Advances in Education #{H#/®, 2025, 15(2), 432-444 Hans )
Published Online February 2025 in Hans. https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.152259

SEDAER TSP EIFBRIZIRARBHAHE X
RN T 2 IRIE R

ike¥ 3
WM YE R A ERE 2R, WL &%

Weks H . 20254F1H9H; S EM: 20254F2H11H; KA H: 20254F218H

wm B

ETRITRAATEREFT BiraRER, FHAXKAREURNSEITHIGE, UHEES TR
(SEDAYNERAEZR, U=+ DN IGER R RS BNIER, SRR FINAR KR
TR HBOLSEE FARRRR A F SR ERER . FTRRI, BUTHT A RIS
BESENRY EFEREER, SMHTRIEEMR RARERRAFIHMAHREFTEN .
A CRWHITRIER H B NRBR R EEIZAE. R\EZENRBRIGABREEE, RXBFERH]
HMERBYERE /IR B I HIREDT

XKiEid
MEB/AF BRI RERBITIR), HENEMTHR(SEDA), #RiE, AHEK,
BN ST RRAETEE

A Study on Teachers’ Scaffolding Talk
across Different Cognitive Levels of
Questions under Scheme for Educational
Dialogue Analysis in Senior High School
English Reading Class

Jiawen Hu

School of Foreign Languages, Zhejiang Normal University, Jinhua Zhejiang

Received: Jan. 9", 2025; accepted: Feb. 11", 2025; published: Feb. 18, 2025

CEG|F: HEZ. SEDA MESEF iy S B R R [FITA S0 2 VR HRE ] B 380M S 38 M iR TR 7T 0], B8 Bk, 2025, 15(2):
432-444. DOI: 10.12677/ae.2025.152259


https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.152259
https://doi.org/10.12677/ae.2025.152259
https://www.hanspub.org/

R

Abstract

Based on the Revised Bloom’s Taxonomy and Scheme for Educational Dialogue Analysis, this paper
adopts the research methods of classroom observation and conversation analysis to study the dis-
tribution of teachers’ scaffolding talk across different cognitive levels of questions and the differ-
ence between teachers’ scaffolding talk in lower- and higher-order thinking questions by using 24
extracts of high-quality high school English lessons as corpus. The findings showed a discrepancy in
the frequency and type of scaffolding talk used by teachers, and a variety of sub-categories are un-
evenly or sporadically distributed in low-order and higher-order cognitive level questions. It is sug-
gested that teachers should use scaffolds reasonably according to the cognitive level of questions
and flexibly adjust classroom discourse according to students’ feedback to develop students’ critical
thinking ability and self-directed learning ability.

Keywords

Revised Bloom’s Taxonomy, Scheme for Educational Dialogue Analysis, Questioning, Cognitive
Levels, Teachers’ Scaffolding Talk

Copyright © 2025 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5|15

(i v rh JER IR R AE(2017 SERR 2020 FEEIT)) 8 HIAE 5 RE IR M B JEAE i B RO R R R0
FESESTERE . NI SKER . SR QIR HAis s, MBS S84 AR S ALTE S ASCRD
W, FREE . M ok, P BERE, WM EAERZEIE. LA S
YE[1]. XAGIR AT G WEE B2 KBE T NSRRI i PrEsk AR B4R RRE ), i & 2 84k
ML, BARESNARER, P CIERSE TP e A e [2]. Pk, RSB, #
DR S ERAPE TR N 22 AR 1 5 B A B i B A R R R . AR, H BT AT T BT R T B0 SR 1
BN B R T80 R0 2K LS TRAN(3]-(5], HAGE S WA PR B35 15 h Rl 5 1 5 AUE 4R AR
FPELREATIR . ST, AR AR R R Sl B S PR AN DR KR 7] T S0 52 R ) 70 A 1 DL R
s DA BOM SEA B0t A8 A [F) 288 B SO ETRAE . SR EE S e 5 B4 KRS % .

