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Abstract

Based on the L2 Motivational Self System theory, this study uses a questionnaire to compare the sec-
ond language motivation of 60 high school English learners at different proficiency levels. The study
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reveals the mobile-assisted language learning motivation of advanced and less advanced proficiency
learners, as well as the relationship between motivation and learning outcomes. The main findings of
this study are as follows: (1) The ought-to-self, especially parental expectations, plays an important
role in the mobile learning of advanced and less advanced mobile assisted language learners in China;
(2) Some less advanced learners’ L2 motivation is even slightly higher than the advanced learners’; (3)
Learning motivation serves as a mediating variable between learning effort and learning outcomes.
Advanced learners are more likely to translate their motivation into intended effort, thus achieving
more desirable outcomes in mobile assisted language learning. Those results further indicate that
motivation is not the only decisive factor in mobile-assisted language learning. Teachers and applica-
tion designers should fully consider students’ diverse motivation factors, and further investigate how
to translate learners’ L2 motivation into real effort.
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1. 51§

IAER, BHERFARORIESNRIE, E5FACANRRTERMREH Y, MEBHHAN TEL
e . BEhiliBhiE S %% > (Mobile-Assisted Language Learning, MALL){E 1T 5 2% ] A8 27T  &, HE
B TE S AR R[] ENELEENEZART S, BAMPNES % ) a L ERE . ek
AL BGS URIE SE R, 28 TR BRiE 52 1 FH E R R4 N g W, 2022 tErh E# ) >
U C B3] 1 143391 A475[2]. BahiliBhif S 5 > A MR OO0 s o 5 2 B AR ik
Bz

TELFARM R ENE T BT 1 HTFTARA I E RN B RERIR, XA — @R et 122>

LA RO TE T B AR T RKOT 22 ST 22 ST B N 22 ST RCR RS . SRTIE SRR, ORI i 7T
THGRIEARKT 22 20 3 L2 2 RS, DU bA T8 i 22 18R A SR R SCfr . A WL A
N KT S 2 ST LE S TR 22205, B BBt i — P M ShEk .

2. fi5RaEiR

CEAFAMPL, —YIETMRER” [5]e BTN Z UGS P R EENTRE, K
eI LIV, 515 E % I ZWAE I 5T — BLAL T RS & S U TR 6] -

B B ISR AR L, 2 TR R 25 2 SIHUAMN 52 2 21 38 MR RHE 2, 1852
F2E SRR IR, “ iBSIHLEIRRS” HiR(L2 Motivational Self System, L2MSS) [7]78 5> %
BT FARNE, RHAREEAE TIE AR NIZ B E A E S SRR P 2 S ShHLCL K TS
ARSI ENIVENHESE o MO R T S FOHE S 2 S S AL AR AL RN Zh AR A AR 8], R T
MR T A EE L EPREJEPE . AEHIE . BRSNS S E SR Z e ' AR, JFReA 80
B CIE I I BINUAISS IREEE, NI Z IR HESE (A AT 1 e .
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Ushioda fi&tH, “HIHEARBEAT 2] H A2 205 U TN 51 BUM. 2okt 5 2 DL AR P F K
HRVER —AMRE R RS, JCHREESHEOE [3]. ERN—MHFINIES TR, B3
T PRI A F TR BaHENE T ¥ AR 2 A, AFEEFEIE[10]. A% ) F R
WR11]. RESHME EE[2 AR EPMES I[13]. BRitz b, ERFTA LS 7 —AN 3R A
PEEIFHN L2 L. ErRE R E RS, TR E A S SIHURIE SRR . — e SET
FARVS 15 2138 5 S BHLS 5 S O R A DG, 5 im s KT 12 S s LE Bh T4 mi 5 )
BR[14],

SR, AR I UE AL SN AR Bkl . — S ORI, SN 52 S8R 2 1A IR AR R 2
N IEARDC[15], X AFFRATEHr 8 AL S SR 2 ST G il R R 3 ) . dE— DRIt e i, )30
BUEE 2 21 5% T3l s 2 18] i) B4 A6 SE N BRI h A M 16]. BLAL, X T AEDKFRS )&, K
B INRBG I Z R moKF ) F IR A E SR NAESIL,  TR/KF 2 2] 25 0 58 22 406 T S E
L1710

g BRIk, FT AR IR ) T By, 1A R AT S 2 SR 7T, DU PR R
BNHENTE B MBS SR iR I E R L B ZE R, DU B S E ST CR AR K &R

FET X DMEF U IRRER, N T kPR AR R B 5 2138 5 S S S B 8 5 ) R R &,
ASCHEH BAR =A ]

