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Abstract

This study discusses the interrelationships among the behavior of homeroom teachers, class co-
hesion, and the psychological health of junior high school students. Based on social learning theo-
ry, belonging theory, and self-determination theory, a hypothetical model is constructed to eluci-
date how the supportive behaviors of homeroom teachers can enhance class cohesion, which in
turn positively affects students' psychological health. The study finds that the positive leadership,
emotional support, and fair management of homeroom teachers can significantly increase stu-
dents’ sense of class belonging, which is key to enhancing class cohesion. The enhancement of
class cohesion can provide students with a supportive environment, which helps alleviate negative
emotions, improve emotional stability, and social skills. The study also points out the limitations
of the theoretical framework, the complexity of causal relationships, and the lack of empirical data,
and suggests that future research should consider individual differences, the influence of envi-
ronmental variables, and adopt more complex statistical methods and empirical studies to further
verify and enrich the theoretical model.
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Figure 1. Hypothetical model of homeroom teachers, students’
psychological health, and class cohesion
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