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Abstract

Based on the theory of second language motivational self-systems, this study will investigate the
current status of Japanese learners’' communicative intention and second language motivational
self-systems in a blended learning environment, and examine the correlation between the two
through descriptive statistics and SEM structural equation modeling, among other methods. The
study found that: (1) in the blended learning environment, the strength of the influence of each di-
mension of Japanese learners’ bilingual motivational self-system on communicative intention in the
offline classroom and communicative intention in the online learning environment is as follows:
bilingual learning experience > ideal bilingual ego > should bilingual ego; (2) the bilingual learning
experience and ideal bilingual ego have a direct effect on communicative intention, while should
bilingual ego does not have a direct effect on communicative intention and has a weaker indirect
effect; (3) offline classroom communicative willingness has a direct influence on online learning
environment communicative willingness. Therefore, in order to cultivate students’ communicative
willingness in Japanese language in blended teaching, we should pay attention to the construction
of students’ ideal second-language selves, and actively guide them to obtain a good second-language
learning experience. At the same time, the offline classroom should focus on guiding students to
communicate in Japanese and give immediate and positive feedback to promote students’ willing-
ness to communicate in the online learning environment.
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1. 5|8

21 LUK, (5 EHARN CHR B T HE T HEAFSAB ) AR . ARG nRE B
CLE AN BRI & A ZE I (7] 5 1 s 7 T 2 A I R oK, T2k B3 OIS 1 i [R5 (] BRI, sk
EIE T AR A AT AT ST IR . 2020 4F, A m A AK A G, TELEE MAUENLIE.
FBRAE, IEM CBERR” B CHREET AR, HEIEAABEFRN CRERG” [1]. 2020 FEE 2023
(Rt il 98 NG HESN) 1 N SR B ORI K JE, VP2 B I IR 22 SDHBR . IR, &R
g ECFFN L AR B ARG FIR G B H UL SLE AR, FRIZ8 O SR A R a5

TABAL bR JE (L2 Willingness to Communicate, L2WTC) & 18 5 20 5 W 70 AT (1) 8 B f, BIAESS 18
SHE TR EEMAZHE . Maclnytre (1998) [214 — 1528 brst B iX — &€ SO, 7R R 0RE 58 I 2 FH 26
TIHEE S EA R AR IEE . Peng (2015) [31IAN, 1ENEEI ZiBEABRTNRIN R —IES %, —
VB A bR B ] DAIRAS 2 S F T R s b, E MRS B 2 5 2 Wl e . Rk B A bR s B AR A S ) —
BABRT AR, K FRIAC R BRI H A B SL B N 2 il S, e sIrle, 2
HIEE 2] BN ERES, TRNEEFENLREREA R, K2H54E, MERINEES
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K, WAREFZNAERRE EUAME, EUREE B0 A CREFITER .

2 EHA NIRRT MG 5 216 % R, Horh Z 351X — K288 Ot 78 74 50 Dornyei (2005)
[4) AR H T 52 ) H UM BN A R AT, X MRS RS EE WA T RF 7T E 1)
TR RE. CESNARRSG P ESHA EAKR. MiZ iEARM ARSI =AYEE . B AR
HIL, RIR%IEX AR PR E O BRI AR, R EAR A8 B IR AR 1B
SIF NN, BT I INERANME: % B AT, FEORIE TR S RSB AE /7, A
FEFRpE . M EER, SN, RIBFEIEN B O 21 ZiE S I 25 DU T S R (AR
i Bobf . B0 NEE) A FE(Csizér et al., 2009) [5].

