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Abstract

The Intensive Reading (Comprehensive English) course, as the core curriculum for English majors,
has long borne the responsibility of consolidating linguistic foundations and expanding humanistic
horizons. However, current pedagogical practices often suffer from “speculation deficiency” (ab-
sence of critical thinking), and the integration of “Curriculum Ideology and Politics” (CIP) frequently
encounters the challenge of superficiality, where value guidance and language teaching remain dis-
jointed. This study aims to explore how to cultivate students’ critical thinking skills through sys-
tematic pedagogical strategies in English Intensive Reading courses and utilize this as a mechanism
for the implicit permeation of ideological education. Four core pedagogical strategies are proposed:
deep reading based on Socratic inquiry, ideological deconstruction based on Critical Discourse
Analysis (CDA), social practice application based on Problem-Based Learning (PBL), and value re-
flection from an intercultural comparative perspective. The study suggests that by introducing the
logical validation standards and intellectual traits of critical thinking into textual analysis, teachers
can not only effectively enhance students’ higher-order thinking capabilities but also guide them to
rationally analyze the thinking patterns of English-speaking nations and establish cultural confi-
dence, thereby realizing the transformation from “language skill training” to “holistic person culti-
vation”.
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1. 5|15
1.1. fARER: MR EFEZWANERE

o = S AME R IR A TR DT SR AU . R ) Gl s S5 R AR T 2R B i &
FhrdE) (L RFRR CEFR) YWIRE « BHERE /17 (Critical Thinking Ability) 31 AZE RNV I O R IR Z
=, BORSANE R A ALSEITE 5 AT, BRI B A AL S SO GOEAT b s HEER S AEAR (1]

SR, KIALICKR, B A SE LB, Rl 2 E AL IREER “REER” (ORI “LRE90E” ), A
FAN “EHEE. BE4E” MEH. B EAEET TR EBES T S KEARE, RECFAELE
TN SCAIR 2B 5 (EF BRSS9 MO ARSI, B 08 U S5 T RE . IX I R 0 B IR
IREIRTE G HFR N “ L AE” (Speculation Deficiency) [2]. “FAETE BRI S S/EHH RICAM AN
RN WIEB AR SRS IR, X DATE ERREE & FHAT iR 0 AR SR IR S Sk g

HivEmy, A CRAREBC B A E &S E B E PIRATS . W TRIER NS, Mk
WHM 2k BB R, P97 AR B R A K, HPhg S mEn. Bua iy, R
REHEMBRIREEMUBES F I 0EE, W& ST IR AT B ] 7E AL 52 1 91815 S AR
[FIT, 5155 A e e b o R SCA B TE ) SO S EDW, B B2 5 BE, RS EERE

LT e P 5 T8 R
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1.2. iREES B

AT, eI L 4E(Critical Thinking) 1F &% 4 Tk B0 518 FE BIBUN SR . i 55 52 3 M
B, ARSI HEH TR L RWAE, MIMTERZ IR AR S 3 SOZ OB, TR IS T/
PEERA . BT, AHIETE B EIR AER I B A% 7] 7«

1. EFE LSRR EB SN, B4 PR A 4 2 518 S A s AL a2

2. FETHRHEE W, AWML R A7 1 B0 RS GBS 1 AR TR SR 2 A It 1k S 4 Ry 2

3. IR P T R R SRS A SRR B BN B AR SR BA ARG 2 R B A R A A2

AT HARTE T A — B R T EAR I AT A RS S ) e R B R R R, N — 23
IR HE BT R S BTN IR BRI 4207 61 555, IS OB TR SR “ Al ez ) “ 18
YHMEILE” M.

