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Abstract

Objective: Explore the ways to improve the academic self-efficacy of medical students with aca-
demic burnout. Methods: A total of 143 medical students with academic burnout from a medical
school were selected as the research subjects. A questionnaire survey method was used, and it was
assumed that the Pygmalion effect could effectively enhance the academic self-efficacy of medical
students with academic burnout through four ways: positive reinforcement, vicarious reinforcement,
emotional arousal, and supportive atmosphere. SPS$S16.0 was used to test the correlation between
the Pygmalion effect intervention and academic self-efficacy. Results: Pearson correlation analysis
showed that there was a high positive correlation between the Pygmalion effect intervention and
academic self-efficacy (r = 0.790, p < 0.01). The means of positive reinforcement, vicarious reinforce-
ment, emotional arousal, and supportive atmosphere were all bigger than 3. Conclusions: Pygma-
lion effect intervention can improve the academic self-efficacy of medical students with academic
burnout, and it can be implemented in the classroom through four ways: positive reinforcement,
vicarious reinforcement, emotional arousal, and supportive atmosphere.
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Table 3. The mean of self-efficacy of learning ability and learning behavior
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Table 4. The relationship between Pygmalion effect intervention and academic self-efficacy
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Table 6. Relationship between preset dimensions and academic self-efficacy
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