VLW E, 0 Kormos et al. (2011) [6]; Papi (2010) [7]; X1#:(2012) [81%F, LLX—F g AHESE, #
W T BIWLRGH =AYE RN 5 21 8 1 B bR B . (A 2 HO A SRR TR N IR IR T2 5138
BN E RGN IER bR, BN R E ZAMEZ N SOEEOE, WA WA RIS N
WEEF Bl 3 AR B S B S A IR ARG AR SR 78 . Peng & Woodrow (2010) [9] &I, & T
HAS 2 028 br e S e i 2L AR B 2 b, DREEFABE D R AL de e & Ui 2 ) EH S bR JE I R AR |, &
R R FE(2022) [10]5 %2 T R¥9EE R & NBE IO 24 B bR s B B2, AH GV 4B 45 R 2
N, ARG, BUTSCRe . FAERR . SN, FASEMGEX EANRERER RS
AR EE R EAHK KR B, BEEREG NBEAE ARG, 5% I8 b 2 8 G
HHLE R ERGE AT A H IO e R G ECEIE T 2% 2] 1) DB 2 br s S B3l B R R Gk AT
WHIE, 7R S BRI BG5S 007 IR il B3 B AR o ok B R i SS B = A H i 2 )
ML, MR BB R IR IR

BT RIS, ARFFOR UL BN A R RGN IR A, AR A BRI R A ) & W B bR
BEUK RN AR ZFWIREITHE, HER - EZ MM, DN G AR A AW ER
R A FBCEFE IS S 5 2138 10 HE A2 B = B SR R A SR AR I

gi bk, EREGAFFIAE T, G AMBEIRRE, AR R

ik 1 RAREE T, BB E N RSN E TR R G & AR 2R TR A b = AT 26 F 2 2
IR s i A B L AE 1R (52

ek 2: IRE X, HiEY &N ZESNLE ARG ROZ Z1h B i85 ) & 20 H AR
HIRA B HIE R .

ik 3: IRARABEES, HIEFIIE AL TR AR E B an H 4 B2 S RS b e 8 B

2. AR
2.1. ARFE

AR TR E B R, RIS REMST00, REES RECERE P B HIER
PR B BN B IR ARG R A G . BAR BT P BRI R 1548, KA SPSS26.0 B AR v 4 1 K i
BT S8, IR S T ARR S RECFE I T HES 218 1 R bR R B B SR H
W, AEH AMOS26.0 B A 37 45 0 7 PR ARG G — iR Zh AL AR Ge % AR R A RECFE B N HiE
SIH LR IR A PR R AR b2 ST IR RS b R B AR

2.2. FEWNR

LT D R 2016 FEIFIRFIT “22 2187 fELHE T ALt &1 CGEREE) #0%. %R,
T A HE L AU H 15 AR R B s 2 A, 2 B ISR EZREE. BT, AR5,
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HIEHET “BH—REFE” - “BIR MBI SR 5, DM 1 HBRARIR & N
Fit, RFRIENSSE D K% (EiHIE) RE RN 2023 20, 2024 JeARHE R %, #k
Fikns 7 HIEE L. AU HEREWLE) MR HE R B =824, SR RTER L 1 Fiw.

Table 1. Composition of survey respondents

= 1. AENRAK

HiBEE(N) HLH(AN) MHEN) At
23 % 22 54 18 94
24 % 41 19 14 74
Ait 63 73 32 168

23. ARTEHE

N T RERAE NFFHE N HIESE ) #H B BN BN AR ARGDIR, AR SR
BAFAILTE D KFEHIEL . HLH . FHK 20230 2024 AR AT T HERE. BERES% THE
1Tt 7L (Peng, 2010; Taguchi, 2009) [9] [11]F-454 T Fhil H iR FRF ST T80, EZAS =ANE45),
B RANOG AR, L., WAl FR. FREEREE: H oW RIS NEENEET
HiEY o # B s B R, AR A PR R (10 NS )AL b2 S SR 2 b & (6 AN I); 2 =
W MIRA NBOEEHE N HIBY ) #H BN A RAZGIHERR, OFEE EAR6 MR, BiZ%
EEIRE NI RS 8 NME) . P EERYR A R AR BRI INE = FEARE
2= URAFZ 3= AAAHE 4= ARlAE 5= WERAE 6= EHHR).

3. tARGR
3.1. HiEFEIE-BEXFREERR

N TR G AT HE S8 [ 5 PR B BB, AHE AR SPSS26.0 BRAFXT£E T iR &
AN b2 S)IREE ) B A bR RSP IME . brdEZE I LB AT 1 . S5 R AN 2 R

Table 2. Descriptive statistics of Japanese learners’ willingness to communicate in second language
2. BEFIEEXRERER ST

! N BMA SO SRUA:¢ FHEM) brifEZE(SD)
offlineWTC 162 1 6 4 3.93 0.859
onlineWTC 162 1 6 4 4.051 0.964

RURE AN RER PR AME N 3.5 (T “AAARIE” M “FRFR” 2. miE2 nlk, £
YO, BRI EREN S, WEAREM =3.93)54 F¥ )M = 4.05D)IEAR 4T K.