1) SR ) 2 B 34 Bh — 35 5% S S LR dnfer 2

2) K2 =) 2 R Bl A Bh 3 2 SIS LA (T [ 2

3) BEEHBN R B S BRI S A A A AR R ?

3. it
3.1. AIRGE

MSEIE T SCHAR A R, ABHFCRH 1 e BRI S5k BRESREREENE 1. 518t
BT EROFEAR, RMCRH 7ZnE s n il . wnl Ui 7o sl RIS e, AR+,
XEWRAE B SE L S s (KT 22 S E 2 S SIS 3 2 2 Z I SEBr ok R N T IHES 554N
BB L, AR Domyei 1E 2008~2009 4 H A, Hf [E A1 R = AN E 5K 54 2 ST S ML EL
H A SR E G, IR o B 2R R s BhiE 5 22 I OUEEHT 1782

REILEVIANESY, AREEACIEER. MiZ EAK. B ILKRMEIL S, 35 AE .
X35 ANITH BT BEBENLAT AL, R 2SR N ik T gl i shplK-r.

Bt A5 ) SPSS X Z AR BEAT 0BT AF N BIRAT IS A2 —, SPSS W LAARBE R A 1%L
i, JFIRGLEMIRIR . fEADITIH, SPSS ] 1R 0 BT AR S AGLI6 R 3 SR 7 17 AL PR 25 22

3.2. HIRWER

W2 532K B T E B A EXG 1 — I A LA R R ARG AT AR B B i Bh e
FACHMELDRE . BN, — S IEHON DL Fr B PE 1 128 4 A EOEIE S A R
BT ARBARALEM T HER TG, ERB0TNHED AT RSN E B BT AR E
R RARSGEACT AR MBS BIIE 5 2 3001, I ZIMRHR BT, 2T 22T P AR 5 Bl
5, KEHR TAREHERT 10 S AE 10 22 E R EGE 60 )BT E— P REEE . SHFEIRE, O 1 aRsy T
FACEL, P2 5E LA S M IEAR T
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3.3. BRSO HT

[ SO KBRS NE] SPSS 22.0 HETRIATESGE 4007 o 8 I X UCHE B i BT B 4007, 1%
£ vE e T3 1 %L (Cronbach Alpha)7E Fi A 21 AIHA B 1 4 AWK T(>0.70), FUEHGm M 7E
—Hitt.

T RBHIPABITC RS, PRI 1E 4 T2 3] o i 4 2 21 2 RIS 21 2 76 25 ) B WLy T
HOSEI, BATE SR RO A P I B RbR AT T ARG T, B RS 5 H AR, T A
VA RN R 50, AT T Shapiro-Wilk Kely, DURYIOHGHR I IEAPE[ 18], J#{#F Mann-Whitney U
KR BB RS, N T RSB BUISS TR, JRAME T T R 2R 36 R %(Spearman’s
Rho) H 3K BN 55 I3 2 IR e, AT I 7 355 — A AL

4. R511i8
4.1. BIRKFEEIENBIHEIIES F IR

ABRTCII A TR B C/KP 2 2 H RS By B 2 ST S HLBLR T 2 31 5 46 T A2 )
HR A B T (KRR DL, H & B S BHUKT . e R 2 S S LR L e 2 1 B
HLIFIZH Py 2252 .

