 1], XA R T XHER AN B IT, AR IRIES4E
M ELEAREFT . B AEME R IEFEAR G, 2THALEZRZERMIMAEE, DUES
FIEGF, SRR B, XTI A YRR R R A I YR, KR IR A I AR R L .
Y. QIFTHEA B AT 2 PE 6]

(Z) X LEHE

Vygotsky 7£ (Hhax O —FHdhfgth “iRit K REIX " (Zone of Proximal Development) &, B[ %
A2 ISR 7K )P TE KPR R IR R X R], BOMPEIX — T 7 o 75 B2 2 AR 3 1 S 4 (Scaffolding) 5 Bh % A
IR KT [ 42 /K P 9% 1] . Wood Bruner. Ross 25 N1 A “ 32287 —ial ke dihiid B 3 A2t
I B, INZE SR B A, RN G 522 20 F BN FIAERf#[ 7] . Rosenshine 1 Meiste T~ 1992
LR T SCERIE s SCHR SR I (B A 2 AR ) SR ) — R SR S, 5 B AR AEARATT H T B8 ) AT
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H bR (B 222 32[8]. SCAERT AR — s Bh TR, flan@ sl s, nr DL H T 2R s iR
T H.

XS ROT R B WA SRt Wood 2542 H IRE J1 SR E X RE 1SS H A T B, @
WATLASEIL AR 6 RS 28 ThAE: 51 MR (Recruitment). &1L 4T % (Reduction in degree of freedom). #EFf
Bt & H A (Direction maintenance). Frid: <847 & (Marking critical features). 2 #1|#441 /& (Frustration control).
7R it (Demonstration) [7]; 5 —#f /& Roehle A1 Cantlon 7EHF 77 by 3 SR tp HY 5 Flt B2 ) 00T Sz 22 .
JELfR R (Offering explanation). #2224 2 5 & (Inviting participation). 7% 2%2E B f# (Clarifying student
understanding). }E4T A 7 (Modeling of desired behaviors) Flisk i 2 A4 #2428 Z (Inviting students to con-
tribute clues) [9]. 430454 Roehle & Cantlon 1 Wood & i W fh 73 28 E ST /0 T AE SR, #R 3 1R 4 i A FL 3
ESI R

(2) FUTREIE FAETE B 5 75 TH R SSHETF R

] P ABE S MR L I8 )0 2 A 5 2 . Haytham ZEERITEZR F R B 21 55
S T ER A B SR B R I AR ) OB R S, e HREIA - RN - R TR T ) R TR A
[F1] 25 45 PR 25 P 1) 67T 52 0 T 25 10] . Gibbons A1 Hammond S 0T r] DO T 3R 8 . MR, Ry
AFEECEE, BIEERCT A, KR T N R], 51 AMARE 3[R 4 i A iR A &R [11].

B 238 K2 4G AR R IHATAHOCSSIERF AL . B0E . OGBS T UM S A%t « Hadi vk 9% i) i 7
BIRIVERT, oA Ees PR POl 1) A SR B RIRRAE, i 252 PR i G 808 I ()RR AR R A RGN AL
PR G R AUE ERYEVUAN T TH, REE R IR A4 SR IR R IA RE 71 [12] . S DA AL U5 F0E Bh R
FBRE T “B5RA7 AFANE, MBRK. BRZEXRAKFE GBS YRR R F) 58 R PLKIE )
ISP AL DY AN J7 D BOM PR 538 7] R REAT XS B 20 Ar, DO AT Do aE 1), 4R e M, HnTE
= 18],

3. MgEt

(—) FIRANZR SR E

AHFFFENES 13 Jei 4x A B SR IR I\ T A AR B, SRRBOT 4k E AR . TR
ORI TV VLR, WL, RIEAEE, FASKREA S AW AR, HEGONFATHE. AXBIERA
W1 BETE RAR T B SO AR B I8 il 2 AR AE S BT AR AR A, AR A R R

