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Abstract

The “Motion and Force” unit in junior high school physics involves multiple core concepts such as
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speed, inertia, and friction. Students often struggle to establish a holistic understanding due to the
fragmented nature of the knowledge points. This study employs mind maps as a teaching tool, im-
plementing a three-stage practice comprising concept maps, problem-solving maps, and system
maps to help students construct a networked knowledge system. By visualizing knowledge relation-
ships, mind maps can effectively overcome erroneous preconceptions such as “force is the cause of
motion,” facilitating students’ transition from fragmented memorization to systematic understand-
ing and significantly enhancing their knowledge transfer ability. Teaching practice demonstrates
that the phased application of mind maps can markedly improve students’ problem analysis capa-
bilities, providing an actionable pathway for cultivating core physics literacy.
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1. 5|8

VIR A G @R RIRE R, B TR R, AREGE T I
SER PR e EE RS BB R, A RRICEARE X, HAELRE B
H, AR RE T AR G5 M RAE . AT 345 B 2 AR R BRI s g RN 2 S5 0, L RGINRT, A
AR A R, T B R AR AT TR, RIS M RIS R A ERR R . AT TTIEEL
“IBEHM D)7 BTG, RS Bz H YRS B B A L RGN, R AR A N g
AR EF G, NI BCE R AL ] (S SE BT %

AR o BE S BRI A B AL, B 280 TR B8 VR IR AR VR AE T B AR I N AE N R s 5 5 1 3B A PRI
TAECIZR B Z BRI 6 - #R¥E Sweller BN %04 7 B i (Cognitive Load Theory), “## Rl R R 22 B4
i, )T AE LA R AL B (5 BT, N AETA RN S far (intrinsic cognitive load)B [ 1].
YRR 151887 SO Z MAFE R R R RN FZ 8 R, Hom o 5 28 B RHE A 154]
FHEWAHBENAFILBARE . [FI, Mayer B2 SR HARIEREH, 246 B AR — K CF A7 518
T8I, 2% 51t BT 3/ 5 VE I TE AN e B, T A/ B TE W 4T PR R AS (2] e EIE DN
— PR AL AR R TR, Bt [l IS0 5 ) B I 518 RGN EE R4, 2245 Paivio XUE Jw i3 i (Dual
Coding Theory) T #57 (GHEIE N CALF 3], ATIAEAIG MAMENE AT I RTHE T, DA SRR B
(germane cognitive load), {2FA#JZ1E SO TR E 2 .

TERIFR IR Z |, A W EX AW T A O ARE AT S e . “ B4 3 E” (Mind Map)— 1A HH
Buzan T 20 40 70 AR H, HRedi DL — o0 8 A Gl I U 7 SR I I JE R A e A 2R T
B [4]. SR, fEBE WAL, ZARE R 5 “ W& B 7 (Concept Map) . “ EITE 4 2145 ” (Graphic Organizer)
MR . Novak $ H RS2 PR 2 T i R0 1 e 1 DX 8 FR R 1 s 2 T B b 2 Bk, T IE A RAEKE
W LR R[5]: TETEAL S NS — NN sz i) EARES, e 74T R, BEEE. mER. 4
R R R A5 2 M e A AR R AE T 2 6] ASHIF ST T Y “ B 4E T 17 AESE RN H ST Buzan
JRG6 7E SRR A T ——W N, AE I R b S N R T AR &) EEAE R, S LRI 4H
ARTEE . Rk, ASCAEBRETCRH “EIEHREGE” MEN EAFARRE, DU AR E AL AT 7T T

DOI: 10.12677/ae.2026.1681666 559 HaidtE


https://doi.org/10.12677/ae.2026.1681666
http://creativecommons.org/licenses/by/4.0/

BndAk, M E

BB, HEHFLERERRE “BAEFE” MERR, DREES —Z&RZUMEE AR08, HE# N
R LSRR oA S BUF g ). ZRMEIVASAR RS

T BRI LSRR VT, A AR FAR TR EEARIAE LT =AM S, AAKI SR
far BAR FNAE g b B IR A, N4 T (BT AL 38 (a3 22 B TR I B 3L T R G A
BUEIRERE, TRAh T IA W E SRR AR . BEIR IR A E ;s 52, BMESHE 0T Fi(Conceptual Change
Research) (1) FER T W.——F5 ] & Posner 55 N H& H IMNE S 55238 S5 AR A [ 7] —— 5 R A1 2 8 I 2057 T H Al
EG, BT XA 1R 4R R 3 Ja DR A ] 2k S B S (misconception) #E 4T W R0 T T A AR AL TR 5
H=, MR T E T AR R M R 28R 7 Rk FHAEZE R 70 i BR 207 B8 AT, N — 2 BUmaR it 7 W ELIR F|
SR ) e A AR A 2%

