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Abstract

With the in-depth development of international Chinese education, the problem of cognitive load in-
curred by learners due to unfamiliar cultural backgrounds in reading has become increasingly
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prominent. This paper extends the Cognitive Load Theory and Hofstede’s Cultural Dimension Theory
to the field of cross-cultural language teaching, systematically analyzes the classification, causes and
influencing factors of cultural cognitive load in teaching Chinese as a foreign language (TCFL) reading,
and on this basis constructs a multimodal teaching model aimed at reducing such load. It is argued
that cultural cognitive load can be categorized into three types: intrinsic load, extraneous load and
germane load. Its generation stems from differences such as obstacles in understanding cultural allu-
sions and cognitive barriers to traditional customs, and is jointly influenced by textbook content,
teaching methods and individual differences among students. To effectively address such load, this
paper puts forward specific strategies from three dimensions: multimodal representation elimina-
tion, cause intervention and teaching system optimization, aiming to provide theoretical and practical
references for improving the teaching effect of TCFL reading.
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Figure 1. Cultural distance deviation load in Chinese
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Table 1. Elements of multimodal critical dialogue space
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Table 2. Stage-based multimodal embedding scheme for teaching procedures
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Figure 2. Multimodal formative assessment system
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