1) WIS IR h 5] R S AR T R SRS In) ¥ 2R A A n e 2

2) )rhoeiB PR A o BT SCHAE F R UG 1050 27 A2 18 5 et 0 R e R 2 e 2

(Z) ARFESHIRLE

Table 1. Codes of different types of scaffolds
1. BAIRIGRED

KHTRE RO RE¥ESSE BEFERR AT R BRI R
iy OE IP Csu MDB ISCC

SCHTRE Gl AL fffEs  dEREREE BAr AR OREEALE 12 ) A B R R
iy R RDF DM MCF FC D

AT 7 £ EER s EAUEVE AR SS & 10075, B RS S AN 21 70 M R GRS PR & U
B )0 22 A F A AR . M HTHESESE A Roehle & Cantlon 1 Wood 45 (1 AH SGHIF 78 6F 240 iR A 18 7] 1)
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YER AT 3 R gmin (035 1) ZJafi ] C AL g ik i ZUM R 508 ) 5 A B S M E 4%
C BN A FEIE— 15 TP AT DARIAAS R S A 5 3R - 98] B R S5 1R B [14] . BN IE B ah s s
SERE R RN A]), FTLL C AL /0 b 15 EL A H AR 1) 7723 [15] .
4. ARBES

(—) FIPFEITEHUN G A HATE S % H B S EE28 R KRB A

AR 4E4 Roehle & Cantlon A1 Wood &5 A S A 78 857 4 HTAEZE S U SR OB 1T T &b, K

LR 2% SR ThRE M ZUMIE 1) 1 18 Fr B3k 108 A, JAGNTS I 6 RhsSCALSRHUmiE i, HAARME oL Ik 2 1
1.

25

Table 2. Table of the use of scaffolding questioning by middle school English teachers to induce students’ language output

=2 FIREEHINS I EFEES MBI RLERIERFRE

Type T1 T2 T3 T4 T5 T6 T7 T8 SUM AVERAGE
MCF 2 4 5 5 3 3 11 1 34 4.25

IP 2 4 4 8 3 2 23 2.875
ISCC 1 2 10 4 1 1 19 2.375
RDF 1 6 7 4 1 2 21 2.625
CSuU 1 1 2 0.25

R 1 8 9 1.125
SUM 4 6 17 26 16 8 18 13 108 135

A3 Hh ST T 51 A2 A T i PR SRS ) A R L 2 A

CSu
2%

Figure 1. Figure of the use of scaffolding questioning by middle school English
teachers to induce students’ language output

E 1 #hEERUnSREFERS R RISERIERERSTE

2 BoR, WIRSSEZN 5] R A AE S S AR SB m R, FUM R R S AR R R E R
TLBMBREESC D, SPARMT T 4 YGBR, 45 2 22348, T4 BRI KL, AT T
26 YKiB I, A 48 H, AR FIE KDL bRl AR R IR A BB, ERSR R, BT
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NH B R SRR H UG MBUR s 2R R m A AES 5. RS, ZORPARMAR,
G BN A AR A D o TP 8 HI S RSB R AR BN 18,5 Ik, K2 UMIE 1A 43 I 8k
BAL BT % BhAh, T7 Fric S8 Ar B A R EOZ KT SR 8 3G T4 B ESR A2
FRMELR R 1S ZRAE R BUE K T2 B Pk B, 45 b, A]rh il PR o AR 0 SCARRAE 8 (i
RGO B2 2257 VAV N A SO R BUTIE M b, RSO SIB M O bRiC R A B . 1R
LS EE, FES . BRI R

(Z) FIhIETEHIN ISR RE [0 24 = B AR i

AHFFERIH] C B T TR B SCARIGE W 5] A 2 ARG S B R 2. & 3 A 2 BoR#
Jing LS R AR E i 117 > C #AL,

U P KRSl E
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Figure 2. Figure of students’ language output induced by teachers’ questioning
E 2. HIMEEFA5|I ZFEESRLERITE

Table 3. Table of students’ language output and complexity induced by teachers’ scaffolding questioning

3 BUNRIEER S A FEIEEMHEMERERITR

e s E&;E% " V35t 1 S 2R BE (L C)
L C) I, A LX) 5 )
MCF 34 36 24 8 4
IP 23 24 15 7 2
ISCC 19 24 6 13 5
RDF 21 22 18 3 1
CSuU 2 2 1 1
R 9 9 5 1 3
Bt 108 117 69 33 15
Hork 100.00% 58.97% 28.21% 12.82%
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MEAE SR R, AIE. AR R s, HUONRIRA), BRI R Rk, X
R LR 2 A 0 A5 A T B ) ) ) [ AT SE R R S A T, 2B O 5 i o e 1
MEREE, trid RV ERR2EE Sl ERD, BRI, BEPERRS KPRl
.