2. BRIREALS SOk E
2.1. NGRS ERRIAAMN TR AENLS

Sweller T 1988 £ R 4541 i (1A &1 47 4 B8 (Cognitive Load Theory, CLT) Jy P fift FEL 4k 5 & 1) #5223 Rg
PAL T O P HESE . %8 UL T A0 12 (working memory) & & A BR « K {E1Z (long-term memory) % & 76
PRAFEARTIHE, BINFI G 0 N =FhIEA . NAEINEN 74 (intrinsic cognitive load), H1% M RIA & 17T
RAZTMERE; HMENFI A (extraneous cognitive load), HIANVE MW= IHAIE B2 51E;
FANHI 47 (germane cognitive load), f& M EXEM 5 A LIERZEN T8 1. A 8B EE RN SRS
PR AE ST I8 ANEE S B R, RO B B 5 T AR S i o

AR A BE V8 IR AR A, BT A3 I8 3NAN 7 BRIt B AR R ST ME AL, B RN ).
15 . B BRGNS 2 (BT 5 2 HO T 2238 Ho M (element interactivity), “#2E 75 B FIR 7 T/E S A2 £7
F2AME B ICHF I R R K0 ARCR, WA fumi il . (&S 4t kR 7 Bk %
AR TARICIZ T BAT A X SR 3 (A 28 R 2%, SOR 2L R ARSI T A E R R 58S
B, TR T R AME N g . YRS BB MRS T R GO R IR OC ZR DA A AR )5 A -
B — MR, B JFE A TR B S FAE TAR L2 BATHE S AGERR (Y OC R N AN tH 545 AT H
FAORL B RAE ST R — & 7> AR ARG “ #1387 (off-load) # | AMNEERAL L, MRS TARICIZ A &
R TSR 2 ) B s A —— X TR A R A B P E 3 R TBOA S B U DU A S L7 iz O
JRI8]

$EAh, Van Merriénboer [¥ P4 22 3 0 BB AY(4C/ID BEAN SR, ST RN R 2E 5T, R
BARMES ok, 85 2138 ik B R A4 R R 1 &% 2L R o I S RN SCRF[9]. SR 4R Bt a i 1 X Fh
“CFHYEMS B (supportive information) [ f ta——"EfE BT T2 S THIX “I2 301777 XK E e 5 A8 B AT
I, FEE TERFBOE S S BN R Z B IR, AR T INEIN TR, S ) R
FRFRI I 0 B 4R b T B AR ME X R AU AR BT OC &, T AR W AE T3 B OIS 2R AR S AL RF

22. WERBSENEN: BESERTEIRGHAHIARNEE

Paivio [JXUE 4462 (Dual Coding Theory) M BRAE 1) JZ T — B e 1 B4k T BN FI L H
ZHAS I, NREN R RG0S N ED B EAR BB XA B R IR AE R S8 518 R % (verbal system),
LI TAHHE S5 BRI RN T, BME R Si(imagery system), & [ JALFEARE 56 A2 (645 BRI F 25
T 45 B IEE LA 15 A EUE AP by, 22 51 5 8 B0 E K AE (dual representation),  [FI{ZF1IEF (1)
MR B2 & T — D G B —— X — SRR “ W EgwS 7 (dual-coding advantage).

GBS, BE SRR 2 ZEHOB0HE & UM A A X S (R —F B i), 1845 EdE Bt
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it X B ERATH IR R B EL R R T A B 5 R R S E——FK
FOb T B VEHE S 1) SO AE B A R [FE RIAE 4P BT - R S5, S E gAY S IR RS
ANLEES . LL “Iszh )7 Bou bl AR B B8O 3R 1) & — R VK IRHES IS BRIk ( “ J772 2
BYIRIBEPIRES R " “ — DIV ARER A7 &), 5 o B YT B A I L8 R AR A [R]—A>~F 1 7 1)
WHEFI N SE “ 1583k R AL R TBUDIR 2, 2 AN 23 S 18] 1R 25 () A7 B 5G 23 A B )
X “CNEAREHRE” BRI EPIRS” SRR RNEWIERL, EHENESERERRGS
SR EMES R Tz b, B9 702 IR E MR B AR I 2 T

