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Abstract

This study on the “dual-teacher” teaching model employed a comprehensive approach combining
questionnaires and interviews to collect and analyze data, revealing students’ perceptions of teach-
ers’ teaching presence and self-learning engagement in a junior high school within this framework.
The findings indicate that students demonstrate high awareness of online instructors’ instructional
quality, particularly recognizing their excellence in lesson organization, classroom interaction, and
academic guidance. Conversely, students show heightened awareness of offline teaching assis-
tants’ tutoring and Q&A support. While overall learning engagement levels remain above average,
cognitive engagement remains relatively low. Significant differences in both instructional percep-
tion and learning engagement were observed across different academic years and genders. Cor-
relation analysis revealed a strong positive correlation between online/offline teaching formats
and learning engagement. Grounded in constructivism learning theory, this research provides empir-
ical evidence for optimizing the “dual-teacher” model and proposes corresponding pedagogical rec-
ommendations.
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BEE BB G BAHIRAAES,  “BUMN” ZBee s S — P BUe s R 2 32 K. 78 “X
7 g, & bR WBUT ST BN THE, JRERESAR ). 2 B PEnE @ E
PG, ST N AP & NN e PR ESR LA B B SR, FE AR T AT
PRAEANFE AR AR

R 2 ZF B RRINT R, BUN” REAEN—Fh O B8ORS, AR T AR H X 5% [
Z WEFAFRIWEE[L]. 281, ERPPRE RSt , FHRS 5382 B A aNEE IR
WL WU VA LA A S A EUR T R, A T BRI T . FARFE IR E
o B A0 TR0 22l st () S B AR bR, AE UM IR — RGBT BA B AN . AR
B, 2RI XU ARG DU AR RT3l B UM BOEAFAE N PR BN AP 5 2 R 5 )
AR R BA VAT R[] AHERRE “X0M 7 PR AL b 2 A2 BUF A A BN R B AR R AIE B R 2 S 3N (R4
1709 B EARA SN ) B L] Bk = RGP . KL, A7 E il SO AR R XU 2
SAFAE RS S A ST N Z R ORI, AR 5 ST TG B B vt ) J AR i ) 2 2 3 [ Ak i £ B o0 A
TEHSLE S %

2. MERGR 5IBIPHESR
2.1, “JH” RE
XM & (Dual-Teacher/Double-Teacher Classroom){E oy —FEl &5 B HE AR PIHT R PME 274 20, 154
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S A

KAEE N BOE TS SR 52 32 0 . B AMIF LB AR DT T HME % (Co-teaching) 5[] BA 2
(Team Teaching) 3o 1245 A H Y44 B2 44 200 (0 — A7 = VF 0T 5 — (7 4l Bh 20M) L [R] A HH s st i
5SCHi 5T, 5 AR UM § L R T A RO 5 A S 5 [2]. WHTR T, XA
FETRENESCBLRII . ZREALAAMEALIT A B, JFat et 2 5 BT Tl kg, iy 28 e s
BORSCRE, B HEE WA 5 TAR] [41. B, ORI S BARBL 1 3z i S 05 A< i =) 80
W, SRR D22 A SR A B A i 2 S AR 6 iR OIS 5[5

[l AT FUAE 4 FEL P B RO it B, SR S P [ “ TR + 30H 7 At 0E S R R K BOR T
o RRUTREBEAT T A LUHIRARR 55 . HAREZRETPMMMEE. —RARERFA
S N 2 BT+ 2T B0 AR, 2 AR SR T U PR O B AR
MBI S5 A, DA R T B8 G B A S 1) (6] [7]; AR #UM R S0 “ B B A HOT +
NESLEHUT T PRI R, BRI B R S SRR R A, SR T BT B SR RE ) S QR B 4
[8]. AT FUJE T 5 — A

FESKER R, B FEORTEXUM PR AL (K BAKIS RN SR . B, BIERAREGITT 7R b RS
NN B BA AR 2 A A ST BN L], L= U AN R R 2 [1]. LB EME T “X
I IERARR K = B e i, uXUmERE i) R ise o 1 2517 %191 [10]. AR AThgss
VU AT b i R R B, HR M T T i 43 J2 1 “3A3R RUIMELZ B 778", 487 1 IUM SR AL 7E (2 k2L
JRE SI$ETH 5 TR 0 [11].