BT 2GS RAORBYEIHT, 2 1 R T IR P2 51 2 2 AN ) s L8 B V- S (A bl 2 o
TR, AR R LR T 2303 BRI BB HUKT, BRI RoR T I 2] 2 (A A3
HUKF 25, SR RBTA AT LUAgY 9 A3 S1ahilAcs, Jaid i A BALIEE, FTLIWEE]
AT 2 21 25 2 2 SR T B A L

Table 1. The mean values and standard deviations of learning motivational variables

1. FITNEERNETIREES

K A S AR g 22 3
B A FEAR
¥iE brifE 2 BiE bRk

A B HR 2.96 2.68 1.11 3.23 1.24
THA R 291 2.86 1.17 2.92 1.22
LA B 2.73 2.79 1.34 2.67 1.45
TRAT 2.84 2.83 1.38 2.8 1.40
MiZiEE R 4.11 3.9 1.20 432 1.09
TR 3.82 3.96 1.25 3.68 1.33
A EHYIE 4.14 3.97 1.26 432 1.19
TAEEARE 3.19 2.88 1.25 3.49 1.10
TS 7 3.44 3.27 1.20 3.62 1.13

F/KSF B 5] ) MALL % SIS HUSMEAE 2.68 B 3.97 Z[0), FruEZAE 111 %) 1.38 Z il Hrh,
J§71% 1 H F(ought-to L2 sel§)FIBME RS, 1£3.9 23.97 2 (0], KR FE/KF LI FIANH CH
I ZHL 3R H A BEH B (parental expectations) M1 i[5 4 T2 A Z 4/l (instrumental-prevention) . 52 BEFK] I EE

DOI: 10.12677/ae.2024.1491788 1207 HEHRE


https://doi.org/10.12677/ae.2024.1491788

&

M=3.9NME R, R KT ZAES I D MATIELRIE 5 5 ST SINLK IR Z SRR ER A5
AW TIRER T AR AT 5 NI S T 2R R I, 58K, A EPRE R R S BEH
B AR . B E R K (AREEE XK T2 M B0E W & T H AR R R & A [19]. —
e F X — IR S R E 21 T XSS BUSERARESR, N LE R SIS 5 2] g nT DL Sk
TR KRB RFE[20]. 75— R R 2R a4 Bh 2% ST R Re R PE . SRS TIN H961E % ST R, K253
B MR AA G B CEZKHTH .. XK ERFT, 52 F 4B MNEKKI E G &M
R, QIR RCCRE. TRASCE B BSCRPAIVHN SCHE . X EESCREN 7 ) F I A BniE & F I LA
FMAER21]. B, T8 T 5 A S H1(instrumental-prevention) 5 43(M = 3.96) 15t B 2 2] 35 4% —i52% S 41
ik B H ) — M0 RERTFB22]. T E AT SSE BB U LLNARE E N, X — T2 2 & shiLoF
Iy AH R, XA [ ST A AR R A S ST 3R R L RS IR R [20]

5N EERAR, Sk B S E AR AE H R (ideal L2 self)fHH&IL(M = 2.68). Xf 1G4y
B I % A8 HARSINL,  BIET BRSNS B R I E A AR R SR, B duE R
B, EX—LEHLH, T T BT (instrumental-promotion)f534;(M = 2.89) iz 5, XL 7 T EM:
HNAEE LAY S E M. B2, S ERI, Sk ) F A& 2B — 15
N EE R B CROZES]” MBERINAZ “EAEY ) B ERMENN . BT RS S S
(attitudes to L2 learning) (M = 2.88) AN ELARM, ABATIIR I AT 1L ZRAERS B B i85 2] R RN KR E R 5S 7)
(intended effort) (M = 3.27).

TR A8 BT &, 5SS 7 B3ETE N 2.67 22 4.32, MR 25 FA 1.09 2 1.45.
AR SR 2 R, ARKSE B ) H AR I 2 i s (M = 4.32) . [RI B 1% i 3 3K
— KWW TFIEER T 432, EW ESCAA,  “ROZ i EIRY R CSCRERIHER” AR SINLINANME
JER (23], TR P2 2] 35 BE 25 5y 52 B B H 45 SRAN HARR 55 U « SCHOSERFIIRAT S LIE B R T I 3ME
BUC, 707008 2.67 A1 2.8 IX R WRIK-27 =) 5 8% a4 B i ) ik fe v (i BEAE 48 B IRBIHLEUIC, FHX
BUIE 7 AR 2 2] 2, JCHRARKP 22 21 38 A AR R e i . 5mKP 218 A E, K215 IR
H OO 7E 2R 15 27 S FR RS FE (attitudes to L2 learning) (M = 3.49). [HAERMIZ, R/K P52 15T
NHUFRHEZ AR B m, X R WIZ A A BRI 22 SIS L ARG B X BUm RIS 5 7 21 & F7 2 T34
AN 7 VR S ARA T 2 S B

BT YMEFARAEZ, SRR, TREEAKTFERMACTMFIE, S EX I 152
HRFFRRARAS BE,  HLARSZ ACBHH A7 A4 T B AR SIS K o RIS K1 27 2] 38 B A N 1 5 2
1B TN .