2. RS DHTHER

FR VRS ELIR “EARE 7 5 BB B, A ST ISR A PR SR A . AT EK
FEAL R I 5 21 LR . Paul-Elder it B AERIY DL A EHBECE H AR > K5, W 2 4E L 70 AT ilE

5.
21, HEBMENF @S BELRNLN

#2843 S (Social Constructivism)H Vygotsky $& i, 5RIAFINIIEEMAILER, Ttk s
TAEFT, @i A bR H 3 (Interpersonal Interaction) F1X} i (Dialogue) P [7] 7= A2 [

2.1.1. RIEZRRX(ZPD)SBHXE

Vygotsky [ “Hili KX " BIRtgH, AR AR ) B 52 b & R K SE TR S a5
A B JI R R AR Fr BeIA BT R R K [BAAAEZEBE[3]. FEXGIRIR, 2R WTE & M ae ) v RE
Sk B — @K, [EEAAIEBYER AL T “BERREIX” o BUTKIEFE TR “ B4
Z8” (Scaffolding)——BI— RFKG O THII A . TR BB AT 55, 5 B 22 AR 5 R M 3% J2 PR SR 2
HEFIRIN G IE o BN, 245 A TEVE RO SO R e e DL, 8OTSRS 2, I R “AE
BH R - BRI - AR M sc e, sl R BT R,
2.1.2. FIHEFESHEMY

FE A E SCACH, S B AR A R A P A 1Y o A SR RS SR A R BUM ) — 5 3 (Lecture-
Based), AT EZIRE, ZBAELENN . ETZH0, KRN E N “% ) ILmE
f&” (Learning Community), 58 Bp{F%%>](Collaborative Learning) SHHIETT . L/ NHAEHS . [F 4L IF
FWA, FAMMUTE LB RE B SRS, BT FE PP AR IRE, X P 2 A RS ) 2
I R A e R AREA 71D [4]

2.2. Paul-Elder #t¥IBYE ZHER: Z LT R

TEARZ AV AR 18, Paul-Elder #5251 K FL A5 M TE M. R /EVERR, 2 A T8-Stk . A
TR AU ) R A S = AH B R BR I 4E S . 8.4 70 % (Elements of Thought) 7 /7 #x#E (Intellectual Stand-
ards) A% J14F i (Intellectual Traits) [5].

22.1. BHTR: XXABREOFART]
Paul 1 Elder A, AR B4 R A5 )\ AN AT R : H I(Purpose). [1]#(Question) {5 /& (Information)
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ME#(Concepts). i (Assumptions). #E1&(Inferences). =i ifi(Implications) I 4 (Point of View). 7EAG L
HEEH, X R AR (Close Reading) A% 0 T H . i, R4 #7— R P 7 R BGOSR, FA AN FRAN K
AR RITEE, T BRI

o EESEIBERERRMA? GREMFSLILRZMUL? )

o WEIETAAMB? (XL RBAEF ENESE TS ? )

o (EFALH T WPLeER? (OXLMEE e SR HAEZ I ? )

2.2.2. Bhink: BERENHEIY

TV TR I E, AL R bR, BFEIETE(Clarity)s #ERfTE(Accuracy). FER:
(Precision) #H<(Relevance). VA% (Depth). | J&(Breadth). &% (Logic). = Z M (Significance) AT
P4 (Fairness) [5]. TEREIELERAT, X LEARIERE A0 B AR B () 54T 55«
o MEFITERES: SCE G| HMEHERE S ST EE? R EAEREIL?
o WML AL EMUVANIIRESHK? BEAEZEZR?
o JUREREG: {EERTHRE TSI ALY JE A A — SCAAIL A R A K ] 2

223. EHER: RERBRER R

e B ) i 2 HAn R 8577 A RIFBER BTN, B 0%, A5 B4 Hiodh(Intellectual Humility)
8.4 5 S (Intellectual Courage). S 4E¥/7 8% (Intellectual Empathy). B4 1E B (Intellectual Integrity)ZF . X
SRR BB Bbr s B G filhn, R BRSP4 AN AR RREE, AE HBRBAZE
HAEw: “CREERA” SR AR T AU A, IRRE R B SRR, AU T Yl
(IS e e =5 (1 1 G 5 C8 /AT 54< 9 / NGN

23. HEBHEEFRSRF: BFHHES

Anderson Al Krathwohl &1T A & W 73 2K A mIE A2 MK =538 1814 (Remembering) i
(Understanding)~ . F(Applying). 43#T(Analyzing). ¥4/ (Evaluating) f1€1]i (Creating) [6]. 1X— /735K
FEED N BTHRAL T 2 2 AKYE, B IR SRR RS E Fr  E H ER  H A  EE E . E N ARGk R
AR =ANZ RS2 BfEA) R G RH). fEAPE B4R ZeE R 2RO B RI4rHT
(R SCAREERE, PRIEE IRABTESRK ) PR (BT 08 AR AT S bR AL S SCAS A Rt ) Bl (T %
SCA I TE B, 5 BT AR T BB G SOAR, s . RE0).

