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Abstract

[Purpose]: This study developed a social-emotional curriculum for resource rooms in regular pri-
mary schools, and validated its effectiveness, addressing the current situation of insufficient social-
emotional skills development among students with special needs such as Autism Spectrum Disor-
der (ASD) and Attention Deficit Hyperactivity Disorder (ADHD) in the context of inclusive education.
[Method]: This study employed a design-based action research method and constructed a curricu-
lum objective system of “three domains, five dimensions, and eighteen key skills” based on the CA-
SEL framework. The study designed teaching content including six units and thirty-two themes. The
research conducted a three-semester pull-out group teaching intervention for twelve students with
autism and related disorders in grades 3~4 from two ordinary primary schools in Guangzhou. A mixed
research method was used, collecting data through pre-and post-tests of the Social and Emotional
Learning Rating Scale (Parent Version) (SEL-P), classroom observations, and interview analyses. [Re-
sult]: The results of the paired-samples t-test showed significant improvements in students’ total
score of social-emotional competence (t=8.73, p < 0.001) and scores in three dimensions: self-man-
agement, social awareness, and relationship skills. Classroom observations indicated an increase in
students’ positive behaviors and a decrease in problem behaviors. Qualitative analysis revealed sig-
nificant progress in students’ emotional recognition and conflict resolution skills. The satisfaction
rate of parents and teachers with the program reached 92%. [Conclusion]: The socio-emotional cur-
riculum system developed in this study is scientific, feasible, and effective, providing curriculum
resources and practical models for resource room curriculum development in regular schools, and
promoting social integration for students with special needs.
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50.3% [1]. IMUETE Z %5 (Autism Spectrum Disorder, ASD). VE & B I 5 £ 5[5 (Attention-Deficit/Hy-
peractivity Disorder, ADHD)%% & J&é 14 F i 2 A N B IR EFH[2). AR, AS/b 2 2R 0 B R B B4k 2
1% /% ge 71 (Social Emotional Competence, SEC), B ARMEILAETE LR M 5 AT EE R ME L A LUl A7 FE R
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Collaborative for Academic, Social, and Emotional Learning (CASEL)¥ 35 % oy H F & 14 (Self-awareness)
B 7 (Self-management) . #:2> &1 (Social awareness). A Fx 2% £ 5 A& (Relationship skills) A1 47 5 4% () 1k
% (Responsible decision-making) Fu KAZ Qo 4ERE[7]. KESCUERFFUR B, A 2421555 > (Social Emo-
tional Learning, SEL) TPl i & oG35 2= AR B 46 AT . SEab A7 9 2RI, IRk AL S5 4 Mb i) AT
18],

T, R PRI AR TR B = A R A R A AN S o) R R E A B, URRE BRI AE A
W R AR B ok . TRAE S 2] 07 AAE & FOAFIRS 59, 1E A& B I EE SR, WA E Y
WHIEE “FRELRIE” “FHIMLEA” FISENEL[10]. Bk, FFR—BEETIHE. RAELEWN.
Gy TAEBHIR E P sLita 1) SEL BRAR, BER RN EZXKBUR S A, HESE B8 =i & KR FR,
SERRE— 2R HBUF ISR . SCRPRF IR 5 B2 B AL S S I R .

2. REWITSHE
2.1. RMR

ABEFCAESHIT 2 il N2 Ir R, i PUBY BERRE (0120 1 & — R bl B 3 S5 i A4 — ANBE 5 —#0Uih
SERKYIR) ML 12 4 3~4 FIRFIRTR B2 AN G Ho, B4 14, LA 14, FikTuH
N 8~11 % . [RhGRAL 5T, JIUVHAE RS REEAG(ASD) 224 4 44, TER BRI 5 2 SRR (ADHD) 24 4 4,
HA RO RS B (HATYECRIK IR 2 Wik i 224 3 44, BRI REEIT ARSI EEt 1 4.

RAE PR 2 A @Y, (EMAIEAL S B LR, s nl 5RiE. FELS. o
SR RAE T3 T DL B2 (B ARAEAL 1 IRRE D AR OB VPG, 12 ARz ER EIE D
IRTREEATEACE 1 AMEZE L, XRS5 IR A B E 20 BAh, M
AR B AT MR, Blineksh. BB ET .

22. ARFZEHE

T 9 5% FH 2 T8 A9 47 30 57T 9% (Design-Based Action Research), HFFtidlfely “ bk - IR K -
SEAE - RIBMEIE” o BEFIER TS @ N B Bk, 8l 2R ST A R A R . BRI
MR AP 55— B BL(2022~2023)7F A KT IR IR R T R 5010 ek, B R IR IR AR A
REZLANAZ o N2 T8I TR B PPN WO SR 0T SR BRI 22 AR R, RS T SR LA o 35 — 1 B (2023~2025)
1E B REHEHEIRFR MR AL 5 52 BRIGHE , KR 25— B SE B R IBR ERAR N 25 B2 s S vrAn 7 AT 4
TR, I IR SR R R S S SV VP AN .

