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Abstract

This study examines the use and strategies of classroom feedback language by high school English
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teachers, based on six classroom recordings from the 15th to 17th National High School English Teach-
ing Observation Seminars. Through categorization, statistics, and analysis of the feedback language
of six participating teachers, this research summarizes the common types and functions of teacher
feedback in reading and writing lessons and analyzes the feedback strategies employed. The find-
ings indicate that teacher feedback not only effectively promotes students’ language output and
comprehension but also enhances classroom interaction and learning motivation, providing valua-
ble insights and references for English teaching practice.
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1. 518

PTG AL RIFITASC RIS 20 HARIIIA R RO A BB L 5 T #R 408 1 S E A G
[11. TIURE A & HOMUR S 1 b EE A ALRE 7y, AR BUIRN 224 F TR I PR P A2 1
PR R BHE F [2]. #UMRBHEAE SN EEhd R b i oG I 1A, HORM 5 B R AR I AR
KRB, IEH IS UM SRR REW 5| 2 A BT RS I I0TE 5 3RiE, WORCAAER 2 260, AliE
BRI 22 S35, A RAR I A T AR . BRI hah#es, X —MBmE R TIESR K
JEMORBERT B SR 51X — ERPRA . RIS, e Sl i 5 825 AR A X vy A A1 5 HERf
WAE S GIETESR T 2 4EEK .

ASCRASUEWT T 759, 38 BRI e P S 1 5 DR AL 0T S s (1 sk P B L skemes LRSS LT
AR S RSB EOT RS R BHE A B A7 BB, SR BUT A R s
IR L S 15 SRS 2

2. XHkERR

Harris (1952)1) CiEEAHTY —3C, AT ERMEE S rRF 75531, EAMFE 7R Z0m R 15
SHMTIISUER 5T, [ 20 40 70 4EARRIK,  AME TR 205 oh B0 S5 T 7 BRI . @ xIm AR
PG RABE S, Sinclair A1 Coulthard (1975)4e VR B2 UM AR i B 454, BIFUMARE - 2248 BN - i
St (Initiation-Response-Feedback, LA &E#% IRF LX) [4], BE5E | URE H AR FE M EEAL, #7R 10Kk
TRAE AR R T A 6 Y ) S B

KEZHHFRHAUEN T 20 S Rtk . Wells (1993) 3R 20T S i) “E Lt , DUEK A4 1%
%, BT B RASHR[S], XA FITE S HIANAL. Carroll & Swain (1993)#2 i, 514 0 S i An ek 24
i S B At 2 A 1) S S AR [6] . Long (1996)48 Hi,  IERAIK St T A A= 3 A IE R I 1E 5 N R
HEE R X[7]. Mackey 1 Philp (1998) 1) — IS UER 7822 BH , AN (7] [t S HEm % 27 A2 1) 52 1l AN [F][8]» Waring
(2016)tHHR i, FUMAIRIEAT MRt RS 5, SmBEROR[9]. WA R BRATAT IR, BTz
WA DR 2 A1 5 5 2], TR 5 22 S IS RS R, #RV A IEmARIES . Bk, Uik
TG 5 2 2] R AT BB (Johnson 2017; Smith & Higgins 2006) [10] [11].
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BRI S ARG SRR R, K2 Hh 708 EESGEM RS B2 95 R . Loban (1963)i#
iof P 2 A (N e i AN S AR MR ST L, PSRN SR 2 (B A7 AR AR OGE, P8 T DU L2, A2 AEAR
WIELE B C R, Rede s =R B S (B 1[12]. DAk, 7EESERE S RE L, M SIEARESTF
A, W ZARA LG TKIRANZREE(2020) AL 1 B3] LA KFRR A A SRS, e bR
INFRTEMRIA B AR RVCARREE R, TS s > 35 K 5 /ERIAREJI[13]. Lee. Schallert Al Kim
(2015) &, “AEAL SR i T B SR RE /7, IRIE L B S AR 145 A 3RS TR S IR 5 AR[14]