TEXE il ) et b, X388 (Schema Theory)it — D RE 1 B4k 5 B3 F1R AR REMIRZNL
filo Pz(schema) 2K 107 R A HLW MRS R, B4t 7 —Fok#ns B A 1k (assimilation) F A A A
SERIAEZE[10]. B T2 218 5 R FH R AE T, T 5 RTA LS B 25 A0 B 2O A7 it —
—HEGAZ & “ )7 YHLEFE 1 BRI A @ A% X (problem schema), T 7 T AN IR AT J2 7%
RIS e . YE T B A BAL 28 S5 i e ta v S F AR AR TV “AMRRRR " —— %4
REFRMAEH L “ /15830 R7 o) B4 ER, RIS A - B S HZH NA AMR A
N, A EARBHUR AR R DL “ R R TR R gm it NACINCAZ, DT E A8 208 10 P 3 ) i e
fiy DL X A E AR 5 A g AT A R A B« 3X TE 2 Ausubel A & % 2] #12(Meaningful Learning
Theory) BT s i FAZ CoML Il —— A B AR Re 8 5 27 2] 5 CAT RN S5 K Hh I AR SO ME S g S s oMy
EERBRN, GRS AAHIERE[]. B4 EEDE XM “BR” MR, AEE X
FIRR AR TSI SCSR .

23, BRFETMR: B SESBRBESHN AT HAE

Posner %5 A\t 1M & 4 A8 5 71 (Conceptual Change Model) & Hi , 2% =] # B S AN 2482 (naive con-
ception) B R} ML S AR AFEAR , DAZIHE E DU SEAR 5 KT B MEAS = A AN (dissatisfaction); HTAE S 2
A EEfR A (intelligible)s B2 &2 (plausible)s Bl 2 & A ML (fruitful)—— B BE S R 2 1)
MWR . AL “I8BAJ)” oo, AT EEEA I )R ERFIZ S IE R X — R R & (preconception,
WA T RRO “HTBES” B “RR MRS MR 7 BHE S @ 1 F RS . Chi B4R I
#e P 18 (ontological category shift)yilf — 4, FEMEEFAR 2 P DURE R HME, 2 R %% 20 3 77 20 S
M FARARAR S (L 7 I/ SR S0 e A% 3] 53— Fh AR S (n “ i R/ A0 ELAE R 2R0310),
IR FP AR 2 TH] 1) 3% 4 EAS 2 1& 1E (belief revision) 5 R ACFI A E[12]

i G PR A e A8 T T B A R PN RN BB . 1, X B R 4H 2148 (compare-contrast
matrix) PAZe A5 541 (0405 235 ) [ IRF S22 0“6 i TN 2 — BB Rk B 52401 0 “ Rl & — IR ARRE  , fEA
H1P % (cognitive conflict) S5 B Al 40, BOR % 21 & EB M-S A H—— X 2 SR e B4, i
R EFACHIRES B “ 71— JI01E AR — 18 3 RS T — 14 BE RN 7 1A 384 ” 3X — B # & 5 2608
PRI, DA —RE ) HAR B 502 48 2 UL 15 BEYE (plausibility), 5 B 2] RN A B E R L
H Ew B2 — 8. &)a, ZEENHMEAESENY IR shiRERER " X —% 0%
T R 2R AR ek | R [ L RTINS 2 A RS B, R IURE S I RS ) R AE 7 % (fruitfulness),
fRAEZE )M DAL IR Fem “HIEAE IR Bl 7 Bl —— X IE R MR E s ibn &
[13].

24. BALSEMRERERMROFEREL
M BRATE SR k4 R E BT ZH 21 3% (Graphic Organizers) N —Fl &t REEHF I E: TR, B
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B K B SRR FEUE ST 2 5B &2 B AR B 5 AR e B (R /E A o Ausubel A & 52 ) BER
NEDEAZER N B0E T FIBE R, T okAE SRl Z B fit “JedT 442138 7 (advance organizer)
REMG IO FH ORI A A RN 5, AT BB AR [ 1] )5, Novak 5T Ausubel FIERRFT R T HE
=B HA (concept mapping), H¥E )2 N TRFEEEE RIS WA #2E T 1. £E 705 M 2 1HT, Dexter
A Hughes (201 1)%} 1963~2006 (8] 55 TiSEIGHE AR AR, EIEAH LR FSL 4 AIR(ES = 0.67) 1d]
TCENR(ES = 0.84) R BLFR(ES = 0.57)¥H & BRIV E[14]. SR, 1ZLpRtda, ZHOHTE
IR AL SRR, TS TR B R RN E ) STEM 41 R RIHL I 72754
XS .