3. FFE SR AL B ST R ITEOF R

BT FRHESAESL, AR DU EARS R tp D) S AT AT (R G I B G . X LSRR B AEIE S
HRe 45 YL RE R 0 ae 0t 8, R AN BBUTER.
3.1. KiE—: ETFAIRPIERNIRIEI(Socratic Questioning) Y 7R B [57] i

TGP U 1) A2 —FhiE I RGP R JE UIRIE I SRR Sk B4R e EA BB RS &,
MBI — RV HOCHE A, A A QB e e, RIFE, BIEARIT].

3.1.1. HEFEFEE

TEREELIR T, AR I TR RS B o 3R H i 3UH2 i i 5 13 A 1 98 (Cognitive Disso-
nance), FIHZEAE M LENETE. COR B RN “ SHARMES R B “RFTEEER” o KK E
NN Paul-Elder £ A1) “ 4E0 7 248, @I IE MR SORY E B BRI .
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3.1.2. SKHESREEIRESYE
FOMNAEVRATARIE SCAR NS, Bvt 70 2 IR IR S5k i ) e
1. 75 A B (Questions for Clarification):
o Examples: “What do you mean by...?”” “Could you put that in your own words?”’
o I BEREAEE SO LI SRS (U “Democracy”, “Freedom™), B 1L HESARR
2. FRFUAB LI 7] 8 (Questions that Probe Assumptions):
o Examples: “What is the author assuming here?” “Is this assumption valid in a Chinese context?”
o WA SpAEE RS E RSO . BN, PEOTVEE R E A EE N, RO MR R S T
AR AN B, 2R 5] 32725 VU I B B 1K — TR
3. R FCEL B AESE (1 7] #(Questions that Probe Reasons and Evidence):
e Examples: “What would be an example?” “Is this evidence sufficient to support the claim?” “Are the sources
reliable?”
o WA KA SCATRIBIEGIH . R R b ERIER, 5l AR A SRR R R
A i I -
4, BRITI S AR A B W) 8 (Questions about Viewpoints and Perspectives):
o Examples: “What would be an alternative?” “How would a person from a working-class background view
this?”
o A BiFRHALEERET ). IR FAREA ST B S S I A R A
5. BRI )5 RAFZ I K ) #5(Questions that Probe Implications and Consequences):
o Examples: “What are the consequences of that assumption?”” “If we all followed this advice, what would hap-

pen to society?”’

o S HEEAEET AR R, SIS ATE
3.2. WEE—: ETHAMETES(CDAMFIRFASHEE

HEHIVEIE1E 7047 (Critical Discourse Analysis) &y 18 5 ia FH U0 s BRH 584 A AU 0 RATERTEAS(8]
TERGEEERT, CDA ZHE7 SCARR Y WL & BUE BUR 9 ) T E.

3.2.1. B¥FRE

B EMRAZEWM N FIENESE, AN ZH s 5430 KYIPER S (Transitivity) {1z
H, #EEHEH L8], CDA MBI IX SO 5 R 4T, 48R 2 AL 2 S0 o XX T
SEE T A A ICN L, RO ARATT o B 1 7 AR SOR, 8= CDA BET, RS BB A2 BRI “ B/

322, BLSERE
1. V42 (Lexical Classification):
o IrMTYEFE WAy AW . lan, [F—EANAEA BB PR A “pro-democracy activists” (G [ 32 A\ ),
TMTE 7 — 5N T REH IR A “rioters” (B4i). X Fn 4 22 7 B R WL T 1E 38 IRBUA B BA .
o HEEBN: X EL A AMEARRE [F] A (SRR 2 R S B IHGE, FH ORI R, i
AR (I U SO M TR RARTERS .
2. FWpVE 5 HT (Transitivity Analysis):
o RIEBNMERIK HE (Actor) FIZK %2 & (Goal). {EREE MR, YEW: B T izh & A0 & (R &34 77),
BTREFEMNECHE RZFEE).