4.2. BIRKEZEFEIEBIFHEFEIZNRE

BT R0 — /M T 0 R, A ] R T ) B A P 2E 2 ) o 2 (A, BAEARAT 00 2% S SRS AN B ) 55 [

B e AR AR 4.1 FRHRES T, TR EACFIE AR B &, A3l —
WA BNAAR &, O AT R s 2 RIS 58 4 A s 2 e )

B, M L2MSS ) =AFEEGBORE, @K 22478 N 1% 3 B JANSS 72 E (intended effort)
PN UCERIRAS T B s 1 B LI « Forp PR 22 2] 3 7E R 1% A8 A RS & E S & T A
X SR BH 5 2] AR L il 5 o) RS BE R I . 2 ) FHIRZ H T I E I, 54 AR AR “ 93
AT 2”7 BN R [24] . SE TN, Nz i H IR IE 5 B8 AR RS2,
NFBEEZSAN T B EEMER, XM T B LGS 83 m i BEE5 A~ A “omia L 2 H26 %
FRGR AL 22 PRI R 3R 22— (251« SR K I BB AR IX — AU Rk 4556 B B/E F , AE RS B Al B i 2 S f
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FARTT LALS T2 30 3 2 RIS AN SR, AN 38 s AR AT 2 ST R A o R0, o e AN A SE B 4
ERIFF RN, FEIEWRSANE CTELIEIIE, EELEFER AR,

RIS, TR IERARAK 22203, A TR PR 38 B R h RS ILPP O S A B LTl
EREHDNT 3. REELMEZRAX, HAEEQRE TG S 224 IS R mE R b2 —
[26], {HAE%E 2] 3 1 FRAR A8 H R WAL . Doryei $8H, @ HAE IE BREA AR “% 3]
ALY BB AN G B RIS [23]. S8, A, TR IR IHE, If
B R 2Ll i ey s LA —iE 3. A, M ATTHE A i [ #RAEAE 1 AR LAl |, 3
AU ECT B AR AR B RN SRR, XS OLT, HOMRR IR 33 1 HARTE 5 SCIROR,
55 3 v SR FARTE B SO SR RSl B K N PRSP T AN 5 8 B 22 3t PRI — B 5. il
JS2 AR P H LT RT3 T AR TS 5 2 2 h Bt — e M i AT, 3R BLILSE IR, dlid alid
HEs, WA TR, 276, SHRENIES ¥,

R ZESF . Tl PR PR 2 E MEhHLI 25, BT RESI M EEE, 4 Mann-Whitney
U RAGI PR S EHIEHLER R B EE . WNE 2 10 Z H(<0.05) AT WA R B2, BRI 1534
FERS BN i I B ZE R B35 . S5 L 3 BRARIR SR, b PRI IR 2 AN A 22 2]
EHHLZ 8RR ZE SR

Table 2. Mann-Whitney U test
#2. BE-BEREEUKRR

AR THM AN e MiZ% T HM A BHHA TiBE TIHA%SS
=EY it peid EEHK TR ] AEE VAl
g - B
% 2 I“J 305.500  449.500  411.000  405.000  333.000 319.500  335.500 248.500  342.500
BRE
770.500  914.500  876.000  870.000  798.000  784.500  800.500  713.500  807.500
AR W
zZ -2.172  —0.007 —0581  -0.676 -1737  -1939  —-1.706  —-2.994  —1.596
a. AR JEKTF.

