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Abstract

Student feedback prompt literacy is a key factor influencing the quality of GAI feedback, yet few
studies have explored how to enhance this literacy through teacher-student and student-student
collaboration. This study designed and implemented a class-based framework for cultivating L2
writers’ feedback prompt literacy in a Chinese college English course, as well as investigated its ef-
fectiveness. Results demonstrate that a blended in-class and out-of-class learning community inte-
grating teachers and students effectively improved student feedback prompt literacy, as evidenced
by students’ comprehensive understanding of GAI feedback functions, completeness and accuracy
of feedback prompts, use of multiple prompt adjustment strategies, and application of diverse
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feedback evaluation strategies.
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1. 5|8

BT A a0\ T3 B (generative artificial intelligence, EFK A GAT)FE Y i & 15 Rt 4 AT I AS I e
P, BRSRER 22 (1 115 O RN 27 ) 0K HA B U SAE BB (1] [2]. Hib GAT RBRTHREIL I Sl 2
FAVREE AR L —[3] [4]. T2 FHWIRREREJE T KIS BEA 7 M A RN BE[5]-[7], MBS
VETE B o 5 31 35 1B 1A R 5 3R A5 S iU GAT IR ZE R E E[8] [9]. HARE %8 MEE M1 B S m
17 2 7 (prompt literacy) [5], #&H THE R R IFMEL[10], RITEABFTIET GAT #i B ANME 5 1E A 5T
WA o) RGN A IR AT . G, AW 9T AR K 5 0l B AR T il $2 4 21 3 1 R IR
WS, MR gen AL RBIATHME, DN GAT IRAESIME S MEHR (L 8% .

2. kA

PR 5N TERBEALHRNES ", AR T EA TR A2 1] 327 395 AR
NFETHE RS, /2 “A H B GAT THBHEE” [5]. 345 B8 K GAL 7 R 2 “ RE AR,
W “REHE B A BRSO GAL A g R EAE I MNI[5]. Lo (2023)%&H T B A MRFMHR
CLEAR $&/n1AHEZS, ffi & g 8/ i NOBAE AN RN fivdh . @5, e, &M, RAE[10].

TE IRBCEAIR, FEATRE T GAL ZRFREIBHELL[12]. ChatGPT FF7[ 13RI AN H B §E 71141,
XU HESEER LS T 2 S B INPRR R R IR . IR GAT RIFFRHELE[12], A1 & A GAL #iBh —iES
VEFEHM AL 4R, IS AL IFGIN ALHH . ChatGPT &= 77K I M PR HEZE [ 1310045 1 2
>138 T R ChatGPT MITLHA S HIRME . Wit ie/mia. PN ChatGPT 2E 45 R ChatGPT i P4l fi 225
e ANLEB)YE RE B AE AL o B B ) — I 2 S H M BB s R, B “ERAR AT MRE 1R PR
X AT B A MR RS AL RGBSR 207 N Cva@sing ” , 3 HAMER T S8 KA R
WEREE, AMUE JEMW A, BB R IR ER[14]. A SMEIBHESR, TIEEEERmE
AR IR LLAGUN AR GAL. W7 PRl GAT it 45 A0 A BE 3R 1] .

TABSIESUE Y GAL AR AR R B HRE I FINA[15], EREBRENTLS
B T2 21 5 (AR R 1A R 2 (8] [9]. W A8 A Tk GAL RS- 35 h 1 3 1] MG 45 1 T 80 G 200 96 45(2023:
19)LA ChatGPT 4B AW SCEE M, R RESERFEMN “REER. HE. f4”7 . “ZMEZEAAN
FHERiE 7 HAESRIAE 2 AR A[9]. BEFFI =T (2023 ) 2 I LAY ChatGPT BEARIFAE & = A
MRS, 72 I N, A IEFRN 2 5ER1A[8]. PMNEE5(2025: 34) U4 H T GAL
RBETE, B “IBHEENRMELE RS, A AR GAT AR, Ho A 8E
I GAT SBRAIRTHRE “IRNFRMR RN [16]. HHI, 26T SR A I35 08 R 3R M 3B 31 R A GAL
REGEREEREE, APPSR H RN RIR” , AR HF GAL RBDIRE. Bilign
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WL PP GAL Rt RN . DU R E, BB GAL A AT &% 2 # 55 R IRt

