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Abstract

Teacher’s classroom feedback, as a crucial component in junior high school English classes, plays a
vital supportive role in students’ language acquisition and production. The quality of feedback is
directly related to the effectiveness of classroom instruction and the cultivation of students’ lan-
guage proficiency. Meanwhile, appropriate feedback can also promote interaction between teach-
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ers and students, providing students with more opportunities, and effectively stimulating their
motivation to learn English. Although numerous studies have investigated the impact of teacher
feedback on students’ oral output, most of them focus on the use of positive and negative feedback,
with little attention given to content feedback, formative feedback, and thematic feedback. This
paper studies the classroom feedback discourse of outstanding junior high school English teachers,
aiming to analyze the distribution characteristics of their feedback discourse and the role these
characteristics play in students’ oral output. It is hoped that the study can enhance the sensitivity
of junior high school teachers to feedback and provide relevant suggestions, with the expectation
of offering some references for teachers to utilize classroom feedback effectively in junior high
school English teaching.
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1. 518

5 (feedback), R HUTXS 2% A48 F BRI IR B, BT TEE P L EZ N2, 7RIS %
R U B, QR BN S R, FAEM R TOTE M [L].  (DEERFEARAE(2022)) BT ¢
AR BT VR AR R AR A BB B AN, KRR A MBI U S e ), A IR A IR S A
NZZTRIIRE S, ATt B it m BYEfe IR R [2], DRk DB R 208 5 SIS M E B i 2
—o SR, HET R EE MRS, XNEERR S, ERZEEN T, hEEAET B RS ES
LR, F B 77 R TR IE 2R B 2R Al P AL 4248 5 AR 3] (RIk, SO S i i Az 5L
B EEG ), BIBOT A B Sk BTN, 3X — 5 T B T2 A0 2 B B SRR R 36, A —
A SIERWITT R, 5 O TR A SRASE = A N RN T B R 2 AT UM 1) s b 3R A B
FOAE = AR, TR NG S M AR S Sl . AR DER L SES R —mER, T
AR LB, ZINAZGS AR R 2 M AME R, 1k A2 2. U ZIE A R R
Wik E SRR BRI, TR 2R R AR S IR

AT, EEMEIGE T 2 A9 P IR T SOE BT IR AN, AT H ok = AL B0 A =5 R
BEATIRANBE T BRI R AR UL EE 5 B S, DLW KESCARIIRAN T, B8 XL
VB ST R 2 S U 1 43 A 5 e S Lo A DB HE I 2 HEAT T PR RS
2. R ERE
2.1. HIhR iR

JUXCEBE, UM RGURIRE R HCE T, U FH R B ASEER RN, BRI
B fE BRIV M E ORI, (EE S PIONEE., EWAMURSUS T2 5. S8 ABUH A
I (RO RIE FE AU A 0 EL AT T B R

R 1975 4F, Sinclair 1 Coulthard 5t i 1 15 & = HIL PRSI IRF AR, AL EAERLE .
LA = AP YR 4] R AR MM AR 2 [ R 3 1l S5 4 . AT TN, 800 s ot R AR AR X AN A 2
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Wii)a—2, RLUTRYE A AR EASEPRRIUEE FPPOr. Ellis WIRETRIMEE A, A NEUD
SRR BRI RN, F k5 2 A A7 A8 (5] Wiseman A1 Hunt 1Ay, #0552 B0 LLH Sk sl i
R ARG B 24, A4 T A Qo R M5 BL[6]

] A 27 o B0 R 5t 2 1 1 B CURE o TSR M RIRIMRE I PIAN Ay BE X U S Bt AT 1 ik A
WA, R DI RE AT LA B2 AR B — Bl R 55 e 78 7B A B B K, IFRES| 2 AEis B
AR A BRI HOT RS, T DN R ARG SR, AT 3 0[7]. AR SF VNN R
DGR BUTREATHE K — R T B 252 3150 5 A\ 0 EZORIA[8].

