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Abstract

Object: Classroom silence frequently occurs in college English courses. This phenomenon is often
attributed to the teachers’ abstract questions and the students’ inadequate knowledge reserves. In
order to effectively shatter this silence and enhance interaction as well as students’ language and
cognitive capabilities, this research incorporated GPT into two English classes. The aim was to help
students better comprehend and respond to the teachers’ questions. Method: With the objective of
investigating whether GPT can break negative classroom silence (NCS) and the way it does so, this
research selected two classes from a private university in China, where NCS is prevalent, to serve as
the experimental group and the control group respectively. To assess the impact of GPT on NCS, this
research carried out a pretest and two post-tests. These tests were conducted from three aspects:
speech interaction, language ability, and cognitive ability, and were evaluated using corpus data
and Python algorithms. Result: This research revealed that the effectiveness of breaking silence
should be gauged not merely by increased speech interaction but also by the enhancement of skills
and cognitive abilities. Both classes with the assistance of GPT and traditional classes are capable
of breaking the silence. However, the GPT-assisted group demonstrated superior performance in
terms of speech specification and drawing conclusions, while the traditional class had an advantage
in the quantity of speech. GPT will prove to be ineffective when a respondent suffers from behavioral
addiction to smartphones, lacks sufficient preparation for the questions, or is unable to use GPT
prompts properly.

Keywords

Classroom Silence, Artificial Intelligence, English Class, College Students, Conversation

Copyright © 2025 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).

http://creativecommons.org/licenses/by/4.0/

1. 53|

TEEHC R ) — A U ] R T AR B UTER(NCS), 54, Bl IRAE AR~ AR e . T2
JTTHT A, SRR PUER 2 X 2 2R 1) 2 ST R AR AN SO ) 0 G 7 A T e o 5 TSI AIAL A LAl
URE ST BT R[] [2]. W T2k U, ARAIFE “{@IRAEE” BRI Z R 2 W] Bni e R E Y
RIL3]o HUMAEAE MR T [P RB AR 10524, I HAA NPT EE 5 A EA I R 12 A BRI, Sl
RIVMT 2, BRAFZUTA B BAT @R A SRS, B TOERI A2 /B [4]. Bk, Xl PiER
AR AT BB RIS A L KE, 450 B CAFITE AT R0 1E, X it — B R AT £ &
APTER . BEAh, PREVOR 21k HAK S 1) 2 ARG, X PR U AE AR 78 75 AL R
3 1) S THT 2 5] o
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S T OCEAE BGR TR 27 28 (GPT) R AR & 15 BE 8 TR A0 2 A 7E 1185 SR 7 THI AN A2, DA RTE X R
I RN R 2% 7 TR R R, BB A E a3 T AR I BCE R 0 AR B RES. S, A
Xof ALK REHRTHIX LE e ST AR R IT I, KER I GPT A3 R A R L Y R U BR T 75 1) 2 A1«

2. XEkERid

FERETIBRPVONFAERA KR, HAEHNAT AT HMRE . JUBAT RS INENE S ER, mEE
AR 0 175 2 DU 2 R OB, B ol P R SR8 S (5 P 28 38 5 (6] 18 & AR RE RS AT A SR IR 22 5 THI ),
flin AR . A NIRRT LA ORITE R 44T 9 LSRR AN RN 5 T 1 1) /[ 7] 24
T8 R G THT 1) 5 VR R 5 0 17 B N UER 5 A RE (SR AR BRI, — Fh e mg 2 kAT S BTGB, WhE I
PR B E B R R B A, SRR A O L FE 7 8]

B 5 UTER AR 2 I8 A R BE IR R T H B, 9 HL 2 AR 2 A R b ELAE Bl 1 MR AR rh o 5 5 IR B AR R 9]
BE E AR ITER(NCS)H 8 2t 2% 28 55 25 1)/ DR 703l F 0 R AR SR BT S 3, TR R IR B o,
AATTIHI S 5 A 2 PPAN AN S BER [10] 0 A TAEIG 51 R B FE RS, B0 R AR 27 A R 1 B RR SR B s
B, WAITETE & R e HE NG BRI XK, DAk S A TF R BRI M R FE BT s SR MR [11] . & FABE
I ZE, 22 N AZAT WL AE /NI B R 5 2 R AR S 3 T HES, I AR 5% £ BN %0 224 7
REAAEATT 2 ) B bR A THARIPE[9]. Bhabh, AMEZRIRFE P28 5 e R, &5 KR 8 2)m
MRENE S, 5 RS AEMTTERRILS, WRGER . B BA U] BHREr a5, A2 (Al S L] 2
BRI NEE[12]-[15].

