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Abstract

Artificial Intelligence Generated Content (AIGC) has recently achieved rapid development, and its
role and scope in the field of education and teaching are continuously expanding. Based on this, this
study conducted a questionnaire survey among 394 pre-service teachers from a university in
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Zhejiang Province, collected data, and constructed a structural model to examine the relation-
ships between the psychological stress, anxiety self-efficacy, and learning burnout brought about
by the use of AIGC. The research results show that pre-service teachers may experience psycho-
logical stress when applying AIGC, which could exacerbate their anxiety towards artificial intelli-
gence and potentially lead to academic burnout. To effectively integrate AIGC into the educational
field and enhance the professional development of pre-service teachers, the key lies in popularizing
knowledge about artificial intelligence, enhancing their understanding of Al, and encouraging them
to appropriately use AIGC as a learning assistance tool.
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1. 5|8

HHl ChatGPT & AIGC A REIERI G2 —. ChatGPT & H OpenAl JT & H Il 2518 = A,
AR AR R R L SR B EUNR I, Re A RN SCAR . B T AR ORI RE 1 2 4bS
ChatGPT & H A FRARFIARRE SCA S CHIRE S, X (EA T T U T &M B RES TS . BT T%
RN AR, WE P IRSIARNLEEN, BB FEE SN &. SRR TAESE. 55 MR EF
ARSI 1], AT, AIGC CECNIKENHT B RHRGIHT R R BB s 1, e, TR, BR
Ay SRR Z AT RN 2 N, JF H OB B SR . fERE i, HAAERE )
WZE T ZEE. RE AIGC 1R E FULRe 5 ohIfi A BT B AR 2 . BIE SRR 5 IR SS,
RITAE 2 SIAS A K T YR 28R, WAL R, U ChatGPT 2548 s N T2 RETE &8 5 [ 8 5 RS2 B8
SR I FEMA 2], A0 75 5y 7= AR 2 iR B A5 AR AN iy BT DIk 2 A8 2 A e 0 2Rk 25 7= AR SR BARVE IR BE 1 (3] 6

TEEE A, 1E NN TS, BT ChatGPT BEWETE m BN HME S5 A il N ZRAE i SO TL -G
X HISCA, G ChatGPT FIXFHEE )51 K T AT HAEZCE A 7 b 098 78 F & (4]0 AT I,
TERHAR AR, A2 QN T B8 ERAA AT DA AN AUl Sk S FH 1) 35 B, AEUR AR 2 7= AR AN R] JE AR I T AR S
HHT, X AIGC 7EQELE ) A12E 2] 6 855 )7 TH A D52 Wi 78 SCikE />, I B H BTEB0E FIER L 445
FIFZNAH, AR RETHEFMR, BRI BT AT T %, Xt AIGC 45 BT 20T A ok 1) 0 B
JIRNE: 2] s B IR AT AL

FATVEEL 7 AHOGSCHR, FEE N — Wt TR ® . A5 TR BE SR AN a2 (A
Yoo RIENEMPRE R 2RSSR, HAib e 7B 7 R BRI R TR i) ) J, DL B
WIS B 1 5 R

2. MEGRMBRIRF &
2.1. R AIGC B keI E DX IR AT B 3R BE RN

1E AIGC %5808 Ut sk B AR R IR, AIGC (148 F 45 A 75 T 4y >R P 5 e 4, 51 2 ) A AT iy 2
Mo NLTEEARHEEIRE BB 1T NE B N T BRI BRE R IEM RIS 22 N TR
REAE R IR BAL[S5], N LR MR GG ). AR 2 s, BN TR REK-T il
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XX LR R IR 2 (6], WL, M N T RER S22 B AR R, IF AR RETF
FE BB AC B R AR X LUBE S i) BRI, ABETEMHS AIGC K T2 21 pr s IO BLS LA, 45
FON A H BRI, B BRARERGR TN AR B SRR BE i B B, XM R T
MANKINEE S, BT S IAXHMES R EZ MRS, DURAATR 5 G KX S R A Rt AL
N ERIEE R 7] X FECT LR