[FI, A7 SEIE A T FE S ) BRI A B I N I B bR = IR, AW TR R
giit, A ZEE bR R A R S AT T, S5 R 3 s

Table 3. Descriptive statistics for each item of Japanese learners’ willingness to communicate in second language

*3. ABRFIEEXRMERSAIUEA ST
WH CPME prEE EEARR®) BRI %) A RARE(%) A RFER%) HERFER(%) EHFE%)
offline4 3.96 1.071 1.9 5.6 24.7 377 235 6.8
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offline5 3.99 1.069 1.9 7.4 17.3 43.8 22.8 6.8
offline6 4.01 1.012 0.6 6.8 21.0 40.1 259 5.6
offline§ 3.72  1.082 3.1 8.6 284 35.8 21.0 3.1
offlinel0 3.98  1.097 2.5 5.6 222 38.9 235 7.4
onlinel 4.14 1.239 3.1 9.3 11.1 37.0 26.5 13.0
online2  4.07 1.143 3.1 5.6 16.0 42.6 222 10.5
online4 435 1.358 5.6 4.3 11.1 30.2 259 22.8
online5 3.55 1.206 7.4 9.3 29.6 315 19.1 3.1
online6  4.15 1.181 3.1 6.2 13.6 39.5 253 123

TER BRI, AR5y W R s % S B 1R 3 50 F bR s k. 4% 3 BoR, WE NEZRE
JEH, BT offline6 “7EHE:AN HIBER b, FRIEEH HIE S5SNI IE G 2355 i mM =4.01),
71.6% M52 RETE 4~6 47X [A] o offlined “7EE:AN HIE R I, RIEREABKSH EEHHEBEREACH
k. 7 (M=3.96). offline5 “7E3At HiE R L, FRIEZEHHIBRKS5/NITR. ” (M=3.99). offlinel0
CTEEREHER L, ISR HIES 2R s R S A 2. 7 (M =3.98), BWI7EH
HRIE ADAPHS . A D) Bk =R s dEiéin . 52 T2 offline8 “7ELah HiEUR |, K
FE ) H i m) PR E 2 S A AC AN R S R 13- IKM =3.72). BIKTT S, FHEREFE
Wil B4 A PR E B, (HAE R T B4 5 A RN s THET S+, HiBEmh SRS 20
=R

RYE 3 oR, ZIREIEAEL G “H o187 1A b R 20 50 22 7M. I onlined “FX
JE BRI e A 3138 SRR FE RIS, AL O HEACE” B0 M = 4.35), 78.9%HI%ZiRE
1E 4~6 oy X IR PR 20 B, RIS 2 00 HBIaS( B FREE IS M55 S 51 5. Onlinel “fEMLE
SV ELA FE IR AR, RER FNIRE AIEAS. 7 (M=4.14). online2 “7E%% )il % ] JLali H
EURERSE R, RE S 3 m M E 5 SR A R . 7 (M=4.07). online6 “FJ& i id (= #f
SCYERALATRE, F HAE R T AS B H A5 A . 7 (M =4.15), Online5 “ U482 5138 & B [F 2Kk
MM HEEE, RIEEHEEES S TRRRGEE I 7 B FER/IN N 3.55, 5HAMENH H 2
ZEPR . HULUERE, SEIIELEL LIS, HIERE M R s, R E T E S0 HIERE P
W, WA SS BB, (ArExsE B R AR R PR (3 5o, 5 038 R BB AR 2 TR

3.2. BEFIENEINERAGIR

N T TR A BA AT HESE ST MEh LR, BT S SPSS26.0 Bt H 2% 51 # i —iFK
EHLE LRSS AN MELEAT T HRVE ST 0. BRI 4 P

Table 4. Descriptive statistics of Japanese learners’ second language motivation self-systems