FOME R M ITER(INCS) B AT & — e« #UMAAE & 0 2 S5 IR 224 B s, I HUCNIT
BRI AR, 2l FRI S R R 22 2 [4]. BT IR R & 2 4 FE, S0 M
B2 EAR I N IR BUAHE FAATERE J1 . RIRASHHLT A L[] Bhat, HOM M #eE g th R &
B FUTRT L B £ R NS Sk B AR R 1 AR IE A AR B S, B 5 NiEBh[9]. 1T H,
T FTREDCER , BOM AT 22 SR 1) 25 25 R P AL 2 2 2 SR, 0] 55 25 1 27 A SR CAIRLAE Sy vhot (R S [2]
HEARE Ty RERIL, (8] RO S 4R T DL BUE R RAT 2R 56

AR VTR S E W TR FENCS, THEREGERE T, FHEKITEBRM A —FBR], 1k
A F TR “ BE—A” B B2 AR, DBy —Flik 4% . BORIAHEHI[16]. AR4EAhAT]
B R AR, MAERE A IR, I B ERA NG IR IR — N 8, A AR S =
YRR Z . Mok, DUERWT DL 25 AR HR I BOM I — FhBCR . VR 2 v [ 22 A T DA R 1) O O Bom
EHEFIVE I, L@ GUBRPUI[L7], 0 R AR T EIKN I AAAE, TEHBAMIAEE T, BUmnTaek%k T
SRR SRR 1) £ £ DA R 2 AR IR A

BT BRSO SCER, AR, T8 NCS FIMER B 1R AZ & 32 22 A A i FIge /g, i AR
AR ST A B AR, BRA AR Bl IR 6 AT BEAS BE A1l 2% AR e 1B T . 6T H ) L BE R R
AR, NCS A F ZUMHR Al 5 i B, 25 A 6% 1) R R A 4% DA R AT T 5o 8 B R 0 25 B i
SE, MEAESRE . HAT, FATHE R 7R R AT AR X T SR LR AR A A TE A M RS B U T
1 i 2 AT AT, AR SR FHATTI A A ANE 5 RE D T AR B . BRIk, R R —FoTiE, 8T
B R T AR BR SR B T 255 A 43 M 2804 5 1) L 1) B 0 2 A IR R 46 LA 5 B8 0, X AT LAAE Bl GPT
FAR 58N
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3. NLE R B2 M IRFEXT RS 22 A TR 2 N T RE A B 8 IR U B AT B 25 A AT 42

3.2. #iiE

KRS 55 R E AL ERN 66 A3EL AR, EXFrmEmr, W rikie
(NCO)MLRARH ke, Hrpf 13 LA EARENIETHBOVRE . 258 KZ L, FiE 18 ¥ % 21
Bl IS 5EHEW NP, T — DRI — A AL A TTRIEREE A 9 BAT R AL
THESEERTE, RN R AR IR, (HEAERE MM A )y B Bl . ERIES S5EE
LUUSBEAERERE O, WA BRRN A S 5&F A B B F &S5RI,

AT TR RH wT AL I T B NCS A3 28k i bsHEEAT 70 28, B BRI INFIREJIANIE S RETT
RWIURE B AR DL B AU IR . 22 A2 10 [l 12 DA B0 (0 B 5, I BT DLd Rd 1 e v (R 25
PEE B 5 AR BT A2 7RG o SRR RE /7 ) S0 43 PR 61 P 3R 8 L )Y 3 DA S AR
H P n] LU Python SEREAT THEE . TRV 88 B2 AT DAARBLUFE 2 (0 2 REdE, T3] DU AT AR B 4%
FREE S B UL IHECIZ, I HAEE MG IS 50 AR W 5 s AR
AR, A TR DL R TR, IR MR RE 6 A T 2R )92 R RUR R 22 R DA S 3Rk g
JIT A B oyt — k4 NS 8.0.52 Y Hh SO AR AP AR & e SO DU REEAT 10 % o UREE LA 0 3
HhtJa IO AAE R TR, IHRAFEME T, DMERT TN RGN BOFELIERE . i DI a8,
ASHIT T RENS R T VR B JOBR A DL A A0 L S A R R E I ANE 5 RE 4R T, T UCBRIT A AORRAE . FEAR
ANF R 1 -

Table 1. Criteria for classroom silence

= 1 ORETBRENTNIRE

b f5 b7 e
5] 3 2 A
IEREE e [ R 3 [t 4
s HOT R 5 Wi e,
LA S A T4
AR A why are you silent?iX J5r E I EE R
VUER S
LAEEE ERTE Y
EEREN TR 5,
T TR TR R BOR 1 L
GES gi%ﬁ=rﬁ*ﬁ%$ﬁﬁ%-
KB T e e o ’