B PR T (2012) 4 Hh (1 — F S {E B 280 [15], HAZ O BFRE T8I “ 25 PRI BN~ R %
AR A, AR AL BETETE F 7 . AR, X AR SEBURAR T “ HUMETE " [
Bt 5 —— MR W E RO EE, BUTEE AR AR S AR BRI, R
F). 5l FEEHEII AR . EBL UHRAT(2012)FIX K B (2015) 4R R T HUM R i5t 5 —iE SRR
B, GRERW], B RBHE B TR A A TR SR [16] [17]. UM RASTER T 224215 5 S Sk o
SEVERIPER, HAOMEARIL T8 S RN S 1B R AR, R ST AE 2 [8] (4 B30 5 9 82 T
RERE AR . BOTRBHESE S RPRIENRAEN, — i, @5 S AEntroRgity, FEsS
W ERHE, (CHEHSSORMIRETS); 5 J7, BB A, HESh S PR [ O SRR R AL
AREEE A S ORI, AR LS R ESHESR AN AT B R R 20 S, B SIS 5 RE
JIRTHE GG I RO 2 J (AU = H A
3. MRFESHR

A TER R E A UL L5 5 B EE G 75, MRE AR LU S ERMs te 2 #r, Xt
FUMURE BT IAZE, SR EAAGTTH BT IR AN R BT R S S 15418 A A6 S . O+ L&+
e T IR HCA BB SR, R B O A BT, RETTER 45 20 h, 3R 270 0Bk i
XSRS R SRR G 0T, etk 7 7N BOM SR 1 vh B A AR L S a4
4. GERWR

(—) RBHEEH R

(1) HOm A e e

MRAE N BRI 5 SO TE R, B Gt 7 BOMIEE MR A G E 8 . 9wt 7 8l

HHERA R, AT T IRE U R

Table 1. Proportion of teacher feedback

=1 BUDRIRIELLH)

s
TRIE

FUTTEE MRS IR B RS, AR L

(37 HA])
E ] HOM RGBT BT TEE R 15 T HOM AT E R 5
T1 1002/1790 (55.98%) 1790/2830 (63.25%) 1002/2830 (35.41%)
A T2 1508/2395 (62.96%) 2395/3809 (62.55%) 1508/3809 (39.60%)
» T3 1264/2265 (55.81%) 2265/3128 (72.41%) 1264/3128 (40.41%)
A8 T4 1241/2331 (53.24%) 2331/2978 (78.27%) 1241/2978 (41.67%)
" T5 1638/3155 (51.92%) 3155/4101 (76.93%) 1638/4101 (39.94%)
BT T6 1483/2821 (52.57%) 2821/3234 (87.23%) 1483/3234 (45.86%)
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Bl om, S+ s 2 -Um b BON IR PRSI P 0 B LUK 00 S A5 R PR L 1 R e
R ETHEY, BT RAEE NG+ 1 B2 T g

(2) B B AL AL

N T IRB mh SEEES IR BUT R BHE SRR, EE AR LRI SRR RS 1 6 4 UM Y
SAGERIY, FFE0f AT 1A AR T . R AR AR LE ZE M A D (201 0) % UM S T 1 9338, 2 B — T
E AN o B UM R BHE [18] 0 AT AL T Ihr 2, AR — TR S AR 15 7R S A5 P4 JBE R E

Table 2. Overview of teacher feedback
2. BTRIFBEKIER

(BhL: 1K)
%15 f& % 16 & BT s
T1 T2 ¥ T3 T4 B T5 T6 By
29 44 73 25 40 65 43 31 74 212
ﬁﬁﬁé}iiﬁln
49.2% 52.4%  51%  42.8% 534% 49.2% 46.7%  48.4%  47.3%  49.1%
30 40 70 34 34 68 49 33 82 220
RE T s
50.8%  47.6%  49%  57.2%  46.6% 50.8% 53.3% 516% 527%  50.9%
- 59 84 143 59 73 133 92 64 156 432
" 100%  100%  100%  100%  100%  100%  100%  100%  100%  100%
B G AN R R Fh 20T R B R (LR 2), B—T RN 212 IR, IRE TR RIE R

BIR A 215 U0, P S LS50 49.1% 5 50.9%, BRI -

(3) FUM B > AT R AL

o RO BB RN BN it R A T — ARt RS MBIIIERE ., X 6 5304
H TSR R AR AT T e A 2. RS SR IR K 3:

Table 3. Distribution of single-type feedback
F# 3 B—RRIREN

(PAf7: IK)
o e %15 J§ % 16 i 17 i  um
T1 T2 B3 T3 T4 B3 TS T6 a3

fa SR 8 2 10 7 2 9 16 4 20 39

IR 2 2 4 4 7 11 1 2 3 18

—— HEEE 5 7 12 6 8 14 3 8 11 37
WY 3 3 6 1 2 3 1 2 3 12

& 1 16 17 2 5 7 7 1 8 32

VP 3 0 3 1 0 1 0 0 0 4

Z 5ok 5 1 6 1 2 3 1 1 2 1

Hid 0 1 1 0 1 1 2 2 4 6

TR A &Y THR R 0 3 3 0 2 2 0 0 0 5
FEIFHEK 1 5 6 2 2 4 5 3 8 18

2SR 0 0 0 1 2 3 0 0 0 3
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FEVUR SRR rp, UM e B bl e, P — R A B LGRS s A A e Y,
P LA, RS E R AR AR, I ST B R, Krashen () “E G PR fa i, fiRfE
JE RBIHLI S S B WA A BT B B, (R ] AR AN BT, e AR RN 1 T I Tt
(nfalsp R 1€ HA) IR IR AMES . R SCRARE IS IO TBL B EEE A T A2 5)
PG EAEG, A e P Bt A T B AT A0 R A FRRARF Ao

MEE DEAE, JERKILN Rk X7 BB, ot atshd, WA
At N (AR 20T ) S 2R SE R« ARIE T A AR OM e ( P B H 2 R A T M 75 i B 5, TS 22 R IB W)
JA R 5 AR E R B S SR, X IR MR S AT Y. B E T AR C R R TIARRE
TRERBIEE 77, LOMAERZARMEE SR, MBI H @A RIPE, 91358 5UA S EaE AT “ f
B 5 QRN AT SEHUA RIS, KBRS AR H B0, IR 1 RS 25 S ke
fRE

WP SR, BSRAE T, HHE SRR e b iR RS R ERANGE A =Ry
Ko MR —FRI IEFR, BOMEL SRR ENER LSS 5. AN, HE
HENAME —FE BRI EE, 2 — M BRI AR A SR AL, A BT IR 2 A0 s B A
12 AEREFIB 1) SOBRIEIN , FBOMAEAE I 2 A [, M “ e ", RO IRF Al
WOES:, BRI, BORMIE N T2 ERE S LS, HEsh 7 X, XIE2 Long 1 “ ELEH R
YL B Lt 5 SN B AR B A,

TR AT ST TR U B R A DL S — R R BRI AL &, TR RCE N B 28 I B0m S 515 18] TR &R
I BEA G T R, HIREG BN RAGE L SE e (R 2ma JUP-H ), R A TEAN S e i —
RO GAE R o BRI — BRI, N3 S PR R A B UM SR R A R 4 4 PR

Table 4. Distribution of mixed-type feedback
4 REBERBED HHHE

(BAfz: IR)
. % 15 Ji % 16 Ji 517 i .
HAdksy2k — — o M
T1I T2 &% T3 T4 &% T5 T6 RB¥H
MVE + RNEYE 1 0 1 0 0 0 0 0 0 1
iRy + HEER 2 1 3 6 0 6 11 5 16 25
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HRFY + #hnh R
HhFY + HTER

Bk + HEHELE + 1B
HERE + IRT R
HEHEL + 1Bl
HERE + mF
HEEE + AART R + 1B
HiR + ER
HEEE + HRER

25415 + 181

HEEE + BREK
HEEE + BE + BRER
BEKEE + A4
BERKE L + AR W
AR + HERE
HRFH + ROF + A HER
HEEE + AR A
HIR + T H AR
HEEL + HHARSE A W
IR + T AR )
SEREL + 1Bl
RVE + 1 HAh 2 A
HEME + WREY
I ERD + T AR
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MR + BRER
A + B
AR + BFHK
LRGN + #ma R
R + RV + BUME B R
HERSE + fHRY + AEH
SERRER + AR + a1
SERREE + THRAR
FRAK + T HA A A
R + Ay + AR L
& + MR
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O O O O O O B kB N O O
B B P P P P O O O O O
N T = T = = R = = R e
L S e T = T = = = ST ==