2. EXBEERE
2.1. BUHREIAIAREIR

MRAEAT & WBECE Hbr 2 RELR[6], BUMRFFIAKZ X7 EEY S @A~ RSE, ARIARE R 1
iole B B, SARERESE ST PR BEER R N IARIE R [ B VR 2 S
T (1) BB ESR S A A AZ TP RIS AR SC U RNR, BAEIRA) B2 TR (2) R
R i) PSR S E AR 0T 1Sk TR MR 22 AR RO, BB U 2801, 702K, Bah.
HEWT LEE. RREEAS TR (3) MM R A AEAE I S bz P2 IR, B GE . AREIIW
RESHHATM . (4) W BRI ESR A A WA SOR I NEICR, AR X MRS AR HEE
BB R AN ERSCAEE =12, (5) PO A B ER 2 AR ARV A, B X SO AR I
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B AIPPOT R D BB AE XS STAS AR B PP A P AT-20 (6) B3 2 ) B SR 2 A 3 Y R AR JB 4 8 25 )
R A B FOE HEY & DOEE R A, B SR AT B B BL. SR . A R =4

TRk,
2.2. UM EAMEIE

HUNSHNERE A1 2 7098, 10 Walqui [7PRHE 2 9oRii s BEAR L TE5E0 . M IR EL, HH R BIUA.
KIETCINRIZNZE, Vande Pol S5 N [8LE ARG s 15T MR, TR, BSENIE. (HE, FA—H
SO MIFE, R B ) BOT SRR ) 70 A% AR . [k, AT BN IR AESE
BEAT M. Hennessy 58 N[O MITAEXT 1« AN FERT FE BUM K SRR, FEAT SR T hous B0
WS AT S S 90AE, $RH T EEAXIE T SR (RIFR SEDA), WA 1o 1277 G P BT SCARPETE 1E 7
NI, HPARETEFBE EANTE.

Table 1. Scheme for educational dialogue analysis

1. HEINESH 5 R(SEDA)

g iS5 TR
11— AL\ B DR A8 S AR BIAIE BT 5 12—— SR/ B 3/ (A ) R A Al
I——3gi5 [ iR iR E NBITTHREOW A5 IB3——IRGEA N R DRSO wT REVE B s 14— —ZOR R BIE

Wl I5——2ORATREPE R BT T6——ZER VEGH U ] B8

RI—— R s A DTk R2—— AR EE ] B QR DTik; R3—— AR fth
N BT ERAE I BCFFE ;- RA——FHE S Ft

B—— i f Atk BI1——H4 /A NI 5Tk B2—— 335/ ik 5 R Tk
E——RABEM AR AR El—EE WA S/RE; E2—— i A < 5Tk

R—— AT W A HE B 1R IE

P 5 Pl—4R G481k P2——HBATMARIARE; P3I——IR IR & PA—K
PR PR P AEREAS, PS—— BRI A P6——&IA () A /53
b RD1—— i E R 5, RD2—— 5 S 31 182/ B /M ; RD3—— i
RD—— S B i ) 2 TR H B/ 1
iz Cl—— S RTIIITi6 s Co—— IR 22 S B, C3——I4 225 5T 33 IS B
- AR CA—— BRI (A 7
Gl—— 8L 52 E RHE s G2—— B BUTRI R EIE S G3—— A ABUR
G——3| BXHEBEFIN T WA GA——IRE BEF IR GS——BaER E BN Go—iil
F I 1]

FOMSCHPETEIE B “2ZPR1T9” (Communicative Acts)IR.  “ZZBRAT N 19 B D e B (1 B
ANEIEEEN VRS, BEM BN A B o M RN 22 AR AE R B L IR P A9 IZMESE rh B0 S R A
G ih FX) N2 FEY A0 ) 5 3 S 0 AR PRS0 45 AR RN IR 2 2 A 2 ST RE D SR A BB M SR R L

3. R
3.1. RN REHRICIE
AW R B E ) 14 4 E S P ISE R E AR, RIEASE =8 “ILiyr R &5
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FOBECF M ER T 2, B b b A E D R A 2 BN R O H e R A TR B
e RoRig s, BRBUTRAAE 9 METERIX, Bl M A AR SMIHR . JRITRR.
DER/TEYS SN (LREBriey g S

TEMEFTERFRG, E8 KON, GG 8 ) SE IR A TR P I D . ZRTMRL, A0
FOHRE N TN Z R 1) B DUAME AR a5, 30U B, it 10,762 5. Seedhouse [10]1A
N, NETEST AR, FRNE S FES S RRER K, MARSEIRER RN, 1EE—.
RS PIRE AT, VR AR R T I SRS AR A 1R, 5 & 10 WA R — AN S E R AU
o AR T BB I AR R M imis, R B E MR O R B 5 11