“it, they. he. she. this. those. these. that” %£iX

R Hbr A TR
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REFFIEFERT 2 ATUAS IR, Gl 1 Fas: 1. SESe Al A e A AR G WA inl BUAN BEAT SCHRERIR -
N T SRBLEARE AR, RO H 48 v = AT, W1 3.1 TR . shAh, ARHEFTIRIE 1 RAT A
NCS HIfift iR JT SEAE 7R, FHRTT T ABT TR . 2. T b BL R A5 PN BERAETE GPT F-Hil
WIS B TT 1545 9 T BOUR B0 G BEAT IC R AN 70t o AATT A FR 0T 35 240 by B0 48 L AR IR RS 5.
TR — R AL G, BOUMPRIE 1 3 44 AR [B] N2 A1 3 A4 78 2 1 URAR P 8 i - OR5 TOER IR T A [l 1 %
RN BT 2k P T5 I 2A AE [mE , I phade > BRI 22 28 DR R AR AT &0 T ER AL, 3. FE T
ZJe, AWM EAMEE, AR K F TEAT O T TE R ROW S UER . AEHEAT OB IR
A AL W RS, AT TN R B ECAE R T HINCS, 4. fE T2 )G, JaillfBe
T OSC T IR SO IR, PR AR AR IR R R, DU S B AT L. A R
M, AWl BT RU L, JFEETEN, DI ORA R0 T 8 NCS,  HARE NSRRI IR 3 5.
UL AR F RET RN RE A BTt B FCUREBEE A P 1 s

WER AT —p  CERZE  — BT p— ZERS
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!

ISEa f— WFTT A EL e |5

Figure 1. Research roadmap
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4, AREIM
4.1. BIN: fEEFERERITER
TR P T B A 4R 1)«

“What’s your research topic, general question and sub-questions?

In your questionnaire, which questions will your mention?

What’s the relation between these questions and your research topic?”

AW TR T A SRR SCIR AR R, AN R AR B N LU IR L2 2 B

e 2, ZHEM=PES A NBOHE R, ERREN IS I EAN Ol 15 S Be RN I RE 71 5 THAEAE 2
WESR. MRELIME, REWDIERESMRA SR, BUTMZERRL SR LA AR, E2E
R E AL IR R E A & AU 2 0.0007. HLk, PINBEETE & R /) 7 RIS A A F . =BEAE
VR R S KR (BRI i)« 1) R AR 25 B TS s T 3. R EATER 5K ErZER R
BONWIE, (HIRCE AU 0.01. 5=, e JeEea . Wl FEANAGIA AL A 9 A BIE 2R LA R0
ZRERNRE, H=3HEHARH.
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Table 2. Pretest data of Classes 2 and 3
5 2. ZIEFN=IER9FUNIK iR

bt A ¥ =3
IE7Y IR JEi

PR NE 32 32

[e 2 5 2 6 7

Ui AR i) AR 92 107

MR M 67 78

HAE

S T B AR 25 29
A A2 L 0.2717 0.2710

DU 5 4

WERF KEE R 1526 1932

EEREN HTHCE 191 226
PR TR 7.99 8.55

WRYE 439 575

AR YL 0.288 0.298
AMEIEAE 932 1092

Table 3. Silence reasons and methods in pretest

= 3. T AR R IR B R R R A5 A

s HUmR A .
VUBR R A S A
1 BB ARVEARE L m R FEHIEGE A 2 A B ), (R AR Z AL, 0T e b 148
RRAARE 1B BHERITHTE . X P TBRR AR I AR B E 2 “you can speak Chinese” .
o L 2 — Ll B 235 R ) R 5 B B N R o AN AR TN ) AR RN N, BT 2 P R
“ﬁ}_&gﬁ”X ?ﬁéj\l‘!ilri‘:ﬂj FITRIVC A S SR A 1) f, B 1) AR 2 BB /N R R, 51 B2 AR B P Rl 1X
E * ﬁﬁ%[ﬁlﬁﬁ’ T Ol i b S P FEA “difficult” AT “let me ask you simple questions” 2 Z5[id. 24
PR %G, —LemIE IR ToVE EIE T, M4 {4 A e BRI Il RS T U BR
2 — LB [R5 R PR AT BRI A I A I, TERE R N S AT R EFUER . TR L
3. ME R AMTUUERER  FUTRE 1] R A A SN TR PR S 15 AP, XA IR R A Y, R A (Al 2
75y i ) 255 22208 o SXRP IR JE AR N DT RS T ok, B FE S “you could
have prepared better” #1 “why didn’t you prepare before?” .
4 2 — S [ 2% 2 1 R B AL AR N A SO R T — A7 238 R & BT o B = e, ARl
j.jﬁj\ﬁﬁz‘u TR E ST A ORI . 20T 8 2 B TR B B8 38 TE 4o N — Aok 4k 8 1) 2
A2 EE N B PR XFUBRE R AR SRR “REE R EEN” .
— LGP P A 1 AR AR S S —HE, R I s R EFUTER . A 7 4Rl ,
I £ i — Lo a7 B H W BRI 1) B, Eb B “are you happy?” , “what do you like most?” ,
FEH IR H “what’s your ideal career?” 254%E. SRT, AT RASR A FIE AR T RN, i
5. MM KRN “no”, “ldon’tknow” , “nothing” , “I’'mnotsure” 545, A1 45 W52 () [m] 3 %
P ) Ay EHR[E] BRI AR T W ER . PEAR N R S BT B bR R B S [F R EL S “your silence” Al
s “happy” FIESS, K why are you silent?m] LLZ 5| B DLER I HL, 1 “are you happy?”