O WL A 25 2] RO R A R IR AT TP IR . A SOk R, B % ) & Reie Ff GAT bt
PR R RYE. B, IRARMREE(2024) R EE GAT B RIES/E, UEB EFL % 2] 3 R8I R 2] GAL
RGIERAGTE S - BB N 2F . AR AL SRS SR 4E T IR B s [7]. AHAHE, 2R/ INEFAIAEGE(2024) 38 TR 5
WHRMICHR T BFL %3] BN 2R ChatGPT RARIIKAL SAR[17]. KE TR Gl AT
ChatGPT fEF& i ARG 5 . SiMAZH FA RN, (H18H ChatGPT fifi & B A o E1E S U RN
A, PRI ME DALE 7 TH AR BOR IR P S AR 5t ChatGPT Ui REFE Bh %A e Je eI vE J 4, (A
2 BELAG AR 6 T e

Hk, GWHEkd 1 EFL %2 21 & AR 1A PPl GAT SR I . e /N RIS (2024) 1
WL, ZEAEATR TR EAR I GAL kist, BEMIERIARITHS AL T 25 4E(17]. Huang 1 Wang
(2025)BF 5t B EFL %2138 KEF FE M A, KAV RE . W RIAEE S, B9 GAL A
PEVEAl GAL Wt, 18 ChatGPT BUN G SIS EAER, I H B2: ) #H A s 3210 5 Uk
PE[18]0 BEBREF(2025) 18T MR AR, 5 ) FH VP GAL B RIZ 2 A IR Re Jsgm, BRI
RE 775 1) 27 A RE 08 B U M VA S i, T 1 BRI T BB AR I 2 AR AR T B AR S 519

PRI, SRETHFEATRAE T R R R IR E M, FRANTE 2 ) R R R 7R T B
Jfi5I S[6]1[16], MIRHIEEFRBASIEN FREMANES . Fik, AWFRET EFL S/E RS IR E % %
SRR N R R IR AR, FRIRUE B AR A SRR . ELARHIE A I LA

1) A EMERF GAL R IIRE?

2) AR R AT RN R S BB s 1) S IS R RRAE 2

3) ZEEVEAG GAT B T 414 5k ?

3. RIgRTIARFIEF BT

AW TR F ) S 5 B s 1] 3R TR B IR B AR 2 sl SEBRT SO 2 =AM By (LI 1) s LR Bod i
RS SRR A SE . 520, FOM R A Rn B HRoR R P B 1) W 528 GAT RS 5  ( 2
ik, 1B F), 2) G RE(WI AN G, IRE SRR SR H I R RARR 2 3hid . SR
i BRI 55 ok, HUM A A RN R AT IR R AR 51 GAT Bt Z e b A B, AR S A5t
BRI B0, AR R F SRR P R, B AR AR

TR || ¥ TmR || #3 EERIELER PEHF || KiE
GAl || Pk RRT || A GAIR || L% B i)
iR ||GAIR || 19%E || kiR RIIEE | | BRI iER || B
etk || 5RE (2 ||8=’7T BRI || R R || RIE
= || KEE 5k || 138 SEMN || MR Ky b
W) || e HE

| 2k % S 3L RE NEETEETTY
| i T zm [ Eeex

Figure 1. Framework of fostering feedback prompt literacy

Bl 1. RIGRRIARFEFER

SCRHT B, SR SRS S IR, B AR, BRI GAL 5, AL B GAL A& PR IF
RIS IR, PRI —Re R Bt. X TR ICIEIL BT A R, A2 S R EAIT IR IR R GAL [t
TIA RRIE AR TR AFAE A W BT C 3 T ROV WL S &, Wiga, A4 oot deonia,
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[ 1 SR A E AR 73 1] A S

PUBBEEH B, AR S L A R SR id Bt a0, IR, JRS AR S B T A
RN VAR N SR B B os 1A e B, TR A R SCAR R S B s 1Al 2, I 048 GAL #1x A Al SO EAT
SUREIR MG S 9 T AR ER AR A B, AW FAKIE R A B R St 7 VR U A 55 i S5t
PR R TREE T

4. fARGE
4.1. ARV REHE

WA Gk B B N R S K — AR SE T2, 3R 60 N o FAE AT TR D85 R R K AN 75 22 56 1
VLA #6530 BORSCE SR 2], MEE TR EUN . A T0E K PRGBS R ERET
hEd. HBA 36 N, 24 N, FETE 18~19 ¥ 2 [H](Mean = 18.84, SD = 0.63). FTA AT R AE
SEEGHT I AL GAL RIS SR SCIZ i . SEERTT, 20 frA B 700 KU T 0t 78 B AN S0 46 FH 7
% R TREFERT R s R

