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Abstract

This paper takes self-efficacy theory as its theoretical framework and employs a literature analysis
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method to systematically review the developmental trajectory of self-efficacy theory in the aca-
demic context of primary and secondary students, the historical changes in relevant measurement
instruments, and the current state of application research on academic self-efficacy among Chinese
primary and secondary students. The findings indicate that academic self-efficacy is closely associ-
ated with students’ academic achievement, learning motivation, and learning engagement, and plays
an important mediating role in the process through which family factors and classroom instructional
factors influence learning outcomes. This study contributes to a deeper understanding of the under-
lying mechanisms of academic self-efficacy and provides a reference for future related research.
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H A RE AR P HLAE 1977 SFHITQIMERIEAE (B JAEE: LIS AT AR IR) g kil
A PEAE R[] AR 2 2 S BB 4R AR S A N AOAT B 5 T 23458 47 s s
WEE BRI AR, BEALROT IR B AN AT RS B AR A BB A R B R2 B, JF el 7 B3R
RUORE RIS, At FLE SCRAMART B SRR AT S U AT MR € 17 3) LLIA B TUE H A ) YA 1T
IR AR S T = g, WA ME. ML RAT X = A BIRAGZ S SHRIKI R ER R, &
M2 IBAF AL A ELREM Y 28 R [1] [2] -
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Al —HF 41, Schunk FEFEALSL T 52 H B FUYTAI T (B S EREAT 34, $R Hh AR 22 AR DR AL 52 5T 10 B Bk
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FRE, oA H BRI REIRAE A A R EOARIBCRE 2 o) P SRR A, B IREIR N2 AT
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Appendix

The following scales and items represent the Motivated Strategies
for Learning Questionnaire (MSLQ) that was used in this study to
measure students’ motivational beliefs and self-regulated learning.
The numbers next to the items reflect the item’s actual position on
the questionnaire. Items marked (*R) were reflected before scale
construction. There were 56 items on the questionnaire, but only 44
were used in this study to form the following five scales.

Motivational Beliefs

A. Self-Efficacy

2.
1.
10.
11
13.

I35.
20.

22.

23.

1.

5.

6.
9.

12.

17.

18.

21.
25.

3.

14
24
27

Compared with other students in this class I expect to do
well.

I'm certain I can understand the ideas taught in this course.
I expect to do very well in this class.

Compared with others in this class, I think P’'m a good student.
I am sure I can do an excellent job on the problems and tasks
assigned for this class.

I think I will receive a good grade in this class.

My study skills are excellent compared with others in this
class.

Compared with other students in this class I think I know a
great deal about the subject.

I know that I will be able to learn the material for this class.

. Intrinsic Value

1 prefer class work that is challenging so I can learn new
things.

It is important for me to learn what is being taught in this
class.

1 like what I am learning in this class.

I think I will be able to use what I learn in this class in other
classes.

1 often choose paper topics I will learn something from even
if they require more work.

Even when I do poorly on a test I try to learn from my
mistakes.

I think that what I am learning in this class is useful for me
to know.

I think that what we are learning in this class is interesting.
Understanding this subject is important to me.

. Test Anxiety

1 am so nervous during a test that I cannot remember facts I
have learned.

. I have an uneasy, upset feeling when I take a test.

. I worry a great deal about tests.

. When I take a test I think about how poorly I am doing.

75| [ Printrich & De Groot, 1990.

Self-Regulated Learning Strategies

D. Cognitive Strategy Use

30.

31.

33.

35.
36.

38.

39.

42.

44.

47.

53.

54.
56.

32.

34.

40.

41.

43.

45.

46.

52.

55.

Figure 1. Motivational Strategies for Learning Questionnaire (MSLQ)

& 1.

F I L FIR I E) &

(3) “ZAMBEER” (MISES)

1994 4, V. Morgan 5 J. Jinks gaiill 7“2~
CREEE DR AT S HMERE” 4 ARSI 5] B IRALAR K, HSERR A A HORS R R B
FE, A 30 NMERMA, 5 4 A TIEARSHE .

When I study for a test, I try to put together the information
from class and from the book.

When I do homework, I try to remember what the teacher
said in class so I can answer the questions correctly.

It is hard for me to decide what the main ideas are in what I
read. (*R)

When I study I put important ideas into my own words.