L5 75 T4 1 K A, 335K 30 3 T 31 5 A 1A 1 0 25 4
LA
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BAR, CHEHCEHEENYIER . 76 45 RPN, ZHEE 3 ST T RIZHITKIE, WiH 4 4%
AR S A REN . Y 6 LT ARSI, GRS AN, H 3 A RN,
FiAh 3 A RIS . T IR A VORI IR B AL A 44 6 N T R A B s R A R s
AW FUEFE IE NI, —HHE AN IR, JEE— 0 SR TR (512 1) R S A AT BBl iR
— AN AT I /INAE GPT T H I FE B R BB 0% A5 LU 08 R A 1 /N S G (s R, B0 N A B 1Y
RO R4S 21 5 I 2 1 E A .

PR R A A 22 A 0 S i, AR R B NCS 2 i LA SR S 80, BBl dRE AR 2« Xt o 3
HRAE . RATHER AT RFETFARI A R ) 0 8L SR Y ) o — S 2R SRR DB D A AT Yk
¥ B OO I0E R R 2 HUR E AR B AR i) 8, (BT D B A b 56 1) R ) AN s R
HUHERS AN 78 70 0 S A5 ME DA RI 2 s — a2 A Tk [m] 2 ) R DR A 78 2 A R R AR H AR 4 Il (U 2y, At
MHERFETF Ak b B REF AL BL TR R 7 R DB AR I T 9 ), 20 S48 A4 I T2 R 25 i) R

R G T A EG 4L NCS I, UM 1 AR 1 732 R, S|
T IR A WABRATG O IR R, BEE DL S R R . I 15 MPITTER,  HLIRIE FH DU EZ R N
S, T RN 0] REER AN S, BT a2 v 1] [ DUER R R s 6 M VR — A 1) R i R
WA, DAL S S m b 2 o = Rhor ik F AR IE SRS = Wik R s A TR =R iE e,
ST H (R0 TV (R0 2 ) R, 800 s e BR AN T O 1l JOR BRI IR K <U0; MBS S e A T
Mg, (BFESEH A LB R W ER, FOmd s 2 o vr i H BRE RS2 B T ke B @z ok,
B TE 2 AR 0] Ji5 [R5 38 AT e v el B b, B0t 2 B0 T 4 [ 2 o T p AN [ BRA V00 P S DT L 70
FRREFIAR B RNE QI 3 FTm o
4.2. |Fi: GPT MRETIAIFN
42.1. W 1: GPT BHMHNEIWER

JEW 1 H T B ETR

“What might be the reasons for classroom silence?
What might be the typical words in the context of classroom silence?”

Table 4. Pre and post test data of Classes 2 and 3
F< 4.2 0 3 ERORTAN SN BHE

PPN bR A Class 2 Class 2 Class 3 Class 3
RN Pretest Postl Pretest Postl

1% 35 4 6 6 7 6

I A= 1) 25 A8 92 140 107 154

T ) 2 A 67 99 78 88

Bk A R A 25 41 29 66
2R A b 0.2717 0.2929 0.2710 0.4286

DUBRAIZR 5 0 4 2

YELR 21 e I (450 1526 2545 1932 2236

HERET SR FHE 191 297 226 351
B FKE 7.99 8.57 8.55 6.37

TR EL 439 642 575 655

NHIRE T T 0.288 0.252 0.298 0.293
Rim &= 932 1423 1092 1210
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IR AR AR B A 220 GPT RSB PE, Az 1 i 4. FEARIRE )22 7 DL ACH,
ARTEMMER . R S4BT, R 2 B T 22 A A RS . #Heh) i, a0 F 20
PE T 6 MRS e, A4 JRA TS BRI FR L 5 I ] e A4S By ER . Ak, ik
PR YTERIPEAE R SEIR A, R WIRAE GPT 45, X APERMR DL T AT IFIR IR, T
2 GPT AR YIRS fefa, o IR P 2 A gt 25 A P S AL P R A 380 3 AR 20T 174 1) 8
7%, UBHMESG IR . arilAUE I 1 RS R anZ 4 B,

A RN, YRR A) A =FECH ) R A HA) . 18 F B RE AN AIRE 77 77 1 ) 2R I B AR T A
WMo BT RS 28, PIANPEAER =T RN T .

SR, TSN R IR MEAA T GPT T EXF NCS RIS, Bk, A7t R A i S
BT XA IR RS, RS TN TR IRE ST IE AR, AT B H LT AN E A
S E AT AN R o ANELUTR R IR A 5 TR

Table 5. Post test 1 questions for group interview
F 5. B 1 B/ MATTIRERE]

Experiment group (Class 2):
In this lesson, which benefits of GPT are obvious?

In this lesson, what limited the effect of GPT tool on classroom silence?

Control group (Class 3):

Compared with your performance in pretest lesson, is your performance in this lesson better, the same, or worse? Why?

