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Abstract
Based on Krashen'’s affective filtering hypothesis, this study empirically investigated 120 non-English
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major college students in a university through questionnaires, language tests, and semi-structured
interviews. Data analysis showed that learners’ anxiety level was significantly negatively correlated
with language input effect (r = -0.45, p < 0.01), and the high anxiety group had 35% lower information
retention rate in the listening task and 32% higher detail error rate in the reading task than the con-
trol group. The study further revealed that the affective filtering mechanism inhibits language pro-
cessing efficiency by occupying working memory resources, and the effect is significantly enhanced af-
ter the anxiety value exceeds the threshold (3.5/5). Based on this, instructional intervention programs
such as building a fault-tolerant classroom environment and implementing metacognitive strategy
training were proposed. The study verifies the applicability of the affective filtering hypothesis in the
Chinese context and provides a theoretical and practical basis for optimizing English teaching.
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1. 518

TEARRWBREINE T ST, JEEAERERES, H% I EEEmAME S 5t a R E
FoRko HEAE SRR K ITOE S I H BRI E L, A5 B C R 3 12, HKMmIE “ A, K
FEHT MR (REEER SR ER) WA SR, REFESGE LR, L 28%1) ¥ A fE
8 SR AT 5 SCAS PR, IR — IR 5| R 5 TR B IR 3 (VR B O

Krashen (1982) [1]#2 H fty i ks J 5 i (Affective Filter Hypothesis) AfERIE = S1 43 H il MAZE Rt T
HEEIIAHESE . ZRUTE, IR, WIS E BRI O ERR” SIS E S AR RSO, F
HEEFEVENIZ O &, # Horwitz 25(1986) [2]1ESE 518 5 RILEE ARG, CAMARY, fAEEKFET
1AL, NCICIZ RS N REL) 12%, (HIUAEI 2 ST E 7 1B EE, X b 2 20 38 10iE PR A7 4E .

o ]2 3 3 AR R R R LA 3 I SO R P . AR SO =R, “THF U7 (Face Threaten-
ing Act) F] BEISUR AL AT FERE (A, 2010) [3]. filtun, PR FPIE BT N AT RE S| A 10 “iE SR
TPV 7 RAE, SR SRR S VLS (BRI, 2011) [4]. BEAh, HEIEGR R R
sEAHPERR AR (U CET-4/6 18It 2), RIREME % 213 /KT JRE O S WP OGRS R 08 &
Rz (SR, 2015) [5], HEMXEEESIEFRMAZR KRN RSEER AT EA L, JCIHEZ X
T PEMLHIE B A% 0 SR 56

KB ERIE ZAKO R —, PEGES S H W EEACE U A0 2 R B AN S Ll
ER? B, HIEKVSIETMANBRSER Z AFAE MR R OCHE? B8 =, anferid s 145 15 et et
RIET F IR A R E, A FORECAE DA L B IR SRR B AR
AAREIR SR, [y (R ESGERE I SFHER) (ST BN SR AL SHIF K HE o

2. HipiES
2.1, [ERE R EEANZ LK
Krashen 15 Bt 6 52 SN “EhASIOELRRE” , HamaE st Mo s . AR fLE 5 [ Rk e = E A
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R GBI ACE T Ry, BN FE 47, 18 5 AU 0 DA\ 1R 5 I 43 ML (Language Acquisition
Device, LAD). X — M 15 24015 5 20 7 AU EDIE:  Maclntyre (2007) [6]33d i G B AR K, H iR
AT RS R E IR, RPAKREINF GRS s 5, SEOES I AR TR, i, £
W SRR, A R A 2] AT RE R Ik B O R HER M T RS B AARE S, TR IR AR TR “iER
R FURAER . SR, Krashen [RERLLEAE S 25 R T AR R I8 Gt . BRABHLAH A DI RASE o) (B, Ji5 48
W74 W BEAE AR AL A 3 A2 2 i LA4mAL .

