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Abstract

Deep learning is an important pathway for fostering students’ core competencies in English, with
structured knowledge construction serving as its key cognitive foundation. However, senior high
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school English reading-writing instruction still faces problems such as fragmented knowledge, su-
perficial learning, and a disconnect between learning and application. Drawing on deep learning
theory, this study explores how to support students in constructing structured knowledge through
competency-oriented objectives, leading learning themes, sequenced task chains, and ongoing as-
sessment. By means of discourse analysis, progressive question chains, and visual tools, students
are guided to integrate and reorganize information, and enhance their ability to use language to
solve problems in authentic contexts. This study provides practical implications for integrating
teaching, learning, and assessment.
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Figure 1. “Deep learning” instructional practice model 2.0 [9]
B 1 “REFEY” HFEXERE 2.0[9]
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FERFEF L] BARF G GUES ) IR S T, ARSI A L, BS@EER,
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(1) GBS PRtEEE, WS LI T BT UR D FIHE SR

PN, BNETZAECHNERRR, RIEEA 25 D8 W @5, miikms, %
FEX JE S5 R, 5l 3l B HRE SRR FAE KA, Bise A mER. REmE,
UM% “What problems do teenagers often have?” . “Have you ever had similar experiences?” LA K “If
your friend/ sister/ brother has these problems, what would you say to him/her?” &5 B4 23R 5 H.5), {2fF
A RSIOER R RHT YR B . IR b, ZUmER AR AT E S . EvpERILT, o
FAEMIFHAE “talk to him”  “ask him to stop” Zfij L, SR XHFKIEIN 5 RETT NMHRE. T
M, FUmEESHE R 5] S A R, 0 “Isitenough just to tell your friend what to do?” . “How
can we make our advice more reasonable and acceptable?” , {Rff2=/EZ D RINE], FWIHRE B A KN E
A, RFFRETT G LIRS . FEUGANFIRS) T, PRE H IR AT IRIZ TS, B faT 72 LS
Berh e A A HARA R W BT X152, BRI G| NEUUETER, JEE— P52 118 “How does
the writer give her advice in the letter?” , 5|55 A2 45 35 Bf ) in) R R BE A SCAIR ST . 1A 1Tl B0s 74
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AR R B B A R (AR 1), AR BERZ D HERE T, Q1~Q3 L E 5| R ARG B SR EE,
X RER LS 2 “TEB SRS BRI Q4~Q6 5| T2 MBS 45 5 RIAHmG, KB “ BB S 457
5 “ARREA” R 0 Q7~Q8 JHE— b ER S AU f WA B AT VR 5 SUE, et RIS
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Table 1. Design of the question chain

= L e

Write a letter of advice HARTRI ROV FE 2 S RHE
Q1 What problem is Chen Lei facing? RS B 5 R
Q2 How does the writer show understanding of the problem? RAE s ThRE BiAE 5451
Q3 What suggestions does the writer give? FEHUZ O R SRS
Q4 Why does the writer think these suggestions are helpful? PR R BRIP4 M S HEWT
Q5 How is the letter organized? (structure) M T s 45 4 SERI R
Q6 What expressions are used to give advice and show empathy? BIFIESER =gy ]
Q7 Do you think the advice is effective? Why or why not? Y 55 0 b B 4
Q8 What would you add to improve the advice? B3k P R 1k A1) B 4
Q9 Ifyour friend has a similar problem, how would you write a letter to him/her? TN T 5N A

FEREMAHEE RS, o bR “HR” 5 @i ', SfUSBEEGRD A, KELUE
TR IEZHE R . O WS T 5 FRE S, WAL A 2 E R K Dhae L AL
KA. fEMERET, AL N S AR - AR - SR - S AR

HEZR, JRAE B8 4E 3 B LA AT ARAL SR IL(LIE] 2).
@ 2 &) @
Understanding - Analyzing the Giving Encouraging &

the Problem Causes

Suggestions Closing

Figure 2. Basic structural framework of an advice letter

B 2. BEEARGHIHELS

FEMEERS b, FUmE— 2 5] R A RIEE R P AR S5 DhRe i I 1E 5 R8T . AR “and
ST G R W, AR CHEm SRS TR, WA “RIA TR LR
J5 SRR AT, RIS AR X A B S (IR . TE ) (QE~Q8) ISR BN T, AR A IR IR
B TR R WSS T Egi i R A)5C, 40 “lunderstand...” , “Itisnotunusual...” , I
recommend that...” ,  “Why not...?” DLk “lamsure...” %, [N, #MigsaALhrrRiEFR, 1
FEADGHE S 4%, Wl “lknow itcan be hardto...” . “One possible reason is that...” . “It might be a good
ideato...” . “Have you considered...?” . “I believe things will improve if...” %5, J¥ e 545 /1L A
R REILE 3), NIEEE e GRS M.
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| Write a letter of advice |

Understanding the problem L/\‘ Analyzing the causes

I understand quite well that you are anxious and feel t It is not unusual for teenagers of your generation to be
terrible. attracted to computer games and the online world.
You wrote that you are very worried about your Spending too much time online is unhealthy and
friend, Chen Lei. makes it very difficult to focus on other things in life.
Language scaffolding: Language scaffolding:

I know it can be hard to... One possible reason is that...

I can totally understand how you feel. There are several factors leading to this problem.

I’m sorry to hear that you're having such a hard time. This may be because. ..

It must be really tough for you to... It’s understandable that..., as...