EREPTA, B ASMIFFCEIIESOUT IR B A R T 2 B et 2242 5 5 Sl UMk e i AT AR
WA AR o FE AMIE T T O S R PR B Al 5 — VR ROR S T ] PAY AT 78 D0 B 3 AR 5 [ T PR
AT RS 5 R PR DS R R (AR T B AR X IsRAN S 7) B 2 A o

22. HFHFHE

¥ A74E (Teaching Presence)/E NHR 7T 4L [X (Community of Inquiry) B iS22 —, | Garrison
AR, BTERMIABUN (BB ) TEAE LR BUR A 25 SI IR BT o6t 2 2] I R A vt - (2 FI4R S AE A [12]
FoE SO “CNEIE AN NESCRZE MM ISR, 622 2 Ml Ed FE AL i AR AT i et {2
BEANTE T [13]. EAMIFORNIER IS T BEEAEAE M NAESE M, E RIS =AY F B SH S 3R
XFURFREE R | TG BN VPN BRI « (2 HE6HIE (FR iUk 5 A2 2 5758 B g DA S BB A 5 (PR 20 32 it B2 U
JHF 2R A5 [14]. SSIEBF AR, BUEAELEXN AR IR R B RS A REIE
ARSI . i1, Shea A1 Bidjerano K I FAFAEE S (R FEAFIAEIEAREAFAE, [0S I TE 28 2% 2] UK
[15]; Caskurlu & )07 M i — D UE S AR 5 22 AR I BB (r = 0.59) FUB RN - = (r = 0.60) Z [AIA71E 146
SRR, HIXFIOC R ZRRAER K RS R R AR [16]. Mok, BOEFAAER N A
FNEEE R B TS, (EAELRS I hiE “ERAZ” MIEH[LT].

E I TR B AR B R T B A e, RRAIRAE XM PR [FAD IR GG B
Birh . BIREARSLLEBIRE AR, SSUEAHT T UM 7 (3 R0 -5 40 Bh BUM) B AR RRE, RELE
PR R BCA BT S H L VPR AR 25 S B NI OB b B2, T B 2000 (1 2L 5 2 U 2 4 7
TER, Wi bl Bt S5 8 s BANL] . HARRE a0 B S8R T “ U7 3
FIARRE R 2, SRR BOEAR AR BT B R R AN E I (B B [9] . IR EURRTE & T A7
PR IIA AR, AR RSB PR 22 2R B (R BUEAEAE 5 2 I BN A R N . £% ERTR,
E N AMIFFLBEE T HAAAE IR A, JFR 7 HAEAF SR BRI ) SEEAN B, RS0
St 7w,
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23. BIHWA

2 ]\ (Learning Engagement) {E i & 4 bk J8 S5 #80E T R SR bR, OS2 B0 E AN 7 3%
M)z R . FAARE T 208 5 I BN S — 4R FE AT O, F RS AAE 5 S PR N )
K5 71[18]. BEERFTCHIERAL, Fredricks Z538 HHUAT 0 A5 BRI 0 = 48 SRS R Bl o 22 7 ERHE SR, T
NI F NS SRR RIS SR, 1B BEN IS KO} 2 2] i O LA SR g, DN N D55 3832
B S SR AT IR S 2 ST I OB N[19] 0 IX— Z4EM AR R =R & 16 2 ST BN PR 3 AR . [ AT
T — DR TN Z ERF R . EMEETH, AR ARG Bt B b S RS siilE
SRR R [20]. TEMRERETH, BN SCRAIE SR TR 2% ] N s e R R 2 —, s 2 541
H S AT RN o RS B AR O3 75 SRORIUR MTEBIAL, AR THE AR [21] [22] el 7EH AR I 58 1)
ST R, UM SR SRR I I AR S A R RS S ST BN, TS AR R R 52 B AR X — i
TR ER[23]. teAb, [FEEEE) . AR S A SR RE SCRF S5 A 2 PRI IR 35t S [) 9 06 5 22 2E 1) 2 )
BNIRT[24]

