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Abstract

The Compulsory Education English Curriculum Standard (2022 Edition) emphasizes the comprehen-
sive language ability and explicitly states the teaching requirements for promoting writing abilities
through reading. However, current junior high school English teaching method of “reading-to-write”
faces profound challenges such as the separation of reading and writing, the detachment of writing
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from real-life scenarios, a lack of guidance on thinking methods, and a single evaluation model,
which have prevented the formation of an effective mutual-promotion mechanism between reading
and writing. Based on a systematic review of the Input-Output Hypothesis, the Theory of Reading
and Writing Integration, and the Framework Theory, this study proposes a four-stage reading-writ-
ing integration teaching model: multi-dimensional deconstruction, scaffolding construction, trans-
fer generation, and evaluation reflection. The study also analyzes the operational path and practical
effectiveness of this model through examples of typical lessons. The research concludes that the key
to bridging the gap from “input” to “construction” lies in anchoring on the connection between read-
ing and writing, designing graded scaffolds, and creating authentic tasks, enabling students to apply
linguistic knowledge creatively and develop core competencies through deep understanding of
texts.
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Table 1. Assessment rubric for English writing
* 1. KEBETMER

UK L B P HF JTE
WH W5 AR, A E R A R * %ok * %k * %k Kk
45 GAFHELL I, BUKTEM * %ok * %ok * Kk
HE il Pl 2 ) B AT 3], TR A IR * %ok * Kk ok * %k Kk
35 FELE, HIEH * %k K * %k K * Kk

I SRR, WMEREASBIR, —EHIER.
PN B RAT HAPA IR AT, 2 A BB S P AT R, U AR, SEEL P 3E .
5. BEFERH
5.1. REXLR
PRAK: Unit 3 Should friends be the same or different? (Section B 3a~3c)
W 5k
BRET: 45 434
(ESEPeD |
AV NER\FER B Unit 3 RIS ERER, 08 “HARARLLGE R AR o AL BTN C
%21 § Matt M1 Diana % T AR FIRIOUL A, S48 1 R8N VPR IR AN LA R I . AR 5 AR )
B Rose HIRIRMG T, 51 A LB MRA R I AW E, IHZH “OREO” SFHESL TN — s #iE H O A
IR
[#7HA7]
1. EFRES): REHAR Rose MUNL A A H T, JREUEAIAMTE S AeizHl OREO HEZLAI P2 a) 1 58
B R T A S
2. SRR SR AR, PRRACERIZ AR, B EE R A R
3. YRS BT SORGE, AN EIEHESS: REA AL B OO A
4. A7) el AR RS AEBTIR, REISHIVPAN EREEAT A PP PP,
(7B AR
ol FESCARNE, JA99 OREO HESE, ZHFTHE S S51F.
MR KA RORME AT A A S A AE LR, S BT %
(EESUNENSS |
WA —: SANBIE——AT AR (5 2l
T: Good morning, class! Let’s start with a question: What is a friend? A friend is someone who...?

Ss: Someone who helps us!/Someone who makes us happy!/Someone we can talk to!

T: Great! In this unit, we’ve learned Matt’s and Diana’s opinions. Do you remember? Matt thinks friends should be the
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same or different?

S1: Matt thinks friends should be the same because it’s easier to understand each other.
T: Good! And Diana?
S2: Diana thinks friends can be different because we can learn from each other.

T: Perfect! Today we’re going to meet a new friend Rose. She also shared her opinion on a forum. Your task: after reading

Rose’s post, write a reply to share your own opinion about friends. Let’s read to find out: What does Rose think?

[t Y - BBCR R, WSS —— IR 1, R4 E H AP35,
I Bl ——Rose MWL 5 5 ik(12 435

T: Read Rose’s post quickly and find her opinion.

(FAEPREAE, 2 545)

S3: She doesn’t care if friends are the same or different.

T: Great! Rose says “I don’t really care.” Now let’s read carefully. How does she support her idea?
(P 7 1 34 55 5)

Q1: Who are her friends? Lily and Lucy.

Q2: What are they like? Lily is funnier; Lucy is quieter.