AL RYE i R S [ SR B H 1S B U (S 28 S, BRI S A T

(1) SCHMETEAEAEAS R HZ R ] v 8 434 1 Gl e 2

(2) &P BB E R A SR T T 2

3.2. RAZEEHRETRE

AW 50K R 3 WS AN 2218 20 M IO 90 7325, % 14 540 R 0 3158 A BOdEAT B ke, Bk
PRUNE

B WERBEISA, #H FOLKER RS HE LTS, RIESMEE Hirn 2
WO PO ANFAFE IR I ) e S, 0 BOM 52 ) 3R 47 432K

IR PRk PUmAR I] J5 AR B AR B R B Ho BB = s 1-1 & 6-4, IR
TGP BAR I BRI R .

WIR= s MR B IE 17 22 (SEDA) S5t 20M G 1 AT — b, PR3\ T I8 1
BT Z i, T MR TR E 2 CZbRMT R, Bk, fELER, Hennessy %5 A [9]E WO
BARA) TR, B R & AN T R o RN B, DUMEREAN ST B B {E g D R A%
AT E—MERN AT RPN LR 2D, 2R S SEDA FRERIEF NI gL, bridh
“U”, BPERERE. 18 EXCEL S0 gttt iTaiit, 454108 SEa i A B i i 9 i ) S AN H
WENZE AR 0] R BOT SEE S T 7 AT LB s AT 204

4. BUFFRPARRRIEE TR EFEENRNR S 5
4.1. REXRMIEBEFRIARBRRIRE PR 251

MWEEAR B, A DUANAS [RIA SN 2 B i) B BEBUM IR S5 56 (turn) £X 345, 9l SE BRAT J9(CA) 241377,
BHROEFE 280, TAEEFE(U) 65, IHRMILEA 81.2%, HRGEL SmILZPRT N A 1:1.37. 7£/\UK
RIHMETEE P, BRREESIESIRD) R Ko, HALSHA T 2. BAARSAHE I T 1.

MG A (LE 1), BOTETEH RSO TREER MR FAAE R 2. 0% b, sl
A5 FH P DR 28 S 4R 17 1 42 LU A3 A v BMIAR R 8155 B IR B IE (T, 29.5%) « B AEE(B, 25.0%) 51 5411
BUESIIJTIA1(G, 20.8%) FRIEBIF A AR AEVE(E, 18.9%), MHRATZR A i A 38 S 4e i B4 Lu il
E EURAR N EE R (C, 3.2%) HEAT BB HEFISIER, 1.6%) EM SHEP, 1.0%). S EXHIESESIRD,
0.0%)o AMERI, A i P 28 SR 5 o5 BT FE X AR B 1/5 28 1/3, MRAEE 1) DY K S PR 16 15
H . I By Ev G RSB AR R, IX R BOMH & 5 S2 R R S5] . TE4Hf) in Blhe (it
R FAPRI R AN B[ 12]. EEENZ, BUTR SR EFERN RS b, A RE— i i %
A TTHR, 1X 5 Hammond 1 Gibbons [13](1) “HRH” MESAH— 2, B 22 2 B3 R H U S A7 G
JOMERITEE, X S R [ BITEE 25, M TE BT 51 AT RE 8 77 1) E AL A 1 TR
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Figure 1. The distribution of main categories of teachers’ scaffolding talk across different cognitive levels of questions

E 1. REZRMIEEEREIAHB IR E TR 25 1ER

FERA B 1), — T3t S EA SR IE(D) 5 AL B)ERPT« mBr AR R 5 E AT — 1
MIZEER, IR RARE RIS FMERE SR, 0@ R IV EOR A, R R B A
B, 20T H 238 ) Bde i A Al 22 A DUt I i iR 3Rk . TR i it A 2 Hh VA (B)FEAIRBY . ik
FHZ U 5 B BB RIJR R A2 SR B A BRI SR AN R, R AR IS A [F) 5 A [l 2 )
S, DA R R Z SR IR AT ABA N T 1385 B 2K, 1k E 3%, EHEERNE, 519
X B BT [E)(G)FE s B A RIZ B 1] B o BUAR TR AR 2 RS IR & L, SR RO AEZ . 2R
fif NS R LGRS R, PROY. BUIE AL )RR E— B B R, BUN EE> Bk 51, EE Mk
B Y. 507, BRR(C) AT IR EARIER) AL 5 EAP) . SEXTEEGE I(RD)EAL
B BT ARR AR A A, X B UM B B D AR R ) P R I DY DS ZRROR, AT
R BRI 2EET, shZ @S 5 AFENEMKHE 2, ERAKER, s B0 ihs 5
ZANAEVE IR (N C3), X 2RO L BT P BRI PP A B BB A« IS AE A RUR IR 1A
BRI VUSSR ARG FRIZ R . A, BT B4R AR