s R 7 BT R BB R A, TRE BN R BB 7288 51 Fh. WK i K
B 5 A IGE A LA 43 R T A, RN Sl 5 A 1 R T R, B R B Dk
BYES PR . X — SR TS WD M T BOMAUR S A AR . R, TSR, BUTHZ KA
R e EE A C EE IR RN, md b R R K. R, SRR S 1
B P FE VR A A R 1 O B R SR TR SR, Ik e m A VR S BRI S5 TS R
Lr A YEEEE Hbr. R BESA S ERIBE S HERME. AACIEN 5B EETER S —. B0 bk
HECARIOTIXFP R . B, “H e EE+h Ay R ERE A IES M E R, BRI T
B HOEE S AR R R BN, S TE SRS AR FERS T . 0T
W RIEHAE Z PR, GR IR SGEEAERNET . AREEAE RS, BESFIELSEHR,
T F B — FROATLBR P iR

e, ANILEOT G i R R E T RN, A MRS, X — IR T X A O
e s, MR T E e, hESCREE “THF 5 Mg, B AefliE £
T ONTIRESR R AR, 306 S SRR Rk, BOm0R T B . 5 B 20k 51
SEREERIIHEIERHR, R4 RIEITA 2 RIGFEIR, AR EE T #E R .

(7)) MRS A SR R

BT 75 20T P BB S R SRR A P IR AT, AT DA DA 0T s R SR

B, WAB )G BRSO BRI 2 3833k 1) 10 R o ] RBURE P (1 il R A ORIV AN 2 1
BEOS A 305 S AR R TIR FE R, (Rt 22 A B B 4E RS 0 1 R RE[19] . 7E i P DB S R, S0 I it
VB 5 i) L ) i ) 2050 e 2 T 0 A R ) B SRS o SV T8 i) R 5 2 R SR B TR S T Bh RS
ST, AL I R A BB T I ), T A R S R U 2 AR T TR E R, X R B Sl 3R
RIL T BOBI 2 FAEH, NRSE T SAEM ARG, W 1.

il 1

Teacher: What would happen? What would he do?
Student 11: Run.

Teacher: Okay. And what about other people?
Student 11: Try to catch him.

Teacher: Yes, they will try to catch him. Then what about next? Maybe you can look
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at this part. Wilbert said, | don’t care. The food smells so delicious. Here, Wilbur said,
just like what S10 said, right? Wilbur said to whom did Wilbur say this?

Student 11: The goose.

Teacher: Maybe it’s the goose, right? And, but he said, | don’t care, care about what?
Student 11: Freedom.

Teacher: You think freedom, right? Because at the beginning, Goose said what? At the
beginning, Goose told him what?

Student 11: To run.

Teacher: Right. And then he said the food smelled so delicious. What does it mean?
Student 11: He wanted...

Teacher: Maybe he wanted to. It’s a food, right?

gl 4, 2 AT ) R (Initiation) “What would happen? What would he do?” , 5] & 22 A Tl
(Response), LB UM H A LA HL “Good” 253 i (Feedback), i & T2, Wikl
H—H5 5 R () ——B R “What about other people?” o IXIEARIL T AsIK) “EL:ME” , E4TH T ILK
IRF 458, ¥ EHEK, 51 FFENE—FEAUMLREZ TAOIMA, VPR EEETESR. M5, &
Jfi5I ASCAZET “1don’t care. The food smells so delicious.” , #id & f) i A @ “Wilbur said to whom?” 5]
S AR N, FEHE— 2B 1) “care aboutwhat?” o A —NHUM R AR (F)ER 7824 1 A& S N AR,
RESXT BT — A 22 2R B NL(R) 28 T8 e B, XI5 5] iR — N S8 IRl (1), AN 30 25 A O A
s = 5 EWRZ R &5, BUTERTC “Goose told him what?” 5| 52248 7 57 K R R (R—1),
B4 S P ATE E “What does it mean?” (1), 45 AETHEELE(R), BUTHREEEHA, meid
78 “It’safood, right?” (F), LI & RIBAE KIEFAALE AN T, BRPRACELS B bR
B o AR S (F) AN B2 X IE 28 i, TR A B N5 S22 T 5| ) BEDRE 2 TR, 8 R LA T e
PR B, A BRI, AR E B E T BUMRE K IRF A — DA EER e
MR U S BHEAR St R g1k, IR — R S IR A R RO E RN A UEE,  SRE T
TR A B b5 R A s R A LR G, 5] S22 R w8 5 WA, SCBUB4EREERN

B, mREARRBIEMLEIEH . NGIHEUERE, RERREHE & RS B ANFEZEE)
FOW R BB R B RIEEARIKIER, BUTERS R b N R —HEERRGH, TS
BN B R IG5 .

il 2:

Teacher: And how about the part two?

