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Abstract

Under the guidance of the “Compulsory Education English Curriculum Standards (2022 Edition)”
(hereinafter referred to as the “New Curriculum Standards”), it is explicitly proposed for the first
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time to “select and organize curriculum content based on thematic leadership.” As a tool that visu-
ally and clearly presents knowledge, concept maps effectively integrate different concepts within
texts, playing a significant role in aligning with the six elements of thematic leadership to consoli-
date curriculum content and foster the development of students’ core competencies. This paper ex-
plores the application of concept maps in junior high school English reading instruction, analyzes
the current state of English teaching, elucidates the connection between concept maps and English
reading, and summarizes practical methods and case studies for their application. The findings in-
dicate that concept maps effectively enhance students’ use of English reading strategies, improve
their reading proficiency, and provide teachers with innovative approaches to move beyond tradi-
tional, rigid teaching models.
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Z 4t (Nonverbal System) XU IE A1 T.[4]. 2422 A4 SCAR H 19 S B 4 % 46 9770 s (Nodes), i i % 2
(Links) & 7 5% R, X R SCOUE RAEAMY 384k T id 129w iY, IEREIEt (S B 2 @R, TH
HRITF B ) E SO RS B S I TR R - B RS RS .
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T BRI R TR TR BT R BRI AR A ) R SR AN TV, DA T R A
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12 BIE R Y R YR 77, B MES R TR B ], JHRt i S B4R U e B3R . [F
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BRI O E. DL RIS — AR 25 B, X2k A NREH B L —
SRS A A BRI A B B — BRGSO . NS R R ] S B SR AT R, RS T
TEETE ) S R B R
3.1. R

AHIF SR P SE B AN R JE I B v, SR HUSRS U 4 AN PEOARTE O 5, I 4R A
PUATHAARE R, B CLHOM PR N 3, BN I A — B B — ke B ] - B o (VL 3.5
FRTEEHT) . PIALEE R 4 3, S2IG I 16 FH o B AT SIS R ST UL D 2 (AT R A € K
56 o8 p=0.213>0.05), BRI 1 R,

Tablel. Comparative instructional design: experimental group vs. control group
2 1. LI vs. 3T HRE BRI EE

A ESEYIRrS AR MET A
. et ) . 1) FREA
X ZH R I S 2 DU 1. 2 BT H

3.2. [REE

IR 1. BUMEE A B BT I NG FEIRAI S R, RBHCEE, LHERRHF
A, ST RIS SR B AT = 8 S o R 5 ST B IR AT A 2 IR IRIARE, ik
AR DR FET BV ) BRSO B, 2 AR T DAE AN 1] 1 R 51 R AT S R T R

5 M H E S RO RRAE, SRRl NS BOE SRR A . ATINEE BoR, SRR A
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0.001), Bk 1 M IR B Ui A5 IR i FH o
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{ let students discuss freely }

| take notes in class

~ work out the problems in group work GOOd Lea rning Habits ‘\ ‘ -

I,

Ldo more practice t strengthen what we've learnt

Figure 1. Brainstorming diagram sample (experimental class)
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Learning Habits of
successful learners

Connect what they need to
learn with something they are
interested in.

Take notes to review
what they've learnt.

Discuss with each other.

Figure 2. Pre-reading concept map template (teacher-provided)
2. FUBIEHN IR AT AR S ER AR

3.3. [AiEd

IR 3. PP, ERXES, FURS LS A PR P S E, IR S E AR T R 2 A BE A SR E A
W CRARATT R TN S AR AT R . A, BOMSTELIT A DR B B 5 S, AT Bh s R it AT ik —
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F 0 ARl g IR SR B, RNl THE MM RS SIS R H. K 3 R
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Good learning habits
—

O

Knowledge comes from
questions.

correct mistakes

Figure 3. Text-based concept map template
3. PR ERIH S ERR

an interest

more qusetions ask Good learning habits

to learn from
mistakes

Knowledge comes from
questions.

studying skills Knowledge comes
from mistakes.

correct mistakes

Take notes and review
the knowledge.

Figure 4. Complete concept map of the reading text
4. RS ER TR E
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Table 2. Teaching model comparison: concept mapping vs. conventional
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