BTEZ, BRSO TRER, E2M G S REFMMOEIEE, BRAERN L

B LA, HR R ERIR DLESR A I RSO, & N 3RS T 5 B A8
FAENZE, RDBAR XA SR RIS, 2R I R ELASAE, AR BT iR, &
ENELibpGer

4.2. KK B AREREE P REEBNER O

4.2.1. SMEBEXATENTENFRERN . SMARMBXRBOFHERST
MR EFR(LFE 2), [F— KB FASE TR0 328V ETEEAEARIY . Bl S0 2 U3 [ v O AR 22 S 8
K, HHMERR &I 12, 14, Bl El. BEMmE, 1284, 120 4. 16 MRS, 11, 13, 15 £
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FAACR AR . B 2, 4o RZHMER N B1, B2 /0. E 2K, B1 MRS, B2 {8 AR AT 8K
G K9, G3. G4. G5. G6 HRMRNE S, Gl HHMREAK, G2 R

Table 2. The distribution of the sub-categories of high-frequent teachers’ scaffolding talk across questions at the lower and
higher cognitive levels

F 2. BIMEREXIREMEENTLRERN . SMIAMERZBN S HHERL

. =t
iﬁ o | wﬂEmuﬁi . - . .
idlz R AzE! aHT P A&

1 1 1 0.3%
n 6 5 4 9 7 8 39 12.5%
' 13 3 3 1.0%
(29.5%) 14 2 3 10 9 5 29 9.3%
15 1 1 0.3%
16 5 6 1 5 2 19 6.1%
5 BI 9 10 8 18 9 2 76 24.4%
(25.0%) g, 1 1 2 0.6%
. El 5 8 5 6 7 1 ) 13.5%
(18.9%) 2 5 1 6 3 17 5.4%
Gl 1 1 1 3 1.0%
G2 0 0.0%
G G3 2 4 1 4 4 15 4.8%
(208%) G4 1 4 2 1 1 9 2.9%
G5 9 6 6 1 2 2 7.7%
G6 3 3 3 2 3 14 4.5%

i

Mo BB 2), 282K SCREAREY . mBHARIZ A ) R A AN S R R E A, HIEL T
KAEREE R R HK . WA TFRE, 14, G3 HAAEFMHAMZERSE R, G4 HEMRER
AR AT, GS WAEEfE. RO, i@ . NERESMNTEE, 1. 13 RIESP A
JZIRANE R R B, 15 HAEMRB A RNZ R Az i g B, B2 RAEICAZ AL PP 2 et o 2%
BT, GUAEN . b1, GRS il e & B 1 7. MR i) IR R BRI 7285, G5, G6 X
B R AR B, E2. G3 RAEFRMRAY n) @b R I, G4 RAEVPAN AL i R B, 16 78 R ik
LAl p I R N

(2) S

WA FE LK 2), 18R RN, #OMH I8 AR DTk b4k 238 i siont I EAT iR (12),
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BORZ A H ORI ST R BIE BT (14)« TR U I BB TE (16) N R DTk, B4R SR 22 A At A 1)
TURRHBHAT AR SAIE (1) 36T 2 STk HEAT vl REME B (I3) B 7 . RE45315). B BEdE R, #HURZ
AN SRR B AT — b e, W ILEAT RS BB, (HAR BT, WEE H O AS(B2). E
FEHE TR, B EAS 225 Ja i T30 1l oA Q1) 8 28 I B0 25 AR RIB WL AU(E L), A I a4
BEAR G ) DTRRRAR BB TS S AT (E2) . G REUE Wom, FUMAES| AL BN, RSN EEANE
(GS)~ EIINBUBRMA(G3)~ 4 HEHEHE(G6) T-IE B+ MR WI(GE), (HAVE BJih 24 5 2% AR 1t
W(GL), ARV AEHATAT S ER A5 30(G2) LA FH BT N 281X 3R BHMAT) 32 B AR 0 5 0 228 1) [R] 25
HEAT 51 AR S A €, /D BN BT B () R A [ 2 A 2 TR 7 1R 28 S AT AR BRI B[ 14], 32 32
FTAE USRI ANN, AKRFEREEBIERS . Fik, BUGEN SRR, NMZEAFRMER T
WEAF P ME[15], WESRESE SEEE.