Q3: How do they help her? Lily makes her laugh; Lucy listens to her.

T: Look at Q3. Rose uses examples. This is important in writing. Now, let’s analyze the structure. How does she organize

her post?

(haatit, 3 54F)

S4: First she says her opinion. Then she gives examples. Finally she uses a saying.

T: Excellent! Let’s put it in the OREO framework:

(. 4)

OREO: O (Opinion): I don’t really care if friends are the same or different. R (Reason): Because both kinds of friends

can be good. E (Example): Lily makes me laugh; Lucy listens to me. O (Opinion restated): Real friends help each other.

T: Now collect useful language from Rose’s post. Find sentences for opinions, describing, and examples.
(FE&RL, PR PRE)

Opinions: I don’t really care... / I think...Describing: funnier than/quieter than/better at listening Examples: For example...

/ ...because...

T: This is your writing toolbox. Use these tools when you write!

(8o R Y - Gl P AR 5 T 2B RS B st RIE S, R B BCR A R IERS BHA
B = WAEFE——RIEERA? (8 78

T: Now think about your opinion. Do you want friends to be the same or different? Let’s use a Venn diagram.
FEFEFHEH, FRERE, HiEEFE)

T: Think about your best friend. Write down:

Middle: things in common Left: things different about you- Right: things different about your friend
(FERIZARFRE, 3 54)

T: Share with your partner. Tell them your opinion and reasons.

(R 3%, 2 94)
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T: Who wants to share?

S5: I think friends can be different. My friend Lily is more outgoing than me. She likes sports but I like reading. But we
both like music. So we’re different but we get along.

S6: I prefer similar friends. My friend and I both like basketball. We’re both funny. It’s easier to have fun.

T: Great! Different people have different ideas. Now you have your opinion and reasons. Ready to write!

[(BOHEE]Y - BREFHERUN AR, Dk F A SRR .
AT BAESRE——5 RIS 28

T: Now write a reply to Rose’s post. You can choose:

JEk AESEA BAERT Level | ® £ 0sF A OREO AER, 60 37 £ 4 Level2 @& + 47 OREO fER, # %
15 R EE

T: Here’s the structure:

Paragraph 1: State your opinion (I think...) Paragraph 2: Give reasons and examples (For example...) Paragraph 3: Restate
your opinion (So I believe...) T: You have 12 minutes. Use your writing toolbox! Begin!

(FAEBHE, HIPKANIEF, EERZAMBEHFE)

T (3 —4£% %): You said your friend is funny. Write “My friend is funnier than me.” Good! Add “For example, she

always makes me laugh.”

PR - SRS IR T 0, SO e R AR
i Ti: VRIS IS 56

T: Stop here. Now it’s evaluation time. Look at the checklist.

(A& 4)

PO WA L i I
Py LA, 7B R TS *kk *kk *kk
it AL, BIE *kk *kk *kk
e A AR ], A *kk *kk *Ak
15 PETHE, MR *kk *kk *kk

T: First, self-check. Give stars.

(FE£87F, 254

T: Exchange with partner. Read and give stars and one suggestion. Use: “You did well in...” “You can improve by...”
(£ 7E, 3540

T: Who got a good suggestion? Share.

S7: My partner said I should add “for example” to make my reason stronger.

T: Great! Will you add it?

S7: Yes.

T: Now let’s see one example. (4% % f& = —# I 4£) Read together. Is the opinion clear?
Ss: Yes.

T: Does it use OREO?
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Ss: Yes.

T: Any suggestions?

S8: Maybe add a linking word before the last sentence.
T: Good point! Let’s applaud the writer.

(FEEF)

T: Revise your writing based on feedback. Homework: write the final version and post on our class forum.

LB - VPO RIAEO AT, AV I R ).
TR SAEETHEQ 5160

T: Today we learned friends can be same or different—both are okay. The most important: real friends help each other.
Let's read together:
Ss (5%): “A real friend reaches for your hand and touches your heart.”

T: Keep this in mind. And remember: use OREO when you write. Class is over!

