Advances in Education #(E &, 2025, 15(5), 481-486 Hans X
Published Online May 2025 in Hans. https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.155786

KSR TR B THELH

— K “BIIRERR” BLRE B

F£85, KmA
ALK SR, 5G5S bk bk

WekE HiA: 20254F4H9H; FHHEM: 20254F5sH12H; KA HM: 20254F519H

R

(G E R PR (201748 /R20206R21T) ) iR “EMUERABES AR L, HRENEFSEH

W MEEEE. AETRT, KRS BuBERABIE s [, R E S E AR A<
BREHETZERERNEN. AETHREE, G& ‘P07 Bude, KRROMETRESESHEE
BfER, RHEZEROLRFOTR. BLERBAERSIHIMT, RIBTHZA R HISHEE.

XK ia
FERMEE, BuEER, ®mhsE, 5150

Mathematics Unit Teaching Design
from the Perspective of
Big Concepts

—A Case Study of the First Class of “The Concept of Sequences”

Meiyu Lj, Lichun Zhang*

School of Mathematics and Statistics, Beihua University, Jilin Jilin

Received: Apr. 9%, 2025; accepted: May 12, 2025; published: May 19, 2025

Abstract
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2020)” put forward the educational concept of “emphasizing the core of disciplinary big concepts to
structure the curriculum content”. Against this backdrop, big concepts and unit teaching have be-
come the research directions for teachers, and the teaching process pays more attention to the in-
ternal connections of knowledge and the construction of the mathematical logical system. Based on
this concept, this paper, in combination with the “sequence” unit teaching, explores how to integrate
the mathematical logical system through big concepts to promote the formation of students’ core
literacy. Through the reconstruction of the teaching framework and case analysis, the implementa-
tion path of unit teaching design is presented.
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Figure 1. Analysis of the chapter structure and class hour arrangement of the sequence section
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