76 E I LA, B4R B R R T N SO ok RS A . fEW AR T, B
T MEIREERERI[15] [16] STBEFARAL[17]. FAERRAAR[1815 2 MM RIS T B4 S -2
Wl SR, WA ST LRI I AR : 55—, ZHIFR AR S8 MBS RO RN F,
= 5INFO B AL OIS (WA A U B . XCE GRS Ee . MRS B TR BT, S B R
(e ik = ALERS I 2 AR s SR, “RYESE” — i AR A A ——F 2 A T R R 1 L
BAsebrigas 7RSI mAREE. MEESEZ ML, ARERR FHHTX MR E, e ags 1
AT AR AR RS2 B s B =, RET AT 5] 52 AR A AR BOmER (Tl T 7 B A E AR
97 1) R 550 G AN R TR S B B SRS NE, IUEE , IiX —ad Ee e  EE
SEMN BT A7 /N “BgETR” . BRIERFE M YRR OB YT o AR IR ST R 7T
TH, SRENEOI IS INELL T, DIy p B <8z A7 Bonhy BARE R, g S A
R T B TE T 205 AR TR AR I O 2348 AR 5

3. “BEiN”7 BT FEEEBRNER S
N TR B S BB B RT RG2S HIT I 0
PR, LA RIS MRS R i = AR, S B R T R T o

3.1. ANRER LSRR RRERREL

SRR L IR R S, R SRR SR RIS N A, SR A ORI A A
FITHTI B o, AR LRI H, EELHE “MEREEEE. BEHEIIRR” Rea
AR, IEARR RN . SRR R T S BRI R BIs SRS AR, DAL A B B S R
TIPERIRCR . BOMarfE B B YTl f EE” “EEERD) BRSO R, AR
CHEPERMM IR CBEEIRASE IR, SRR MR M BRI R . A ST
BB B AR ZR, T 18 D2 R AR RS . PREDER o, AR H “ BRI 5 k77
BRI A X7, MARKILEIRG “as AT E )7 @A BCR . A AT FdR AR
RIERME L BT A R NsR[19]. B 53] S Eee A sk Z miR R A g1, I8 RIZ5E A8 T T,
Rl R 2O “ BB AN, B TAEEE” BRELIRES .

SRR £ KA B s B RO ) AR AR 83, T BEL TR 2= R B e U 9058 A S o o HR R 3] £ 5 5% i
T XLFIMESAEE SRFA OB S AN, M7 BRI 5IEER R IARIEE2

o

3.2. BREMBNFIERAEIRAES

PRI BB B RS, WO IEHE YRR R R . R
A TR, AN EERROY A . MR AT R BB A )
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PEILR SR H AT A, BLAS T RSN [20]. WEARI, HETHEANE, WIS
FIEIIRA R DL X — AR E S . BFR TR TR, SRR RIS AR o = 2% i, )
T HARA SR & RGULR AT 8 4gE . IXAE 7 22 D PR 28 G 17 @l AR BUASJC N 8
3.3. RZAGBERWERE B SHT

“IBENFIST BT R AIRIEE) . IRERACR . W EBEIRREANERAE, RS
ABAERE S REERRIL, FAMRREN & N OLEHEZR . Bl 7R S AT R R G R B HLE
KBRS, TIRREE: RGBSR - BEEAEAE - 2 AV - RN B k.
KPR R, ZHERERGE R, BRI TR, RIS s RS R . b
XGRS R, SIT7 A AR R ARG IR (210 B2 R G BYEAE 2524 A DL “ %2 ) R% - 18Ik
& - DRERZBCR” MAFEZHE, 818 Hrae 1152 R .

4. BYHESEMRE “BaIFH” FRERRTHRE

B R RERG, AR CUEYE S B T RBT RGN T i DL M R0 R, BRI
FOAR AL A DL TR K0 R 25

4.1. BLB G ME MR LA

BYEFEILL “ 1 5iazh Rk R 7 yht, HGER . J1. FEUEHSEE T3, TR RBIRETRM 2 .
EFME TR, S FCOERCE S, Wk CHEERR” 5 CRERRCR” ME, IR ¢ 1R
EHPREHIA " o 2R BN, B L - 7 - B SRS R G
BE, BlinBIm s N R . XA S B T A WK EER S OTi R, TR R AR
WHIHEZE, AT S AR TSZACAZ o 1] 1 SRATRPRGEF L “ I8 sh Ay BT HORZ O ATRAESE, BL “HL
Woazal” Jyrhas, BRHHHE = RETDS BWRR TRIRNZESR RS NERRR, N5 Se30s Lt
TSR .