(E2EFT Y

I Z AL

EEMG R AT DO E R, AAERIEH] OREO HEZLRIAR RHiE & 5E G 1
AR OREO MEZAIVFA SR FRR T SR, 2R AW B ECE . PHMEss: BV
FLEREEEX AR R, “FRENGI T CEBAAAE 7, AR T T AR s

AFAE ] i :

WA 3G PR FEIT A2, SEUSIER ARG B 5K, 7248 SRS 228 AN il die A7)
AR, B FERBE R I R VAR S PR TR, BRI

5.2. BRSO

W REIE, ARSI AIUIR, LA S Ber s aULE DT 77 T AR B B i

BEEAMRET . FEESERRN E 3 RS =R R IC A 8 SRIGPE AR SIE T,
HEL T Kok B R SR IEA A, 40 “be different from”  “care about” “as long as” ZF. PLRTZ
AEEAER B BRI, BIFERE M BRI SCA R AT IE RS (3R IE, RV R AR Tt .

AR REAR DT . AR TR R CE A LT, Reig i FEE R AT SCHE B . SLIGPE 2 4L
ARG AE R IRMEH WA - Bl - BT - EERAA S NELE, X BB () IR A AR S
FIRABL . B ARBRER A R R . N AR BN S 2R B s R i F A RESE, AR 72 TN R RE T
=Tt

RGO G 7 RECEER “Ofl” , FAEARNZ AECAR R, SIFEEHREK.
Rl e B 55 A, R R T BRI A, R e AR CIME. ViR, A AEERR:
“DLRTBE A MIESH 4, WAELREERGEEASH, MAMEEATET. 7

WS 5T . (EREI T B RE ~, FAERNS S B%, REFBEERK. BIPHTTh,
SR ReEIs VPN R e A BE PR bR FIAEVE BRSO 7 R AE, SO T R AR
6.

MREES R B

KB RE TH WR I — L), 7 P IT
FERNZER I . A — BB SCARRT BE SN A B AT RS “Ha AL, xR RS s A W e AL
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ST, IEREUN TR RE . B A GBS UM SCA R ) At RE AR B I RE 13
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W UM E S RENGREIR Y], EREEAEE, ARHRTHE L ERR.

SE K

1] FHENRIEMEZEE. LE5EE FOE R MEQ2022 4EiR) M]. dbat: JEatIilie K= iREE, 2022.

(1]

[2] %ADF, TE. EEEAMNEEEARITI]. RN FIMEREE(TER), 2020(5): 1-6.

[3] R&%. YIHIEE DIRIE S 2 R 1 R SR [T]. MBS 2, 2025, 48(8): 18-23.
[4] BFER. “PLEdR 57 N 9B S EBE AT DA IN]. 1L HR, 2025-03-27(F08).

DOI: 10.12677/ae.2026.1651074 1963 HEHRE


https://doi.org/10.12677/ae.2026.1651074

[51 Z=4F, sk BT/ H S ki b oeE DI e 5 iR o ZUE s IND. (hPE 2 E Rk, 2024-12-22(02).

[6] B, M3CE. NZHEEIE ERIE: YIPIEERS % E8E MR ESTERD]. RN FIMEREF (R ERE), 2025,
48(6): 7-12.

DOI: 10.12677/ae.2026.1651074 1964 HEHRE


https://doi.org/10.12677/ae.2026.1651074

	初中英语以读促写教学模式应用研究
	摘  要
	关键词
	A Study on the Application of the Reading-to-Write Model in Junior High School English Education
	Abstract
	Keywords
	1. 研究背景
	1.1. 新课标要求
	1.2. 现实要求

	2. 概念界定与理论基础
	2.1. 核心概念界定
	2.2. 理论基础

	3. 以读促写教学模式的构建
	4. 实践过程
	4.1. 精选阅读文本：锚定三个维度
	4.2. 真实情境创设：让写作有目的
	4.3. 问题链设计：从理解到迁移
	4.4. 评价量表设计：以评促学

	5. 教学案例
	5.1. 课堂实录
	5.2. 效果分析

	6. 研究问题与反思
	7. 结论与建议
	7.1. 研究结论
	7.2. 教学建议

	参考文献