2.3. REFLXIEREIT

AT T CASEL #atBRAEMMER M AL KO BER(AREIN, AREHE, 28R ARXR
FeRe R ST R P 5), Al A OIS SHATIREEE, MR T — B Rk 7 B A A S 1 B AR 1A
o WRFEE ARG H MRE S R (ASD) AR T A7 7R KO BB B, DL B 2 3l i (ADHD) 22 4E
W ILAIPAT I RE R AE[11] [12], MINBEE T “Hfr B “HM SN2 & “rshisi” SO T,
DA AL 2N E 1 54T NI RE ) IRFE BT R (1) AMAAL, ARAE VPO 45 RO R A B EA
PEACEFR: (2) ThEett, WRIRATIRREAE A LR AR T B SEhR S HME: (3) Zikath, fEBIPLSEIR A
W] e AR PR A E AR RIS (4) 1 5EL, HISE S ARSI SO R A, (RHRE TR 51214k,

BT LRMEZL S FEN, REME T S4AuRE . A HEe) F4EE G CASEL FLkAE )\
TG R M EAMA R, NG SHRFE N A IR S5 B Set st 1 TR 91 GE W 2.4.1).
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24.1. RERAFIE
RIGIRFEMEZ, AT 1 6 MEEHIT, EEZ 32 A1, 64 WAt REARZHNE 1.

Table 1. Schedule of social emotional learning units and thematic activities
1 #HRBERFEI BT MTEENRHE
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FICTL 2R R R TR RS ] ok IRAE: NIV CEVEE S Ot id “ A7 )
LiSTAN: 2295 4=k 7N HE3 4 HARIR il 2 55 S B 72 H bR oo IR PR (e SMART HFx)

2.4.2. IRTESTHERIN

VAR B 2N B, E IR I R HCE, A ek 2 IR, AR 40 208, iHRIZE 2
& INMEWNE R HERERARESEHE, &2 MR (ILE 2. % 3), HFEE X R,
T2 A T B R T B B AN AE B

Table 2. General teaching strategies

F 2. —MHF R
R BRI NP
P53 HF FIHASORIE . B Bife o RS T BB #CE, e A S S 25 5.
. - FRALIE W T BT S ANE 2 ()24 B ] CORE—~ R~ ie sl . WO AEEN:, #ar
sER o e A
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AT MR MRYE A AR TG S2bR, B R AT SEMEE,  #E Bh A A 2 ) A AW A

Table 3. Differentiated teaching strategies
3. ERUHERR

SRR HEH SRS 1R SRenE

ASD HAT A + M H R IORTE. SRS TGRS . IR EmE:. sk Aa
I SERGIE]

ADHD EapEE + B RB ESTE. BES5ES KIS TEEARR YT TR E LIRS SER 2Kl

RREARAGR A, Wik REE. FsCR EVINCENE Ui B NS S

XPUBRIRR  EFRGRAE. VR R R R NIPRSUE S B34y U5 15T

25 MIRIESHIES R
251 BT E

AW FRAEVEAGTI B, R B ERIRER (215 8 3] &R (CBHR) ) (SEL RF-P) [13], FF FiHi (Fir i)
FFHE (5% 12 224 A 215 R 1T FAY . RS B B, vt s & T AR 0%
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5SS, AW TURA T B A SR T 10 (R 1 18 S BR (SRR F SUIB AT D) (C-SEL RF-P) [14].
BERFILBAKHE, R4 mitor, BELAYEE, A RIFHIERE (S B3R Cronbach’s o 4 0.91).

252 RM4IT A

(1) KLtk WRESHRE, 20 6 BFEK. 2 LU TAFM 2 LR IRAUTIT VTR, T fiAhA]
BT SR (2 A AT A, T BT AR A B AR TR

(2) BEM L. AR BN GREATAMEICRE) (ZRERE P LUNR SR (ZNLE)
PR EI), X BRI N R AR BT RS0,

(3) TRFRIH M IR S, M 2 525245 B K R BOR R 5 B R0 35 . 1) 35 ] 9 38 20 W ik«
SERIL R T T Ge i AR = B s PO e R 40 T WS R K MBS FR ROR . 22T A
B B AR S e, BA R R 2 PR 52 B 2249 AR sk
2.5.3. BiBS

EALHAEIZ ) SPSS 21.0 BT A Ab 3, SR A ECX FEA t #8560 K EL 1A )5 SEL RF-P 15731
ZS5 . BRI, SUMRSCAR . WIS ST RS IE TR R b, PR I S AT i
41t
3. fIRGER
3.1 B4R HLBERENIIENNERER

FOXFREA t #0645 BB R 4), T HG, FAEAESBEENIS U ARG, HaEiR
FINBRKRHTTIX 3 NEE EIA B ERTE. M B AR ST S SE AN L (e TR IR B G it
WEM,

Table 4. Comparison of pre- and post-test scores of students’ social and emotional competence (N = 12)
4 FEABRENFRMS BN = 12)

YFE BT #l(M£SD) JaMl(M=£SD) t p Cohen’s d
HRER 2.05+0.38 220 £0.37 1.500 0.162 0.39
HREH 2.15+0.43 2.65+0.41 3.800 0.003" 1.13
HEEHR 2.25+0.33 2.55+0.32 2.500 0.029 0.88

NERAEHTS 2.10+0.28 2.70 £0.27 5.000 0.001™ 2.08
AL PSR 2.35+0.38 2.45+0.37 0.800 0.440 0.25
Ba 2.18+0.23 2.51+0.22 3.200 0.008" 1.35

FE: p<0.05, ”p < 0.01, *p< 0.001.
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