ANLERERBRERE LRI

FEXT SIS HBAT VI RIS, R A FERIR T GPT L AEM P URE OB 1) & L L AR . AL
BRI RS IRAUEETT R TR BN A FBhEIREE . AZhHSUE S AR, N LERE T AN
FAAENIANER T GPT MRl B 2% HAELAEME . GPT el B AUERS . [MIZHER IS A A 2. GPT [ el & prifk
WHER. T7EEE. AR, AN TR AR Rl Kl TR B, SA AR AR £ JE I [ Py B A
WARMEE, MTITERE N R . T2 R R R 2OREZR, AN TR REM B AN 52240
BEART . BIEHESIRIA L, ROV GPT THASChs EIEK T A TR REf N 1@ X S5 A5 1a), AR
P, REEANCIZ N TR Ress A SR A0 gbdh, B 2R R B R, GPT 45 % S2 bn
AL, JFHAWEST, ZME)ERAEZE b TR, AT RER A B RE, A
IR B, ER BT R LT R B R (15 2 B XE DL N TR e AT HL3)

RN

FEXS XTI RS, Bl 2R 7 AT b — S8 A Ja U ERAE R BLE 4 R B . X e i
PRI BB PR AT I DEAE TR0 L IR A2 A THE VR (AR R R AR . X R A R R A DEiT A
POV BORMER BRI, S [ml 3 S g W AT 1 MR AT 938 LB 25 ) Z RIS 30, P
CAAATTARA N AR IS 55 3 v 1 ARATT A TR BRI o (3] 25 MUY A1 [ 5 (14 44 44 B UL HEAE w18 R T st e F) 2
AHE LI AMER RIS, tehh, A T AT AIR I 56 A TS A I AE S I 8], K 2 i ml 2 2 0 A TR U
SR FN AR IR MG, RefgTE AR RIA B CARY . BRI, — SRR I [ 5 35 K] DA o o) 0 17 i Jo 0% e 7
KEHZ, REMAIMNANEIAR. —EEEEG RIFHIGERERMNZ IS, BOvb AR
I BIWCRAN DR o f i — SR DR R ST BB AE %, RN BT AT [ 225 385 08 BTN g 56 88 28 22 il 22 3 (s
HHOCT NIRRT .
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2B ]

TEWFFEN T PIAN 1 38 /N ) SR ASEAT 20 M J R IR A /)N 2 3 T B 2 (1 O A 3 22 7 R a0, 45 [ 5
a2 BT TEAFFE P AR IR PR DL R AR M ARIEE . S — T, ERE0 1 iR
il GPT LRI FEF R AR GPT MEHE M. ISR AL, N TEEeRZ 1 E
HFEBIRN . TN . R — 5 it — S s ez i P A H 2 R &, DMELE GPT 78 f5 il
2 v S M A R UR B TR ) R

4.22. 5l 2: GPT B MHIER

Jerl 2 o E B BN ) -

“Is there any difference in part of speech among different social groups’ daily conversation?

Avre girls better at using adjectives in daily conversation than boys?

Are professors better at using nouns in daily conversation than farmers”

H LR E

ARSI 1 BARAVNATR, AT T AN TR R R A 1 A E IR R, e
GPT I FHHIfE 4Ty B eI AL . A THBRRZEMESYE. T7EEE. 50, F 1
REBEFRA LRI LHET), X GPT 4 MERITK. SR EAMER. Hik, 15 r)SEAn
[T EH S GPT HalJFHAB FRUZEANEH], EIMAIRL . B3 GPT B RUCHEAN
THEBERMES, 15— REEHE NS 15 K] 7 60 . =, USLRATras4a
Rl e GPT $R AR IR, AT GPT 19 3| H T A & A R bn bR, X AEAS 5 R a1 &3
AEEERRFIEHENESRE. BN, FraREE SR R RE L= 81T 7k S GPT
Ha), XEK 7R

&

N TAEN T BERIA RAEA X DAL BRI, AR SR IR BN . Ty 1% GPT 4
TR BEARMAHERIZ 2, BEFEN RAESG I 2 SRARTTAA R0, Xl 44 44 5 B E T 1 GPT 484
B, W EER RSB E IR 1S, RIFBATHRS UK. ERMETKER. 53
T N TR EER N IR IR O R R A 2 (U HE RS IR IR], ARWESUAE SRR, A R 5 o phi
], iEAATTEIES FIH GPT St 258, DL RIR A MRl B FH S 5=, Jy 1 @8R
2, Fiv A [0 25 5 S0V I sl ARG (14 S 45 1] B 5 [ 25 2 B R RO i o MBI 32 1732t — 2B 1] GPT 3R
A0 OB I, DATRE G ] 5 0 7 20 55 DY, 3o sl = 2 0 A 35 e S N TR PP 1) GPT A4 4
fR T AT BN A AR XIS TN TR R E IR R, Jaill 2 fEE R4 6 fir
7N o