B ] T AE Sk P 7 BB I RN, SR a8 b [ E ST VAL IR R 53E. ENE T,
ZEPREE[25] [26]FIFH R E[271F REBUEIT T 3& T B 2 AR AR LR SR & F IR R, STUERT i 4t
TSR R, RN =TT b, B A R R T BT SR CAE T il B PRI TR T
FEXFR, UESE T BEEAFAEN S AETE . INHELE S5 I BN R R [ 28] (ERUMTRE | i PR A 55
o E RS G B BT, TRt — PR T “ 1 UF - BT HUT P R R ER R A ST NN R
GRZMANLE], o 3 PEBUT R T S Bh UM I A SV BT AL A ELAh, SRR AR AT 1B
REINAIFEN[L] [10]0 HbAh, BFFCERTEBIFART- & 5 T URFE TR0 & AR 5 ) AR RRAE (B 3R
T RE )R TELR 5 I BN LE A 52 [29]

rERTiR, BEWNAMET 2 BRI O R — BT MR JE B A AT A I A 2 0%
BRI, FHRNIER T HZ 2R N EF 2 5 4B 5E R 3 L H 2 20T S 4 3 R R F 5 2401
3. Wseigit

AW TR 0 WA 5 VIR A G 170, R CEdE . 0L R 100 4y, [ X0n) 4
78 473, TR 5 ] R AN ) A Z5RH 1A A1) 4 2 2 o ) 2 P 2 S 2 A X R T DR ORI 2 T A B 280 7E - 4 1
RS R3] HEVEH, i R 5E. WSS MM A, LU B STEAT A, 5 EAA &5
(2 NGO, SHEIERENWIR, FREAT AR AT 1] FIE, &6 “BUH” #
BRI LR N 2, XA BOR AT Ui iR, RN T MR A SR RS . SR (o) 0 R 56 SRS 0T A
AL, IBCERER I SRR R . AL 5005 S 4

VIR S RN, RIS B AT M RR N . 22 U5 0 R o v p s X B — A Rk iR
B SRR S ZUM ML AT, WARBESE R “RUN” BRIz, WIE=9, #0E
BORRE, MRAREE . ViRIRZ L/, UiRSCARZ 2 T

4, MRGEREARTH
4.1. EIERBIHL

4.1.1. HRMGH AR
MAEIRPEGE T 7 BT S R (L2 1) rT AE 22 AR 2k B B IR 0M I 277 1 (Q1. Q2. Q3)HUMA-7E
KRB, HEE TR, XRWE EEHHOTERAAN REARIERE . 4R350
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KiEFEREHREREN . RTS8 LRI LRI BAL BN ER AT G RO AR
HEAMAEE VIR . & BB BUMIE R 20 ™ R Im A, B gL SE i 2 BRI 5 I #e1
T3, RENE 4 IR R RE 1 A KRR RAR bR e HEAT i B B I A5 3, BRI R SRR, A
AL NERE b g 222 B N IRZI AR A EN B o Bt I8 1IE 1 B0 A7 48 B AE XU A B8 Hh 38 AR [13] [17].