MNEE CHEAAE, GBS IENLHE S XCE B AR S S 5 ) BRI SRS 5,
TF) 2 % A DU o PR 2 ST N EE S Badldeley (2003) [7]60 TAEICIZ 08 bR (MRS . 44 K
IS BRAE (N 3.5/5), R IE B RS B RE 2 R EC LA R ICAIZ A E Ak, (5 ) A DRI b3S S
TERAEGIEE LR X —HURIE G E P IUN R —— S S ME TR 2L 2 B IR T 318
FHEHE, AR ET = M (Macintyre & Gardner, 1994) [6]. T Ilt, AHFFMER B 5 K P,
B E W BRI, HiZcR®2 TECIZEEWA.

22. BRERNZEIEA

TE G IR R UR AL RE . BIPLS A {50 =FM3I& P . Deci 1 Ryan (1985) [8]1) H ke B fa i,
WAEBIL(UI PSR IR B)) L AME BN 1K 75 K ) SE REFRAR AR &Ko i,  DASCAAE 3R %: ) BRI 4,
HAERRK P LLBE 22 9 H AR I BEARAR 19% (Dornyei, 2005) [9]. AN,  H BB T4 = 0 = 258 Tk
BN AL, R R EINAS BTN 34T, AZ i =P A B B JR LR PR 42 . [RI, Bandura
(1977) [10]/) B ERAKAREFIR R, 15 F R8I BRI 2 ) & il T2 5 1)), &,

P C i — B4R 7R T SO DV R T AT /E F o T80 (2011) [4142 H 15 8k 1 0 o e AL 7
I E 2 B EREAMURTETRAIA R, WAt s R gk, flin, 7EHEARE SOk
B ) E A TS S RN PPN B BB, 3 0 BEA7UHE T R ISOK AR R R TS . AR A
(2010) [BIMSHIERFLR I, FEREACEET = LA RAL, U DR IER R R L) 12%, H 2otk 313 4t
2 W B e ) R I HA B8 v P £ RS U

2.3. BEMABAFTHLE

VB N B B A e T A SR I S I L W AR A o Krashen 51, A 2418 kg A TRK
SERE, B REEE T AN FAON I X R S AN AT

1) WNTIERRME: FAMBITRRFS i+ 17 RIS & T 5 21 # A KP);s

2) THIRAHEZ M S H T TR RIS

3) AN LYE: A AR 5KEHIZ A ) B 2L

XM AR B B R, (HRBEMAR NI Tl AR A sl A SOmHLH], B BCRRARAL 5] ASERHA
TSRSy, AR R R VR S T T

FPZRLARTE S I —HLER A . Perani 45(2011) [11]79 fMRI BFFCR L, MRS T, ik
“RIX(Broca’s area) 573 ) % [X (Wernicke’s area) ] Dl e ZEHE 5 52 F [ 23%, R UIE & N LR /2% 52 3]
il X —RILEVIE T Maclntyre (2007) [8]11 “ BEJi ke R 50”7 - FE RS 5 I ArAm s, H5515 5 i
AR BEN TR ST

3. iIRFA*
3.1 HARFREHER
AW I LIS EAR 120 % K —FE9OBE T2 A AN 5, 5l 18~20 X7, Hidit CET-4 il (¥ s
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58 7). KA EHEETETERI(B 4 58 N, Lk 62 N) 5 zERFCCR 60 A, Rl 60 N), HifftEAs
REME. TS 5EEBAERES, B Sl IR RS HiX.