B BTG M TR B B AR ) R E A A R . AR, BRARE NS
H I E A A, ABAATEEAR SO0, AR AT Rt sMESE 5], fE5E i 5 e
RIFEEEH

2.2. BIhRIFRD A

BOW R BEH AR — MR — B8 TR, EAEIIEE =R, AT ANZA AR
S NAFEIRIFSE . ZUR R AR E, T ARSI BOT 5 05 1 B AA 53 286 BT 380 T % AN [R] 15 e Fl
AMER A, TR R A& BT S 5t AR AN [F] (R BFF FERR A R T b e, 350010 s 5t T LA 4l DA
Tk,

Nunan $2H1, S8BT LAY AR R SR A AR S 457 [9] . Long X 7 S idh AT TR NI RISy, B4
SR BRI B M U . B R TR i 2R AR AR R AR B B I B R R, T R S e U
FeHOMm LA #2107 38 22 AR A 1R [10]. EASVER AU, Lyster A1 Ranta W £ il s ittt — 20 kil 7 v #0m
SR SARRAY, BIEEA IR, B, EoREE . OB S RGN BARMEEL], KRR 7 SON R R
FOW R SR T BRI . R R AR BRI RS RGIEILLSVE. HEIEIN LR
P EA ARG 3 RAB RS L5 TH[8]. XIJEZRLE Richards F1 Lockhart frI5Efl 44 S 1521515 4 A N
A A S 3 R R [12] .

AR FAEE ] T RSSOk AL b, ARSCE T KB ZR () = b 2800 S i 28 SR FL ] R AR TS B L
TR S R i, BTt TR S R . Hor, YR SO B ort 2 A 10 ] 80 P 2 B R 4t A5
BREMSEERMEN, GFEEE. £, ¥, 8. BE. WBEALES, AR, HUHH
P ) 2 e s 32 1] (display questions) . 22X it I 55 27 A2 BT F O 5 B0 HERR VEAE IR (R0 R, R0
B S A GATETE B A, e R MRS 2l B 2 A . S A 18 BT BBl S8 27 [l 25 BT i B 1A
FRE L SRR — SRR BB ), RETE RO AE N 4 . R R s . R, B, B
wW7E, B ESE. EERER, MR R L S5 PR i (referential questions), &R T4 EH
R Z Ay

3. Wistigit
3.1, R

AW FE B K E = A00] T JGE FUM R = 5 AR, RADY IR, UriitiR S SRR, ALALE A58
N AN SR -G 4 ] RS O A S AT R IR N T AT AR, S R IR AR 1757
ek 7ABATTER AR, IF R =T IR S A ST, R TR AW R AL LT S
DR S A500T 2 A 1 T A i (5, K PRI g ke LA IS WF 9 [

(1) HIh T B MR B h AN R S A5 AR AR A A 2

(2) I I 75 S TE BT B Bt A G i S0 2 A2 R 1 i 4 £ 2
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32. MIRF*

AWK SERF A1, G5 Aias et . AL AN S RAL ST B, XIS TR S i 5 i it
TFIRNTR o B S0 IR 3 R B (1 40 28 SRR G, AR 90 18 7548 /1 R 20 78 U3 J B3 fr 3k
RPHE 5 22 5. R 983U 1 4 TR P 360 O S0 S AR T R BRI TR R, ML T =Rl rh3e
VO ) AR e B N, DS B2 eh e R B O S W T LB . S
ANHIEEE T, X T AT HE 3, B (RXHE A IR T . S A0S BOR 4 BIARE N A.
B. C. XS A I AU i b 2 ML BE T ORI, RS0 20 S S W S B R O (IR, B
15— 58 (BB M RV . B AT, FRAT RS SV N\ M T AR SV U 2 T S ) B e I
St 22 2 5 IR
4. BR5Tie
4.1. BIFREPARRRIFZNIHIER