%06 W, PIA/INALEJSI 2 TR IR, JEEEBRS/N T NIRRT
JLERITE AR, LEERAEEEN YL, MAFHFEIIED . WRIGHT TN R EEE RN )
W WANAREIEEEEN 1 PSRN RRE L, AN, EERN 2 d, fITEEE
PO (A, HEERTENT, XARBLE “first” , “second” ,  “third” ik L. pbAh, PIANATE
WD AR RU AR S B SRS B HRIT A it R ERE R R PR T,
(B 1m] 5 T 4R

%6 HIANNHAERIZE R B AR S KRS BT R AR, BRSSO
MRS BT 7 A [P 3201, (B GPT e A 5 Vet RBUEL. Eo, RAEMA/NALEEI 2
FI AR P R, 8 [0 25 35 R R D R S KR IR B, A 125 35 1) 5 LRI el
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AR, MRS, JLk, WA NAAE R R B MR, JUIR GPT A, /5l 2 rhid 254
AT 824, =, GPT HIERF 4. MG ATIVE WA Friest, W& 7 dribs &G,
LAF Y, Ja D5 T T X AL

Table 6. Result of post-test 2
F6. BN 2HER

o R Class 2 Class 3
PR —
I preT postl post2 preT postl post2
[BEH R 6 6 4 7 6 4
Ui A= 1) 25 AR 92 140 83 107 154 92
- U ) 2 A28 67 99 58 78 88 51
HEhPE i
SR (R B R 25 41 25 29 66 41
S L 0.2717 0.2929 0.3012 0.2710 0.4286 0.4457
UER AT 5 0 1 4 2 0
PR 5 R R (200 1526 2545 2576 1932 2236 2421
EERE SER) TR 191 297 222 226 351 279
SEh)TRKE 7.99 8.57 11.60 8.55 6.37 8.68
A AL 439 642 824 575 655 738
NFNRE 1] 2 0.288 0.252 0.320 0.298 0.293 0.305
RS 932 1423 1501 1092 1210 1382

Table 7. Word frequency of structure, specification and comprehensiveness

=TGR B SEMARIREIRME

Tag words Class 2 Class 3
third 4 4
In conclusion 3 0
For example 5 0
comprehensive 7 3

EL T, GPT AAEK E it MRTE 77 H 42 THE W2 . third, for example, comprehensive 1 in
conclusion 43 51 A] LA BH [R1835 R & S50 FVE Ik . AT MERTMEREYE o third X ANA] Sk HH (51253 Ae i 1
RE A, @A EHE., AR RIE R SR T A S XA R A3 3] T UM thanks for
your comprehensive answer IX IR 15, H A T comprehensive 1X/NE. HEREAE S for ex-
ample XA, JEE 250K DA A ATV S BRI . BRAh, R TIESE GPT 417E K & MVa i BRI IX
— R, WA ZIRHL T —RNAVIR . BT 4 AR FAESS, GPT 4ilh AT R 5 HR
FBITE. RIVEHEAI AT . N TR AR S 1 3 0. B AiiG s, 3898 7R S et .

B 7R S IGPERINERG 2 41, GPT ZHAE MR TER 0 R A 187 2 7 8w, A/ NATEDTER
] R G, 20 =S, OB IR AR ER G T A, I ELUCER IRt B BOM R b E MR TEE why
are you silent?Aricd & 5l . “HEAESFI 1 PiER i R TE R L =BE R AR, fEJEIN 2, HEHR
T RUTER, T =PERA IR . AEXT ORFFUUER N I & EH AT VIR G, BECRIN, 5 43 ) L [R] [a] i
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KR EEH T GPT WA BB THLA IR, AR, (ERUTIESHI RS,
LR 2 T P SRS T ERLD), MR B0 5 0RO L, T A R PRI GPT 44
B, ABMEIRIER T 50 B, i —HWUIE, KBTS #47, RBENE TN
TR E1 SN T o I AR L R S S A A5 F 0, 5 FLIT R B A I, R
AT AH JES, ABTSUEMEE], MR R AR, RN 9
PUBR, (RAEIR T GPT ALIEIRL. Bk, AT AT BTBO HIOH A, 50 B HA T ALI0ET
HOBURI YR ORI I . = U BRI B 8 T

Table 8. Silence frequency of 3 tests
= 8. 3 M A IR E I ARSI

test Class 2 Class 3
pretest 5 4
post-testl 0 2
post-test2 1 0

LR EPTA, WRIETOERE B A AL GPT ALMSas RO, A UKL 7 N TR BEAETT i NCS J7 I R %
ARAER =26 RN 1 R R TERTAE & N (] 2. %8 H& GPT $84-H405: 3. MIEH AT AR
MR RN T RS B B ANE S R AE TOBR o R0 5, HLZZ BB, JF Boxt
MAERE A EEED, (B GPT A ERIE S 4. MEIEMEs 7y mRIEMR, HA W8
EIEIAEARIL