% 4. BIES S BN TIEDH B R RGHER MG A

WA N  R/MA PN HR A L SFHMEM) PRt 2(SD)
A IEAR 162 1 6 4.2 4.307 1.026
MiZ iEER 162 1 6 3 2.931 1.159
TR 162 1 6 4 4.121 1.146
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R4 R, FAFN AR R AR I E i HASEERCN, RYIRZ A S0 Hil A 4
DiFE AR PO s BRAE 0 B IR B R, UL ST ROk H R RE ) RO ELAE AL B BT R B A
R N I BRGS0 B R HAREZEROR,  IRWOZE AR B> 32 AM R LS IR A, N % i H A AE
BENMEES

[, 97 s AR H 5 2 E IR G B T ISILELR, ABT R AR v Sevt, %
HAE T AR MiZTIEEER. DRI L RS AN BOEAT T, 85 RINEE 5 PR

Table 5. Descriptive statistics for each item of Japanese learners’ second language motivation self-system

%= 5. HEFIETEDNBERREZEZATRR ST
WH CPYE FBREE EFEARE ) HRBAFRR ) A EARE %) A ARE %) ERAR®) B R %)

idel 428 1.161 2.5 3.1 16.7 352 26.5 16.0
ide2 425  1.171 1.9 43 17.9 352 24.1 16.7
ide3 438 1.103 1.9 25 13.0 389 26.5 17.3
ide5 428 1.177 2.5 3.7 16.7 333 27.8 16.0
ide6 434  1.201 3.1 3.7 13.6 32.7 29.6 17.3
ougl 277 1384 21.0 24.7 27.8 13.6 8.6 43
oug2  3.01 1.516 17.3 26.5 204 17.9 9.3 8.6
ougld 291 1444 204 22.8 23.5 16.0 13.6 3.7
ougd  3.15 1.393 14.8 17.9 26.5 253 9.3 6.2
ougd 297 1412 18.5 22.8 19.8 253 9.3 43
oug6b 278  1.401 24.7 19.1 24.1 21.6 6.8 3.7
expl 4.61 1.143 24 3 8.3 28 32.7 25.6
exp3 393 1.338 54 8.9 20.8 28.6 20.8 15.5
exp4 3.75 1.546 113 9.5 20.8 23.8 16.1 18.5
exp5 4.03 1.307 6 5.4 17.9 345 19.6 16.7
exp6  4.28 1.344 4.8 7.1 10.1 31 244 22.6

MR 5 rpoetFHEAR OE B ROIR ST AL, B ide3 “RAEAE R H AR A S ANE
KA HERMA RIS BMEE A 4.38, WEZEBILH 1,103, 82.7%M3Z X #H IEFE 4~6 73T idel
“IREEE R A CARRA AL, JFREH HES M TR SIS S (M = 4.28). ide2 “FRAEM
FH COR KRG IHE S — PG HIE” (M =4.28). ide5 “FRAEARZR A CA KA A HiE
BEBFIAEEL” (M=4.21). ide6 “FKELAE G H CANRLE TAEH B ki HiEHE 5" (M=4.34)
WL T 4 4y, BontEFHLIRAEMERLE H A Bk, BHERESE R TR RERER.

TERE R, iz i RIS SR EAR. I ougl “FFE S HIE LR N, RIIFS. I,
FNBAA RN A HIBRER, 7 (M=2.77). oug2 “FF I HIELR N, FEMA@IFEY:. ZH. KA
BN BER L HIE” (M =3.01). ougd “F¥>JHIERZKE )y, REHIAN I AN X ERXES”
(M=2.91). ougd “FE>JHIERZF N, FiF HiEReFMFEY. ZIMSE AN A” (M=3.15). oug5 “I&
FoHERK, WREREFTHIE, MASTEMEER. 7 (M=2.97). oug6 “IRFJHIBEK A, W
B HAEEEALE, 2B NRBLE” M = 2.78) 045 T 2.7~3.2 [XIa], HIX PYAN I 1 br itk
ZHER, WMHEIBSN ARG, NixE I H W H G S m AN, B
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IR R ZESR

