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Abstract

Objective: To explore the psychiatry teaching model based on reflective learning and its impact on
medical students’ empathy ability. Methods: A total of 80 medical students interning in the psychi-
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atry department of a Grade A tertiary hospital were selected as research subjects and randomly
divided into an experimental group (n = 40, adopting reflective learning teaching) and a control
group (n = 40, adopting traditional teaching). The Interpersonal Reactivity Index-Chinese Version
(IRI-C) and a reflective learning evaluation questionnaire were used to compare the changes in em-
pathy ability of medical students in the two groups before and after teaching. Results: After teaching,
the total score of empathy ability and the scores of emotional empathy and cognitive empathy di-
mensions of medical students in the experimental group were significantly higher than those in the
control group (P < 0.05); there was a positive correlation between the level of reflective learning
and empathy ability in the experimental group (r = 0.62, P < 0.01). Conclusion: The psychiatry teach-
ing model based on reflective learning can effectively improve medical students’ empathy ability,
providing practical reference for the optimization of psychiatry medical education.
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Table 1. Comparison of IRI-C scale scores of two groups of medical students before and after tutoring (Points)
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