4.2. BIRWES T

AR TR BT IOV — A2 AR AR T 1y ST SRR, 58 B A B0 i 7o 810 A WA 1 e 5%
R RFFIAHT B H5G, #UTLL DeepSeek ABIHHZ GAL RUIIRE, JFEET “R B M A ARTTHOK
FEE” MBSO B R 20T GAL BBt & BEVE 5 1R B S 7s 1A (R SREms - ks 4R Ak 18 2 P 10
il ZJ5, WAYME, 2T RSB TE IR S I TR A A AT IBOR 244 it &R it S s il |
M GAT W5t s E RBHRIR A R IR ZJa JURA B2 AR IREE RN 224k, M GAT 58 AN [/ ST A4
ME1EZ>]. A Kimi B0 DeepSeek PFIRAIAH, RIS 58 AR . BRI S MR RR 2 A 2T DL
Az 2 ST IR TR R (8 00 B/ N AL e o A P A< 3] Y R KRG GAL B B R RS STAR S 1 4R 5] 45
Ja s IRAEASAL A S 3E R, BOMH LA AR S B IR B 2 Ia MUK AZ, il A A 42 IR SRSk
BIEEE S BEHISC, BORSOIE B R R m A st S s 1aiE B 0. Bm iR 2 R AT, Eaid
TR R BRI R IR IIGR, R TENFEERRBIR ISR . AR o> dhis 4l
FI AL BORIER” WS 58— UGB SCHIRG, IR GAL R, FFIBI e i An . Bl RIRe
VOB SCRIIRG . 28A6 . AMLAgiicss, eaE—m B . s EmAAx GAT RBh g f il iR
MPFAL GAL S HENE o H1tt, 2R R = MIGIE, LAER 2R RO 7R 1] 28 FR 55 7R R AR 1) SE T
BOR

[ eI
Analyze and restructure the body paragraphs. Zhi]

Focus solely on the organizational framework of the body paragraphs in my +F
essay on the appropriate use of Al in learning to determine if the sequence of _
1ideas about problem-solution is logical and to suggest a clearer paragraph } iz

order if needed. Do not edit sentence-level grammar or vocabulary. Provide }
PR 1)

feedback in the form of a numbered list suggesting a revised paragraph order
with a one-sentence rationale for each proposed move.

Figure 2. Coding of feedback prompt elements
B 2. RIGRNIAERRD

BHE AT BFEP AN 1) SR R M A s B SRS b, 2) FAEXT GAT RAGILRERIIA
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IRl GAT SBRHI %NS . B55, Ll Eager Al Brunton (2023) [20] B4 7517 2 F- K A AL Ry LRl  FHAR TS
I ZAE SR BRSO he o im0 AN SR Bhial (e GAL RIATA) b RS GAT e 5tiE
). BFRGHI GAT SIS E B H bR)FIBR 52 GAT S5 784G ) o 2 BRI DY N Bl 22 4R
RAT 22 B AR s TR R AN 2 AR B AR 1) SRS o Sl an (LA 2) 0 vk, i 32 A TR T IR
AR, R AT E R GAL IR AT 374 GAT ik

5. ER 518
5.1. GAI RiRIhEEIAIR

ROBIRE AT o, KEZECAART GAL RBRIhAEA ST M AINR . 1%, FAMTEE T GAL )R
g2 A, BRERE. IR RS . BEL . AR ook, 4k 2 524 (56/60)
AT GAT SR A0 4 . B[R] AR A fil 2 e I BR R 22 AR 2 A S VR R I R I B2, PR 22438
U1 75 B v () 1) 50 RT R R S5 o S B 1T 0 s BB Ak . GAT W) LT AN 52 ) i) A bt R 1) <7 B 2 o Je B3t
BAT Hoe 7 OGBS [ 2110 JLIR, 2EAT1(49/60) D N Ul SR HE /17 & I 5248, GAT REWS i
MR AR ST B I, RS SR SCRR LR IUHR T, T GAT S Wt ff 6 02 L R 75 9l A AT (19— I 3 AR 4R
(8]0 ZAMIHRENAIEE =AM R VELH(33/60). FEIR BN FE S E MR R R R A B o &, =
GAI 1] LIARHE 272 A 8 i 2F i B8 22491 7 AN o) it 2 AR s AW B ANIE . 5340, U0 2 R % 52 2E(32/60)
FEEI GAL RBMEH . FAEMTIAN GAL IR 2B BT MELER) Mt R, MEMRFINE. 4
M, BUROWEORR . PEE, BB GAT RILIFA|IE[22]. &4 — &0 EQ3/60) %] T GAT (#5371 I i
BT THIMER . AR, GAL STE48 H I [R5 i 2528 5 0 LI e D it 7, 3 I 1) o 58
AR R T ZIESERE .