4.3. GPT E&GEEMMFT R

431 AITE#EANEA

Al REJUERK R H

R 1 2 JEx GPT ALK VIRAIEE, AU TR efhBh 2o s PR E HELTER K 7 AN -
GPT ZFHMEVIEE . M H I GPT 8 REIARL . HERITE AR, N TR RIS R EHHE T
FIELE L R BET AT AR RO AR 5, S8 Jeik b ok, B, 0 R
RICK B IR GPT &%, GPT Al fRFFIIEN, XIEIR 7 ABAIAERSE ERgEIN. Hk, GPT f#
M TR REI AL TE GPT 4 i LI AR . AdEm H AR S5, D GPT A — e & fH
N TR REFR e mmMi i to R B e, W E R S, Bt MR BFRERDLBSE
KIEL. DL, GPT A IR NSRRI E R H =, FOKNE S ME A I [0 15— L[] 250 5
LS N THERERA. ANUEB) AL SEUR AL 75 250 2 (I (AR MER 2 5. GPT 4LAY [8] 2 A Fay A\ i L, el 5%
AREIZ N TR RER BT ER » 5500, TR AN, N T RERIARHE AL 25 R A A5 — L [nl B 3 AN
[ I LR R (el B B O e o S T, K Bl B3 R T I AR T S R S GPT H.3l, X
— i FUR] U 1R & e SO DI RE AR AR . BN, 0 T S SR A T A R AR R BE T L ST AR R
K, AT AR — R R, XA I R, O BAE U RS e & S BOE R
1o BRANBRAR AN 22 o B, A0 BN AR R R E — 2D BRI 2 I, TR A N R HE
AR AR GPT TR, A ATTRA [0l BE 5 2 TR

Al HRR R 1 H

MG 8 F/NAVIHR, GPT AMPURFLLR 5 ANRFGRIZM: AW, Ash#eE. [N
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A BEREHEL WM. B, HAVAERMATE T GPT AW s 1)
615580, K2 He R R B N T RE A SR I A2 3], RO 2 — A 2 7 e ik,
N TR REFRH I Th REAS B — L [m] 538 F 32 5 MRl RIB R ZI AW A, IR MR 7 o B e ] SR i A a]
AT CLA DL R

T N R 0 s e DA SR A R R S5t GPT AL [l B2 SE AN LAk, 1 g BE ZHL A VA 2 6 1) A
A E LR R R X SR . A T EZH6T, GPT ARl B2 M, HAFHEE K.
DFLFE I 2 Fric s ABAE, RV TE  “forexample” 7E/5 I 2 7 GPT LM s HHIL T 5 WK, THAEXT
M L. SR, FERTIN D, PIAAREA LI ANME, X R GPT K S Mt imA 7
TR, HAEREIEE IR 9 P:

Table 9. The occurrence of “For example” in post-test 2 conversation
9. “Forexample” ZEEM 2 IHEHHIHILFNER

Left context hit Right context

won’t be slowed, sold by me and if the bicycle

is really, really important, for example,  It’s a gift that a friend gave me or my parents gave

types of words they use, influenced by their ed-
ucational background, professional context,and ~ For example,
cultural environment.

professionals in technical fields tend to use more spe-
cialized nouns and jargon, while

no longer need to use it and throw it away?

TangWenQi 09:00 I think it depends. For example, the bicycle, if | truly ride it for six years but it’s

a cute pet or a beautiful dress. Boys also use ad-
jectives in their own ways.

when talking about sports, they may use “amazing”,

For example, ., " ; ;
P powerful” to describe players’ performances

basketball and so on and some, some, some
topic that girls may not familiar with.

Uh, something that only used by men, not by women

For example. and if they

=, GPT HMRIZWME Ly, FOyH AL HE, XARIEME(EM “in conclusion” —ii |, X
AT DA BT A 58 A e B A IXRE 1 B MR R TR R AT N A AR I R AR, N T R E 4 DA
T O A I AR s g R P RIUE R, FIRT4E 4518 . in conclusion —iRI7E /S 2 HRAE GPT ZHHIL T
3, (EXTHRAAAHELT 0 Wk, IMAERTIH PR . FAERLEEIEYE 15 10 Fios:

Table 10. The context of “In conclusion” in Post-test 2 conversation
%% 10. “In conclusion”ZEf5M 2 3HEFAYIEER

Left context hit Right context

is that professors and farmers may have dif-
conclusion  ferent noun usage based on their professional
context,

it cannot be definitely stated that girls are
more are using more adjectives than

think professors are better than farmers in using nouns in
daily conversation? TangWenQi 08:54 So the

language can influence other adjective use, but this virus

AR conclusion,
among individuals regardless of gender. In

in their work and talk. These nouns help them with farm-
ing and sharing info. In

they have different needs, and we can’t say

conclusion, . .
one is better at using

#Ji, GPT AN NZ MBI 1B, ARBUAE first, second, third FAR GG I, XL
A FH AR 50 IR AR 2 o T g 1] 0 s BEARVABAPE T RESR W, N T REAE A1 5 22 Ry T PO R 0 A

.
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ZE T PO ONATRECER T A2 52 i Uik, B0 R 1 IR R 7 A B D5 oKk 51 52 A S B AR AT R
PRUMTE N TR BERIR BT, AT TUERANE i (o) R R . B R 0 AN 2 B IRl 35 3 10 R TR 45 55 S A
R PRk, A AR R 5, WA R WaER DL Fe Ve BRI

