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Abstract

Affective engagement facilitates learners’ second language acquisition by providing learners with
multidimensional interactive experiences. The Text-Driven Approach (TDA) is an instructional ma-
terials development framework that emphasizes learners’ personal responses to texts, encouraging
discovery-based learning and the expression of individual perspectives. This approach consists of
four key phases: material selection, psychological readiness activation, multidimensional response
engagement, and meaningful output production. Given its focus on affective involvement, TDA
demonstrates significant potential in the teaching of literary texts. This study applies TDA in high
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school English reading instruction, using O. Henry’s short story After Twenty Years as an adapted
teaching case. Findings suggest that educators should tailor materials to text characteristics, prior-
itize affective engagement, connect content to students’ lived experiences, stimulate learning moti-
vation, and foster the creative development of critical thinking.
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TR RIS EAAT S, fa, BUMNERERE MIHETT A E AT H, #RREARETI0R.
3.3 IWEEEME

AW HERIEBN(3 )

HERE B T B S SOR B R DEE S, H R Tk s A D B pg D B e 2%, FTOT IR
AR TR ) H AR AN AR S A IR R B e e, T ik AR R H O AETR A, PR B AR
FIPRTR, AT S 2 AR i T iR 3 AR AL SCAR A B o EATTRY, BUME B QIBES, e
HIRFFAFN A8 “ Do you have a good friend?”  “Imagine if your friend were moving to another city and told
you to meet again when you two graduate from high school, do you think you can remember to keep your word
to see your friend again?”  “If you can, how will you feel at that time?” i 274 15 £ 4b iy b JEL % 2 52 124 5 A
BLZe A A AREROAE, AR A B 2845

[#E B ]

T: Do you have a good friend?

Ss: Yes.

T: Yes, | think most of you have a good friend, right? Then please imagine, if your friend were moving to
another city, how will you feel?

Ss: | will feel very sad and don’t want to get away from him/her

T: That’s true. | have the same feeling. But your friend tell you that the day you both graduate from high
school, let us meet at the front gate of our school. Will you think you can remember to keep your promise?
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S1: Of course, | will use my smart phone to write it down.

T: That’s a good habit. Then please imagine, when you two meet again, how will you feel at that time?

Ss: 1 will be very excited and cannot help crying.

T: That’s reasonable, and | think most of us will be like that. Today, we are going to read another story, in
which Bob, the main character of the story, made a promise to meet his friend 20 years later. That’s very long
time, right? Let’s see what happened when they met again.

AT H O AETESERR R, BEIENS P22 SCA AR, O Ja S 0 SR D S U 2
34. ZHRNES

AR RIS B9 78

X BRI H AE T35 B ) B0 B 2 SOR AT O B 2 L, BT S W45 448 “ Suppose you were
Bob, as you read the text, try to see in your mind what Bob could see, and try to feel what Bob felt at that time.”
SRIGAESAAE AT R, RIEER AR MU & “Twenty years is a long time, but not long enough to change a
man’s nose.” ALEE, FAESTEMNAERIZE, ZUTTRiEEAEEE 2 o8, BT RS AH Arem L
F, IR DLREEE 77 KT 5 NS, S F b2 AR R T S AR I 45 )

[H B 2]

T: Suppose you were Bob, as you read the text, try to see in your mind what Bob could see, and try to feel
what Bob felt at that time. Do you understand me? Yes? Now let’s begin.

T: Please stop here. That’s amazing right? Was the man Jimmy Wells?

Ss: No.

T: No, he’s not. Then where’s Jimmy? What might happen? Please think for 2 minutes. If you have any idea,
you can write down your key words.

T: Time’s up. Now this time, let us see what happened in the original ending.

PRI TE S BOZ BAEEOR A Z AR R OB R B, R A I — #0873 AT DA 28 21 )5 22 1 3 fay 15
o, WHERX RSN, BOMRH] 7RG SRR AESIE A, S AR T H RO B R IR S S A
Ji&o

MR AR S) (11 535

DR TR D T2 E RO BB, AR B2 AN ORI PR, HUMN %4 T #5005
SCARTFARATP A AR E SOl E, TS G SR Fe it — A RIAFH P . A5 URT, UM e A4h
FER T WCF F B AR U5 A S B AR S BA AR, TR AR iR R AR AR A AT T RS OL T,
B AR AT — AR AR RO B 2 BT 20

[(# B 3]

T: So just now we have imagined if we were Bob and went through all these things, right? How do you feel?

S1: I’m totally disappointed by Jimmy. Bob chose to see him even if Bob himself was wanted. But Jimmy
didn’t even greet him face to face.

T: Yes, disappointed, desperate, sad, right? These are good answers. When you are reading this story, which
scene impresses you most? | mean, in which scene did you feel the strongest emotion of Bob? Please find a scene
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and act it out with your partner.

T: You want to share? Good, please come on.

S: [act out the scene]

T: Thank you for your touching performance. Could you please tell us why you chose this part? What’s Bob’s
feeling at that time?

FERX =M, UM H PR BARENE R 555 Bob W H 7 i BB 5K ARRE . 7238 2 i 5t f5
For Jimmy RSN E 4. Bob 51 Jimmy Wik KRS . Bob KILKE IEAL Jimmy.
Bob EEACKIN BB, AR A WG, WX T A W R B R B, BUTREER
SRR EHT OCUE H AR i BOFE AT L EL 2 I

3.5. BRI

ARRIY . S S)(10 73 8)

fan A S H A T T AR RO B R I A B CRE S s, XA T DAE N /AL
T FEARTTURSD, FUMERAEDIN -4, 2 — A—a) iy R mstir s, 85 A% Bob M
TR il 288 R LA B 4R 2% BRI A

[#7 B 4]

T: Have you ever thought about the note Bob got? What may on it? Please discuss in 4-person group and
write down your idea. | hope each of you can give a sentence and then another member give the subsequent one.
You will have 8 minutes to do that. After that 1’d like you to share your work with us. Now let’s begin.