Giving Suggestions
I recommend that you talk to your friend about his / \i Encouraging & Closing
behavior. l I am sure he will listen to you, since you are his good
I think you should encourage your friend to try new friend.
hobbies. All the best,
Why not discuss the problem together? Language scaffolding:
Language scaffolding: I believe things will improve if you...
It might be a good idea to... I’m sure you can get through this.
Have you considered...? You’ve got this, and I’'m here to support you.
You could try to... I hope my advice will be helpful to you.
I suggest that you... Things will get better step by step.
What if you...?

Figure 3. Structured knowledge framework
3. G ENIRE

() BEBMEMS, REEMERNTER S0

FEFEHIRAT, UMM T A ARG AL, 2462 0 B BAA PSR R iR Bg s, BT B AT
%, Bl AR ESAS BB s B TS AR R 1) . OB AL T LA i R B

NG E A GAREGE, B RIEFEEANEENSIEN R EIE R, %5 H “HES
WESCFEAW” ) “TE LS AR BRI, SIS I SR IE R . 7E2E BN 1ERT, 205 55428
WRFE R SCEE A I R S S M AR B, 46 T 4E 5 B0 BT st nl RIS B8, 0 SR B S AT TS, A
“Family conflict” Jyffil, Z£AETT WG ARIG (NS HERMR) H A&, 0 1A A 1 JE B (e il oA A2
M ZER), #E— D BRI R 3AE . TR, RIAEIAESE), I LLARNGE 5 AT S
LR 4).

FEBLIERE I, SR AU B RS SO ARSI SE R BUE B E, FFE NN TR S e . @
HFEEES), SAERRETE RS R — DR RIS, B RRE R I E S S AR, IR S
REAFE IR . PGS, AR IR . TEZI T, AR M R R iR 2 R 3 T8 [ 1) R
Bi, SR EA SO RIE, HITRESE TR CERERNA” RHIE.

4.4. FFRIFEMZF SN

FREEPE2 I PP AR T T 2 I i . ShARE A R RGP U730, e Tl £ 7
SRR 5 5 S R, et 2 BRI S S AR SR R [14]. FEIRIE S SIS, PRI RN 2
AESZH, RESNFIREN SRR EENS] . AT REE T AR, EHEIAL FIREA
TR = A BOT Sk 2 S PP
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Problems: argue with parents / feel misunderstood / silent treatment...

4{ Feelings: angry / upset / stressed / confused / lonely...

Causes: lack of communication / different opinions / generation gap / too
much pressure from school...

Family Suggestions:

conflict Communication: talk calmly with parents / express your feelings
honestly...
Behavior: listen to your parents / try to understand their ideas / hug each
other...

Adjustment: manage your emotions / find a proper time to talk...
Support: ask teachers, friends or professional institution for advice...

Encouragement: I understand how you feel / I believe things will get
better / You can solve this problem step by step / Your parents care about
you...

Figure 4. Structured writing framework in a transfer context
E 4. IRBERTHEESHURIER

(1) TR W BUR L5 R IR

ERAHT, FnEd 22N EDE M EESR, 51RAEHTRIESZR. Eikd s, Zm
FrAETE VT 22 AR B RS, TR 51 2 T B S RIA P FE R 3, B S R R E R,
= PR SE, JEERTIE ) 5 BN AT R AR, Blhn, fEsEAER Y “talk to him” . “ask him to stop”
SN, HUWRE—PiE . “Isitenough just to tell your friend what to do?” , 5| 52845 e IR IA
Bk

B LSRN N, BERR A CHINAUK T 5RER T, NESHFRMKTE. [Fr,
X R A B AT A ) 2 ) JR oK, AR F i R b B N SRS

(2) FEFHNEM BTN B E RS 5 @ ER

FEWFELIR S @M S M A FR B fE e, B [0 e 5] AR P IR IUE B TR R,
T BhRAs 5 B Y 5 B T R ML AIR . R R, WS T80T 8, BRI
WS RRIES . B, EMEEBUS S BN, BURTEN M E T O0E A R e B R I PR R R - Oy
PRI - BRI - SRS EE " PSS HIHESE, FFxr S5 M A 58 B BB 8 AN I K R X HEAT AT R R =

ZM B DU SR N T, BIETE B AR A WE IR S s A s, (R NEHUE BRI R G ART
Ao AR, IR R, FAERBIEDEINBNERSEW S RIARE AN NERR, AR

(3) HETITARSHIRINME-A: HEBINH 5 R A

RV 2 18 7E L SL B UL LS I e, 38 VP2 NG 27 AR 58 i B AR AE 55 i R R B &5
SAGHAIBI[15]. EONIREE S PR T RS E R R R . ES RS, BN H LTS,
IR H 2 To VAN 7 200 32 AR () % S R AT SR G VAl . TR AR B RS IR, i8R AT 5558
BOS AR I

o, FEEER, BhEEAE AR SRR 4), PR HOR B REN IR T ikt Rt AT S 3
Mrsgiky; Hk, E5ETREF, Bl 224 “Have you used different ways to give advice?” . “Isyour
advice polite and helpful?” , 5|32 AT HIF. FIFEEIE, WRIEARETELSMI; &5, EiRE
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BORGEYEFEXT 2 AR IHATER AV . Horh, “R” RIER R B R HRA AT, “4947 i
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LB NS . B RRELEPE O S R, AEAMLRENE OB B RIEH AL, R AR SEIE F &
Bt —L K

Table 2. Assessment rubric for advice letter writing
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