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Abstract

This study, grounded in cognitive load theory, examines the impact of providing model essays on
students’ writing anxiety in junior high school English writing instruction. An experimental obser-
vation and questionnaire survey were conducted with 50 students each from two ninth-grade clas-
ses at Wanzhou Shanghai Middle School. One class was randomly assigned as the experimental
group, while the other served as the control group. The experimental group received scaffolding
instruction involving model essay provision prior to writing tasks, whereas the control group un-
derwent conventional composition instruction. Measurements were conducted using the “English
Writing Cognitive Load and Anxiety Perception Scale”, with data analyzed via SPSS 26.0. Findings
indicate that teacher-provided model essays, guided by cognitive load theory, effectively reduce
students’ external cognitive load and alleviate writing anxiety. This study reminds educators to fo-
cus on guiding students and encouraging creative expression based on model essays during writing
instruction. However, the research has limitations in sample size, measurement methods, and du-
ration. Future studies could address these by expanding sample sizes, refining methodologies, and
conducting long-term follow-up research.

Keywords

Cognitive Load Theory, Junior High School English Writing, Model Essays Instruction, Writing
Anxiety, Cognitive Load and Anxiety Scale, Experimental Research

Copyright © 2026 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 518

SR B AR N SETE A 2] R Ly, R IR S A ST A 3] RN SE B IS HY BE 77 ) B B IR R
RN T AT BUR A AR, SR SRS AR — RIS, HEHE AR — g,
RS R ORIE T 22 A0 B AR P R B0 R AVE AR . SR EORANE S A SNSRI R, T E
T AR TN SR G ARAR 55 N T T AN F AR SR T AR S 8, XA A 1™ ) R [
WIS SAESIHUMSEIE SAERE IR . ITLLE ABCE A SRR AR RITSEHERE, &4
HITH] PP D5 S SRR R R A i

AL G TR A, BB — M B RN RIE 2 A SRRy
A — R, — M NVOSIRBNER 45 2 A SO E N R WiisE s SRR R, 58 A
NP B B, SRR B R RECNE, FEOAARSERBUPRCR . A0 B
WAL SRR T AR ER K. ZER U, MERICIZEERAIRE, 1853 IR Rk f
WAE SMERTAOR T T o A7 28 B0 I AZ A I S E R ARG A AL A A R BRI ST

PTUAAHE FEAE TS A AR AT BE , SR DI TR R “ SR AEVE SO B e PR IR AR SR S
TERERE? 7 “RUGEIGE R & 83 AR I AR AR U 5 AME RN AT, RN RIBOA I ST 2 7
“RGERIR MR R REW H IR SRTH AN SRR 7 o I R, ARSCE R SO SR
AR, I H RS A5 075 TR AR

DOI: 10.12677/ae.2026.162308 383 HaidtE


https://doi.org/10.12677/ae.2026.162308
http://creativecommons.org/licenses/by/4.0/

A

2. XikGFik 5o Eal
2.1. ZiBEEEE

TAREAER M S E M AR EHE R B AR, WA T R KRR . 2250 AR
OB, 1EE M IRBEAES YRS BSOS, 5 U A S 32 B, R A = .
i B SO DR A e — S R AR I A R R B AR ST, MRS R P R & B, IR E
FERCIE 5SS W E LR WIh i BUE T 26552 ST SRR B, AR AN Z % 2 w5
SR A IS

2.2. BIERFHHTEXER

MHEAAE MG REERYERSOR, RS AR M B E RN SR E R, ISR SRR
WM EEER, R BB AT FRARSME N RN T A0 A RS, SR SN ik A
W 23 SO EI R, BT RSO [2]. HA P /&, Sa e A A rT Rl s e, snse
frciZggs, $E A — s A e HUAt B N S,

2.3. INHIGFEBRIS 5 T iEBERS

WRYEINFN AT B, 220022 203 BN R R GE RN = AR A A T (CL): AR5 BRI
IS AT RN DR E A FE AT (IL), 27 2] TE 28 A B RFAE S 3G INAME G457 (EL) TGS 27 515 28 (0 30 4RI
YOS AR 5% B i (GL) [3]

WA AT BE . BT T SR BEMCE T UL AR RFCIZAE 22 2] SECE PR, R st —2
KRFE[A]e JEARNEN GBS iz N T BBt h, I i S5AEG M B B0 . £ 5 1E
S5, TR RN AR 222 B IR AME KT B8 JI A1 S ARATE 95 BER AEBE T TR g o« AME DN HN B A 77 T I
HKIET EAEH —LEER . AR 55 5 2[R h 2 10— L8 7 OB SR B 1 R AR B 22 N SRR 2R . 1R
A, AR EEEIHE R ICRRE , K TTR MR R A, 22 SE S5 (ki bl K [5].
Pt DABRAR ) 07 SR 4 2 AR SR AR MG T B AT 12 2T 1 “ BT 227, A AT BRI KD AR BE AR E DN
AT AR 9 58 RO RAT B AR DA o JESCHCAAE B AR R o — R R ) SO ey, (B H Wt Ty
AT DL E R A R A S e (R Y, R A BT AT e S B AL i e N