TE ARSI B IRANERE, BRI expl “IRAAFEAE FIERIEE A, 7 (M=4.61). exp3 “FESEH
FRefg— A BRI R ” (M =3.93). exp4 “KIERSINE Z M2 HER” M =3.75). exp5 “fE%
ST F AR, FRE AR B (M =4.03). exp6 “ HHABRHAHEL, TR EESE TR 1S
ERHIER. 7 (M =4.28), FAEICFEBI AT 4, WAARES NACFHEE T HIEE I EHRE TN
B IE M 22 S & )7

3.3. REMESRIRELE

MRAEAH R SCHIRAME e, AW FUR A AMOS26.0 Hft, I IUETER 70, AL A2 bRs e A i
EMHLE ARG SRR, sl 1 R
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Figure 1. Structural equation modeling of the self-systematic correlates of second language communicative
intention and second language motivation

E 1. ZERREEMTIESIERRGE XTSI IERE

RS PR SRR LR 75 BT, AWHTUR SR URIE R I SO R BRI S . 1k 6
AR, BEARRAR LA SR BT S AR, PR B B A S, BB HE S ) 1 AR
b S RS E IR GO A B S5 7 R Y BT

Table 6. Model fit
6. REHEE

X%/DF GFI AGFI CFI TLI IF1 RMSEA
Z%H <3 >0.8 >0.8 >0.9 >0.9 >0.9 <0.06
e 5 1.474 0.845 0.808 0.950 0.943 0.951 0.054

4. Wit
AR LI, ERERYCEHFET, HIES%S S0 5 HRN 82 TR EKCr, B
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ZE AR TR R, B SEM 45K 7 AR AU B0 1S R TR & NBUE M R B 3blL B R ARGt
H 1 2% 2] H 4R IR A bR SRR 2k b2 ) IR A2 e IR e el I 30 k9, Al 312 7 > BRAR G
AL > Pz iE A Hd, HiBS 8L TR A bR BN |2 S IR AE bR B 48 52 21 BAR
PAZAEZIL M EREE. XU, EREGAH, REFKHES AR, FRERBUREIE
BB RS M . [, SZERAR T B FROKEN 1) o) il i S (a0 E B AMEHET A BR) Kk
ANETH BR AR R ) R B RIE R SIS A 2R, BRI AR B IR AR OR B I H IR I I
OIS bR Ak, AT, IREG BT, HE S ) E I ROZ A B IR A PR
FRSEM LSS, X —RIERI, TEF#HMNAZ EACPEARMIEN T, ROZ 8 A B DR AT 5 br
B MAZAE AR BRI T AN SO 2 ) A B MR ARUE 7, XU, B AT s E 23
HMBIREE, WK BEEUCE SRR SN, XA A AT R s B KPR

I AT IR b, AN TR IR T R A s s SR 282 ) IR B RS R e A7 A BB HLIE R )
. fEIRARNEFE R, FAFHCE M TR RE BN, R4 G0 E 02 ) I RARHIE &5
M2 b2 SIIREE N 2E ), AR, FEZR R RIS I IE R s M 2 28 % SIS h i Ag s .
TR VURNFIZE AT R B FR 2, 5 o) & S i8I S i OV B3R I A ORE BT IR 22 S 1B B, 22 ) F R 1A
TNGE R SR HEE TH RN IR SE (R /N, 2004) [12]0 IXTLEH, &3] TELR R R E TR R i S5 A AL B E e,
S FLE R LR 2 IR, RIS 2 2 S IR EE T ) 2 bR I

5. 4518

AT 7RG B T HEY I FH W B REES BN A RAGMIR, Jhdadd
W ZE R T R, BOIE | —F Z AR R . RAEBETEEE R, AR IR & SN A S, BUmAT LAERR
HIEINS HASTAA R B ML R, 3 — 2B 32 220 B IR SR, 4554 21 3 iR SN IE
IR IR 22 ST ARG, ETT T B R BAR il B3R, ORI B AR . RIS, it — PR m HiEsL
bR, FUME S AR S 5 IR E NS, NSRRI IE R B, 3PN >
B H iR 2R

SE

(11 FEE: ELRHBCHEIL TR AETE S Ea) WA TE 42 [EB/OL]
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