DOI: 10.12677/ae.2025.15122463 1670 HEHRE


https://doi.org/10.12677/ae.2025.15122463

i 52 B

o FEEBN: ERTOCT EBRrPRISCER, b5 A A ERE . a0 F A B ZE DA BAT Bl 2 T B
FNER B AR (U “during the operation” )R EZNE, M5 — AT R A FEINER( “X
attacked Y” ), WH R TAEEHEE DAL IRBEAN TS

3. H XM (Intertextuality):

o IPHTSCARGIH T HERI A &2 HER)E E A BE#K 1 (Silenced Voices)?

o HEEN: M CEAFRGHERE. R R CE R G E I EOR S SRR, TR R R
RECR P E K R, SR N AR H A A R PR AE

33. FHE=: ETOEESEPBLMNHESKES

T[] jL 3 7] ) %7 2] (Problem-Based Learning, PBL)R 442 > B TR 28 1)L A5 U il i 52
I LR 2 A A AR R R S 2 B T R S AR AR, TR R R 1R R R B REAN B 2% ST (R RE 1 (9]

33.1. BEFERE

FEG PR EARECAAEA R “SORPO” 1, BN T 25 50T % 50 % . PBL SRBE MRS SR L ARy 1]
T o SURANFLRLZE T, TR RIS @ BB o 1X — SRS RE B8 A SUR IS4 “ A E” 1
W, R IR HAE S B T R SRR I AN GEr i 4t

3.3.2. SEMERTE

BT 1) S ) (PBL) AL 2465 ST T LA A YA BR: (1) 1) i1 (Problem Design):  BUMK 4 5170
T, Wit — g R (ll-structured) FBLSZ . Blan, 7822315 F N TR BEAD BT, R R 2R
BERSC, RS M “BE#E ChatGPT %% AT TR &, JUBH b fmtll i B k. 1%
GEA RSO 5 B ANRBE, NIEE SR 4 ‘AL BRHRTOE A A R R i . 7 Q) BERR
MR AR A T BRI R SC USRI AL A5, 5] A 1) FH B 500 A0 X 2 45 4 opn B, #h e iR S
WG S B X B R T A RS B % 5144 B% /) (Information Literacy). (3) /NHPME 577 ZHl5E: #4
SRS, GEZTIER, BH SWOT & TR, MRz R. IR H 7z A B4 bR AR
Meie @) RRERE: SEBERTE, HZIMERR. REARTEGET: FATTIH THRLLUE 2 38471
PR R R % ? RATREHE T HEERE? .

3.4. RGP : BEIC{LEERS &:@'ﬁlﬁiﬁ(lntercultural Comparison & Reflective Reading)

15 A LB AMBE A RIRIL S, B3R ST BB I SR B SR o DR RS BE BObA oh SR N 2
oot o E BT RGBS, BFREAE CRIANE” (I BHE B4 .

3.4.1. BFFRE

e Kramsch H1#5 SCAAZBRERE, 85 S MAT “55 —2%(0]” (Third Space), BEAS 764K B BEE
Ak, WATEAFEAT BARE SO, T2 BROY MR (AR AR A [10]. FERS SR, @ X b
PESCARAE B S SBYETT 30, AR BEAE T T 2 e, AR RES SR MM IR PR U7, SRR ZI B o [

