Advances in Education #(E#&, 2025, 15(5), 231-237 Hans X
Published Online May 2025 in Hans. https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.155747

B4 ) LERZEEM: BEVFILERR

*%il, Fﬁ‘ ;igsz
VbR LR R R LI, WiE KD
RV B XL LB T, W KD

ks H . 20254F4 A6 H; FHHEM: 202545 H8H; KAiHW: 202545514 H

HE

GRS LERBIN EEZ28E, MESEEREWN . ERELISLERERM Y, 4)L0MA
BRY, FERIOVINEAREL. BEETEE TN ‘257, REETSILRZ 8 RN RIRMEES.

FUTR AL LENA PR B E A RAL S B4 LERIETENE R . ASCEE SHERF AR, BOMRAEF
N32%E M5 FLILS 5P, TW76%HIFKI NS LI Mg EM AR = STtk . EH4))LERE
PO R MER BT S SEBREIFTXIHHAT, SaEMEER S0 E R, B LERARNR, &
TP BT, REG LN BESI HIRTE, BALYLS 5B RALPEN LS.

X 5in

)LERE, JLENA, REWR, BHEX, SKIERR

Reconstructing Kindergarten Curriculum
Assessment: A Return to the Child’s
Perspective

Jifa Zhu?, Hui Chen?
!Haide Kindergarten, Yuelu Early Childhood Education Group, Changsha City, Changsha Hunan
2Hualong Branch, Changsha High-Tech Zone Central Kindergarten, Changsha Hunan

Received: Apr. 6%, 2025; accepted: May 8", 2025; published: May 14, 2025

Abstract

As the primary beneficiaries of kindergarten curricula, young children should be involved in curricu-
lum evaluation. However, current kindergarten curriculum evaluation often lacks the child’s per-
spective, manifested in the narrow scope of evaluators and the “control” exerted by educational ad-
ministrators. The underlying reasons include children’s lack of autonomous evaluation awareness
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and ability, teachers’ underestimation of the value of child-centered evaluation, and the rigid soci-
etal framework of kindergarten assessment systems. Empirical findings in this study reveal that
only 32% of teachers regularly guide children in evaluation, while 76% of parents believe children’s
evaluations should be valued but lack practical implementation pathways. Reconstructing kinder-
garten curriculum evaluation requires a dual approach of theoretical refinement and practical in-
novation. Grounded in constructivist and sociocultural theories, this study clarifies the essence of
the child’s perspective and proposes diversified evaluation mechanisms to enhance children’s eval-
uative capacities, ultimately establishing a participatory and pluralistic evaluation system.
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