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Abstract

Aiming at the problems of time-consuming and inefficient English reading among middle school stu-
dents, based on Cognitive Load Theory, this study investigated the differences in reading strategies
between high-achieving and low-achieving students through questionnaires and interviews involv-
ing 86 students from a middle school. The findings reveal that high-achieving students effectively
employ cognitive, meta-cognitive, and affective strategies to reduce cognitive load, while low-achiev-
ing students use strategies in a singular and inefficient manner. Both groups show weakness in em-
ploying communicative strategies. Recommendations include: teachers implementing differenti-
ated instruction and strengthening strategy guidance; curriculum reforms paying attention to dif-
ferences in cognitive load; and students proactively applying efficient strategies.

Keywords

Cognitive Load Theory, High-Achieving and Low-Achieving Students, Reading Strategies,
Comparative Study

Copyright © 2025 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).

http://creativecommons.org/licenses/by/4.0/

1. 518

(X5 #E B R AR ME(2022 4RIR)) (BB, 2022) (L RFRR CERFR 2022) )imif %> e ) ks
Fr, BUTERE RS ST BT I B B RS, SRITE SE PR RIER B0 rh, ) D R B 0 38 50 B B 1027 > SR
HE BB BB AR T B R 18 0 S SRR RS AL 5 B AR BRI AR L PR BT,
MHET+2 SRR

FEERR SR, AT LU R RE KT (22 2R I8 T 22 ST SRS GA R . JCIN 15 IR B S R SR ) F
ZESt, BRSNS RE ) Z BN TT,  $h RS0 BEASAE 1R SIS QURMI R . FESEBERZ T, AHT
FE T HBBOT B MEAC AT %, MR R N 2 S 5k, 51 S IRFE U E R 2 AL,
B A AR AL B TR A AR -

2. XahsFd
2.1 INHITA IR

WIS AT B B Sweller (1988)#2 i, 3 ZEAF Fuf BN Tk F2 o (DA 0 B 5 2 Bl AN TAE 122 BRI [1] -
ZHAS R BRI RN O, fE8E . OB T2 90, Sweller (2024)45 Hi A&
ZRFERAKIAICIZMAIR R, KR PRGE T 2NN R B TR [2] . AR 538 1 7L
TIX—EWEHE PR, BT sKBEEE(2022) K I 2% IR N e R R 26 AT i 52 31 [ AT 45 2K Y
sz, AN R, B BE kR 22 (3] SRIHTH(2024) A Hi 0T B R B A P s ms , 5 B2 A ok
RN, B oI MR FRBRE, AT 5 AR R T R 15 B AT R (4]

22. FHESFHEERNEN
ERARE X E, Ziernwald 45 N (2022) 58 18 L 78 4% 0 B 10 58k 3R IR = S BE 77 [5] . Hasyim

DOI: 10.12677/ae.2025.15112222 1716 HaidtE


https://doi.org/10.12677/ae.2025.15112222
http://creativecommons.org/licenses/by/4.0/

ImER, PR

(2023) 3 1 A HIe Az 2 8 [ 1 I AT B 152 ) SRS Pt s P35 [6] . AW TR I R 22 AR A 38 UM B T2 S i 27
277 ) A RE . AR B YRR AR B SO, A NN BT A, BREELE Al R IS
PSSR I, 2024) [7], Br TR, R A2 WMEgS R EE, PRI, K2
BRI WA A B R AR AR (BIAR SR, 2025) [8], A FURE AR AR E SO TEE K F i 2022
FrhEIGERE SRR RIRME . B m TP O eI ¥ B B 5), HAETHHA T 27%10
FhE.

FEZEW A e SC L, E B Il FE R ARy 22 2] ks o Kirk (1989) 43 Hog XAENIE &+ ket
SIS RE T TAFAE WA, (BRI B TS AG A) 2 A2 (9] AEFP I, 5V 21.(2022) 45 24 IR A 5 ARIB B 2k
PRUEL B BAARE BRI R AR AR [10] AW FORs 2 I AR 5 SO LA I ST, BTSSR TR
PRdE, SRR AT, PR AL T A 27%, (HILARTT 5 R AL 224 .

23. FMESFRERXME

Foong %5(2022) WL 4% 1) 2 A AR A A SR I HE B 5 (9 D) 1S s LR &6 SR T, 1T 27 PR A A3 A e = B A ) L
[11]. T2 AAE S S4B ST TS, B sl o 3, BliaE /13R85 3 i3k 2D (Hicks, 2018) [12].
FEE, #E5(2021) L8R 3 A A F R AL S LK AL, (B B2 I A IAFE[13], =l RA
BORA R EE SRR T, T AR TG En B 0 IR B Bk, 2023) [14]: SEiT AR S AEIR KR RE 220
T ARG, ELUG B S S R A . A SUR (AR 2022) HEFE(SEmE, FHgh A 0%
Bruar B DA B i AR B AL