WRARRFB—, BORAAMHT 123800120 16, B 2248911 B1, G 283228911 G4, G5,
G6 SRR A B . ZRBNEA L 2B M SR P T . #E N A N EIEMEL (Lifein a Violin
Case) , CEFBEJHR TIEHF MR E: . ERRNERE R =AvE KA, RIE T XS R
WEEES. VR BT B R TAEF MU 28 AN e 2 5 RS2 KOCKREYE . thiT, ©F —4%
A2 STEZUBII G T MR “YEE BT + SORIUEYR” 18125 A = F AR BT DAHEWTVE 38 1R S22 AT iR
1, FFHZITE “unsatisfied” “miserable” E7EEMR b, [ )5 4k S48 ) Hpth 224

KEN TGN FM S B 1 T AT
T Anybody else? That boy. Yeah. [U]
S2 Wasted years. /
T “Wasted years”. Okay. From this sentence, how did he feel? So, what’s his feeling? [16. G6]
Wasted years. Okay. Maybe... (3s) A

S2 ... ((silent)) /

May be also unhappy, right? Unhappy. miserable, unsatisfied, right? ((pointed to

the blackboard)) OK, sit down please. What else? What else? So, all of you agree
T with this. Yes. Correct! But I think there is something else. Do you remember, [BI. 2. Cl]

do you remember the, the reasons for this decision? Because of his... Because A
he needs to live for his family, right? So, when he could help his family,
how did he feel? Yeah. There. You please.

S3 Very sad. /

Very sad, yeah. I think very sad is similar to this one, unhappy, miserable, sad.
T They are similar. OK, sit down please. When could he help his family? [G4. 12]
((turn to other students)) Okay, please.

S4 Felt responsible. /

Responsible. He is responsible but he felt... Okay. Sit down, please. You almost
got it, so I give you another hint. So, look at the sentence here, this sentence from
T our passage, in third paragraph. “besides the satisfaction of being able to help the [G4. G5, 12]
family, money is all I got”. So, here, form the sentence, we can see how he felt,
yeah, loudly, you got it.
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S5 Satisfied. /

Okay. Satisfied. Satisfied, right? So, you see, here he felt unsatisfied for his life, but [P1]
also satisfied to help his family. So, here his feeling is very complicated, right? OK.

B BUR, BUMAE S AEORREIERA I G, WL 2R (GA) 45 SORIESR I SC(CLL GS). il 8%
B IE](G6) K L AN ) 2 A 1 (B 2 kA i 22 AR 1 B 25 (P, WIS AS [R] 1K A HEWT 1 2 1z, e &S 2m vt
T (RIS R LT, AR AAAAE — S e . %G, 0K BEARARE 7 A 1 s 5t A It % i 456 P 17 S 28 4
1. BUTAR K2 H RD KR AEE B “IEENERZ + CARIER” , I8 =2 %A 4
HH SCAE R R e IEBRHERT(E 2 (W2 . HLBUM B IR SUARSS R I AN BAR(CL), BB —
KB R CE S =B BAR A 1(GS), S5 A TEMRIEAEE K2 “WMtir)” o HR, Bomn 258
BRI ZHER AR . BUTTE S4 B G, WL #EBT S4 RS RS, TREHAT, FLEX S4 1)
BHEITIZW(GS) . ISR i AR, X FE T RE e AR T A — A MR EE . &
Ja, BUMFERR A LRI AR, BIR, @lan@it e “Is there any other feeling?” BaAE 2% A= 4 W7 th AH [7) /8%
AT RETE o