3. ARAZE
3.1. ffEt

FESKIS TR AT FRER] = RPN BEGEAT 1 7 AR, PBEAE BRI A B I SEIE 4R & REUK T B B2
5, ZJEAE—SANF K B ARG HEAT ) — AR DK o AT CRAIEAIT S AR} S A A2 1) S P A A T4

3.2. BAREIR

BRI M L 22 R =R TATEE, HrR SR 50 A, B3t 100 Ao PEEEURE A [R] A 7R Ol
KPR EFEE A HE RN ZESR . MG E —BENSRIGA, 5B s,
3.3. HEFEit

HUEW USRI W N R, SR I 3 R [ S8 0 IE S AR RIS AU U B ST AR R, BR 2R A
DNE —RVE . SEIGAH R AR SOE BAEHUA A S SRR N BLA RN 5 I HIYE SC 3R
2, BHIEMSEREMARMEE S, T MR SEERTBARE>AE B, BE., BiAR G

DOI: 10.12677/ae.2026.162308 384 HHHRE


https://doi.org/10.12677/ae.2026.162308

A

JEAE S o

RTRIA N B D IR, BOME AR SR SR AL RIVESC . 0T A ST E 1 3 2 S5 4 AT 5
TTHEAT M, WIS AR EORATE SO IR B SR 5 B 22 A B S AR AR SE,  HR > S
VEAESS P I AME ST

34. fixIE

AR (SIS (U0 5 IS B RER) B U 5 4P ) (Leppink etal., 2013)(F
SR TR, T T U5 B4 5 A1 5 1 R BN 7 2 S 5 o o R 15 R 7
HEAT LY, eSO ST A A
3.5. BRI

AHEFERH] SPSS 26.0 HEATHHE 73 i - B v S KA, KA E RS KT %
FtE. Gtk niEIE R T PRAUN NI A, B R B SRS (E ) 2H ) 2 5, i BER A A SE R AR
t K5 LU LA A A 5 AR R Ry B ZE s RIS A B A 2 e, Al DLR D7 R o0 A - 4
ERnAES . BEEKE: BE a=0.05 KGR EHKF.

N T SNSRI S S AR R N e A A, SR T Leppink B AJFR IR &R, ZEERG
ENTEINFT G SRE NN G RGN RN S = ANy, Hh & =ANH, EAATH . ZEREAR
W H % 4% Cronbach’s o %074 0.87, & 1YL S FE AL A 432 5 [l N (o > 0.70).

4. GIEER
4.1. MREIT

WHFAT G 100 AWIh =g, B NSEIe A ¥4, #4150 A.

WA T E: N &% N H, Cronbach’s a=0.87). HEfEEEE A2 ANIH, Cronbach’sa=
0.89). TAKNFfar =4 53 (9 41T H Cronbach’s a = 0.87)

AR HT: K SPSS 26.0 AT HUE AL EE, EFERIAVESITE . MOSIFEA t K30 AR ARG .

Table 1. Comparison of cognitive load and writing anxiety distribution between two groups of students (n = 50)
% 1. REFHAFARTSSEERN2MELE(n = 50)

i g A SEIhA P4
A5 Lo g 4 (8%) 5 (10%)
H S B 46 (92%) 40 (80%)

o B A 0 (0%) 5 (10%)

BirfER ik E 36 (72%) 14 (28%)
R 24 (48%) 30 (60%)

S 0 (0%) 6 (12%)

SEEVE R AT E 23 (46%) 10 (20%)
H SRR 27 (54%) 32 (64%)

e B AT v AR R 0 (0%) 8 (16%)
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Table 2. Comparison of writing anxiety and cognitive load scores across dimensions for two groups of students (M + SD)
% 2. MEFEESEERSANATSYHEE LRSS EEE (M + SD)

A SEUS4H (n = 50) BHI4 (n=50) t18 p 1 Cohen’sd BRI/
EAEEER S 25.40 +5.32 34.18+7.91 -6.67  <0.001 -1.32 KRR
N E BT L 03 32,15+ 4.20 38.62 +6.85 -5.84  <0.001 -1.15 PN
WAEA SN B 7 10.20 £2.11 10.85 + 2.34 -1.48  0.142 -0.29 NN
HMEEIN SN A7 4 8.35+1.89 13.42 £3.01 -10.23  <0.001 -2.02 O
PN N 13.60 £ 2.45 14.35 +2.78 -145  0.151 -0.28 AN
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Table 3. Results of the chi-square test
F 3 FAKELER

SR 43 AN (%)) EHIAN (%)] 2 p &

WEI AR i 4 (8.0) 5 (10.0) 6.25 0.044
H 46 (92.0) 40 (80.0)
i 0 (0.0) 5 (10.0)

BRI {8 36 (72.0) 14 (28.0) 22.35 <0.001
H 14 (28.0) 30 (60.0)
& 0(0.0) 6 (12.0)

Zaitr % - % 23 (46.0) 10 (20.0) 13.08 0.001
&g 27 (54.0) 32 (64.0)
- 0(0.0) 8 (16.0)
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(72%), il 4L Ch R 256 [8 A £ (60%), HA 12%0 e A .

P LH A B B P I A A AR R 35 1 22 7 (42 = 13.08, p = 0.001) . SZI&ZH A VT - B4 (46%) 5 |
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