Table 1. Descriptive statistics

=L R R

Descriptive Statistics

N Minimum Maximum Mean Std. Deviation

QL AL H 78 2.50 5.00 4.4968 0.55755

Q2 (AT 78 1.00 5.00 4.4821 0.66484

Q3 fr T3] 78 2.50 5.00 4.3974 0.64772

Q4 HYUEH 78 2.50 5.00 45192 0.58076

Q5 Hi & &t 78 2.67 5.00 4.6966 0.50162

Q6 1 &S HF 78 2.25 5.00 4.4487 0.58853

Q7 AT AN 78 2.40 5.00 4,0333 0.63607

Q8 1H RN 78 2.00 5.00 4.3077 0.68328

(0L RINIES I 78 2.00 5.00 3.7628 0.81673

Q1~3 £ L HIME 2 AFAE 78 2.55 5.00 4.4588 0.52037

Q4~6 L N BUMBUFAFAE 78 2.64 5.00 45548 0.48179

Q7~9 F A 78 213 5.00 4,0346 0.61195
Valid N (listwise) 78

R DA B, 2 AR O B B 2R TR PR L Bh U A4 3 2 B (QE) I EL T AR E . X3
GARR T VRE A BYBOMAE “ X0 B B Ry AR AN STk o o TR S5 Bh 20 B b 281 e 9% »
RENS ELHOUL 527 AR AE 2 S DR rh A RIVIS S MDA 9, 3R T B 5 BB P . AR Rl 2 R S R 55
AT AT AR <A 2 K LA e R AT PRARAR T, A B2 AR s RORBENS , IR B AR B . XA
X T PR EL B AR S 458, AR ORI 5 1 2 A 0 U Al B 0T 7 i 25 B 7 R P PR D, o LA i 4 P
R

T34, BRI S B B UR R i B SO ) 2 A A (QA~6) B S T BT R N B 1 £ b 2 IR UM B AR A
(Q1~3), HEl s &b — s AR Z R AT ) BBV o XS TR S B BUMAE B F v
Xof SR 2 LRI B B RS W S Oy LM R 2 o DR A B BUM AU S 4ERFR SRR . HA BT 30,
WAE S AN RS #5 SEZ ERT. MATEE ARG S IR PekEnE T, 5
AR O RN E LA R R, AN 22 BIUT R SEN SR . RF 70, 22 IR
HEAFAERR, A RE R B EUNAE 2 A O TR R I BRI AN SR Y, e AR e 1kttt — 2D BMiE T HoAe
O TR PR RE ARG 5 A 2 ST IR R R I S

R, EXUMSAS, LB “Hikie T FER L B, BISHANE B SNET 1E N
WUERE, DRI R EUMR “RBRRSCRE” M “BlIZE R M, RIS RS HOARE[12] [14].

FINRT BN, AR BN & L, o N (Q8) /K di iy, HIKAAT RN
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(Q7), MIHAHIFEN(QI) A 9 /NELE bk — P I A B E] 4 7). X —S5 R T HELE “ UM BUEIR
B R M2 A ERUT RRRIE . BN s, UL SEAEXE “ XU 7 B oA 5 m A R B R
BB, A% 2] 7 R I AR 1 B . A ATTRE A RS2 B RUM 7 e R AR S, R
IR ARG, WIMEOR T 2 2 00 MadE, BERRENMS 5% 5053, TN
R, R\FELELPRAT S P RS B A & B 2R, S 5 E). SERE S  THRI A
BRRIAT R SR, NIRRT AR FLRIE 4 4y, X —BIRES 5. NN J 2B
SRR RSB RNEA . AT AR RIBARIRE S HAF A AR T RE R R R AR
R AFAE— 8 I BB 52 ], RBEFR 7 R E RS AT IR ) . X AT R 530 R I
BT IE B DR AR B 2] IR RN RE ) S 2 PR R A K.

XU IIEAE AR IR AE T S 4ERE AR [19], (HANGA RN R ARSI G, AN “HARN SRR (0
EAEEABRENE AT AR, DU A AR+ N 22 7 [23] [29].