3.4.2. SCHEEETE: M “SCILRR” B “XEER”

5 SO P 5 B B el 5 mT LA = AN AR e k. (1) SCAEBE & (Cultural Mirroring): £ il 34—
[E AN S E R, P E AR MILR . B0, FEe s “MAE LT (Individualism)FSCE R, 51N
flxR “HRIAREL” (Collectivism)B 4 “ NIz L FAA” M. 2) 51 ER%E . AT HEHA L
BT T AR S AE R AFE LB (1559 SRR 1 AL 23l 5307 T 19 7058 B ] 3 g A
WO HA s U s R O R PAME R AR, ARIRREIE S, T2 M H 7 A 0 D S B AR . 451
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1, i B (Privacy LRSS F IO RIAI . BIATP AR EA AN, T B A &% R
oI NHER SR T4 B TS5 A BRSO 26 5% R0 A B 38891 SRS (3) Vo g
(Telling China’s Story): {EffithIF 17, SR FHROAMERIBLA , FIMERIY A Rk b B A B,
EERTERSCR A SR, 55 Op-Bd (HRMUCEREATHIRL, SR SIS, IR . A5
(B, “BRER” 55 < BAERT ).

4. HLF M B Y SIRE R BHIR S HLE]

“URRREEY ARG SR AR ABGE 15, T2 Z2 8 Lk il b a2 . ek
YE IR IE A . A TR I s A B AR SR, K A AR R R e AL D R
i E B

4.1. MARZERER: N “ER” 2 ‘80

e BB E A O E TS50 R, (EA/E(E BRIERAR, FAEMERMEEZ T, B—ERm
AR A BT R4 BB E M E T “5F07 rd.
o FiR{KHE: Paul-Elder S “# J3 0 IEM” (Intellectual Fair-mindedness) %>R 855 3 AN i WL 1 17
AU
o SLEMLE: TERGEIRT, BB KB IEARISCARR, FMARE HEZS H41e, Myl F¥4EH
1Z#5 T H (W Socratic Questioning, CDA) EHf i XA . ARl B S EL A R ISCAR F (12 52
RIS, ARATT0T S A7 A0 [ TE B A [FDR R B T AR R, 1 R 55 It A TR

4.2. MANATYE: KT CBIEABNMEEN

WA MKFEH 2 (Content-Based Instruction, CBI) 3= 5kl it 22 R} A HHATIE 5 #2211, EREE0R, 1]
DLIE e A 205 N A RSB B o — 7 T AT DA N R B R, AR B0bt LA 36 S & D (1 A
I8 78 (6 1584 L (Supplementary Reading), 5| AHEZE M0 E AR A E EREAAM@T Global Times,
China Daily) R FEHRIE, TR “1+X” BN R ZA R + X FAHKH EMASCE). 55— 7
ITUERRE R, WAL N SOEBGEA T A . A fdaE. Blan, Eib “RHE S5 N7 Bk, BT
Bel S At [ R C) R, BT UM SR T E k. 5G BR. ARG ekl wHe T E RS &
J T 5 I FEAL T (B rh R K gE), AT 5 2 A 10 RO I 58K
43. BIERITENERE: MENSBERINNEETZX

PEN R BCFERITR R . A T IR R 4 5 R B i, DT PR R . W AFE SRR
VRO 5 BRI AT T . AR RRPEVEY T, SR E R D EAR . B HIRE R ST I E
L, fEIXEEIAAT R, B RS A TR R T B (e 2 S R sy B RS ) LR
LT IERAME SRR S EWA T 28 BAFKEEN). SR T, R, jld 5
SR IEVE R, BN A B R AR S WO SCEAE . R T R Bl A AR R SCAO A AT o B A
VMY, TARER. EHEVPOARER, FFEMNZSAYEERIVENY, GlWfE “WS558” 4R, memisy
FRUEN “RETEITIE IR B Oy, FEREA IEH /A AN R R RO WA, ARILERZI S a0 o
5. BUESLHERRES BRI
51 BURREMEE. M MR B “BERS"

SE_F IR, E KR ENAE T #UMA B o UMb 20 58 A LR A FEAR o BUTA T RARER Z
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iR ftl, MR BAENGNBHE MG 3. AR, NSRS OREE7 , AN CXELE T
AW, BiEE A ERTE, IWRdE “EAENR 7 X/ R . BUTRA R, REARE
WAIRG Y, AMLERGHE IR 530, EEWRZEY . BUAY. e 5aud, LUEAERT CDA 7
AT BRSSO LRI BA 2 005 I BRI