(3) AT TE

M FRE N 2), 14, G3 EAERmPIANAZ XA ] R, TR S 1) O 1Rk 2K s,
RS AE ML E E B iR E SR, BRI BIm S — B R, “Why?” Y ESRS A 3T R
BEEIIE, A5 AEARREIRIUE, ZH TR UL A W A E A S5 DOBOR S AR I . Bl 1 S 4 .
G4 FAEARIZ AN A ER I rR A, ROIX 8 [l J A ME— I IR 58, 30T R 0] 2228 1) [l 2l 45 B
SRR AL ST L2 Wit O LMB IE B R . GS WEEM . N AW R i i, R OB o Rl SR
ERMEAERE R, BUMTE LS| AN CE BAAN RTS8, HFRAEENHPTEAER, BneE
B0 N FH N AR AT SR

TR B, BOTAEA 14 ER A fRRREGIEUIU R Z 20k H D 2T B PR AT, S
NI RR R S AE S I BT iR SC (Spend, spend, spend) o FE 3 HTIZ IS S SC B 5 R DY 800 4H
%, 43N “Reasons” “Results” “Resistances” “Suggestions” J&, ZUiiksE4 404, ERE—/NHAH
LA T B BT A B AT 2 35— 23 RO A, DA 23 B GBSO IR 4, 12 0] 70 T 40 2 ) i (AL
Kl 2).

Figure 2. Diagram of the logic organization of the “Results” part by students
Bl 2. 4 RIR Results SR RIS LARIB4E
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FBR—:
REN EENE BT I TR 5
T Can you start please? ((extend hands to one group)) What are the results if [E1]
people are trapped in this spending circle?
14 In this spending circle, we accumulate possessions, but never feel like we have /
enough. And this is the first opinion of our group.
Maybe the first the result, how did you see this is the first result, which word
T ; [14. GS5]
help you to find the logic?

S14 On the one hand. /

T On the one hand. Very good! On the one hand. Aha. OK. [U]

FOM R 22 A S W NATRNTE S BE B 45 2R, S14 B s — B —4), Rl MR 43 -
(IR —RhEi IR o ZUMIE ) S14 FIW 26 —Fhaf RATIEE4), S14 51 H 7 3CE ¥ HE 3 “ on the one hand ”
POMFLIRIIZ I o 1512 HUNAEIE [ 252 A4 BRI 0] 25 H SCA RS B0 AT U B IE (1 S8 7R S a1

4) FEDAHTE

ME R TREMA 2), 11, 13 RAERE A Z R g R b A, R D92 0 L R 2
KBRS S, JEHM . (PN, A7 T 2 A (] ik s A A A SR AT R e
Ee 15 RAEARBrARUR R AICAZE R R B, 3K S 1 Bt i) 24+ B0 1915 251 T A EAMER
WAL, B2 AfEILIZ. PP R A &% B 1 Ik, XSRS E A, BB, AR
R ], BB BRIRAE . G RN 24 SR B, Dy BUA N & 2N A S
I, A S A Z ARG, TX R 0N i AN BEAR L U AE A S0 0] 553 Bl v (i k2 25 2 TR 52 »

(5) HF5E I ISR T T BRI 138

MARFE ] BT R I FRENAE 2), G5+ G6 RAEICAZBL el @ AR I, 3 R i3 o) /%
SRR, ROTFEREAN TS HEHIE . B2, G3 RAEHMA @R B, KOV
AUV 2 5 M 5| S A B S CRE N A, IR ERRA BURIN A 5. G4 RAEPPIT L )l ok tHEL, RN
IR U 2 BOR A AR AN PR AEHEAT WAIE,  BOME/D 7 B A 2E 1% R 2 W v . 16 78 A 81
AR R I, RUAZSR S 0 A AR IR R R RE /7, BEI 0T I SCBRPE TR BB A T 14

4.2.2. RFRARTREEFNTFRERK . SHAARXIERDFHERDH

T C. Ry P\ RD KSCBEMEIREAM B (WE 1), %505 TR RS & b H s B AR 2k A
N [ S AR RS R (105 P S 1) DA K 28 1 SIS ZROR AR T (1 mT e B A

