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Abstract

Large-unit teaching has emerged from the core literacy-oriented curriculum reform. The root of the
core literacy-oriented curriculum reform lies in the transformation of the traditional teaching ob-
jectives, and it has become an inevitable choice for the implementation of the core literacy by fos-
tering students’ ability to transfer high passages in order to promote students’ ability to solve real-
world problems. The implementation strategy of large-unit teaching mainly includes taking the “big
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concept” as the unifying center, dividing the lesson time by the “total-division-total” teaching se-
quence, and by “reverse thinking” for teaching design.
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Figure 1. Migration quadrant diagram
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Figure 2. Endogenous logic diagram for large unit instruction
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Figure 3. Schematic diagram of SOLO classification theory
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Figure 4. Hierarchy of components of the broader concept of “surface morphology”
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Figure 5. Schematic diagram of “reverse thinking” instructional design
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