Student 17: How the teacher identifies her students” body language.

Teacher: Hmm, it’ s a good point. But in our passage, can we talk about how the teacher identifies her students body
language? We should expand the scope of the subject further.

Student 17: Hmm, how we....

Teacher: Okay, how we identify our...

Student 17: Classmates...

Teacher: Or we can use other words.

Student 17: Somebody.

Teacher: Okay, good. Somebody’s body language.
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gl 2, FAELEREHINREE, BOTE s TS 2 “Hmm, it’s a good point” , B f5$5 H 4>
Prig s, @A iR “how we identify our...” 5| S4B ERIE, WFHN “classmates” B
“somebody” o MR R ICHEE, EARERE IRF BRITHITNRENEY . FOW 5 (F) e 1R« Al
K7 (W, R T —A “IRF—(F/I)y—R” [FESME T o, XFMEE B RGN “ESME” 5N, &8
MIEKARRS, K22 YIE . AEEREERD)MENBYER S, 51 SHPHERE. FRiEniEsS5E
A (R2). BT “expand the scope” 1 “Or we can use other words” 28354 5| G224 R HEIE s /0 Hr
LA, siAb T Hxd AN B A 5 A T AN . R T RS S M IR, SO AT DL
AR RN B s AR N R K T B TR NG R B R ISE . FOMAE SR A B PR
SRR AR T, RIS B LI 25 AR NHE R S RS S AN i, SR FRAATIAR i) R e

il 3:

Teacher: Okay, then what about the end?

Student 14: 1t will be a happy ending.

Teacher: Yes, a happy ending.

Student 14: Which is coherent with the beginning of the story, right? Thank you, sit down, please. So this is the second tip.

w3, FAENEREIE LS /o “happy ending” , BT E LIS EHE “Yes, ahappy ending” #4471
IRF HH 1) F 3R, X BER A 22E B R MR A, R — PR S SRR, R RGREE NS 515
O AHFUMFF ARG Tk, &R R B (PR T ke (l), idid s “ T 5 ET” K
MEEN BTG, AARMITE TH . ERERIN IRF 1§ . AABITIEH T e EE I
VR, B EE EAHERmEERS D, SEMANTE “coherent with the beginning” X — Z5 4P JE I, oK B
—EERABERERZ M XA T2 A RS S W, @ EiRy R 5] 3O RL
FIBH, BRI F RS IIRE R SRS R, BT e EZEN . &
€ B MBI SR IR BRI S b e 4 g, BUMAE 1 8 AR R RIS, 205 3 O in) @ B R B R 72
— B SNSRI, BE TR SN A BRI R B, XSRS AT, R IR I R 1 2 2 [ B
(RYEBAAN—AE S B3N, @ s A @R R GH(FN), K3 IRF ARSI S5 KT ig e -
Tt BRATBLE L SRS 5HE 5 OGS B N E R .

W=, B R DOE R A ME ZE S, e IR BBl R A . BREL b, BUmE 74y
ZRARFAERNEF KT RIS FIA R 5, SEATZ A Rt ARG 2 REHLs, i#
T bR H B

1 4:

Teacher: Yeah, so could you tell us what kind of information defined in her writing?

Student 16: Destination.

Teacher: Okay, destination, right? So destination London. Anymore?

Student 16: When

Teacher: When? Yes. So what’s the time?

Student 16: This holiday.

Teacher: Okay, but there can be more accurate. This maybe October holiday, or summer vacation holiday, right? Yeah,
anymore?

Teacher: So any expressions to show feelings?

Student 16: Looking forward to.
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Teacher: Yes. Did you hear that? Yes. Anymore? So any...

Student 16: Splendid.

Teacher: Oh, splendid. Yes, splendid. So how many places does he, does she mentioned in his writing that she’s going to
visit..

Student 16: Two.

Teacher: We have a...

Student 16: Big Ben and London eye.