H1: £/ AIGC it Rm) LB K A0 BBl I i 5 B REA B3 9 S R

2.2. £/ AIGC FiE RO E DX RETEITA T E e SRR m

LRI 0T AR N T %8 R A R R A R At AT T7E 2% ST AN A AIGC kBRI 2 —, AN L RefE
JEAR IR NAETT A ANE N TR RER G Wl e i85 PHVE A E V. IX PP A RS FT RE S H 2 A
IR IRBN Y, EAEX TAEMBh. A2 4 KGRI YE, B N T8 B8 R 50 nT REAF 6 i W BB 8] A
TR RCE IR, AN AT REA B BUBAR, It de e 30 o RO xt 225 N T Refe
HEIRMETR. AL GEE AT R I BEMA LR TSRS, NTEREEIEEMAL
B LA BB M S E 22 B0 BRIEZ AN, N e AR rE AR LS 22 o1 M2 BB L 35 AT
Ko BUAEATERRME AN N N TR REBATEFE A 28 A1 RS I RS & [10]0 X FEL T BT R

H2: /A AIGC Frii R Lo BRI A BR Bl 0T # A T8 R 4208 A B35 Y IE [ B2

2.3. BRAETEURA T se MR IR B R RHIRAT

BEE N TR AR, NTEaEEE BB B 1)z kE. EANTE AR
MR TN RE, TSR IS KZTE 30 Z4ERT[11]. B2, REHHEHBREIIT AR T
PEAESS, (HHEBRAEAD LSRN . 248 SIS H[12]; 10 AL R % B ERFRES), REAETLHA
ATBHIEOL N HALEAT[13]. (2, AR REMAIE R RITIEBULII KR [14]. RS INELE,
FE2E AR A RO FE Y, IR IR A R EE M A (0. BB B RN A AT hE
SRR “IEAE AT AR, IFRE AR A Co A X s A7, A A B RE RSl s AN Jag T e AL AR A R R o
Rk, AMEREEIN A AN AR I fEER, 4 & EEREEK15]. XSHCT BT E:
H3: HRATZIT AR RN I B R B2 M H R

2.4. €A AIGC FitEREOEE . ALERERTMARVHEXNFE I EERIEN

B AL S IR RS, AATE SRR A ORI A 2R . AT 4 R SR, AN THEEBERIRE
T R 2 IEARK[16]. 682 Ml TAEF BRI A 5EMLRA A0, X N BISERR i B 2 Fii i
[17]e SRKMICE A2 5N BNV PR o [, 7EHRT UMK B FRALRE 75 TH A2 T8 BUTR 576 B
RS MEUF AR ENEEAE S B IEW R AR AR ATE 22 A R R b B
DB H A e ) AR AT o AN IART R0, S8 B AR 55 MU AR I R T2 e A TT A, BRI
24U AR 2 1A A rp e SR S T AR AR &7 AR R B R AL R IR B A [18]
Brissie ¥ N$RHI[19], H AR AT AT HUM 0 TARE BT XS 2T DUMB3E:

H4: HRETEUTMEA AIGC Frigs ki LEES . NTEREBNEIBREEZEEMR, HRIEER
FARBEREFMR.

2.5. ATEBREAREBMER AIGC FiEREILEBENDSZFIRBNPN TR

KIAEH AIGC 838 LA IE 2 H 8 AIGC $iiBh 22 S B S AFAE T AE O B R 7, N TR REFRE ]
REFE AIGC P RO B A 22 246 B IS et A4 8 BRI . 46 BRI 4 5838 . ittt
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BRABRANAS N BN B o Cole S8 NAHI[20], 52828 ASTHE QR 5 AR R EIR 2 IR A G, At i, —4
NHTE B . BUHRAR, 0 TAERIRCR AR, fh/ it ol R 8, JF BAIIER B W e 50T /) .
RFHCT PR R

H5: ATHRARERMEUTMEN AIGC Frif ki) LEE 1%t 2348 B BRH R m R MEM .

2.6. ERATHEUN B RABER_IHER AIGC FriEsRELIEE DfZFE SRS P NER

B AL S 6 B Z AR SRR A Z 21 P ik . SATRIBT TEM mA D, 16 8 Ty — Ff
“HIRMBEREHL” [21]. R, AWFFHR BRI B ALK S #2& R 2 1A R A R EE L A
FAE22]0 TARR R - WURBI R 2314 Y, B FALRES &2 — M E I AMA N BT, K516
BHIRAE R R KR W T 224 K H AR KN 5 5 Bulfone 58 A [24] W FLidt —PAESL T — &,
AT R BAE 2 AR o, FRARREAE 2 B ST R OR FT RE HY B A 22 20 46 B A S PR R e i/ - X 3K
TR B