FERX—H T, UM EAE AR A AT A, 1 ORVE B B IR BEAT

AR WS RETES) (12 J34)

XA H B E R ERNE S AR BRAEE N SRR, X T2 O R ey H e Tl 3
B AR B 5 N B B A R e AR SR G, BB I = 24 “How do you think of these two charac-
ters?”, Fit— R IX A ) R R 4 Is Bob a totally bad criminal? Why? Can you find some of his advantages?”
“Is Jimmy a just policeman? Is he a good friend? Why?” PN ELHRER, M EAESRAE I 3T
RN

[#07 B 5]

T: After our reading? How do you think of these two characters? Let’s first focus on Bob. He is a criminal,
right? But is he totally a bad guy? Can you find some of his advantages for us?

S1: I think he is honest.

T: Honest. How do you know that?

S1: Because he kept his word to meet Jimmy.

T: That’s a good point, thank you. Any other ideas?

S2: 1 think he is brave and ambitious, because he went to the West on his own and finally made a fortune,
though by an illegal way.

T: So we cannot simply say a person is “good” or “bad”, right? Even criminals still have a good point. Then
what about Jimmy? He is a just police, right? But is he a good friend?

S3: 1 think he is a good friend. Because Bob did something wrong, Jimmy used this way to correct Bob.

T: Yes, Jimmy taught Bob about the law and just, right? Any other ideas?
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S4: 1 don’t think he is a good friend. | think he is too cold. Of course Bob is a criminal, but why didn’t Jimmy
arrested Bob face-to-face? Jimmy just escaped from his guilty.

T: So do you think Jimmy should arrest Bob or not?

Ss: He should.

T: Yes, | also think Jimmy should arrest Bob. That’s what is called the law, right? But as you said, the way
he chose was not by a good friend. Maybe there’s some other way he can choose, for example, he can go to the
jail to see Bob again and tell him to be a good guy. Don’t you think so?

Ss: Yes.

T: So for today’s homework, please think about the question. If you were Jimmy, what will you say to Bob
in the jail? Please write down your idea or record it.

FER—IH, BUNHERINEE I R AEEE, JCHEX Jimmy f4T AT & BTEE,  [F
B Mk E B R asia), BBkt AT OO S S, IR T 5 22 2

4. BFXFBIHNENHFERB
41 BERRESS, RMHLVEENR

RATREUTAEZ AT ER P EE RS S, ARSI ERER, 51 ¥ERRE OrE
WSEbRAT 8%, [, ERT=AN DT, BOMATR 25 52 A0 D0 A ), X R] DA G 22 A 14
251 PRAAER 20 A1 MEE BT 5 ARIK T BRSO B BRI EN, T ULA RUR P A B 5 52 5 SOR B 30
Wl PRI, LSRAHING| T AT REI SRR B RN, GRS T, RN, 584 [Pl
JEER o 1 1) L R E PRI S, B0t/ 1 2 A IR IR ANEE LS. Bk, AEEABOHERE
S AT SR OB R B, BRG] S AT ROAINE R, ISR E N, AR A B R
G AR 2 BN ARG RREE) .

4.2. BBEEHHE, SISMEHRN

GHAIER N D E AR T AT AR BRSPS (DU e A SR I B
B BB RS RIBR S R . BRERIIE SR IS, W, AT BRI R,
PRI, AHE UM BRI — B ALY, IRECTHE BT i, BRI A RS B . i X — 1]
A, M BT RS 1] 51 St AR BT OORIE R T 2 oo, JFRE R EIs e B S i 23,
WORFEITTR . il DAL SE B BB ARG R IR, AR RERE AL AU P R B S Bt AR A (B o X AMY
REE SCRIRENE R (19 2 T8 S, AT B T 85 7R A 2R AL 2 Do AR IO IS e

5. X AYRFNEAISEHEE Y
51 BAXHIE, #fin

MRIRAERA SR, X BRI T EEEAE T R SOR . il B SRR AR S
¥, BEALFTR S I AR R M AR, RIS IR . iR 557 RENS LE e AT DL A MA ) . 2450
SR, B AT DAL S AR 075 R0 TS SO it (8]« €383 ey P S5 UR AR AR HE (2017 4R 2020 4EA21T))
fath, AR ST HARE R ARG SR, AR TE. Urk 10RO, SIS RIS, BERSC. il
Wk BIOCRE, WEFRARES K, UREER. BUR. WL JTESE9]. FURLEECET, AREA AL
IS SCARIREEIZ H T T A SRR SOR . [, T ARG PR AR 5 R DT By, Xt
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SRR T AR R EORBUR, A E S HE S AT RN, AR IR —J7 i A4 AT RE R 21 LA
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W ST (R S 52 2 S A B BB R TR VA5 B R T RV 5 2 SR A
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e K AL WL A S SAETIB], AT LA AR o 3 R AT
7.

ESE S AR SR A A AR I 0 R R IR S22 0 255 ), H 3 L it
EAP AR, AR 2RI AT AR I, A RS PUIE PR RS, T8 97252 K 4 1
R HOMEHC U T B IR 1 R
6. &5
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