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Abstract

Teachers’ questioning is an extremely common teaching method in English reading classes, and ef-
fective questioning can enhance students’ thinking levels. Based on the scaffolding perspective, this
study adopts methods of classroom observation and conversation analysis to analyze the use of
teachers’ scaffolding follow-up questioning and its impact on thinking levels of students’ response
in 20 high-quality senior high school English reading classes. The results show that when the initial
questions posed by teachers are of low thinking level, emotional scaffolding-based follow-up ques-
tioning is used more frequently. When the initial questions are of high thinking level, teachers tend to
use cognitive scaffolding-based follow-up questioning more often. Moreover, emotional scaffolding-
based follow-up questioning is conducive to promoting the upward development of thinking levels of
students’ response, while cognitive scaffolding-based follow-up questioning plays a positive role in
promoting the development of students’ response thinking from lower to higher levels. This study
suggests that in English reading instruction, teachers need to identify and distinguish between differ-
ent types of scaffolding-based follow-up questioning, seize the appropriate timing for questioning,
and flexibly employ and timely adjust various scaffolding questioning strategies. By doing so, teach-
ers can fully leverage the supportive role of these strategies, thereby effectively promoting the en-
hancement of students’ thinking abilities.
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1. 3]

T3 e P SR PRAEARVEE (U B, 2020) B2, JEZE &R 5t (55 7747 Bh 1 52 T S 0 A AT A ok ) L)

il e S ST SRR S, 6 S IR BB AU T (1] AT 9SO S el 4 80k, 3B
W 2 v R A AN T Bk KR . BOMAE S R 2 )5, (5 Bh— R E R B PR NI, %
KEESERPNFIMN SR, BETMGE NERNE 307, L BAERIR M) 2], BT, 2HW TR
REET HOMIE R T BE 5 kg, #8903 WA 1 3G R0 22 A4 B A SR AE J= R B i . R, BAT AT
TR Z B T18 [ BN KN R R 70, 0 0ME [ 78 e oSO T SRR AR AN L o Tk, ARHIT
FEAALA 20 5 v th e TE AU B B UR B, R T i Hh S B SR A b BRI Y SO RIS O, BLAAS
[ S SR o oo 2 A 2 AR SRR 2, DU S ML UR B8 17, et 22 A R 4k e o A e 4 fit
#EZ%.

2. XA E
2.1. FUHiEia]

KB i B AR S, E WA E A E AR FAR . Paulo Freire (2001) 5k “#2 X% E 7, 5RifiE
T3 A 2 AR B AT VR FE JE 53], Gary D. Borich (2002) A A3E [l & AE VT 4E i) Bl 2 JE $2 U A — R i, &
TERR 2 RE[4] . BORE(2013)FE Y, 1B M ZHUMAE LI G, X IEME RIRE . R H 2RI

][l

DOI: 10.12677/ae.2025.154679 1217 HaidtE


https://doi.org/10.12677/ae.2025.154679
http://creativecommons.org/licenses/by/4.0/

EIE 5

PRUL R AR SR R AT IR [ [5] . Bt/ (2015) M 938 ) 2 5 T B R i) R o A A Wik 4k e 42 H
R, DA RN R4 2 2135 B0 [6] .

L5 LPTIR, FEAHE T IE 1A S 4R BOMEE T 22 AR XS W46 1R R [ S — B 5], i AR Bh A A
WA RO -

22. FENNERBYERR

BYEJZ AT 58 SONANE I FAE NN BN AERE L, NS BURS SE B EZE 2 ORIE IR A BRI 57 [ 7], R
FFA2(2015) 5 1, SEYER R R B YERGIRIE , X T AT B R R 202 S T Re AR A [8]. Z5 LA
I, AHIE T B YRR AR 2 2 2R B 1) B2 U0, X AEAR KRR E b 52 BIFOUM A UG [ RIE ] R 52
SR, S B PR AL p A 2R N BAE R AT 7 AR OB HE R v SR R . ARE B S R U8R
AFEE SV R &SR E s, FE St —P A,

3. ARt
3.1. #fZIa)RE

AT T 5 AL SCERER R AN A X v T DA D SR AL B BTG AT B T, SRR LR PSS
7] 23«

(1) P B SR A AP T SR

(2) PSR RER A A, HOMSIE

32. RIR

ABEFTLL 2023 £F 11 7 i SEiE #URn u iR R TE 2l Y 20~ i o el B S RO Fou 5, IX ek
AW AR R R, B, 20 M IREUIR A ARG fr, RAEFFEAIEFRA 2%, ARIRT
REE X B A . BhAh, IREEHUTRA FE AR, ARG R EIRMEE ), HRRW A
NRBRHEIRE . BhAh, BSRE AP RE SR AN, R m R MO E RN %
BB RE, RENSAE m] B FOMIE fal I A [ ) R AR SRR

