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Abstract

This paper employs literature review and speculative methodology to analyze five logics of suffer-
ing in the Book of Job from the perspectives of Job, his wife, Satan, readers, and the narrative itself.
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It further explores the implications of these logics for the field of education, thereby deriving coping
strategies for teachers addressing students’ educational distress. The study contends that educa-
tors must establish proper role conception when confronting students’ educational hardships—po-
sitioning themselves as mentors of the heart who identify the roots of distress and implement inte-
grated approaches (e.g., emotional support, cognitive restructuring) to provide personalized assis-
tance. This research holds practical significance for enhancing educational quality and fostering
students’ healthy development.
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