Teacher: Okay, thank you for that. In this class, you will learn, practiced and also tried. Okay, it’s not perfect, but you

can always finish that, perfect date, after class, right?

w4, FOMEB N A, SRR BVPREE . 20W B S L — & 4134 3 2082 7 (Initiation) ——
“Destination?” . “October holiday?” . “splendid?” ——5| 524 52 il A& (Response), FEAERE— B4
T RIS S it (Feedback) o 1X — 8 (38 IRF 5241, HotZoO B IR OOGRIUE B, 124 BLVF bR R
TR AT AN A A AT AL . BT S BRAE, 40 “Yes, splendid” 5 “ 75 B kR E) 7 , MR T — 4wl
PERRA REEE: E YRS R R T, — AN R0 R A SRR e e AR AR e R e
Wo JURRBEME, FUTHEIEREbEE 7 “ 5347 WAt hdEdss) IRF 3125770,
KRN BIHES RN “EAE R - Ay - TR S 7 BPTHRAE IR, (05 A R 8 17 b 2 Jn A
PALTPI P SB4E AT . B2, BUMLL “URIG R 58387 fE AR, RAnEE AR UBITAEFH IRF 7RG
MR, DARH —3e DL A BRI A A IRF BBl TFaG . RIAE BPPER e T DLER AN IRF A xCRT A B
PO AR, ERE SIS AR RTINS R Y, RS A WS i R iR B, AR
FIHIIE F SRR

0, W E R BUEE IR L. ) 5, MREITFIE T &R HLA 245 IRF B8 i =R . 45%4
BRIEAEE, UMM AT BERAH T AR “Let'spayatag...” o X A7 NHLE MK T IEERTH
IRF 751 BUMHI A1) )G, R4 A il ml B (R) b B R], 58 % 1 AR N 22 A 58 BRI RN A TS
PR AL R IR, A ERIF TR RO KR WHHT ML B SIS HA AR, ([E5H
W1 IRF BB NIRRT A . B AL T — AR E S ZOTR SR T A R,
MBI A . R, SRR R K IRF s “17 5 “R” Z a1 2R3 1] H00T N 78 2
DUBK, JE I O P A AR BE B SRR B R (M AR B4 A R), SKR4EY IRF S5 52880, B IR L2159
DUEST. 2K, MM E BRSNS B4 S E S .

1 5:

T: Which part is the process of this festival?

Student 2: The second, uh, uh, the second,

T: The second sentence in this paragraph. So which part or which phrase can show this is the process of the festival?

(The Student 2 is thinking in silence for three seconds.)

T: Okay, let’s pay a tag...

Student 2: The event.

T: Okay, please...

Student 2: The event will begin at Williams Sports Centre at 6 pm with a welcome address followed by awards ceremony,
with evening closing at 8 pm.

T: Okay, sit down, please, very good.
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5

(=]
30T 5 T Jem - e e S TR S LR TR AR ) N AL 2 R0 T BT ) PR B 5%
N, BATEBAD TN BOT R RSB 2 B U R E 58, AT R — R B0, N AL
FEVREL S A5 R SE AT ) T A TR R S 5408 LR, R RBE R, 0 S S A B e R A )
R, BEERANG N =TT, DB AT A NS e, EREHKREHET, #
JiliE i R e AR I R RINE € EEME E BRIty R, SR AET RN
B, FEAFIESGRERAEENETR, KB AN WEEE S NN TS IR TR
0 S 45 SR T AL R AR 32 5 SR B AR S5 A% O F AR R R (Y ), SRR A R BB ISR G
B, ESTANAS RG] LASE W 2 AR A AR 22 S5 A B S SR A T IR ATL . PRI, 30T S A A g 14
ARG 2B A RO 30 AT R E mEAER . BOMERE S BHE—Jr i w] A B2 A2 IEH
PRI R, 53— 75 A AT AR Bh AR AR B e 2 2D 3 AR L AR R R AR A 4

AT T B ARAE e P i BT TR B S A5 {8 FH 2R 2 5 SR 5 AR 1 — S [k g, (E A7 4 2 10
MR, 5, FRAUATE I EIREACA ST I L A s rh EE TR B LR B S IR AN T IR B S,
R B FHES BN IE, BB EEAACT NURTEE, B SR AR . S K SR
ERTREAR T OURAL, S5 iR 0HE) R HIK, FEAERUNMBONAEON), REEREAFMIX . AR
S SIHBUTREAR, e LAt S W v o BOM S BHE M BEARTUIR . BUAh, ARHEFORS K AR S TR B (I
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SRS RIET T, W2 Y SERNIRUT O S B8 1A RO, DU R B S 1 B gl
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