SHAOT 52 11 v 25 2 [R5 B JL S F R, AR 22 A 2 R S VR SR A 4 . S 0
RO, BRI EIL A 0 S SR . SERER IR, DR SRIR ( H R . A T R T
AR 75 B O 7 VR 4 38 P S R , 53 IKAR SE BT 0 40 K07 05, W0 SR VB ) 1 2
R TR AN R R 2, IRt R R B AT T, LA A A e T O 7 R
kv R R 5 R . RN

Table 1. The amount of different feedback from the three teachers

=1 ZRBNAERRHE

AR TR R ES0L &t
HH A 73 1 30 104
I B 59 0 15 74
#H C 91 1 48 140
Rt 3 223 2 93 318

B 1 AR, SALEOMEE 2 AR, o ElUR A, TR D AU 5t AR,
T f B FLAS F e 2 N B IR BRI IE ALFE . Yes./Very good./Thank you./Sit down, please./You’re right.tt4h,
AR AENRIZEATES ., BN, RS, HEEMFMED. AR e R EE —
i 2 A R BB AR St JUFR T — Bl I8 XA — Y S 4507 SO — e R B RER MR U AR BB ) 5
&, WARTHZ YA S 5% ) Es AR .

TR A0 5 AR T IR BLHOC R, AR IR T =15 PR A B e 2R . Wil 5 S5 1E
W, HEAAMMETUHRIES S BFEEVRE R, ST 24 RS I EEER R, K2 30T & R
B RERAAE T, k2R A O RRENERA IR . T A AR IR, FUMAT 2 A RS
MR M X 15 B R R . X PR AL EE 5 A BE CR Y 1 22 A 12 SRR, SO0 A4 H B 4% 2]
AR X .

[REH K1

T: what about the next problem? Yes, you please.

S: She always argue with her parents.
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T: She always argue or argues ?

S: She always argues with her parents.

T: Yes, very good.

ERE B L, B, A RE R 2NN, (H7EEE LI TR 4% “She always
argue with her parents.” X BL{ ] Bi7E T #hia “argue” HITERANIER. ZITHMIEE TIXAMER, HERH:
“She always argue or argues?” X &8 T 51 F 24 H ORIRBIEHRIFAIEE . FAMEAIE T H R,
[1%2]: “She always argues with her parents.” iX/&—/NME#I AT B b, BIME T T FAFR IR -
“Yes, very good.” X 2N T SIS A AR FE R IFIRIL, R sRAAT] = S SEE RIS L.

SRR, IR B IR AL T A SR R AT 2 P B R . 2l R e 5] F A R A IE
iR, XA B AR U T IR R BT AR, ISR AT S BB I SOE R R FIRS, WA S 5
SRR BRI 21 E) ) o X R B AR 8T A B TR S A SRR R R B S R

I A7 BT BOMAE VR I 5 22 A 0008 v BURIR AN AT, ARHE TR B, 38 1) A e ] 2 200
WHPRGTB, XEFERERE AL SR —PRiEER . DORE B 2 R, 45X
VEH I G, Z0MiE—238 15 “Then what would you do?” , 3XFE B 8] AN A 45 6 15 75 LA RS 3E 47, T
By AR 7t — BRI A AENE B2, NI 1 PREE B 124235 5 fe 0Tt . .

[REh K 2]
T: There are two eyes. So one eye to see the world. How about the other?
S: To examine ourselves.

T: To examine ourselves. Yes. How would that be helpful to break the spell?

S: We can pay more attention to ourselves instead of the life, the society’s problem.
T: Thank you. So shift your attention from the society, from the problems to yourself, right? Yes. Examine yourself.

Good idea.