3.3. HipIESS

AKHEFE LT G IMHE B bRy 2KEE . SOLO 7r 2K BIB A SCARBR N BIRFERl, # % 1 HBUMAE il 50
SR N B R IR I HTHESE . 5, IS RMEAT A B A B S0 U 3 S PP A UM AT 46 il R AR A RN 7K
HK, HR4E Wood S5 NSO SEBR T BUME W7 7396 i), 25T SOLO 73 KRR/ R M 1) B
HEJR UKo HHUE, DR N AR e i SR D 52 UR B 0T S 206 [ (10 S 7Y o w2 A B A e R s i e 41t 17
RS2 [ B AR LA

331 HEBHEERSKER

AT 1956 IR H A H AR KB, ARSI T, MR AR 2] B FR 7 etz BE . NHT
BT GEFVEN NN RIRO]. 2Tl IR NT 2001 SEXHZ KRR GHAT TR, GG FIIL R,
FSRRERE S LR NN RIR[10]. B, “Uhc” EXESEIIMBEZE BRI ).k, “HAR” JRIR
WRMRE. 2201 723K, B, HEW, EBARR A A RS MR INE S =, “NH” R
ORIRAERE B AT RISEE A RIRE /7. SB00, oM R RS A A 2 A0 70 8 22 2 DA A L 4L AN
MHRFR, BFEXS. HAMARK. FI, U7 2 ORRERE R W OHE A AT e, &
BV 5, “ONE” ZU0 AR IR AR RS K R A HE TR 61 i B
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Table 1. A framework for analysis of cognitive levels of teachers’ initial questions
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3.3.2. SOLO 4 38ip
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AAETAANFEZIR: FTEK . B 2 HE K. KBRS SR B S5 /[11]. (1) ATSSH: 22400
SERKF I R TR BRI idiZ A, R RN PR AR I KT (R I 2 AR T e 2 VR A AN A
&, TMEAWRELRE R A B . (2) BRASEEH: 2 B N AR KT R 1] AR HE A AR — A7 1
H AL RATZIEN . (3) £ A5H: AL S K FRIR 25 T 5 R S 21 LA 510, B
PR EANIZ IR . (4) RBREER: 2R KIREE KPR B8 I8 R T 2 s g5 v T e & (RS
T, MR T EMZ B R SR, 241 ORBREE [ B 8% SR PR b A1 A RTE I N 2% . (5) R
JREER: A R R S KT [R5 B8 T T MM R L Z T IR, OX BB AR 4R — A
MRBE, HEH DR R EERE . BTSSR,

5 A AR PR B P S AR (R R BAR B T — AN 7 . AR [R5 ()
SRS BIMA R BYE S B E, 1T =8 TR 4EKF, JEPFE T & B 4K, W5 2 Fos.

Table 2. A framework for analysis of thinking levels of students’ response
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3.33. ZHEP

Vygotsky Al Luria /&% 55 NS4 & e [12]. BiJG, SC2EMESe) Z B T HE i, 324
O A A A SR 0 R T B T A ) R SRR I SRR k2T 4E T 4L e AT % 1 i
FEHEAT MEERIICSRK, Wood. Bruner F1 Ross A “3C 48”7 — il diR B A NS SCkE, J8H 2A
ANFPSCERTHEE : WORFAEDGE . PRI 4EFRFREE B AR AR5 i SRR S /R VE[13] . bl
SRR T B SCE, JE T =R TS SCBE X R BN BATT M ET S AR IE R T — e S
BRI, ASHIF 90 A0 R 280038 ) H0K 3 T Wood 25 AR S 38 B HEAT 202, Ine 3 .