H6: HRRTHUT B RIBEBRN S AIGC Frit R OB E X346 B BRIV EE M

3. fIRFFE
3.1. AREIK

FATEIE TR B, BMEH AIGC i kB0 B R 77 WRTH0M B RACRERE. N TR e
FREEAIPRT UM 22 3] s IR B R R . BARIIE 1 B

ATERERR > BELEE

SERAIGCTHRENDIRES > EIER

Figure 1. Intermediary framework diagram

1. RERE
32. AOS#EAE

AP G TR B G WL A8 ST Y8 K 2 1 B A ARRME K =B Bm e A B A AR BG40 A fn
1 fioR: BEERIRVEA 5 35.8%, FASRIMiEA: B 27.1%, HARZIMEA G 37.1%. XAERIREAIE
P B A AT R WA [R5 A1 BR T BUBAE AT AIGC SERT M HEORE AT Re =R 103K 77, I N4 & BUE I
FE B FBE TAEE RGN E RS % . fEIREIN 415 GG F, GRS 394 43(94.9%) (&
1): S 5E T, 200 A(50.8%)2EF 1, 194 N(49.2%)2& &, 141 N(35.8%) I RI2AIRTE L, 146 A
(37.1%) = AFARITIE LML, 107 A(27.1%)% S BUEImEE.
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Table 1. Population characteristics

F 1. AO%FHE

PNIEE: Ra =t a i HE 17 B (%)
Bk 200 50.8
53
B/gis 194 492
RSN 141 35.8
il HiARZE 146 37.1
PG 107 27.1

3.3. MEFGE

AHF TR T B Br_E7Z AT Likert Fonl RN EETH, SHRTHUTER] AIGC I B R
DRy NTEREEE . B RABEN Y 2] e 8577 AT TIRARIREAPE . 18R T ER RN
P AN EARSCHR 22 1 I H A R AR, TR 1 B R B AT SEME AR Rt

3.3.1. (£ AIGC #H¥RHLEE S

FAMEH Kessler [25]7F & ) K10 &% (The Kessler Psychological Distress Scale, K10){il| & B A # i
i AIGC I FTAFAE 0 LR ARE . ERE 10 AN AEEITH , 30 K ARRE . FISAI LAy 5 0 2 B 1)
IR o S2U7 & IRE B SRR IE AN B R R, DUk i fTE S 22— A 2 308 )
(FRRE . FRAME A F53 Likert BERNT AN H AT IESr . 808 S, OHEE APl . A0 Ak
T Cronbach &% o [N ETHEMEAE A 0.907

33.2. ATERER

P Venkatesh 55 N [261F K [HE AR 52 AR o i ] R I 8 N TR R AEEE . BbAk, FRATIEARLE “ 44
A7 F/E KRG SO “AIGC” o % T ABAFEIA KT AN TR ARERIUE o A 15 Likert
ERNENIE AT U, BRI . ARV B ST Cronbach R31 o AT FEMEAE N 0.863,
3.3.3. BERMEE

FAEH Venkatesh 25 AT TAM A il R & [ 3%
TS5 it ERRER, flE, RPAMHET ALY
Cronbach 2% o AT FEHEAE N 0.816.
3.3.4. FIJEL

PAMER L E LEE 25K Christina Maslach A1 Suzanne Jackson [27]7F 1981 “EFF & 1) MBI (Maslach
Burnout Inventory) & @ 8K . b4k, FATRE “FER” 3z TEREHT TSN . Z TR =
NYERE . IR ARSI AR N RER . 25BN BHHITT 5 o EnwiFER, o
ik, RBHFEIHBBEEE. ARIAEIET Cronbach A% a FIATFEMAEN 0.947.
4. BB HTMEREELE

FEX RAR B AT AR 5, A TR A SPSS 29.0 XSAEAHEAT 1 4 73 #7 .
4.1. FTLEREERMYGTFE XS

TEAARENTEIE . P ZAHC R BN L 2 P, WRBWTE, H AIGC i kL2

e, WHEUATH . &5F %8 00H 24T
BERTHOR I B B me R . AR AT
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JE71. NTRREEERE. BRRTEUTH B AR 5 ) B2 MAFE R EIEM K. [/ AIGC Frimkir
O IR 7 SEET BOM I ST R R B E IEA (= 0.915, p < 0.01); BRETZUMNALH AIGC Bk 1.0 B &
N5 5 BERMEERIEMH K (r = 0.652, p < 0.01); fHH AIGC B RAOHEE 15 N TR REMAE R 2 IEM K@
=0.846,p <0.01); STEM BTN B KRR 5 216 8 B 3E IEAHK(r=0.659, p < 0.01); STEM HHH(
HOMPN TGRS F BB 2 1EMHX(r=0.845,p<0.01).