TEWRER B 2 o, B, N8t T —AtemvErg R, S as kB2 A — RIRE e . X2
—FPEl SRR, BAERMR A BB RMBIEN S . FAERE T AN RS RN R, RER— R
IRIERIVE R B REN. ZUNEE AR RS, JERE TINRE. #58, ZUhiE—Piain 4, “How
would that be helpful to break the spell?” 5| 5274 PRt 15 35 AL WHAT A Bl T-FT Al R 55 o 3 — Pl i) S it
PRAE A — 20 R L SR o A2 [R]85 52 50 T N 48 n ey 5 B4 T A BB L Iy i) i, 2 AR o “ 3kl
AFDAEE AN OGVE B R, AR AR AR B R, X B A AR A A A T LS B A AT EE D G
AN NIZ T AR, T AN A8 1] R N4 fe e, B0t 2 AR B [l 8 S i, IR 4 7 5 AR A
SRR S P2 I AR BN & AT B IR S . XM e R B, B X
AR IS E, WA EERELENS S BASHERAEER T HTae i@k 28 A5 S, #Hih
RN IERIE A, RIS 22 AR (5% R4S T 15 € B «
4.2. MR BREFEOFRENXR

AR ETEE & 5 ) R IEE R EEMERN, 'ERes T B 2= L U A R 15 5 NI R s, b
DigE F IR . B, WU R G SR A G S R AERIE S Y, BAIUAEE. A
THEERH T I8, EEG TR 2, TSI RS AR W BUN R, DL IX R AT
R4 B AR TR E . (AR EON FEA 54T
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Table 2. Statistics of students’ word count elicited by different feedback
2. PERIRIRSIHFE 2IRAKHFEITR

R KRB (S AL W) B (TR £E)
P2 S Bt 223 195
T s bt 2 7
ER 5 93 813

WAL AR BB G 22 A R B e it R 7, JRATATBAAS

(1) EBRBRIRCR R E: EPTA =R BT, EBRBEIA 2 R HSRE, ik 813
AN, XIS BUMIR A BRI, AR HEAT 2 B AT, AT A S 2 ) TR

(2) WA RGHATE RSB B 5B, AR SBT3 S 5 51 A i 2 2 S s b
53928 195 AR 7 AR TR WILE PN A BB A I [ B O TR i B O Y ] b A ), S
BUp AR ERER AR . H4h, FOATE U BHE R 2 S0 iE3% . ST 1E, AN/ 25
A K ) P L AR

(3) HIMAE A S [+ P9 7 S BB LRI W5t ASRBRIRESOR, SUMAT T SE i v T B2l P 7 S 58, I
HOk B 223 YR, XK YT S P 5E 22 M OCTE N R S 5T, 3K AT E R P 00T B 3 i =7 2R R R A A 2
BEIVFUr. S35, FEURBURRREELD, HE] KA AR L, X AT RER W BT e
Gl A ERAN B FABUL RN 1A R e

421 ARRBEMFEFRERERREEHNHZN

PN SR ML S0 2 A2 [l 25 A 28 ) TE AR PR B e B3 o D PN 25 I o SR s A B A2 T A B
R ESE. Bt

[RE A 3]

S1. 2. ..

T: Big hands. Does S1 show Lingling is worried or sad?

Ss: Yes!

T: So, he did a great job._And does the Helpline (S2) show that he is polite and professional?

Ss: Yes!

T: Yes, and he has a good pronunciation. Thank you very much.

FERRE B 3 1, UMt 2 AR B A (o st d- AT 1 VR A A5, 0T A Big hands, he did a great job, he
has a good pronunciation ixf 2 AL R IMHEAT BRI H €, RBHE S F &, MFAERSA TR AL T
TIEEIVFOY, 3X0 T34 58 A2 1 B A oA 2] 3 AR B, thabh, Zitia F — s i) 4] Does S1 show
Lingling is worried or sad?lL & And does the Helpline(S2) show that he is polite and professional?>k 5| 5 414
ST AR B ) AR AT R, XA B LA B TR E — AR 1) R R S

TENR G, AR B> . AR 7T 2B 2 R BTN 2 S st ) H IR E L T R R A
B2 HAE S S R . BRI E A . -

[RE A 4]
T: What happened? Yang please.
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S2: ...came to study at Lingling’s school, became different.
T: Who became different?

