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Abstract

In the context of the transformation of the contemporary education model from “teacher-centered”
to “student-centered”, teaching practices are increasingly focus on orienting to students’ learning
needs, aiming to implement “teaching based on learning”. Traditional teaching methods solely focus
on brain cognition, which limits the “communication” between the body and knowledge. In contrast,
the embodied cognition theory focuses on the interaction between bodily sensations and the envi-
ronment. “First research-based learning, then teach” emphasizes “teaching based on learning” and
“teaching occurs after learning”. It is highly compatible with embodied cognition theory at the level
of self-directed learning and knowledge construction. The article explores the path of embodied
design for “First research-based learning, then teach”: designing the teaching process of “First re-
search-based learning, then teach” based on the embodied cognition theory, and taking “Recogniz-
ing the Geographical Features of Our Hometown” (Grade 8, Volume 2, Newly compiled Hunan Edu-
cation Edition Geography) as a lesson example. This article is able to promote students’ physical
and mental engagement in learning, and it is also meaningful for implementing geographical core
competencies.

Keywords

Embodied Cognition, Research-Based Learning, Junior High School Geography, Recognizing the
Hometown

Copyright © 2025 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0

1. 5|8

(S HE M BRRERRAE(2022 SRR WIMRTE T “HEBEHCANCE, B2 O B
Tk 7 EAI BRSNS, B2 R IRIE SRS, BRI P st ik, i bR S
PR SRS, S JIHRTHZ LR IR E B R 1] AR Gut IR A “ AL . BRI
J B “SERRBRL L BT RIR, AR T EMT A B OCE I MBS AE A B RE S R SHART
(K12 215 A A 4 B g B B0 2 5, IB R BB BT “BR IR B BesE, AT T
AR, KB E e ASCRET B S ARIBIR BT “B 2R 07 #eE i, DIEE 608 “Btea
PR ER S %

2. AF\NELE “MERFH”
2.1. A \FEP

H BN S T2 AU B0 e i LA 5 8, ik AR - e iR, A R IkAT R
W T SRR AL, BA RS, BANRL “@l” X —J7UREITH I, SR I FR S5 A TR
B SRS UM (3 B U5 sUE MBI 2 S E R AR

F BN EN R i o o O PR BT AR T HSE B3R5, AT Do NN BCE I8, BUiE &
BEMGEEE R R 5L, FWAS D NREA S, SRR G MEAH S =M., M, SURHSR
AN A B A 5 S A A T 51 A AR B RN s SR B B R A B AN S A SE LI B L5 A R

DOI: 10.12677/ae.2025.1571232 406 HHI

=2
b


https://doi.org/10.12677/ae.2025.1571232
http://creativecommons.org/licenses/by/4.0/

i 55

RONE; B LR L By S S i Al N\ i s B (A2 T 51 & B B B RN 2] BRI HB s AR “HIRN” Bk, B
R CHRNT I, IR SRR IR, BRSSPSR Al AR A I T A s
P2, AR BB A BRI RS S LR S AR BN Bud #R, it RS 5. ERdE3].
HE NG 5B RE, RRIE RS AR A SRR P Ah . S A BRI A B, B2
KM RS, WA ERSERE RS, USSBl Il b A SR SRR (A 1) (4. “RA
57 VLR a0y sSUE R 2 A B 5] HUMERHC: . ARUERASL.

WA PRI WE
TEsi A 25

ERK 1
| Bk &
g &

B

S

A+
£

N

———

Rk

o W | max )
2 | #K z

B1EK %

S S 4k
[
s oF
o e

FHE D LR

Figure 1. The integration of embodied cognition theory and teaching
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Figure 2. The teaching process of “first research-based learning, then teach” based on embodied cognition theory
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Figure 3. The process of teachers’ teaching analysis
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Figure 4. The process of students’ research-based learning
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