Table 3. Rank-sum test
R 3. BARIEER

5 2 PP 21 BRI A

1 (FI7K P52 4#) 30 25.68 770.50

HAECEAR 2 (R/K P2 2] ) 30 35.32 1059.50
Bat 60

1 30 30.48 914.50

T RAE ik 2 30 30.52 915.50
Bt 60

1 30 31.80 954.00

A 2 30 29.20 876.00
Bt 60
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1 30 32.00 960.00

HRAT 2 30 29.00 870.00
Bt 60

1 30 26.00 798.00

MiZTIEE R 2 30 34.40 1032.00
Bt 60

1 30 34.85 1045.50

T HAFR 2 30 26.15 784.50
Bt 60

1 30 26.68 800.50

R BHIRE 2 30 34.32 1029.50
B2t 60

1 30 23.78 713.50

IR 2 30 37.22 1116.50
Bt 60

1 30 26.92 807.50

TEA%S 71 2 30 34.08 1022.50
B2t 60

RG24 3, MK P22 I F BB 2 2 2 7 B3, B2 RO MEREPI 6 1,
EFEHAD TR E R (R TR, Rz i EH R EHHEA T S, KPR
(2 S EHHLERIE & T KT 2230, ISR WL “ e 2138 oA i L2 52 2] 3hhl” Mz, th
AT, ABE BN ST A 2 RS A B B Z AHSCIE[15], AW R RRY], T3l
Lo o I L o b RS R D P IR R s RERE JIIE S

FEHAR 3 DB R, K22 21 F RS S B —if 2 S sl TR 22 51 % . IXEEEpI A&
TP ARG RN TR T T RS, HXLEEHIRZE R AA B EVE. XRYISUGER . RAT A
TRl 2 T R EWHLAE RS Zh Al B — i 2 Sl R b BRI RS g o R w2 S L v 2 S RCR 2 1A
AEBOPIRKC R, (AL 5 7 ) PR AR EEAR A, DUOAIEI AR RE 1 S M BATiR Ty
SUSAE R EZHINE D), A RER I TUNSS . MM 2 igt. (B, XA RIE TR Z it — P it
Foo RWWRY], FAMPLETER, AREAIRZIER “— 877 BRITE,

MMITEEIN S, PR, 5 IO [14]. 28100, IRERRN, Bahihlh — ik ) # 15
BN 5 2RO BB W R B TEAR SR ER A 96 o R IX — 45 B DA R T2 21 35 2 S LWL s A
7, HT—FR X — 45 R — DR

4.3. BIHUMIEF IPNEZEIBRZENRFR
AT — M FE ) R 4 SRR, R AR Z 18 (RS B B 2 I BN B 5, B
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S S B B F A AW R T R AP S, IR BT D M R AR X A B . T8 I B R
IR 2 FRAH K FH(Spearman’s Rho) THEL, 7] LB 15 52 21 38 IR 2l Bhils 5 2% ) SN U TS 7 2 R i)
FHORNE, DARZR S I BRI BRI BTN R =, IE & TINS5 5% IR Z M h AR &

XTI ZUT ARG S % )8 KU, KT 5 I BN — A B2 (0] R DR 27 ) B o 2 2147
ALER[20]. % 4 BoR T &N S TR ) Z B OCH . 5 TS A G If & iR 22 SIS R
(attitudes to L2 learning) (0.719), G2 AR — 15 H 3(0.518), /a2 1% i H3K(0.453), X—iHA4s
R5 DR T 258 AR — 3120

Table 4. Correlations between the motivational variables and intended effort

4. HNEESTHAE HZ EHHEX T

B BraFEAR R0 AT iR I #H (B %) R i 21 (/%)
HEEAE 0518 05807 0396 0.623" 07627 0415 0310 0209 0350

T HAfE 0.307" 0.124 0.441" 0.241 0.030 0.393 0.376™ 0.333 0.400

AR 0.423" 0427 0.385" 0.445" 0.437 0.311 0.406* 0.390 0.530"
TRAT 0.261 0.157 0.367* 0.173 0.201 0.307 0.365* 0.291 0.440

Miz g A& 0.453™ 0.279 0.582" 0.412 0.241 0.629" 0.510™ 0.472 0.538"

T B ATk 0.156 -0.216  0.558" 0.059 —0.110 0.313 0.332 -0.274  0.726™
SRR 0.414* 0.145 0.583"* 0.193 -0.115 0.566  0.595"  0.699°  0.498*