Table 3. A framework for analysis of teachers’ scaffolding-based follow-up questioning
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SR FH VR B USR03 15 S T ARt 78 5323, BARERAE DRI T

AR L R 20 5 AL B B BRI AU, TR I SRR MG ) R T A LS A B
IR H TN T

APR 2. AFANE B LA B B S, X EUMIE R AR SEZR T RE UL R S A N (1 R
JRRHEAT 7RG

BPR 3 EHTHE AN B U A R AL UM SCARSRIE [ 2 A B B AR SR IR R

BRR 4 SRR R BOTIE 7 B, S5 A AUIISRAR, et 272 B SR8 = U S M AT 3 P AT -

4. MRERSE
4.1, BRIERERBPIRIBE I HRR I

4.1.1. B RAEEH D EI BRI

BT XHEESCIRAMARISIIR I 2, AW TUE Segiit 1 20 AL UMK & JGE i A TAEL 2i30E0R,
e R B SRR T, AR ) T IS SRR F AR SRS I o h T i BRI S PL R
FOM 2 N EA R EEEL AT HON,  PIEIRAMAEIR B2 53 AU . (HAGERRADRE, i
TSR IIE 1] (A5 PR AR WY e T S RSGE ], XA Sk Y 0T 0] 27 AR A O AL . HTiE
SRR ANV SRS C TNITRCG 7N Sl P Ve st PAY (LN fe i i oot e ARE L LR R I AT
BERPLZ.

4.1.2. HEITEEBEACARBRE, BIHZELERNIBIERIHT

B L AT A, LG R i AN RZ IR, BOM 4 2 il SRR e, TR R A
PR AERFIESE HAR. IEHIRIGUR, ARG . RN MBI LERIE LS, A R
THEAERES WM. BT RAEE R A BAS, R RN R m, BOT A ks 4
FRIB 1A (R EAIR

RS S

N S|

Figure 1. Distribution characteristics of scaffolding-based follow-up questioning after low cognitive initial questions

1 ARIAFNIG & B R B 3 SR KIB 8] 5 T 4 =

4.1.3. SN ZEBASAFRXRE, BUPZRAEERMSHIFRTH
G 2 AT LUK, BRI AR A R U A E R R, T RO, BUMSEE
M A RN SRR ), 38 3oL TR 55 BORRVE SR BRI PR AR AR A I BEMEE , R R A2 E B . bAh, 2
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Figure 2. Distribution characteristics of scaffolding-based follow-up questioning after high cognitive initial questions

2. WA & BRI R ST AR GB B IR

4.2. BRIERIRRBIT I RKEBENFE N EBYERRNNRS S5

4.2.1. HBUNERIEBAEANRRE, BIHZRHEBIERFE N EBYERREOTM T

(1) HFITIE K BRI TR, 5L IESRIE 1) X 27 A W s B A J= TR (520 2y

WREEE R I, AR R PSR MR, MU0 A W O OARIR R, 5 ECRIGE M eS| %
S N REYEAE A — IR0 R ) B R, (ELAE RSt 2 2 I JE A ARG 0K 1 v 2 0 Fee g i 47
AR SRS L i T

(R B—]

T: So what information can we get from this title? (%A %n 44 & 9] A1)

S1: Err the scientist is from China. [ % 4:4]

T: Yeah, the scientist is from China, right? Very good. Anymore? (445 8t & B A7 £ 18 9])

S2: This this Chinese scientist win the Nobel prize. [ % % 4#]

T: Yeah, she won the Nobel prize. Very good. Anymore? (%4 28t & B 47 £ ik 19])

S3: Emm she is the scientist win the Nobel prize in 2015. [ % &.4:#]

T: Yeah, very good. So from just now your answers, we can learn that we can know who, right, and where and what, and

also maybe when, right, about this news report.

FEZHF B, ZUMHR AR Z UG & 7] 7 “So what information can we get from this title?” ,
FANEERE N TP E S %GR, REEH T —NEA BTHRASN. 25, BUnT
T PRIRAEREREE B ARSRIE ), M 5155 AR 5 R 8 B4 % 1) R4k S8 @ T J8 %  FEBUMIIE 1) )2 51 5 F
FHEMNAFAERE TEZRER, NERERREHAR T 2 840, 215, ZnEd sk
B, AR Z INERENEHE WL, AR08 KEERE, IHRI T #ERES 5.

[He B

T: So are there any famous people in Zhejiang, in Hangzhou? ({& A %m £ 45 % 19 #)
S1: For example, the famous poet called Su Dongpo. [ & 4#]
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T: Yeah. Su Dongpo, right? OK, sit down, please. Anymore? Any other great people in Hangzhou or Zhejiang? OK. (4
FHRAE B AFEIE M)

S2: | know a businessman called called.

T: Yeah

S2: Emmm called Hu Xueyan. [ & 441

T: Hu Xueyan? Yes, very good. OK, thank you.

