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Abstract

Guided by Walsh and Sattes’ 6P framework, this study employs a combination of quantitative and
qualitative methods to code and analyze video recordings of three national-level high-quality high
school English classes, aiming to explore the characteristics of questioning in such classes and their
impact on students’ higher-order thinking. The findings reveal that questioning in high-quality clas-
ses generally exhibits positive features oriented towards higher-order thinking: a relatively high
proportion of higher-order referential questions, dominance of Wh/How questions, a balance be-
tween choral responses and student volunteer responses, and teacher feedback that is predomi-
nantly positive and discussion-oriented. Meanwhile, the study also identifies a pervasive issue of
insufficient wait time, reflecting a conflict between the demonstrative nature of high-quality classes
and the goal of cultivating higher-order thinking. This research aims to provide empirical evidence
and practical implications for frontline teachers to optimize classroom questioning design and
stimulate students’ higher-order thinking.
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Table 1. Basic information of research samples
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g FUS RRAE PR
- ey N#UR A& — Unit 4 Natural Disaster,
Lesson A %+/b@ﬁqﬂ%1g%£9ﬂ?%$ym% listening and talking fk ¥, FEESSH “ A 40 mins
fﬂ%ﬁ*%% 5 Q&k 2
Lesson B HA N i SR BT A DK 3R NEGE FEE L — Unit5, Using 40 mins
MR — K Language #RHt, FHUEEN “ N5H47
Lesson C L e SR BT A DK TR N# A& — Unit 1, Reading and 40 mins
MR — K Thinking fik, FEUEEN “A5HR”
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Table 2. Coding system for classroom questioning based on the 6P framework
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Table 3. Distribution of question types and cognitive levels in three high-quality lessons
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Table 4. Distribution of question forms in three high-quality lessons
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Table 5. Distribution of questioning strategies in three high-quality lessons
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Table 6. Distribution of wait time in three high-quality lessons
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Table 7. Distribution of teacher feedback types in three high-quality lessons
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