L bFIR, SAATHEAT GAL AT RE 1 o BR A B0 R o 52 SO 26 i i 1) =) B & GAT ZE
P2 ESEPE(18,30%) . B4, GAL 48 H 2= AEMESCIBIES] 7 A2, 224EiE GAL $2 4t 7 /5 &8s, H
S ETRIREE, WA GAL 4 H IR LR EUE, Y GAL L]0 A 4k S (hallucinations) [9]. 25—
SE M8 GATL AT B8 1% BRI 22 AR A 10 R (17, 28%) 2= AENTIREE GAT 45 H 11 A 28 I 45tt LU Uy 7 ) 38 3
I T BER BRI SCEE, W &Gl “AERIERIPE” (7] =, 4O, 15%)H.0H
OXF GAL A=A . GAT RARHIMESE L B O BB R B R 2 BT3B, AR R
FEHEE S 5 2, A A Z 550 B HERE JTRIE 5 [ A8 7171 (23]

5.2. RIRIRTIAFFHER B R

SRR R IR B — A EERE A 17 GAT K R A RIS 17 3R U5 GAT S St B 32 7153 o %t
LA e 5 Hp R R 1A (1) 7 AT R B, ASHIF FE 38 HA R R B s 1] 35 75 85 3R A A Bh T4 22 46 1 S 15t
ORI RES, HIRERE TR T Y E R @A BRI BARy IREDESR, JF B R iR aE
e ELAd FH 2 Foh S T B SRR A

W 1 PR, FEEERSEES T, WA E-TINE S %8R 8 RS 7~ 17 55 A B
TEEMBER. B, BT BAR. PRIV E R AR A A SRR R i IR ARERAE 87%~97% 1],
TEGE R IR~ il I AR TR 88%~96% 2 [R], TEIEF i nia s I AR AT 86%~95% 2 (7]
BARKE, sl SR ENE . 4. 15T B B ILRAEREON IS, 73508 93%. 93%A1 95%:
R SCERAE A RN A R R B AR R AR (3N 97% 1 96%) i TR B R IR AN A(90%); HAREL R
T YE BT SR ] P R BN AT (2 5] 92%- 91%F1 94%); FRHIE R SHEERMEIL, HENE.
SER RN 5 4 FE S S i RS 35 R Ak, 43 87%. 88% 1 86%.
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Table 1. Ratios of feedback prompt elements (n = 60)
F 1. RIFRRIAMKRERLZEN = 60)

S—— W& RN 1A ZE ) RN A BE RN
e ZIN TH X
=R/ Rk FEHIX HIR Rk OWEHUR O HIR Rk B
BhiA] 93% 96% 176 93% 98% 115 95% 97% 184
R 97% 97% 26 96% 96% 22 90% 93% 21
H ¥ 92% 94% 90 91% 94% 76 94% 94% 78
PR 1] 87% 91% 51 88% 93% 44 86% 89% 46

NS A 52 (R R 0 Bt i 7 1] v DY A~ 3R HH IR ) S AN g s 1] T R mT U, A AR T i IO At
PEORIAAT IR RARAL, $EE T RIS 1 e M RO M . B, PIAE GERRINE 4R R ORIt
PRI P B R AR A i s . BRSC. HAs. BREIDYEEZRAE )2 SRR i I A1
91%~97%2 [8], 7F 45K AT R BLHIRAE 93%~98% 2 1], 1EiE 5 S~ ia] A B A S 1E
93%~97% [f]. 5HE=AERMEL, SAERAENE . G50 18T B o H IR B A
9 96%- 98%FN 97%;: AU Wt HE s 1] R 2 3K ARSI AT R B AIK, (HAEN A SRNG5S 4R
BIEREK, 5008 91%. 93%H1 89%. HiXk, &4ERE R BRI R, YAE RIRENY A
7 RIS R R T, 8 2RI R AR I AR Y it . A E RN . SRS T
THIFR)UR BB B 22 (53 ) 176, 115 1 184),  HAREEZAE & 4EFE B SRR Z (437918 90, 76 F1 78),
TR SCER IR R ARG A 26, 22 F121).