4.1.2. AOGiHEEEFES

Table 2. Differences in the students’ perception of teaching presence and learning engagement among grades
R 2. FEHEFEFERMREIBANEFIEERFENES

Q1~3 Q4~6

QL Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9 i o, Q79
FR HARH Rt 1S @AY HEE W TA BB A iﬁﬁ%’z‘;% ;Fﬁ%l%ﬁ =25
=2 W] O EE OB RO OBRA BA BA L 1 BA

Mean 4817 4831 4808 4933 4962 4.856 4.408 4500 4.327 4819 4.917 4.442

7 N 26 26 26 26 26 26 26 26 26 26 26 26

Std. Deviation 0.336 0.281 0.376 0.133 0.109 0.214 0.556 0.544 0.651 0.288 0.118 0.527

Mean 4490 4369 4298 4423 4744 4269 3931 4231 3529 4386 4.479 3.897

8 N 26 26 26 26 26 26 26 26 26 26 26 26
Std. Deviation 0.507 0.852 0.725 0.591 0.331 0.714 0.604 0.665 0.801 0.456 0.430 0.528
Mean 4183 4.246 4.087 4.202 4.385 4.221 3.762 4.103 3433 4.172 4269 3.766

9 N 26 26 26 26 26 26 26 26 26 26 26 26
Std. Deviation 0.615 0.599 0.583 0.617 0.691 0.502 0.582 0.753 0.698 0.563 0.538 0.575
Mean 4497 4482 4397 4519 4.697 4.449 4.033 4308 3.763 4.459 4555 4.035

Total N 78 78 78 78 78 78 78 78 78 78 78 78
Std. Deviation 0.558 0.665 0.648 0.581 0.502 0.589 0.636 0.683 0.817 0.520 0.482 0.612

MEL AR 2) T LLE R, A FEGL 2 AN BUEAFE AN (QL~Q6) LI F B &, ML T &
FRIEA, ARFEL N7 E R RS2 BIHOM A AR . X BVF R POV IREE A A KA XU 7
RE, 0 b UFRUM AN R B0 B U 10 Ay 0 5 B AT VAL THUBSY, A RGRAHTERE, BRI e
FE RN N AR UM SRS AL, Bl 5 . FIRIHRSE IR RIOE S w, A58 TR
ZIENR . BEEELT i, LEZIIENBARA,  BRBUR A .

AANERIE BRI, BRI RAT BTN T\ IVERmE B TFL, TR
AR XA RER FUAREE G 2 A0 2 SIS B0y s i ar AR R 8, R 32 5iIRE
W8l SR SIMES, RS S MBI RIR . TR A Tk S g IREEXEESR T, AT RE
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R 2K /1 BB AR 2R B, SEUE XU AT AT AR AR R . TS
Til, BERAEFERAK, R RN BEARIEFR AR 5] 0 SR TH S BIE SA Z i
HAMMRE MBI TREL SR, EARZEEER NN NS 2R BN — 5

Table 3. Differences in the students’ perception of teaching presence and learning engagement between genders
=3 FEHFEFERMREIBANEFAEMINFENES

QI Q@ Q3 Q4 Q Q6 Q7 Q8 Q9 £§i§; égié; Q7-9

) M (A RSy MRS BSE WY TR BER R o KRRy
S S N W L S SN
GE e
Mean 45000 4.4667 4.4667 45333 4.7111 4.4556 4.0356 4.3111 3.6889 4.4778 45667 4.0119
14« N 45 45 45 45 45 45 45 45 45 45 45 45

Std. Deviation 0.47673 0.67555 0.51290 0.52657 0.45837 0.45630 0.52447 0.66058 0.82082 0.43485 0.41601 0.55813

25

Total

Mean 44924 45030 4.3030 4.5000 4.6768 4.4394 4.0303 4.3030 3.8636 4.4328 4.5387 4.0657
N 33 33 33 33 33 33 33 33 33 33 33 33
Std. Deviation 0.65991 0.65977 0.79490 0.65551 0.56202 0.73959 0.77156 0.72344 0.81272 0.62480 0.56579 0.68633
Mean 44968 4.4821 4.3974 45192 4.6966 4.4487 4.0333 4.3077 3.7628 4.4588 4.5548 4.0346
N 78 78 78 78 78 78 78 78 78 78 78 78
Std. Deviation 0.55755 0.66484 0.64772 0.58076 0.50162 0.58853 0.63607 0.68328 0.81673 0.52037 0.48179 0.61195

