Advances in Education BB #)&, 2025, 15(8), 1271-1276 Hans X
Published Online August 2025 in Hans. https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.1581574

ET “PBL-CBL-MOOC-IGKIY” PUfL—
FFEAEIRKREFEHEPHNRRE

F K, XFHT

VEE R IR IR, TR W
M E RS M BBEGRER R, IR I

Woks H . 20254F7 140 FHBER: 20254F8H13H; &ATHI: 20254F8H21H

HE

H #: %2 “ PBL-CBL-MOOC-IH BRI >3 7 VUL — A HUF i SR AE I PR R FAE U E I RLF CR ik 2023
ESHE2025FE AT E REHBHEMN NRERE2021% 1T E5042 LK H, Hik2020% LI4E
502 AN IR, MIBARERBELRAEHRFANEESSREEY, LRE, MUEAHEHALT,
NI LS “PBL-CBL-MOOC-I5 R AL > ” VUL — R B2 . @it AR RE VS SR IR PRERIEN]
RERAERERIRLE R, SHRREZBERFER TN . R RARABEE LD K LBRIIRES
AERTRA, ZRESH%EE(t=411,t=2.26, P<0.05). RIELER FRE. HAEEFI ST
IGREEME. BT HEMIETHRYA, ZRWERITEEL(HH = 212, 2.69, 2.64, 4.11, P
<0.05). RNLATRE TP LR AW EE B T B4, 4. ETF “PBL-CBL-MOOC-IEEK > ” JUfr—
EH R A B ERF AR R RS R LR AR, BIEZRER R EERE S .

X 5in

Based on the Application of the Four-in-One
Teaching Model of “PBL-CBL-MOOC-Clinical

Clerkship” in the Education of Clinical
Medical Students

Xin Shu’, Xiaoju Wu?*

!General Medicine Department, Affiliated Hospital of Jishou University, Xiangxi Hunan
ZRheumatology & Immunology Department, Affiliated Hospital of Jishou University, Xiangxi Hunan

IR

ESIH: #7IK, RFEH. HT “PBL-CBL-MOOC- I /R ML 51" DU — 1A Frr i A I R B2 27 R 3R PP B IR R D). #
B, 2025, 15(8): 1271-1276. DOI: 10.12677/ae.2025.1581574


https://www.hanspub.org/journal/ae
https://doi.org/10.12677/ae.2025.1581574
https://doi.org/10.12677/ae.2025.1581574
https://www.hanspub.org/

ﬁﬁ’}(!

RFEH

Received: Jul. 14, 2025; accepted: Aug. 13t, 2025; published: Aug. 21%, 2025

Abstract

Objective: To explore the application effect of the integrated “PBL-CBL-MOOC-Clinical Internship”
teaching model in clinical medical education. Methods: From May 2023 to May 2025, 50 clinical in-
terns from the 2021 cohort at Xiangxi People’s Hospital affiliated with Jishou University were en-
rolled as the experimental group, while 50 interns from the 2020 cohort served as the control group.
The control group followed the standard curriculum and practical sessions based on the existing
syllabus without additional interventions, whereas the experimental group received instruction
through the “PBL-CBL-MOOC-Clinical Internship” integrated teaching model. The outcomes of this
teaching reform were evaluated by assessing competency scores, clinical skills test results, and clin-
ical theoretical test results. Results: After the intervention, the experimental group showed signifi-
cantly higher total scores and practical knowledge scores compared with the control group, with
statistically significant differences (t =4.11, t = 2.26, P < 0.05). The experimental group also outper-
formed the control group in history taking, typical case analysis, clinical operations, and overall
scores, with all differences being statistically significant (¢ = 2.12, 2.69, 2.64, 4.11, P < 0.05). In the
competency evaluation, the satisfaction rate in the experimental group was higher than in the con-
trol group. Conclusion: The “PBL-CBL-MOOC-Clinical Internship” integrated teaching model can sig-
nificantly enhance students’ practical skills and knowledge, thereby improving the clinical compe-
tency of medical students.
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Table 1. Comparison of the theoretical examination scores of the experimental group and the control group (points, x s )

1. LE S RA R JEBILERBRGEEL (S, ¥+5)

25 EERBENR SRR AR B4y
SEER e 42.68 £3.87 36.3+6.01 78.98 £8.2
X HEZH 41.54£3.86 33.7+5.44 7524 +7.48

t1E 1.474 2.26 2.38
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Table 2. Comparison of clinical skills assessment scores between the experimental and control groups of interns (points, x s )
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Table 3. Comparison of the competency assessment of the trainee positions between the experimental and control groups (n, %)
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