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Abstract

Guided by the educational philosophy of “Great Educators”, university student financial aid pro-
grams are undergoing a profound transformation from a “protection-oriented” to a “development-
oriented” approach. This study traces the evolution of financial aid education concepts, revealing
their core shift from “economic relief”’ to “holistic development”. Focusing on freshmen in engineer-
ing disciplines, the research analyzes cognitive, psychological, and developmental challenges faced
during their adaptation period through frontline counselors’ reflections. Building on this founda-
tion, it explores the intrinsic connections between development-oriented financial aid and the
“Five-Education Integration”, lifelong learning concepts, and learning communities. The study ar-
gues for establishing a dynamic closed-loop system centered on students, encompassing “aid-
growth-feedback” interactions. Ultimately, it proposes a systematic approach to create a new devel-
opment-oriented financial aid model that integrates economic support, skill expansion, value guid-
ance, and community collaboration. This model aims to achieve a leap from “assisting all who need
help” to “educating all who deserve it”, laying the groundwork for nurturing capable individuals
ready to shoulder the responsibilities of our era.
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Figure 1. Primary sources of student anxiety
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Figure 2. Developmental support learning community
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Figure 3. Distribution of students’ perceived main learning difficulties
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