5.2. BELESHWEN

W LA ol B#R 5 (Flipped Classroom) U2 A &A@ it . K mlEUHE . B S AS5RBHA
KOAE 55 1 B PR AT GEE MOOC BUfR5E R,  PRELIN 8] 4 F8 A T IR s h et 5 . PBL Tl H J 7= & b i8.
YEVE B IR EEREAA, 40 T oA 2 AR LA RB A TS E I o UM RLE G — M0 22 42 (Psychologically
Safe) KR U, SR RA R, RIS A B A RIS 0 T2 AR R R v IR
s e, BUMRLEEIE A 5] 32 A IMEIE, moARR Rk, XIER BB EYAERS " ML

5.3. HIEEIHkER S33%

FAT, PRE_EsE ST R 5 ERN R D E S . ARG “T 17 SO “BlEE” W
M, AEAEAE AT BUSEAUBEUS BR A 2 o X, AT DR B 42 455 TR (U R R ) AT W s gt it it
P (Role-Play)ifiall, ibsAE “ o7 M, MIMATHAEOH B SR . 5ok, KRRk
AN ERE S HRAEIGMES, O BIHES S5 iE 5 HeAm . i, HONHERR “ AR
F£7 . AR B AR RA R BB TE F ISR, TR AE s i e . SR 8 i p AT . v
B 2R R RIE A B R KPR RE DT AR

6. &5t

FARLAE BRI B AR, O fE Tl eI R B 5%, ek “JBHRBUR” RO AL JRRA
PPNTF, BRI “ BRI BOXE o ASHIE TE4R HH A T DA SR SR ) IR AR 7T . 26T CDA )
SRR BT PBL L2 SEER DL R B AL LA DU 0w, K 1 — DA VLI R 5.

ARG LA T SO, Ll Paul-Elder #5788 T B, Sl ¥R K I Be S ME T, (22 B 5 4R
HIESETE R RN, ZRA— XURENS I S 00TE [E 1R EZ R “RRY , JFREA—BAAIRE X BT,
g PR PR R EHCR R P EG T o XAMGEXS (EFRY ZRAGBIR IR, B AR ME B v sk
TERNARAAESS B 2 %o AR BT RT3t — 20 IRAE T X L SRS AN [F) SR IR B A ) SR ROR, Jl
AESCHE 6 0E H 0] 25242 S8 28 517 (Disposition) IR AR RZIL, - D ME Bt PR A A A Ji& SR SRR -

E&UH

T H 28R B PR A I 2Bt i S5 A FUF SUE R AU
TR H 4 FK: SIOP #iR T Hoif LV g st v B e s 7 T 9T
TiH%S: 251G3022.

%3k

A SRR R HCA TR E AR E) AR )]. ER S, 2018(4): 48-49.
Shao, Y. and Jiang, H. (2024) Research on Cultivating Critical Thinking in High School English Reading Teaching.
English Language Teaching, 17, 25. https://doi.org/10.5539/elt.v17n6p25

(3] ARIEWR. Bl A SR IX R Ko A FIFEM 5 R 7R [T]. B S #EENTIT, 2010, 24(5): 14-16, 23.

[4] Akpan, V.I. and Igwe, U.A. (2020) Social Constructivism: Implications on Teaching and Learning. British Journal of
Education, 8, 49-56.
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ZER. B WEE Hin o s B R A P SE R IR R I, LR 4, 2022(15): 39-41.

X ZE . S5 A 52 BTG 2 Hh b 0 1 B 2 5% 5 10 PO B 48 1) 5 s — — DA A 12 IS SN HR I A B [J]. 2R L 20 IR AR,
2025(10): 69-75.

XM, HEAMETEE S T 7R 908 B S 45 IR RN [T, BHECCL (L AF), 2020(4): 177-178, 188.
VEE. 1885 M R 519k (PBL) AR K BB At R N BT 72 [D]: [ 244738 30). Bl BgANETE K2, 2005.
B, RIAEE R 5B A RIS B [D]: [ A8 5], BT EITRE, 2004.

TKEA, B, EE B ARIGE T IR AR BB L —— LA (SSEIRTE Y B[], R TR (e
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