TEZHCF P B, #OMAE R AR A SN 2 IR 246 & 17 /8 (So are there any famous people in Zhejiang, in
Hangzhou?)Ji, “FAEMIZH T—/N A4 (Su Dongpo), W& BYEZUCN R E M. Ak, BUTFHFARITIRR
WUE—DIRNB R BCER ARG B Z G R, RN ARG N, Fik, 505488
T — AL, RN DY R MR EE R R,

(2) HFIWEE K ) BRI FZ T, DRI SCHESIE 1) X0 22 A 8 FEAE J2 IR (1) 520 53

MGG R ) ORI Z I, RIS HE [ AL RE G| 5 52 A4 N B AEAE R — AR 2 IR M 1) B R
J&, BRI S B N B R Z K R s 2 IROR

[#hB=1

T: So, so who can tell us what’s the first problem they met with? (%A %e % %4 & 19 24)

S: The first problem is that they fail to produce any promising results. [ & 4:#4]

T: Yeah, very good. Thank you. So how did they solve this problem? Okay, that boy, thank you. (77 3% 4 4 4E £ 3% 19])
S: To referred to the, medicine books of traditional Chinese medicines again. [ % .&.4#]

T: Yeah.

TEAZECE B, ZUMRH AR M8 “who can tell us what’s the first problem they met with?” Ji5, 2%
AR TR A S, ARG E] T ST R R ZE B(what), JB TR R . 5 BUMEETIE W IR
HEHE BB, 4 T5 AR, MM BZARE R — KT how ISR, 24 N B4 =
UORENT 2 pi g, TER— R BYE N2 RS T 1 R R

[ By

T: So now the first problem has been overcome and then they met another problem. So what’s it? ({&iA e 45 & 17 #1)

S: It was hard to produce enough Qinghao extract for large trails because research resources were limited. [ & 4544]

T: Yeah. Okay, they can not. Sit down please. They cannot produce enough Qinghao extract because they didn’t have
enough research resources, right? So this time, what did they do? (#7i& 3% 4 4542 38 19])

S: Tu and her team managed to find solutions to the problem. [ % %]

T: For example, they used? (A7 7E & 42 4542 £ 18 9])

S: Household water container. [%#£444]

T: Yeah, very good. Okay, sit down please.

FEAZHEE T BUR, BOTRRARARERIG K G, A4S 75T “problem” IRE(E L, HHARX
FEF] T problem AT A, BT H AL 25, BITMEER, FREEE KRR, JHR AT HRE
LRI B BAR TG 15 BUI 22 A o) U AT 2 5 an el figp ke 1) R SR 1 SR IBR,  2A A N R A
2 R A R A2 TR SR

4.2.2. HBITIER B AFNAERET, BUNZIRIE B)XFE N E B YRR 51
TR R RO e AR IR, 1 ISR SGE AR R T2 25 B B YR JR IR ISR, RIS R
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JEAB ) ATt 2 A N SR A2 TR s 2 TR
(1) BBITIR I B N FR I, A5 SCERIR 1) 27 A W 2 B A J2 U FR 52 20 B
(Her Bl

T: 1 want you to go back to these three paragraphs. And then tell me what qualities did she show as a scientist? (k%=
R4k K= AL)

S: I think Tu Youyou, is devoted, brave and intelligent. [ % &.4#]

T: Very good. Thank you. So any different ideas? (4t 3 Bt & B 4% 18 1)

S: She is hard-working and never give up. [ % .:.44#]

FEZHCE T BoR, EUMAE & iH 8 “ And then tell me what qualities did she show as a scientist?” 7
WEIZ R, 5B AR R A SO X R KT o S — 22 AR B R 2 T 2 Mo, (]
ERAE AN, BT 2 A8, I BUTIERGE—DIRNB I ZAE, MR gRFREE ) Hir, X 5—
RL[E AT T BRG], FAMREBIUEEAE T 2 R4, b, BB K RSN EA R Z
e B — FRHE PSR, U SR BOMA A F A IS SR ZRIB 1), AT R afl DA Rt 2% AR 25 JE A 2 TR 3R T

(2) 4FBUMGE A ) R A A HUZ RS, DR S SR o) 0 2 A 5 S A J2 K R 5 M) 4 BT

(%0 BN

T: So now here, | want to ask you a question. To be frank. Do you want to be one of them in the future? (&A% £ 44 &
i) A1)

S: I don’t. I don’t think | have the ability. [ & 2#]

T: So maybe not every one of us can be a great scientist in the future, but I think all of us can pursue our dream. Now,
you help me finish this sentence. We can pursue our dream with? (& {b4E 4 £ 16 )