(1) C 348

C E3Bh (A 3), C1 RAECIZAR A R L, X5 PR O ie 12 2 il AR A Y BILAE Pl B VR ) N
AT, BOMIFAREEOR AR RSB ATAITTER, 10 C1 A2 H A SRR [ i 447 WL, XA 7 B0 &
WG PR RATRPPIEAR N, E0EMSRERE. C3 RIS Hri i d L, JoHAE S 20N
RO I PR L, IR HOT R 22 5] 5 52 7 SRR IR AL . C2 BRI HUTs >
W BEAE A 2 A L, AR TRFRZAEI A TR IR, XRBER] 1 H, 24 ARIR
AR+ RIET BRI . C4 SR AESCEOR X ERRZIR TR HEAAR S, BOREMIRE 1) &
EZ R BAE AR E .
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Table 3. The distribution of the sub-categories of low-frequent teachers’ scaffolding talk across questions at the lower and
higher cognitive levels

3. RIIEAR LR MEBNFRERN . SMAMRRIRER S5

St , UNGIEY/ e .
] Tk - X X Mt oL
ES itlz PR o] b PR fli&
R1 1 1 2 0.6%
a 2%) R2 1 2 3 1.0%
R3-4 0 0.0%
P P1 2 1 3 1.0%
(1.0%) P 0 0.0%
(ORO?A;) RD1-3 0 0.0%
Cl1 3 1 1 1 3 9 2.9%
3 g%) C3 1 1 0.3%
C2/4 0 0.0%
Q)R KT

R EIZEF(IH 3), R FESCHAEVEOY . GG R o]l b 3, X R W UM AE =B /= O RS [l i, A
VR T 04 7 %08 25 A 1 B0 B0 R R BRIE B, B 2 A (VR UE A R T 1) At 2% 2F A i R 2 (1 W

AL BTN R2 SRR PR B A B, X R BIFUNAEAR . S E AR e, G R
P H O IS H B R M R EGE, AR TR, EOFHENE. 5378, R3. R4 KSCHEM
if 2R 2 B 0T AR 8 2 A 1 T R 0 i ot 0 i e ) Pl F SRR =, AN Tk A YR K R
JER PRI AT B 2T LA AT “Why” SRR HIE ], R BB AN R IR UE R T b T IR N HERE,
BV At N ) DT R AR DR 00 ) B

TR BE, U T ClLIFTECR . 1ZEHIEEH M ZIMER KB BR I EH AT . PN E N
NZGEFEE DB — 5 — B0 (Tu Youyou Awarded Nobel Prize) o #{T%23K 24 A= M3 45 A7 22 0 8 4% Y
7%, B R Ko 3 P BA B 35008 5 0 H B SRR VPN Bl & — AN ERE RN (LIE 3).

What did she/they do? What was the purpose/result?

using theliguid
_analysed the medical texts again found one sentence suggesting :
concluded that boiling sweet wormy
. - .

-'i'%‘g- alower temperature to dr:m'_oyl found a substance that worked

¢ extract /a\\ )
.tcstcE] the medicine on themselves) ' make sure that it was sale; most ol
tested on patient whom recovered

Figure 3. The deeds of Tu Youyou’s team and the purpose or result

3. BYMEPAR ST R H BRI SER
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[EREES

FB=:
KEN T A TS AR 1 S
T Now, tell me. From thosg words, from t.hose verbs agd other details, what kind [G5. El. G6]
of person is Tu? What kind of person is Tu? (5s)
T Would you like to say something? OK! Volunteers! Please. [U]
S1 She was, insist on doing something, and she devoted, she is devoted. /

She’s very devoted. One word from the textbook. She’s very... committed. Good.
She’s a committed and... patient scientist. You see, all those things proved that [l
word. And you also said “devoted” so I’'m going to write it down here. Devoted.
Great word!

. R1]

S1 N A B ARG ZihAg #, ORI RRR S . U RIS, BORZAULH “devoted” I X
] “committed” , RE{RBEAETEFREIMIKIE. BEREITESXNT ST B 1N B BT AR S5101E, F AR
UL W g ) 22 RS o S5 T Lo R R R S A, X R H At 22 A B R IRANER A ST 5 20 8] 1) i AR
e

(3) PR3

PRI (N 3), P1AERARAY , GG R ] R b tH I, IX SR WM X P 28 ) b B AT s iR b S A
ML, BRAAAR, Feal eS8 S 1PN A w2 OO R . R TS BB R A A, X 3R
B2 AE Q] R R 2 A A A e R e B BN 2, B LU BT A FIARE(P2) $R R T R (P3). 7KIA
W B AR (P4)s PR AL(P5) 5 R IE L Bl R & 5 AN 7] =2 (P6) .«

IR R B, FUTER P1 X WA T 4 2Rk E Z BB PR IR 5 . H
WA N NZRGENE 7S T B G R SC ( The Earth is Becoming Warmer—But Does it Matter?) . ZUME K224k
WX R RSCHEETE, IR TR B TE.