N BE— W ERFUAS A SC IR )0 22410 35 a2, ACHEFEA 8 L B vh b O R (1 SO AR08
IF) P Bt AT S 01 70 #r

FOR AR RIX— SRR ] 51 A A28 fa Y 0 A 4% 5B 2% 5 e v SRR AR O BT B4 L R
WAl Barty, LR A RITR e R4 R A% SOOI ) R R R B 1 . X R EOR A SRR R
IR RO E R B0IE S INCARRE, X2 e F e A RE /I EORBGs . BAREE A BOR i T

HERE—

T: Time is up. Turn it over. So what is this information sheet about? Anyone can tell me. You, please.
S4: How to stay healthy and strong.

T: How do you say, how do you know that? ISCC

S4: Um... in the first paragraph, Um... you will learn how to stay healthy and strong.

T: So you think that is the first paragraph.

ZECFE T BOR EH T4 $UEE) How to be a healthy child. #UMEZ S5 A B & Se a2 A4E 42 ) “what is
this information sheet about?” , #4245 iM% “How to stay healthy and strong.” . ZUMfE2EERIZ G, Bk
FARMAZUEN H O A, AR R T “fRm” o EAREGIN, Holiz 2R A4
PR RIX— SRR ), FBY A RN B SOAS, 1R TR R, MR EE 1 2 AR PR E S .

3R, FRICORBEN B TR A A A A R, ) A R R R . TS R X R
B I B, S H 2 B AERR A A A 2R B0 T AR A B R R AU AT SR ) RBRVE B
b RIR B EE N, PZNERNE R HTZKEBR K2R BEANES, KREZHEA 0N Tk
A1 25 B R AR A [R5 . BRI BRI Tl

HFRBE

T: Thank you. Thanks for their performance. Ok. So what does she buy? What does she buy? MCF
A hat? How much is the hat? MCF

S15: Thirty dollars.

T: Thirty dollars’ Right? Yeah.

ZHCEE R BUE E TT UM T How much are these socks. 7E1% 2516 F BURl, ZUMigh #4611 =4
AFE RIS, S ORI —MESE, 5l SR H AR A BT DB . E— BT
TSR REE, BUTNMRRFEANE, oA “what does she buy?” , fES#AENE G, HUNE
HAEE, BEJF4ELEIRA,  “How much is the hat?” , AE#E— b1k 24 N A AR R 2ot E . AR
B, BOTIE bR N B, KA TG B R AR I 1] R A A TP S A R e, FRAR T il
MEPE, AT BT I8 R AR LR AT S 1 Bt 1l e, 3 O A o0y, T HARAT Bh T3 Bh R
TR AR S BE XS B AR, 3 IE 2 90E 5 NIVIEASHE, AT SEBLSEE X ]38 5 (S F M A A8 bt

M2 5 MBS 5 R F A B AR R . eSS E5E—REMTIRESAME, A
Je SR A B A O RARAE S A AT IR . (R BT AR i 2 s, S8 EeE
At BT RS o AT 5508 I e S FEL A N R I R R S T N S A R SR R R
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T BRSO, WIANER, SR AN E
HARH 7 BOR A F

HERB=

T: He has a round face. Round face. Yuan Longping has a round face. Anything else? IP

Ss: And small eyes.

T: Small eyes. Ok, and anything else? IP

Ss: He doesn’t wear the...

T: Yeah, he wear glasses. We can also describe whether he wears glasses. Right, ok. Yuan Longping has a round face.
And any other words to describe face. Do you remember Yao Ming? Does Yao Ming has a round face? RDF

Ss: No.

T: No, but he has a...

SS: e e Z#

T: Yes, right. Ok, in Chinese...ah...in English, Yao Ming has a square face, right.

ZHF R BOk B TS $K) What does he look like. 7E1Z2x i B, UM 2 im) 27 AL 5 1n) 32 B~ 1Y
SRBURFE, XL “anything else?” AMXHEw 7 ERIRE S 5K, 5 72 ERE SRR,
B2 AR P IOHT RN B RN B LRI 1 22 A 2 ST . AR A B 50, T FLE R 22 A2 1 25 B PR T 28 o
BEA S IR B A ANE 5 AR A e, BOmE MR R SCRDE AT eSS, B — Db
SCNRIZEE, R SGA “square” , AR THETH A BRI, (Rt E IS SIS .