2.4. FERFIERIEEIEX

] 4156 15] 155 5 s PO ATE 2 T 46 1 20 thad 70 4EAX 4, Aarnoutse, Schellings (2003) & F 5l 1552 5 i 1) 4
=AM R, S TR N AR T 0 T X MR I, TRZ AR T SCAR[15]. 1 bR ST B
2R W AN RS I Bl 152 3 A 2 58 /D I TR RN J1 3R 2 (45 B IR M EE M S 4b 2 s, e iRph iR
AR AR B R CUBEB, 2017) [16]. AR, [ 52 SRME 5t 2 5% =1 2 8 bel i3z i 78 rh FH ok 58 AN 1] 1)
AT M VEGE TAE, 2024) [17]. TEARBRFCH, A4 P SRms @ SONEE N T 1 R RCR, 58T
25 MM R 7 VR B T

FEXT PSS 1002, AW R CURAR 2022) (krite, 2% ST 5Em8 oy IU: A0SR0 2 5t
BEE LTI T, DU E SRR . Fi. M) . JLAHSEROR AR TR, .
PPA R R 2 ] 1 R DA B AR (R 45 15 o A8 B SR IS 2 i e o i o BB i (A [R50 038 P T SR ) SR AR 3 S
A PRAR () SR o A IR SRR R AR R s 2 B AL, IREFDEDGER, IS5 B R 2R DL v A B 152 PR
MEF TT i

2.5. FiFRIERIEEXAR

FEFE 5 E, Yulianawati (2019) & B, “ARA: L5 R AR BE RE A AT A R R S, I HLa W B 58 v i D i
PEBMBIHLL8]o AT TRENS AR I Lo AR B B SCA, FEAB B P SRS I DRV S, BRPEREE, A RORE
. O, WA RAEARK BB, ZBRIHATC SRR, ATl 5 5 B F 0 s
FHEL, ATSBON R . B E, HH(2021)F8 tH, B SRS R A 5 D B S IEAH O, %
DUAE T W BE NS R A FH 25 b B 132 SRS, T 22 R A ol T R = e 39 0 ) ) 32 SR BRI RE 0, AT 3 B8] 32
ROFAK[19] o PR BE e A B A (0 27 25 2 S B A P AR5 0 DA R0 SR (B FH i, 2024) [20]. R
LRFAJRTE, T TI(2012) 55 A BLAE #A 8 AU M ST IR BE R AR, SR R AR — e R A A
RN LB YR A AE X 5 8 SO DG B O R N Lk [21]. T ) LB BRE B B R T iR m e A — e AR

DOI: 10.12677/ae.2025.15112222 1717 HHHRE


https://doi.org/10.12677/ae.2025.15112222

ImER, PR

AR ) LB B K SRR (TR A, 2020) [22]

G5 LT, G T SRR RN A R AR DL B 1Sk SR (AT ST AR D DG 2 AR IR G gy, AR /Mg el 15 SR s
& SCHURPRH NS o A 0K Bl 1 SR S AR A BB AR A5 &, DL CURAR 2022) A4 H 1) Bl 13 SR M Ay
F, NBONATH A FEX AR AR = W AT S, B TR R IARATTAE ] 3 SR s B 72 5
3. Wseigit
3.1. WMRiE)E

AT ST AEBIE AR i) L
1 Wrpseig e, SAOUE A N AEAE RN SRNE . JTIAJI NG 19 ORI . A2 BR SR (Y H e A1

LAY S AT 2
2. SR AR R AR B s S 1 P A AT A 2 5 2
3.2. REXR

ABIEFE LA HETT DY 75 HR i IE A LR R HERT+ —HER AN PATEE, 3t 86 A EAE NI TN R, 2
HEARRRAE 14~15 5 2 [A], 55 A U R B A5 .

33. fiRIR

AW R A T B A S AR VR B X AR S, A EAME, AR RS
R HPUTRAFES ARG . I EIENE . 2 R SR A SR A BB . A
BAE =Ry FARPERRIAERS ;24 AT B 12 SR B 1A 1] RO F NG . TTINENSRENE o 155 B SR & A 52 B
FmE), P TS AR TR . AT, WS S R A 25 SR R, Z s 2
HH A5 (45 R4 FE (Cronbach’s o = 0.967, KMO = 0.863), X Jyfiff 78 &5 S (1 ml e it 17 f1 3 #5.

3.4. BURWERFSTH

B NS ST 2R 1 10 FEAD 12 PErh Pkt . AF AR 7 4, AR Bl =ik X 17 3 B GR i
SR AR (AT 27%) R2E R AL (J5 27%) .« 385 &) 5 0T A B STk e 7 — A R 45, DLk BBk 4
A, 5 RJE, WEER 46 I E AR, M SPSS 26 T M. LAk, (EFIETERY T2 E, FE T
AREFFRIREAR, AT DURIESS H 58 AR 1) 25

4. ARGR
4.1 BEERBERANER
N T B R AU S WA IS A 2E R, NRII T RARR AR 2 .

Table 1. Descriptive analysis of cognitive strategies
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Figure 1. Bar chart of cognitive strategies
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Table 2. Descriptive analysis of meta-cognitive strategies
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Table 3. Descriptive analysis of affective strategies
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Figure 2. Line chart of affective strategies
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Table 4. Descriptive analysis of communicative strategies
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Figure 3. Bar chart of communicative strategies
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