MVEE S BN 1 SRS, ARG — I R TR ISR, RREAE H 2 Fh SRR A IR B Rl (L4 2),
51% GAI AE BT &/ Z A Rt, IF BLRERS 2R -G A0 H 2 Fh i 4 S0

Table 2. Strategies of adjusting feedback prompt (n = 60)
2. RIGRRIEEHEERMEE (0 = 60)

TR B S NEU(%)

OB RN AT E, SR R R AT 57 (95%)
AR GHERIAE R 37 (62%)

M GAT st H O IE iR, Bk eh R S s il . 26 (43%)
Wi GAL #HIREEAIN, Bk B RIFHERIA 23 (38%)
Pl R GHE IR, N RS & 18 (30%)

W 2 P, JLPPTAEA(5T, 95%) KM T “ ORGSR I, SRIE AR (sRnG, dnfd
RIS BAR (3mSR AOAE 55 U W] 51 3 GAT 32 i S B35

KER7 (37, 602%) KM T “H BRI ZER ", AEINREZR, MUE GAL &I E Mt
W, ANERAESCEBOEIR R AR T . FAEA7(23,38%)i8 “i10] GAL RESEANR, FR4 R
A" o Bk Kimi g RGR 45 1 2 3R0K, A NP RIA 5 ) Kimi 2 57T DB E
AT RIE LS AR . FE—F 126, 43%) 1M GAL B H R BIE RN, kg R R
s 513 GAL BIER Bt M “ Prf S o inl, /N BT 55 B SR 10 N B B AR B/ (18,
30%), HZHIEH B GAL $447T T8 UTAESS, KRR T GAT RIS .

5.3. GAI FUIRVH SRR
JBIRE SRR, FAEIRE GAT s 5 2 #0007 PRl O = (L3R 3). AR SRS B35 BL R X
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A RSO R A ENE . B 2 EECVE GAL. BN SC. Bl R ARSI R A R Ll e
GAT I Bl 9 268 BOAIE S R S 6 B 7 B St . 25 SO (R 2 AR B )8 45 P 25 S st b () i L o S T
WA RN, FAEATS AR E 2 RhRS SRS GAT 45 .

Table 3. Strategies of evaluating GAI feedback
7 3. Tk GAI RIRTRRER

R N i
RO b SRR S ot B 58 (97%)
B GAL BiIE GAT 3L T GAL e 155 3R 1% 32 (53%)
I GAT REAY Bl 48 B0 IE f2 15 51 54 1 81 s 20 (33%)
T2 RS S ARAREE 1] 5 15 (25%)
eAgh N A R e . 14 (23%)

2 GAT SUGHVT AL HEmE 1A B DU AE T 5240 GAT AL BN 25 (K B AHAS BE 7] [9] JLF- A 52458,
97%)FE 2 T Ik ARSCAS LR SORS Se B B o AN R T ARSI 5 () 2A AR D TR GAT I 5 RBR[7], A
WHFT R — K232, 53%) T GAT Bidl GAT BTl il GAL BRIERATE, SIEES
B ARIE. ARREE, b2 SRS R BRI . HE =R RIS GBI e GAT B B 4%
rIE S AN 28 ()1 FL SR JB 2 S U AR S AR A AL ) R 45 A S A o i L) S T A ST B e B i
PETRIA] R IR IR HAHIE MG g 0. MR ILIGAE 1 AME 5 21 38 SRR 3 IR R BILAE BHIE B 25 S
IS B[24]0 SAHR R R IR0 N A AL AT RORHON ] 22 BRI GAT [t 1 SR N 3R IR A AL
(KA E AT BEANKT GAT S & BEVEEAT BN, ASSRIBURN R B8 S R s ia], WD H O BOR A0 s 15t

6. &g

GAI £ B4 R AR T N B 3R s il A OB RE . il S A v v 22 20 3 B R B 1] 3R 57
X IR R R GAL BT RE B, AR ALRIEY], 3T IR LRI R LR T A 45 & 10 5t
PN R IR IR IR AR BE AT AR i B ) H I R BRI e T o XA TAR Y M ik 22 A5 BL g
S FHTIR, RREARIE B4R e U (6], SRR gk, EAAAUAE 1 GAL RBIIRE, B
HER SR, T s F 2 R STl GAL S TS PEATRT A E,  JFAR IS 75 5K R B S R R ] . AT S
B N E B GAT RBHRTI SARRE ST W R, AW A SE K b, B
I FTEE 18 1 5 AE AR SR FT s N FAt 935 K 2 2] 3 N BABGAEE

E&WE

AT+ R EAMNERE RS MBS IEE P RS AN N TR R B SN (0 H
5 ZGWYIYII12A145) I B e R s A B IR 52 (A 5) 2024 SEARE G #F U S H - “iE
B A A R s SR BB AR A 70 ” (WLH w5 : 1240806) B BE I R -

[ =

SE3Hk
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