5. IRZIMEE R

7, T SR UM G R R BRI R, ARE SO RE AT REL Y 6 I AR R
fE. RErESEE. MRS ZORPERMARR. JHEXE., G Em, NPSCESE R
M BAFEZES . o, PRl kB E. REFES R MES . ERZAERMBLRX MM
B T AE B RE P AL, IR AN PR 2 A BRI A SO R SRAE il fik Y e

Ty J5T, AR SCISGE [ R A AR i A BT AR, BRI IR T 5 R SR A 1
MBI AFAE BT ETCR P LR AL SO AR 118 17 512 274 B i e 1 38 n  R- AF AE 22
S, Hobrid R E. I—REEES SR, WS EORE R R IR IIGE W AL 54
B DB . dRiC A ESI R EE S ML ERE, AT RER AR, (R E L
R BORZRATR LA R a0 f] B AN R R B R A S ERSE M T iR 2 1, A A S A S A ]
B R, SRTER ORI, R SR B 80 Rm S A A TSR R A SR S 5T i B Ak RE
BIRES 5K, MR REINAE TR A ERGE ST N 7 AR R 55 1 I PR ) R
NSNS, $ETHEYER IR

Zr b, AW HIT SR Y SE IR th AN R N SO SSE W I B AR R 2, W
MISZZKIBNPRIC KA B IREEES EE . MRS, EORPAERMLR, IRKIBRRETEY
AR RIS AN, (B SR e AR R R T AR, BOR AR IR P R T RE 9 R AR
fyEa), ottt , Aric B B B Re 51 R A A MR R .

6. RBRSHFREY
(—) WEIERE, REEAEN
YRR HOF R HUTE A5 MR A R BOFIE ], 32 R R 3BT IR BRI, (R3] 5 S (it
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W HOE R B AR ROR . e, IR SN B, HO AT LU AR 2 S R I R 2 I
SHAGE, BRI AT, RO, Ok, R R R, O G 1 R
BIBEIE, I — NN FORIB A L, RS R, HIRATR, TR A TR R,
PR, DL, 2B AU bR 0 et iy B 28 A A R B 56 3 A 5, B KIE
B, IR AR AR R A 1 5] S R B A AT B, BRI 4y S A, R
R UCOBYEIE S M, BRSO R, 2 T AN 1 AR A R B
[N, 0 I AN T ST HOMAR A et b, TR A SO s R, BB, JOIRKSBE, RIS
AT 555 0 2000 ML I A, BRI AR, 25 5| S B I 5, R A 10 1113 0 AR
etk

() AR R, REESHH

RAREMINN, NG AN SERMRED, SR A B TTATH, A et Se Il B [16].
BEEI05 ST BRI T R RSO, RS AR TAR R 3% (0 & BB, BRI, JEiEAR A A S %N
Tk, HUTRGE S S A R A A S

BRI R SRR, HOTEUR S AN, B4 2% AR 0 RS AR R P R P B e, FE 2RI “ B
W75 R Z AV, ERC RIS . BRI R I, (SRR S 2RI,
B4R A R R R R IX . TR RS2 (0 S, R iR ViR Hah R i . S0t T LB i 42 w2
£ 23 b5 P I ) A VP2 A 0 [R5 B R T 0, A B TR0 U0k L3 2, B AR A Sl % 2
SIS EE SR R XU T e

SR TR 5, SEVE ST R 1 S 4208 AN T i B2 A3 A8 & R RE A, SEEE
Ve ISR, PRI TR S S 4 . ORI TS R S A R S AR R,
TR R R MR A, TR S A 00, BB SIEhHL. oAb, BOME e S 478k,
AR B C I 1, T DL AP 25 25 S 4R S ARG o R, g 2 2 24
7. 84575

AT 55 13 Je AT S UL EE K B T 8 T VR A AN R S 38 17 ST AR 9 A1 15 DL M Hond 22 A 1 5 i
RIS EAT 7 S5 23 o ACHIEFE R A vh DEiE TR B rh AN R B0 SR8 ) il PR AR DL AFAE B35 2 5
HHRSCORIGE bR C R B IRE 2S5 RS EORPA R R 3P SR,
SO T g T R A A VIR IR N, R S AR A AR B R A BTN, R AR R
LRSI R AERR A ZRAm, frid i B R s A AR, WA . 2T LA
FORBL, ASCIEH W R BOMNIE RSN, RIFIs B, MEIE R s, fedtif St .
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