NEREINE R, HEBRAFAETE 5 RSB OB I AMA . AT, SRS SRRy 6~8 4,
B 1RSI 22 ST [R] S350 8.2 /N

32. HIEWETIR

1) BF ¥ IHEEER: KA Horwitz 51 “HMEIREHEIEER” (FLCAS)HF ChR, ®F 9 MERE 33
NER N “RAETER EENE S ). BEXM Likert 5 it/ = FEAFE, 5= B&FAE),
Cronbach’s o R#0A 0.87, B iEPE 77 b B/ i B0l & B B 4 (%/df = 2.31, RMSEA = 0.06)

2) EEWAMR: GE /R, L TOEFL LECTURE A BL(Ff K 3~5 40 #h), &5 8. 4i77
AW, WS SRR S, SR CET-6 PRIt B, 103 e Sk JiE (il 43 ) 5 A 3
fRIERER: PAMATIR, X 12 L R FEREE S 40 8HMT IRV, HEEHE “IRERER L
RBVEEI) FZEFE R A2 7 “AREE AT ANE S HIR? 7 & VIREER S, B OUREE Nvivo
12 347 F g
33. BUBSHABE

ALK @ T SPSS 26.0 BEATRIRTES T B RN 0 M e 2 e ER M B A 0 M . R I AR SR
R4t #5074 (Constant Comparative Method), 383 = 2% g i (FF 502 59— =5 fl 9 i — 326 -V g 1 ) $2 o A%
L,

FAR M AR

1) BRSO AkEL: KA Shapiro-Wilk #3650 E A IEA M, BOZFEA t A5 0 Hr i 5l 22 55

2) FNBCRKRH AT THE AR 5V 1/ SRS DS R, AR 2 ot [l A B

3) FtEECHE R I Nvivo R RS AL R 7 £ &R 5 RO HEE LR

4. MRER5VHL
4.1. EEEIKFEDTREFHE

B M s, 60%I1 2 3] ¥ Ab T A 22 FE /K- (3.0~4.0), 20% MR FEFEREAAR(>4.0) . PERIZ i &
B, oA RRAE (3.8/5) B T AR (3.2/5, t = 2.34, p < 0.05). X —ZE R AR T4 &0t L tiE =
RIS m S, SEULHE G = “RIER” « AP ER, @ aMEnf etttz
ASAE 5, RS SR R W2 i 5 RS L. B, — 22V ERs]: “qediE¥
HAEM R K S, REREMEEZLTIER, RiffWAHTEERT. 7 k2T, B HNER
W Z RPN TS (I “FIEETEY” ).

HE— BT KRB, SR 3E HE R /KT (3.6/5) B 2 i T FERHEEA(3.0/5, p < 0.01). X AT RE5 Z#RHEE
MRS SORMEAE S 5m 1E 5 R MER e SRR B, TERLE S 2 AR NHE S SR E BT
%, B TIE S EIENEBIR . Ak, SRR 6 45102248 £ [E 3518 (3.5/5) i TR 4 (2.8/5),
RPKIIE S F TR “ w7 S8 2BA .

4.2. FREIMANSRET M

EE MRS R BN, AT 5N BRI B2 5% (r = —0.45, p< 0.01). EEEEAE HES
HF IR IERf RN 52%, B FRZH(68%) M 35 AN 445 PEAT S5, A fE2E ) 1M B BGHE 1S 19%
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(CPYBE 5 B AL B 217 17 vs. 268 i), HANTTERA S H 32%. HAREILHHICHE, (H AN 2 LLISZ P R
KR AT R AN BT ELI0 T, BE SR R H S E0E S AR, EATEE
M2, EESHTER, ARSI A5 (3.5/5)fF, Xt AR A4 1 F 2 3% 158 (8 = —0.56, p <
0.001), 1XFKHAFATEARLME BB AN . BEVGE FH 4 Bl AR B AR 2R MR S M 7 AR, 1 — B %0 1% 3 (i
RN 1 S R AR R

MONFIHLHIE, SRS ECTARICIZ SR Rk flan, EVr MRS, mfEEsE ) LA
12 A5 A B B0 BB ALK 18%, & WA LA 1 4 a7 B 7 (Just & Carpenter, 1992) [12]. tb4h, HR B 547 &
TN, AR R AT DS E AL S R A K 23%, (ALK N 419%, S A5 BAC AR I B R
B o SHAERFARE R — D L RRX — 4518 MEERRIRE T, siA 2 5400 K X T B B0 F % 23%
(Perani 2%, 2011) [11], KB &0 L HIHE /2% 52 2401