Table 2. Descriptive statistics and correlation coefficients for each variable (n = 394)

F 2. BN RERER ML FRX R (0 =394)

eS| M+ SD 1 2 3

1 {1/ AIGC Jiray R I¥ L3 ) 3.58+0.95

2 N RefErE 3.74£0.86 0.846™

3 HIRAAEE 3.49 +1.00 0.652"" 0.634™

4 IR 3.54+0.94 0.915™ 0.845™ 0.659™

*Represents p < 0.05, ™ represents p < 0.01, ™ represents p < 0.001, same below.

4.2. ERMST

i AT AEA T K365 AR B 2 (M2 5 (4 AIGC s ki OEE 7. N TR BEAE. AR
RELA R ) B 2 AT b 5 e 3 B, WHE AIGC By R O3k 710 Hr 45 8 t=0.606,
p>0.05; Xt N LB AEFERE T 45 N t=1.323, p>0.05; X B RIBEMI 48 F N t=1.056, p>0.05;
E BT R N t=0.897, p>0.05. FTAARFEMERNESALEE N ERREE.

Table 3. Gender differences in various dimensions

3. BHEAMA ENESR

idies 5] FEA & S bRz T1{H
B 200 3.605 0.994

{fH AIGC Pt R 1O 7 0.606
Ltk 194 3.547 0.897
B 200 3.546 0.997

ANTHReERE 1.323
p/gis 194 3.439 1.010
B 200 3.798 0.839

EE % 1.056
p/gis 194 3.684 0.878
B 200 3.580 0.931

HOER 0.897
otk 194 3.495 0.951

43. TEENZ TR SOEETDH
AT 5T LA BR BT 20T 2 ST s ORI AS B, DU AIGC iy SRR O R 7. N T8 Refe 8 DL A HR AT
HOM i B RO TN AR &, BT Z 0 B0, S5 3 B, AR EE T REA -
ORI = 0.671 x ] AIGC AT RO FE S + 0.084 x NTREEER + 0211 x BLRT#UTH
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) EIELEE +0.090

[F, fR4EE 4 g5 SR, BRAEGREMIEGIE, BRI e RE(RY)IEF] 0.858, X EK
FREA AR () 5 AR S E R 1 AR AR S I 85.8%. X4k L W B A ELAT B nik 1) AR g AT BE AT
BIERATIE B AIGC Fra R OB 7). N L e A r8 DL MR AT 0T i) B FRARE BT BT B g 2
RISV i) A IR E RS e X N

Table 4. Multivariate stepwise regression analysis between variables

F 4. TEENZ TELSE AT

ebrvEtk 2%
Ye : PREAL R t P R? AR?
B FRUEIR 7=
] AIGC BTy R 1038 % 7 0.671 0.037 0.675 18.112
NI EEEERE 0.084 0.028 0.076 2.698 0.000
0.858  0.857
EE % 0.211 0.034 0.225 6.165
g (en 0.090 0.083 1.082 0.280
4.4. LESHT

2 iR, BEALHTIGE TR 2 MIERYE, HE SRR MEH AIGC SR OHLE 7 BN TR B
FERRIX MR B AR E, FUEEIA 0.897 (p<0.001). MAh, fiF AIGC Frs K r O BELE /) 5 HRT 2
ifi B A BE B A R #42 R BN 0.369 (p < 0.001), IX R B & B R 738, BRAT 0T ) B B R6E K
S R — e R R GRS . [FR, BEHESCHCTA AIGC Bl & i)O3E ) SERET BN 2] 6 82
Z IF% R BR AR R B s, I53 T 0.909 (p<0.001), SR EABEIIERBER.