B2, GPT L HBse i Bh=A 2R i v 1 Hy 7 AN PR 3 B0 N 8 e A B R & A WO BR 1o il £ 5 i 2 v,

WRPESE I 1 JE XX HEALE U5 RIS, (812 3 ORAF IR LRI LA I B 224 DU A B AT 36 [ A 324
B RZBFEES VEM AR LLER 0. B, LRI E R TR A e AR AT A SR
o SRR EAEAUE o I A ) R TR 2 AT, SRR AR TR [ e A AR e . B
AN PR i 2 R RE 05 DRI DN ] AN R 12 P IR L 3R] YR B9 R R At A 00 0 i AL ) AR TRLIE,
FEBATFE - MER BTG DL T, B Al AT BE 51 & (AN DU Al AR AN BAE AR AME ERAE ik v] fE S 20 P RE
IR =, —EPERKREE IR A R —DNERE R, BN ORI IR R Z I, P
DNTERS A TR B1 253 A il 2 R E I A5 2, IR AT 17 38 2 v I 8] A0 2 BT w44 2 10
REEALARAIHE A TR IS AT ARG H0Y, —Lesgly FLah a7 HL 5 A ] 25 3 8 (] 25 il R SR L 2
JEL DR A A AT I L% i [ 25 [ R rp B IR D, BCH RE T B B . SRR
AR EEH XA A R LT A

T 2 PR N RS, W IR BT =R R mE 7 AL e [
%, PIABIRIEIEE R, MhA1Z i — & 5B U R G IO PR AT 3, L AU A B T+
HhZmIinte s, URKFARESZIMSR. 8=, —LREHE/ASCERE T 5 RERELT. i
PR — AL I B F A& BTN 1S, A AR A QL JRERNRIFRAL DL DME LIRE
FriEdiE W RIE R AR =, BTHEEN A AR, JFHANERG 5 28 KA
6], B Il fE N A RIS 25 LA eSS s 780 1.

S, AR W RENS AT R AT B TBR - GPT AT [ ZH AE TR i DRI A UR SR 7 T A7 AE AR 2 Ak
e =), AR RS R T R B I LA L i 55 RE IR I Z B4/ 1o BT E 5
GPT AL TR I PR AT ORI DA IR 22 A AL L SE M ] o A8 S IR AL ) A TR AR AT R = B T GPT
4, B GPT ARk E EEL, EMEIEMES T mRIEHE, HAWERREERE, T R%EE
HEATT B A AR N T RE SRR, T A% SR v A [l 23 RBER Z I 5, BT & RO

R0 2 g T BB R B
5. &g
Xt 3.1 FF 3AMF T IR BRI RIZ T
HRHE = VAR5 AT FE 45 5, PP ) S TR o 5 e B0 A A vl N 5 F& [ 285 5 1 510 EL 80 5 T AR T,

[ ST 5 fe UM FIRE /BB, PRONIRENE AT F A2 Ba e, AU BB ). 2
ThrdEabR, EANE HURT A I [ A0 A0 [0 2 3 fR) R S M A OR oAk, T 5 BE T DL R, 1A A
TRV BESRAR I, DA ZTRE 0 AT DB A5 Python HH i) PR 28 B R B3 PR SR0E VB 710 S R A
EFATHUCERAIRCR, GPT HliBh# (PR B AL LIRS AL RENS AE SR THE 5 AE /T AR RE ST (1 RIS 4T
WECER, B GPT AHMNCR P RE 2 2 200 B RE T HLIAT A BRI RE W, X ZHUNEATIE . SAER
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BUE L e AR, GPT Refgimad ik a2 F A N R RE R SRS, DABT I A A5 MR 15 A2 LV 1
AT SV 5 T 8 e [ R 5 o

HOMAE 1 RHTUER TS DU AO3R R 7 AR A5 ik, DCR AR R 73 ik — Rk, IR AE 012 3 45 R Al i
T BAER THRALEIIKE O T, Wit HA SBOUR R A 2L, 2 ViR KB, ££ GPT 4, i
TR RE T HLIAT 9 B BT S BURTE 70 70 B0 IS RO A S N R RE R R 1 R . i,
ORI B2 2 £ V5 R B AR A X AT A R R . WFFUR I, N DR REAEAT B OBy T A 45
ML =AATIR AR 4G 1 R RIXHERTHES I E); 2. W% R % GPT 54805 3. MIBEEMITHN
RS B M o ACHIF T S B R SR BIF TERENS DT hond B BE THLIIAT D9 BRI 3 209 NCS 7 i

HIE, AL RE [ A HCR A 1 BT A E AT N BRI Al B AR E HER B AL
MIREST. ABEFAB IS AR BEE— PR RIX A L

B O

AR T« RHgANEIE R VA G NSO B, PTERMTIH Oy N TR RS IE &
WP R .
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