S: Err, not every one of us can be a scientist, but all of us can pursue our dream with our nation and our maybe on what
we like and and talk with, talk with our parents. Maybe they gave a good example forus. [A#44#]

T: Yes, talk with our parents. Okay, thank you

FEZHUE B, 2OMHR A 8k & 1) 755 (Do you want to be one of them in the future?), 24102
i TR AR SRR, REgdE— D RITAUR, BTSN, R, A T AERNEE, #
JfifE— 25 it AT 5%, $2H “We can pursue our dream with? 7 [l ¥ i), 51 S84 — 5 B g R AR
Ba, EFUTRNER ES5IS T, #AERETHCHR A, BMANBEEEZMEE, MH T —MEAR
FER a1, AN B R UOR R T RBREE R . 47 b, BOWERL B ) 8 R 2 A B R RS 2,
2 N TR 2 VAR RE AR ) R R

5. RS
5.1. SR IEREPHINTELEENIHIFS

fER IR IRE T, TR WA i AR TRA RIS 2 Rl R Z U, BUMEIR AL T AR SRS RME IS
QRIB I oy, i AR R R A ERE AR SSIE A, 0 i I E A ) AR A R [, 5] s
ERFFE I TT R . HUONTRIACAESS SRIG 1], 24522 Xk DUBR A B w5 (e A, 0 2 i 3 g A il REUR S 43
HiBho BRAh, FRTERBEAE SRR S BIIE [ A H L, T 7 YA A ORISR i) AR b

BTG O RR RIS AR REE POR RS, BN R B . BUI, S0 S A7 4
TRECCRIB I, L BOR MGER . 4EHF H AR R, B RRA a2 S 58 o IXAE )y A
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UG58 T A ERIRE S 5, AR T2 MEREN S, ABITIE SRR T. dTCk
T LR P2 A, AR S 2RI i) P FH AR AR D

B, ARG BN A RUR IR, R 2 B s, AR T REME DAL RIS . Bei, BUmE 2t
EFINRISCRSGE ], B ST FRiE R B R IR n 5 05 2, PR AR, 51 2R IR
B MBI HEN 5 R B A R BRSSP  R RR BAR, A TTHR T B 4ERE ).
TR A A B 7 BB RS, RIS ISRIE 1] A A A B A

5.2. MPREREPRINIIRIEEINFE NEBYERRTM

TR T B A T, HOTRE M ARIUR 3] G2 R TR, 5 (2 A J 4 M IS 2 R 5
IR VR I B S A7 o I ST ) SRR G b B R, SR RN, R B [ R
1A LIR T

4 ST [ 48 % 190 S T R VI, S TS K ) S 0 R 2 DO, S ST B LR
BIRIOR, 5] 5224 R 2 BB TE ) — SRR ) R . AT, 5Pl 1] J7 2O (R34 25 A L4 MG
JE VKT 2 VAR THIOME R R TR ARECZ R, A0S 4800 1 AN B 4 2012 A 1 % JE 4 7 ) — 2
WA LR IR, RSB RIALIES . SRR R BRI S S 2, AT AR S A 1 S A R V1)
BERR SR

ST (%6 % 150 SR T e R VI S BT A S 1 A P, R S 4R ) 2 A A
YRR THE FAR R 8S . IERT, DRI 2RI I P 35, RS B A R SR, H
Bl 2 S A R I B RS
6. BEFEIN

TETE T EIE R, HOM I A €0 R0 M G5 10 0 R A BT AR RS A 2 ST ) S X — AR
A0 TE T OIS o3 1] 5 25 A AT TR P L, 0T 36 i o R o L B (0T 2 A O 2, S 4 F R ok
FIBIS, W ARSRTH AR, M R A R RS IR B A R 2 51, SR RERS R A1
S FELAE R 1 R 2 ST R

LR, FE BB L, SO SR 4G A 1R A R ORI S A A T LA L, RN R ) 2
i, R R Vi B, ST RT LASE % M R S R ), BB AR LA 0 T T A
JE VTR, oM RO TR G T, 51 SRR A . A BT S, ST
R 6 R R A3 BAR B S g, RN (R0t S5 2 1 25t A S A R

B2, TSR 1 A A B R R T BT SR . A G BT R L R
I R A SRS L, SO RS 700 R IR 10 S SR D, B 25 A A 25 i R B R R
TS B . SR B TR TH B P36 B AR I SR, T B2 R 1 K 2 ST A R B v 1R
LI

&E ik
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