WRAELE 3, AR 3l ) 22 A AR TN B A A7 A 5 T 22 S AR /DN, AN KB 00 T 22 2 YRR v —
m BVERRE, MR COUST” 4eRE, B AERURNINE . X AT R T AR T IR B AT S BN 5 =,
Ui AT AT AT B B A 4R O ) B AT RS ISR, TR R R R B . Mo AR e “ (i sg
T YLy, BV 5 AR A ) T B AR B MSE RSSO S S R E A
RAERTERAE R TT 2, Xk 5 A S AR A I AU B

FESEOIBNTTH, BR T “NRHIN” . WA E T B4 KeFRDy, LA S I,
S HL 2 ST AR R B A IR AT RN, BT CAEAT RS I RN R BRI - 10 55 25 A “ RN
bW, ATRESE DN 55 AR RIRAS B (K B AR R B 5, ST T R B A A D L, XS AT
BYERS AT K

SATT S, AN BAFAE R RS = T B, TS AR IR SR R T 2. RELP
JE s SRS T AR 22 A o S IR AN R B o e A B ORTE UM K 20 SCRF AR B 450, 3X fie
A AT EE AR AR 2 ST AT ORI TR 59 A U B R B M B R A, AR AN T SR B, HAENS
JERAIAT T b 7T BE A R Bl

4.1.3. HXMEDH

HEM(F 4RI T H ARG L AR &P EEF A BN A5 2 [F] ) Pearson A
KABBANFMAGIREE R, HRARG G L LB R BE A, RUFAFAN L b B A7 178 (A
sZ, AR GTE FRARREE S . XTI RE A LR bR A I 58 AT gy R — L SR TR, G2 A xd
2 EHCAR AR, WD T H SRR LS, TR T 2 S RS

FHRAMGTGL FHFAAE R R E A, YL TR AR, FERS A FHEs. &TF
AR B 9 AT i 5 B0 AR UM A I, 1B 22 ST RE T AR REAS B AU, R RN RS R I
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Table 4. Correlation analysis among test scores, teaching presence and learning engagement
4. BHRES BEEERFEIBANZENEXMES R

Correlations

H ST 2 EHEAAE LT AL FAHA

Pearson Correlation 1 —0.345™ —0.258" -0.168

AN Sig. (2-tailed) 0.002 0.023 0.143
N 78 78 78 78

Pearson Correlation —0.345™ 1 0.754™ 0.513™

& L H AR Sig. (2-tailed) 0.002 0.000 0.000
N 78 78 78 78

Pearson Correlation —0.258" 0.754™ 1 0.540™

&N HEAAE Sig. (2-tailed) 0.023 0.000 0.000
N 78 78 78 78
Pearson Correlation -0.168 0.513" 0.540™ 1

CSIEIN Sig. (2-tailed) 0.143 0.000 0.000

N 78 78 78 78

**Correlation is significant at the 0.01 level (2-tailed); *Correlation is significant at the 0.05 level (2-tailed).

FARRGT S I BRI R 2, R IHRNKT 5E ARG A BE L RR. X

FIREME R 22 ST RN PR AR SR oy ki, s Bl 2 MR G AR, 2 SR
%
MNHCABR AR, 2 EHCAAAAERRR NI 892 2 S, ATaES IR ER” 9%, & EH
A R A T2 A LIS A AR A AR A B FE I, 2 SECA I BEIR B 2, TS0 27 21 OR [20]
[29]. LN BAFFAERI IR RE S “ HIROUE B MIERL, 1B RIZE T 2 T Fla] Re il 95 2225 1
B YRR, B R A AR ST 3L

FARSUE I BN A AR R E M ORNE, SRR A R NG S IR AL, AR 4l
BRI A B0 5 LN . X FEERA “BREEY: 217 BB AR A VO RS, SRl A ATt
AMERBYE. RIS SN, TSR T > BN A Rk .