I always try to understand what the teacher is saying even if
it doesn’t make sense.

When I study for a test I try to remember as many facts as 1
can.

When studying, I copy my notes over to help me remember
material.

When I study for a test I practice saying the important facts
over and over to myself.

I use what I have learned from old homework assignments
and the textbook to do new assignments.

When I am studying a topic, I try to make everything fit
together.

When I read material for this class, I say the words over and
over to myself to help me remember.

I outline the chapters in my book to help me study.

When reading I try to connect the things I am reading about
with what I already know.

. Self-Regulation

I ask myself questions to make sure I know the material I
have been studying.

When work is hard I either give up or study only the easy
parts. (*R)

I work on practice exercises and answer end of chapter
questions even when I don’t have to.

Even when study materials are dull and uninteresting, I keep
working until I finish.

Before I begin studying I think about the things I will need
to do to learn.

1 often find that I have been reading for class but don’t know
what it is all about. (*R)

I find that when the teacher is talking I think of other things
and don’t really listen to what is being said. (*R)

When I’'m reading I stop once in a while and go over what 1
have read.

I work hard to get a good grade even when I don’t like a class.
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326 A.BANDURA Guide for Constructing Self-Efficacy Scales 327

Children's Self-Efficacy Scale

This questionnaire is designed to help us get a better understanding of
the kinds of things that are difficult for students. Please rate how certain
you are that you can do each of the things described below by writing the
appropriate number. Your answers will be kept strictly confidential and
will not be identified by name.

Rate your degree of confidence by recording a number from 0 to 100 using the
scale given below:

0 10 20 30 40 50 60 70 80 90 100
Cannot Moderately Highly certain
do atall can do can do

Confidence
(0-100)

Self-Efficacy in Enlisting Social Resources
Get teachers to help me when I get stuck on schoolwork
Get another student to help me when I get stuck on schoolwork
Get adults to help me when I have social problems
Get a friend to help me when I have social problems

Self-Efficacy for Academic Achievement
Learn general mathematics
Learn algebra
Learn science
Learn biology
Learn reading, writing, and language skills
Learn to use computers
Learn a foreign language
Learn social studies
Learn English grammar

Self-Efficacy for Self-Regulated Learning
Finish my homework assignments by deadlines
Get myself to study when there are other interesting things to do
Always concentrate on school subjects during class
Take good notes during class instruction
Use the library to get information for class assignments
Plan my schoolwork for the day
Organize my schoolwork
Remember well information presented in class and textbooks
Arrange a place to study without distractions
Get myself to do school work

5| { Bandura, 2006.
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Figure 2. Children’s self-efficacy scale
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Self-Efficacy for Leisure Time Skills and Extracurricular Activities
Learn sports skills well
Learn dance skills well
Learn music skills well
Do the kinds of things needed to work on the school newspaper
Do the things needed to serve in school government
Do the kinds of things needed to take part in school plays
Do regular physical education activities
Learn the skills needed for team sports (for example, basketball,
volleyball, swimming, football, soccer)

Self-Regulatory Efficacy
Resist peer pressure to do things in school that can get me into trouble
Stop myself from skipping school when I feel bored or upset
Resist peer pressure to smoke cigarettes
Resist peer pressure to drink beer, wine, or liquor
Resist peer pressure to smoke marijuana
Resist peer pressure to use pills (uppers, downers)
Resist peer pressure to have sexual intercourse
Control my temper

Self-Efficacy to Meet Others’ Expectations
Live up to what my parents expect of me
Live up to what my teachers expect of me
Live up to what my peers expect of me
Live up to what I expect of myself

Social Self-Efficacy
Make and keep friends of the opposite sex
Make and keep friends of the same sex
Carry on conversations with others
Work well in a group

Self-Assertive Efficacy
Express my opinions when other classmates disagree with me
Stand up for myself when I feel I am being treated unfairly
Get others to stop annoying me or hurting my feelings
Stand firm to someone who is asking me to do something unreasonable
or inconvenient

Self-Efficacy for Enlisting Parental and Community Support
Get my parents to help me with a problem
Get my brother(s) and sister(s) to help me with a problem
Get my parents to take part in school activities
Get people outside the school to take an interest in my school
(for example, community groups, churches)
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