TIRHESE 0.719™  0.701™  0.688"™  0.749™  0.658™  0.906™  0.702  0.861"  0.581""

T AR IRTE P < 0.05 /KPR ZEA IR P < 0.01 /KA EAH IR

M AEE B S TS 1 BRI SR RTS ,  mi7KoP 2 ST B AR 200 L AR G 1E(0.749) ¥ 36 i T
KPP (0.702) T4 B G HAEN AR TN, X —40RRY], X TRahfbh —iE%>E
R, m R SRR R BRI ATE S % SRR K T & 56 2 5 J5 K 2 ST 3L
AR EIRTHA B FRES, AT A IS5 77, WG SRYLSER LS55 N, BfEiE 5 %
> EAETR T 2 RIS TRLAAS F3[ 141 2R, AR/K P22 S F AR SeiB 22 S Re 2 7 1 58 22 ROV L kR A 2 AL
XHBATTR L, JEiE 2 L S AR AR # DIAOS, XA e i A DO 35 22 2 IOAS B . X0
ARV AN, Mg T 21 3 58 22 ML R RURR B 5, 38 ) 3 i R ) 2 ST 1R

B E BT S, Mz =i ARG TS /AR REUR T EAE i A . R, AERACH
ABEHERNR . ZRY, AT E 2 NEE R E R, RT3 5 R 5 2 Bt =
W RRN, JUHORCRHIIEE(0.595), X ELMERAT A eI & . BRI B RGOS I Z K Y)
KARY, 5213 BRI B RSP IE AR, HZSB S-S FURSS ) 2 [ A7 18
FHEVIMMRNE, SCHEN T K228 M S . SO0 R IR E BB OGRS &,
H W 2 LR A B AR AR BB XA TR s B iR I B I R A X
WIS 71, AT e > ROk

FE T RAMEEIHLG T, PIALSE ST TR 2 T B A Eh L S T SS 0B MRk s G S B FEAR AT
REHN 0.059, (KRB IFHFEARIM R RECH 0332, XFMHCMERA R, ULEAREAR AT T =
BT HUAS B, A TR R X B AL 7 21 55 0, 3 G Ll SR B B A e S B o 21
RARIR (KI5 o
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B T LA RT3 51 2 O RS B D — ¥ 51 903 st B - K P2 )
BIE AR 2 W 10— B SOAR B, R 251 2 F B K 100925 5T BB A T 5571
ORTTI T HOR T B bR B /RSB (AP ST B UG B 5 T 55102 ) AR e R A T
K312, SRR T 9t 4 A8 S MR A2 51 %

BT EARAHT, BT DL R S SR & o SR SRS, MR, SR RRARR
BRI, BRI SIS A S E AR 0 ST ROR, %% ST SRR 2 B 7 51 RO
Aobe. DVERIBFALRI, ) SHL 2 2 55 R SRR [ B R A 16] AT S — B UE,
ST ED R BN ARG — Vi ST R SRR TP AT, K — RIS 755225 5] S HLOE B S i 25
ST BB (RSO RVAS S B 5 TF R L A6 E B BB S ) AL, T A )
ESS

5. 858

AR R, —JrH, TR E AR R 23, MATIER Sl Bl — 22 20 b AL S A
5, HLRZ i H RS LA TR AR B 3. SRR A R A IR 2 S B, X IR
Hh ] 2 A B RS B B O 5 S Th B B A . 53— J7 I KK 22 213 L (R SR AE B35 25 5
FESCEETT I, ARG 21 I S LB s v T G2 21 o ORI v K12 31 3 1R 2 S S L S B 55
Z A SRR O, IR TR AT S S S L B AR A T T R TR E 2, (AR REAE S
PSS, E T2, BRI EERZBRR S, AR S5 B — ik 5 > g
o Bk, SIHUIFARTIREN .

RK—ahilit DSt T AT AR, BIFESGE AT, RRR L N IfesiE >, Rl
M S 2], ST IR A BE BTN 2 2T ORI IR SS UM S R Z R h A R E . 5%
TR SRR I AR RS S B — S ST R PR, DRt — PR T

&5k
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