& PR SR T HOAAAE R R Z LMK, RAPIE Z A VIR R . IXBHIAE “XX
i BeAR A, 2 B ST BCAAEM AR AN IR 2 R HBCE BRI e 20 R RE 08 3 4
LN HEEMRER, RZIRR

2 A 52 IR BB IE AR, BIWRE L R AR IBOBR, 22 2R ) 22 ST RN KTl
YL b F BRI LA sCREE B S R 2 ST 6B, e R BN 2 2] i R

LT AR G2 O B RS, R T HUA AR RGBR, AR IRl . &
THOTA R H G PRE TSNS SR AR S ST SN R e R

2 b ST HAFAERIN R E B, BHE T “XUNEEAE" FNEZHE, BIP A AT 00
AWLES G REs P A M RN 2] IXONHA SR It T Ao, BINGEE AL b 52T #EEH & 5k
W, TR KA LY, A IR R R AR AR [3] [4].

FERKIIBE T, ATt — R Z oM TE, RITS RN B RS L a L] [
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SIS AR R, WA MAZESR . BTG SE, IRAHINT AN F G 5T S BRI R K24, B
EAGERE XN B EIR A R

Table 5. Correlation analysis among individual sub-indicators
5. BN ERR BRYAE X AR

Ql Q2 Q3 Q4 Q5 Q6 Q7 Q8 Q9
A et |/e AL HWE O BRSO T BRSO Um
e e w3 gE BRSO KR N AN A

Pearson Correlation 1 0.560™ 0.572™ 0.569™ 0.666™ 0.536™ 0.480™ 0.355™ 0.362™

Q1

S Sig. (2-tailed) <0.001 <0.001 <0.001 <0.001 <0.001 <0.001 0.001 0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.560™ 1 0.507™ 0.462™ 0.478™ 0.379” 0.325™ 0.180 0.377"
ﬁé%(fﬁ Sig. (2-tailed) <0.001 <0.001 <0.001 <0.001 <0.001 0.004 0.115 <0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.572™ 0.507" 1 0.612 0.503™ 0.723™ 0.401™ 0.312™ 0.518™
Q3 . .
M . - <0. <0. <0. <0. <0. <0. . <0.
Je s Sig. (2-tailed) 0.001 0.001 0.001 0.001 0.001 0.001  0.005 0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.569™ 0.462™ 0.612™ 1 0.711” 0.618™ 0.524™ 0.402 0.465™
zﬂég%@ Sig. (2-tailed) <0.001 <0.001 <0.001 <0.001 <0.001 <0.001 <0.001 <0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.666™ 0.478" 0.503* 0.711" 1 0.537" 0.336™ 0.394™ 0.274"
ﬁeﬁé;iﬁ Sig. (2-tailed) <0.001 <0.001 <0.001 <0.001 <0.001 0.003 <0.001 0.015
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.536™ 0.379" 0.723" 0.618™ 0.537" 1 0.371™ 0.312™ 0.501™
%’iﬁg;ﬁ Sig. (2-tailed) <0.001 <0.001 <0.001 <0.001 <0.001 <0.001 0.005 <0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.480"" 0.325™ 0.401™ 0.524™ 0.336™ 0.371" 1 0.504™ 0.712™
ﬁ)'(\jg;ﬁ)\ Sig. (2-tailed) <0.001 0.004 <0.001 <0.001 0.003 <0.001 <0.001 <0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.355™ 0.180 0.312™ 0.402™ 0.394™ 0.312™ 0.504™ 1 0.586™
8 . .
'T%E(’gfﬁ)\ Sig. (2-tailed) 0.001 0.115 0.005 <0.001 <0.001 0.005 <0.001 <0.001
N 78 78 78 78 78 78 78 78 78
Pearson Correlation 0.362™ 0.377” 0.518™ 0.465™ 0.274° 0.501™ 0.712™ 0.586 1
L}\’ﬁ([??gﬁ)\ Sig. (2-tailed) 0.001 <0.001 <0.001 <0.001 0.015 <0.001 <0.001 <0.001