4.3. tERTENHIHIERBE

W TR 7~ 7 B D8 S O B AR PR S R AR R RO IR SRS b, (R A2 5
A BRI NS BN, R S FH AR I R b AR TR “ 327 Al ™ SRS (R 2 5%k
FANMANC R ACE HERA ), TR iR IR B MRS T BOHAE B S E R T 35%, HoAf
DI P A8 SCCR st 1 2 1 055 P 1 FE A ) o

JRVE VTR — R, FRREXT A RN LN BAT TR 2 5% . LRSS DL “EFHRGIK
FOmPEY . ST TR R B A (0 B A S R PR 42%) s F kI WE 2RI “wish Al
B (o N I8). 1X 5 Bandura 1) H RAREE IS — B 5 At ) BIRVFOM IAMATE B R AR R ]
BRI S

44, HFETHHEERRR

WRAE EIRTEFL, BOBLELZCEFE AT LA ATFA AR, R A/NH EVESE AR~ VP77 0. i,
ST ] B A A O R IR, AR AE I BTN R 7o SRR SR I, SR 2 SR (R BT 2 £ R 3
T 0.6 (p<0.05), Ur JJIEMAIZRIET 18%. Hik, UM LURAJGIANAIEIS ISR, 18525420 F R |
B BB IESHARE AL, B, FUTTDEAREEZY:, FIH Al B R ARSI &5 R
R, I PR A BRI TN R . B, Meta () VR T2 51 °F G 8 5 IR SBHLA], fii ) 4
FEAKE R 34%, 15 B RIER 29%.

HARSE, ZOMal A TFR— K YU RBUAIR” , heEARE 4 S 1 R SR A e K
2, UM EBJES T IR, HE T BV TN R ol kg, mriit 8 Fr#EET
Tk, R 2eHE 5 R RIS, AT SRR, BEERINSMERITNRA%ST: P
7T, A A R RNEE, A BIETIRET. THrhIGE 4 ) KT ol 5 GR 8 J8) ik 47 £ i /K Fl
(I FLCAS Il 45) S N RCRA I (Wr 52 iR 5 AR BB ), LA AL TR

5 &R 5EWM
51. EELIR
AL T A5 B DR LA P T =1 R A (RS AP, IR AR o PR T AR A7 B R B
M B ARAKCR . BRI BB TR (e )y 5 0 BT 55 R I B A7 Seon HRALI 35%; 1L I 1)
&:

i
P e AR (BB I I 57 2(3.5/5) Jm 5 ik IR, MO 22 5 5 SN BV AR & R IR AT T 19 RO :
e 213 DAL S B IR AR D B AR PSR, TISCRPE 1 B R R FCE S PN “RBLER .

S

ot &2
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5.2. HFEN

WREIRAGEAUTT T, ST R PRE SO, KRN IV T AR ki . B, FOmm]
KA CHRREAT Y il AR WHRR, WRETUHE. FN, ERTAREIR ISR, RS BEAR
FEBEHE, W05 RS R AR (Mindfulness) oA, # A BTG NTRES . BJa, MHBOR TR, JF R VR
REAIXT A 5, I P S A R T AR . i, AL TE B UM BOR T BRI S A 5 58,
2B BREIKT T B 34%.

53 MIRBERSRE

AT TR T BT, AR TR G B R 52 SEI6 (I ERP)ZE & HUJT %%, IR AR FE BRI KN
TSR 2T . BeAh, B ST LE BT FU A B TR etk 32 SCE A B SO 5t M R GIE K 5 [ .
hn, AR E S RRSE A S H AR EIR LI E R, Ve IEHA RIS %
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