Fr B
KEN RN A BT S BR A 1 VE
T It’s because it’s an exposi.tion.h So how about tl}; writing tec.hniq.ues have been [El. G6]
used or adopted in this expository writing? ((Reading time))

S1 And maybe expert’s explanation. /

S2 And the last one is graphs. /

S3 Data. /

T Good, sit down, please. Dr. Janice Forster explains that, Charles Keeling found [BI PI]

that, so they are cites from experts. So there are three ways for a exposition, right?

=BT G 3 5 BRI T =R EET, S, BERSEEE, ERa 8L T
FAEREIE, AT A E ST A, I BOTAEE PR AN 7 i RS R R

(4) RD 3%

RD JESCBRPAE (I 3), XM 1 MRt 22 A TCNFIT T AN A2 AR Ve o0 i LU s
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keSS

T(RD)AEZAE R IR, OB RE . H A EHEL(RE2) AR e 2 25 36 2 P9 2 (10 B S A
FHEVE SR BARSE, @IFHAER IR BRI EHE R B RD3) UG AR S0 WA

5. IRGLSHFERIYL

BT UL EGEH AR S 8 A, AFFREI RIS . WRSEE, UM B SRR TR AR AR
AR EAPERZEER . PR B, AFAE VUSRI I RSSO (L By Gy E)5 PUSAfRMiAR
RIS ZRMETRIE(C, Ry Py RD), Hrft RD REBURBAEM . ERM E, 1. B HSQUEMRIY. =
AR = B G b B AR, GO SRSCRAEARE A RUZ G2 IR o LU 1 AR s B A RZ B 1 (Y
b, HABRESAIF R R 2R . NTHRE, 12, 14, Bl El RS S, i HRE—KEFAFET
RIFEARET S RIBTRR R 7] B P AR 22 ORI RAEREY . =B AR = AR I o 23
A EF R Foh, PUSARAR A ORISR G TR TR HA L. STk, A7t
FOT AR £E 1y P ST B B URAS (R0 2 U Il A6 T A B 50y v S8 A R0t A P S SR TR St DA 7 s 8L

5.1. RBREFNNBERSEEAXE, ERENMIEPLZRIESED

AR I UR A4 1) BT 75 1) S 2R e T R BN ], B0 7 AR 12 2 il P A 60 2 U 5 R R PR 2 E A
AHEUER ORI O Z RS, BOT R ERE SRR, R BRSNS AR. 5
FEEAE AR SCRE A TR R R AR R Y O S S 4R . R, ARSCEE AT A L 1L B B
G R 72, BB A 1028 12, 14, 16, B K491 B1, G K480 G4, GS5.
G6 RALIE 22 AN Bl S SO (R AR, SR AR R SR B A I RE T o 7B BA 2 R IR I v, BRI 2
M B R S A A A, REIR AR SRR R 3 S AN FNE S TS Sl M g
X— B P AR EORET A A 2 M AC I, B R HE R ] S ARSI MRe ). Bk, BOmR3E N 1
FREAR) I, 13, BB B2, E RSB B2, G KB Gl IMEH, &M {EH C. R,
P. RD 23728,

5.2. R|\FEMRIRREFBEREEE, RS NEAPERBERR

SCHRIE R FANBE e A TR EUARUR 3K 5 052 15 b I8 58 i a8 FH S 2R (1 SR 2R A B AR (PR B 15 1
AR FEAAEIER I ZZONR K85, 35 )5 82 A ARt e AT =2 A [ 2 () RE BR HEAT [R1 s, U
SB L THEEFTHISCAE, I RD SR Mt AL TN BE T, AT S IR e R IR 22 5 S5 5 IRl 3
BB o FEBUNAE I SCAERI IR G, Righ 8 MBI B), 5 5 AR T3 e L [ 25, 800 S i SE VA
AR IR B TR A SO R, BB EIZAE RIS HRR S, AR AT R B, SR TR IR AR
NBEREES AR FRMEEKET . A5h, T RRERIGARER I, ZONRNAEE TSIk A e
4 RARME A MGG, GRS C. Ry P RS, DMt A B IR 2 5] StV B K e
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