N 78 78 78 78 78 78 78 78 78

**Correlation is significant at the 0.01 level (2-tailed); *Correlation is significant at the 0.05 level (2-tailed).

BER (G 5) R RARLERE 2 (B A RN ST . BEAAKRT, BAFAE S UL 2 IR UL LB AR 55 2]
BNSYEE 2 (B EIAAE R E A SRR R . IXRYIE “ XU gt alrh, #OERAAER I AR R
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EARERERE, QI INFIHRAN G AR AL & I AH AR AR, RUPNFHIRANSZ Z MR REEG 0, B
—HOFETE RO T BEAN A L 2 S TH AR KRR o AR SR I U0 S 8 B DGV AN i) B 5 22 4 1
FUr N, DU A RO et A AR R

IEAh, s R oA S R BB Q8 TIN5 Q2 (TR I AH M r = 0.180, p>0.05), i
TNHUF SR N R USRS RRE, E Gied B SRy R — 4 P T AN A A P B A
4.2, TFBEIRHE AT
4.2.1. HFALRE

VRAT, 32 U5 BOM R A TSI, B A ) (n B 3a] W 55 ) il R 00 ) RO, R 58 U 7 sl S W BR DA
sALZO . A TR A A (AR X 2 ), VTN S SR RT HAREE RN, PRAR EL IR VR B T I

W, R UTEUN R R e A TR R (A IR Bi0AE), SN T TE AT D (5% T B
R P 2 EBUMNIA BTk N A . BEAN, U5 BUMIEARYE 7 A S B e 1 e —— i 28 A R
JSAR 2 (U 45), TS RIDI ST i e B 15 B IEAT AN LA, M ERRIREEAT N THE RS, &R HUT
SRMESREFEE, HEHLARMAES), it T

WG, ZVTBOTEAE “ 2 H R HIE 7 BRI, FERE B I A S B UR A A (i R T
k), Bk EHERR . Si4h, BEIERRE T S f AR A EIUE R B, tanfi ARl “ FOREREL” 4R
Ji& i RR (ELAEE AN IR T AN Rl X 9838 SO0 %) Ja kA= T e] O S 5L ki dbs, ) DAOE L B R 7 5
BT .

4.2.2. BaBY)F 5 R %) SRR
Table 6. Typical problems and coping strategies in the process of “double-teacher” teaching
F 6. “WUB” HEFIIE A9 HE 0] N X SR

] 248 BARRI TR T 5
PRATENCERM + WRAPXGEHR) + RF “—X—”
& e
TRE MR ERRCE EIRER). 1Rkibse =R/ s C e S STAp ) R VAT R EY EES

BRBEG  F5 R FURRE A RSB SR R GE MUCE 5 ) + & H RS
WERSE T LER O EREREAC, BRI KKEFRNBEEAME R+ SINEEFETTIR
MAMERR S ZFI AR BTN B iRk 50 £) SRHIERIAIERE + & H IR R U BT
FMmAZER L ENHR, &N MITR BI="Foe i “XUm” i, LT

RS X 2 A TIOEAEA, PRI ERS 20

RN H R v R R RS S SRS AN 6 P . ARGERZ VT EUMERIR, XU B[R A 5
K&, 2 EEWHBUMENRIREE R (5 7T0% N %), RoTEesBit. SHEMS . mE R B 0TI 3 ZE
URAE A P (DR MEAR) . DA MR R (R M A AR AT )« IS RR R (U Je 1k A2), B AE ELR b s L 58 2
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Table 7. Student adaptation cases of “double-teacher” classroom
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BEAMEA RF8005, TR SEES, 208 R 2000 ToIN, DU RS EAE A3 A AR (A RS 150
ASr RS ) [21] [22].
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Figure 1. The three-stage adaptation model of a “double-teacher” English classroom
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