S2: Lingling’s friends.

T: Lingling’s best friend bacame different, right? Very good, sit down, please.

FEWRE T B 4, BUMEZEE G R B BRI ) SCAR AT, 42 R R Z iR, BUmH
“Who became different?” Sfa & 2% 2 M AEVLIC E A2, X2 —Fhal R ARG, B2 Y A
VBT IR I F 8 1) ) OB Ao S AR AR BN 51 N AR T S R0, R 2 Lingling RIS T .
K= A EMR RS, WS AEE RN 5] 5 T Be e STt R A o 2O 52 AL ) [ 2 AT T A
et T2 IE, FRHE Lingling FISAF I AR AE TR [RIRE, BUmes T#ERRNEE. X&e—ME
EVERI N A 5, Bl AR S 5 IR B ) 3 Sl FERIA

4.2.2. RRARBENFEIEERE R REEZHHIFM

FEAR M T T AR B IR b, RS AR U FEIER A o< . #UMAERT R AR BL  4nir .
W, FAMEZR], FUTTLFER LA, EEA I ITE SRR R I EE RS, HiE
AR R IEAT ERMEIE . EAR UGS FITE U B 16 BOR BATACEL, @ i S 45 R B
RSN At — D iR . AEUREL R B S . SR Il Ao 8 IR A [ 5 F51C keep a diary, It
I O 2 A G2 TR, IR AT TS, XA R R E R H QR BT ORI
[ AT TAIE, JRUH T M SRR 1. XA BAREL T BUMAELE 5 o S o A A
RIEME . M2 RRIE TR A B, ZOM AT T3, RN, X T #h5 S48
W SERZESIRES . Bl

[RE h H 5]
S: 1 think I will start to read a diary to help me remember what | used to.

T: Read a diary or keep a diary?

S: Keep a diary just like Simon.

4.2.3. FERBENFEIZERHRREEIHHIFM

S 3 = AL EUMAE TR S b 52 AR S v BOR L, 18 AR ] B0 H A B st B, HLRESI K
SRR RTE R . FEARRBE U, Hoiz U R ) B 157 ICRENE B S AR RN R 1)
HEBh AN U R B ORI, AR e 72 R E . .

[RE h F 6]

T: So from what he did during the walk, we could see that he had a very wonderful time, enjoyed himself a lot and also
he realized some truth about happiness, so what did he realize? Bruce?

S: Maybe he realizes that if you want to be happy you must be off your identity.

T: Eorget your identity. Why?

S: Because when you forgot your identity you are free you can use anyone’s name so that you won’t be controlled by
your family and your work.

T: So you would be free from?

S: Your family and work. And society. Just enjoy.
T: Just enjoy everything. Yes. The policeman will find you. You can escape from the society or you can live in the

mountain or forest with Apple. Thank you.
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FER— B, SAERM T UL YWOAEANAERL S H SRS 0 AT ARG EE . FUhE s
2, Gl A R R IR XA WL R . 2R R T B SR AL RIS S T DU
B, ARSEEM AR T EUGE H A, BORAMATHIRE S0 B 4 7T DS AL Ty T 3k
HE M. XFE E LR R, (AP A B SRR IR B . UM A A R AT 1A
45, JFRI T BOMEE. RR-MEEERREL RN AR TR S Ll X RE
] S BT, BOMAME] S ERN B e 38, IR St 55 T RIE MR R .

5 GRSEN

WA T, EHAH U4

1 = Ao BOMIF B — R R TR, T2 i BB ) RO 272 [ 250 (0 S A Tt DR i . 3K
FERIECA TR R R AR AR BE T B BRI L, (AR ATIETE = 2 TR E AR S 5
R . XA B T M2 A 22 I shbl, RFR T B0 2T RIRE T o T 0TS 27 A2 31 25 ) J
BRI SRR, BN EENR, BIEEE, REEFEHER.