0.249%**

ATERERR > BEBRE

0.084*x*
0.897%**

0.211%**

ERAIGCHRANEIEA > FIER
0.909%**

Figure 2. Path coefficient diagram

E 2. BEAKE

5 RR TR BN T AR AT R . =R g R EE X RSAEE 0, HIAFE
FAKF o WD, N TR Re AR re IRT UM 5 B REX P th /AR BT 26.28% I HAATEUM ] AIGC
Pty SR Lo R 3500 5 21 s RIR IR R B T IES R A
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Table 5. Mediation effect value and effect size

F= 5. PAYBEFRLA /)N

A B AR FAKRE BEXNATIR  BEXE LR AEXSRN(%)
LDHES — NLERER —~ R 0.189 0.109 0.278 20.82
OEES — BB — FAER 0.031 0.008 0.065 3.40
®@Eﬁ‘*k%§$§§‘*gﬁﬁﬁg’ 0.019 0.005 0.037 2.06
SRk ] 0.239 0.154 0.338 26.28

5. FHeRZsie
5.1. ¥Hig

EExt B 1 IS SRR, BUHTEOTE R AIGC Ja B2 B O 5 35 A B RE L IEA R,
B R, B RE R, X5 IS U5 th M B0m 71 5 B BOLRE SRR B ki o X — IR
AESE 38 B 7 BEOR MR Bl R s (e (AR ATTBE 35 i8R H b =i ] AIGC
B it et AT B P RE I, VP22 EUNFIH AIGC IR EARRIL . X Tk 2, 4
S EB B0 B B s A ALGC B, Gy 7oK 0 ) et 2 38 i R B 000 R B SR B R
XtFBBE 3, S TUA RN I, B R BRI O AN T e S R, S 4R T F HOREE, 1B
R AR T B AL HLARN (28], UM I N TR BESORS, AI4R I FR RS 1 46 7 B2 X BRI AS
AT HOTTEA Hos F S BRI GRS P K I o 2810, RS A AIER R, &R
J AT CABICR A 5 Al R M ) e, A AT T N T 22 I TRDRITRG ) 255 2] AR IR EOA

WS HPHILR R, TR 4, KIEAME M EH AIGC, HlurkIH FHRERIEHHEN, fa
AR RT ZOM ) 2 2] 6 UKD, X 515 Baran SEAN291MIBF LR AR & o RIS, BFFCIEUESE TN TR
AEARRE 5 27 2 6 QIR A7 AR W I IEAOGHE , BN T REAR /KR, =7 21 6 R AR BE ™ 5,
XE AT B AR B — 8 XA, I N TR A B m R 4 M 2 A nT Re 1R A AR %
NS AT s R B R A 4 R IXRHE ML SR AN B AR RORAS, 32D IRAR AT 7 > 6 2R DAL,
T e AIGC HIMSRANN AT R OCH B, RS Al 1 R BORH ORI IR A (B S e DR, i i et
MR RS, A8 THIRMATERRN G 0 I TR REEOR KA E, Wi in & #{E ] AIGC
fy B ARE

woa, BB S AR 6, BEFUE BRI TN R ARSI AT UM 5 B REEAE L AIGC 5]
KEGOHEIE D)5 % e R BIE R P A s R, ABHTB0TE A AIGC i, AMUAEEE AT
B PETT B BAAAEK, X4 Kwak S5 MBS AR AR, 1 BAEHR AT BOT B AW a2 7 — 4
FOAILE, RMEA] AIGC P RECELE ). N TR fEFRIES 3 B HOMARIK 2 7] B 35 ) R A5G
P, X0 DMAERT FUR 8 S B B 2R
5.2. &ig

ASCUAHTT A SEIMTE RS 394 4 STEM T BUTNBE AR &, IRAIRYS T AEZUEAA 22 SR h 5l N
NTHEREERAFEBAR, JEHAZELL ChatGPT AERM NS T, WM OEES . ATEEEE. A
WAL A B Z EAH HL R R AR . TR 22 AT AIGC TEEMS TR AR, (AR AT 2L
WA ST AR VS RT3 T S BRI AIGC S E 5521, KA B T BRI BoR SN £ A
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BB PR ARARES, TR OB I AR RS 4 . FLU, AT T A B RSB IRAE R WA IR BT 20T 22 2] 6 8
JETT A RO A 0. R UM B RARERRAEY A XK HT AIGC SRR LB S g, BET AR
A BRI I, EIRETEOTE IR, NEE R RS A2 B AIGC 5§ X B AR )
BEJ7, S SN AIGC NH 5 2 1 IR v (AT o B TRy b B4R, S At AT T S B 3
AURAE AIGC LS, (R 8E o dis 6 (R A8 2R )
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