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Abstract

Problem-Based learning (PBL) is a student-centered, problem-driven instructional approach. The
implementation of PBL pedagogy in the Chinese Materia Medica curriculum can effectively enhance
students’ learning motivation, promote the integration of knowledge across multiple branches of
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traditional Chinese medicine (TCM), and foster the development of TCM clinical thinking and the
ability to apply Chinese materia medica proficiently and accurately. Based on an overview of the
fundamental concepts of PBL and a review of its application in TCM education, and taking into ac-
count the learning context of students, this paper elaborates the design schemes and implementa-
tion pathways, further demonstrates the necessity, discusses model adaptability through multiple
case types, and proposes concrete strategies and an assessment rubric to address the challenges. It
aims to provide a reference for the teaching reform of Chinese Materia Medica.
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Table S1. Process evaluation rubric for PBL group activities
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