2. FEFUM I R BmiE h, ARG T HBORRIELG], X B Y A A S RENS ELRR [F) 2222 1)
FOIAE, HWINMLATIIES B QR SRR R, AT A R . AR, TR aUx
TGRS 5 AR i SR AR A A A R D TR SR ORI I A AR BT 5 R SRR A B T, Ll ik,
WIE. IS ERe R BRI mE S RIA KR VE AR P, B eR AR F IS - RE ). AU
VUL T S A Y B2 S R ROAR G, RETS AN E AT R . XM BRES 51 S AR RS, R
AT R GEIR BEAN FE o FTAE A AT AR R (0 S Bails, ARAE AT I 7 2, 22 AR Rl N s B
FOMA NI B VIO weinl 5 SRR, 2 S BUAA BB I 22 5, 3R R 0 2 B0 S 2R

3. HUE W2 51 & S0 T A RCRN AT LGRS 2 25 R 1) 1 S S (B el o Sl RLIE 1], #
JTAT AR T 22 A i SR R AN B AR S, RIS th e e i 22 A BN I 2 5 PR B 1T i, 1 s AT
MBI E L. EHEEERET, BOTRERAUBGEAN THRBIEME S, THERENLZEE 5] T
EREZIE, WA BT ER . I AWHE [, BUiR] DUZ D 5] 55 A IR AR T 1) B
RIZ I PR ATEE S Jie 35 AT TS S L S R R TR 2 R AR o il L) e

i AT TR HOM B R BRI AE, EE SR DU L

1 RAATEIRT LS, BUMBES B IS AL A QIR B TE, AT IR E O e o i R BHE i
it 5 S8 AT B FUE N EUM SR AL AR 5 KPR AR S S I 5 k. BT OB S5 B B E
H O RE N, BORIEFRAT AT IRE S, SRR LT T2 A A SN, RS TH1E AT RE & X 2
A A SR EE 5 1 7 AR TR, DA SR S A% T N 128 G i P o SRR N T IR R B TR AR K
HOMR] DA AR SR BEE M, PR A RO 52Tt . Cullen thaiif, i sk B S
R WEUTARN T B IR EIEE K SR 2[13].

2. N TIRTTHCEARCR, BOMBA St S iy 3, RAFIEH 2 M 5 . XA BE N 22 A SR IR
ZHTRERHAL S, JORER IR LR EREMNERE. BARINE, HOMRTUE 238 08 2R S
TSR AR, U ERE LS. G AIE H RESih A Bl D RIE, MRS 1R & 55 45 I 1)
BUER BN B T2 AR B R B MALUE . shAh, BOMRIEE A ISR, e Rt
ADNNESRE, DR A B 22 S 3 R D

FESIR AT, SR EAAE A E BT A A S5 2 TR B 5o X RS BOMAE
TEE R E R, B AR E S R, SRR A 0T U B

3. QA B RE I 5. 18 5 WRE AL TN Z 10 AR S TEE R, MR 430
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(VIR 3 . SO A S LT3 BAL 6 5 A I B U R, T S LRI . TR
SR TR R R FERTREAME R, S R, B 2 IR R, (SR
(BN . B KB S MR AR BN R T RBR, SO R T BAR SR 1038 5 e, WSrIt
150, WASIRIEIRA 6 & A .

6. 4518

AHIF ORI F5 LT FOMAE VR 58 B Bl v B S Bl i A R AT VIR AT B R R T
Jiipe iy s SRR BRI, AR LTS B an T i S s e ks A FE R IR R . SRR
N, MRS B FAL SR TE X A AR F e ST e, R ARIE M SR 508 T A Pl S RN o TR,
WEFESRI 1 0 R G TEAE RS AT LGS P B B, 4R TR BRSCR IR R MR XN
It B SE R RTHECARCRIEM T e MRS MR . R, BT R 1R
B RISRBAE R, BUMNAZES I 5e 8 B B hiE, A ANE R R 15, SR m At 2] SEE
BUAE S AT k2 A 1 35 2 ST A ) 45

Sk
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