2l

argmes s | SEIGEG: (IFIEERIESLS
A—_——

TEESR T HTRERINENNRE, RN
TYWRERSHIRE

RN E SRS IR IR IS RN AR

BHERE: RINENE—EERER, BRIIEEER

MEAREE (B, %, &) LIERG
,,,,,,,,,,,,,,,, EEXE

i i UGS~ DEEEIRS
RSN

PRSI REERSAMERFRRE

Ep): NERRERIN; BFIRERERLE; Bt
IENERFRIE

yRIMEZE: BiEXNERE

A FRESENIIHNE, SO (N)

HFRVHARIES S, BREERT

AR G=mg (g=08N/kg) | I A 1

BORENNERIERS
TSROSO, R R

EREIERTEE. FAAN | T mwn NO=BR B P ERBHRBERNE, Wi IS AR

EAEEER (RN HE) SHIVGEER (SR

1R EREBTEC, FUNRFIEN TS

MEREE RSN BEVIARIENRES GREEA/NRTT)
) e ba oa s | FEoTT FIEFRERR
WO SHEH. ih, EHD. #H 1387 EARRERE (i, F5 TiE)
HARER: . ENSHERAIELL

Figure 1. Core knowledge mind map of the “motion and force” unit
E 1. “S:ff” gl BYESE

PIZEALSERIR I T RR A “ S, T AR R A I R B R« AL Rk I, I
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MR “BhAERAR " o XA TR BRI U PR SRS RN T B BT
4.2. [EIREAE F e H) KERBE AR

BT RN IR o BB, 9 R A R G M AR, B TE SRR RO R A S - A
- BERER IR SC R B4R AW RN B “WAIs SR - FIW 2 11 - B 5 KN T
BRAR: BRI R “ B2 DL AT - JIBERI AR - SRR B8R, ARG
FURR Y, REA RERTH A A RBURIR AR I BE 770 Bf A LRI A B BRI N FIAR G5 A, S22 08 2] ) iU s
WA, flinatr “ et aiash” mE, SERBERR: AERER I~ NZELS
BE )~ 2 AP~ BN o XA T R BT kS R Rl AR S IT a6 A8, AR T A,
YETR L o

TR MM GO B AR, HBEA BRI T 0 K%, AR T BN Rl e 2%
Ko AR T BOE FRIRA G . R THEAZ SR R R 58

4.3. ARFERATAHHSEZIER

SRERMBI GG FARIRE . JR RS T B miC 2O . OB R i, AxUE
BPAEARIE , 59 V8 5 FHRFIRARIC IS o ) BEAL A AR FUISAIE 1 R 4E T B RR IR R A AR A A -
SRR — VI RANSZ I R R L B AT B2 IS B 7 SO TIE, Bty “E RS A E LI E)
WE” AIFIN S, TITRRE “ AT 717 FISRFEFAT . A2 RR A R BTFsmiE, B4 i
REVI R I 4, BEFR AR EERE 71[22]0 PIAAL 2 3L PR TG B A0 ol P8, 2 2 3O o L 4 i BRSER 6 R 7
B, @A

N TR FIRIF LR 2 e e oK, B BT Rl — o, RS R I AE
WS HE HARSAT S . B E R A R U NP AR AN R RN R SR AR SR 2 5 SR 23],
YT BB R R R, PRSI TR S SRR g

4.4. BETARXBSBE B SES R

“IBHNFI ST IR R A, B ONES . B SCIRER AL SLEIN . SIS 2
ANERE . FUEBH iR, RO SRA BT, EESF N RGN, ik, B4EFER
LA B J R TR — B REAR T, T S AR 4 BLAR 205 B AR AT AR SR A, i Bk v s DU IC 1) B H 23 3
(Graphic Organizer), VAREHEAREA R ZIRIINFI R R, RERYERE[24].

D) ZOMESHT B EXF 7 BT L CHEET SRS, SRAXTHAEMEREA, RE
TIEE R E X VBN, FEEINESHOCSEE], Hmid s B0 L LR X 3 G IR E R & (. “A5E”
5«17, BIEBUERHARIEEER, REHHRATS.

2) BRI S A6 RSB L TP B, SRR
WX R, LRI IEE R SEE oA, SRS R R R R A IR
(AR TH 32 B B 85) — HEELIA T (35 TEBH /) — BAR S5 1B (AR i s — e ) i e B et 72, B kol
AR AL[25].

3) MR ERAT T B XN ST RRE, W BN TR . BT 2100 RS H
WreE i, SOt AR I AR AR R, e CH - R B R R BT AL SRR AR
IR L AL T PAT R RBUP IR, Re 9o fe e Ab 4

4) GEF AT B LI I R 4ERrissh i R S E AR S WA R . SR AR LR
ME B e A 3 A2 250, e O S A R s M Y B A, X BB 2 ke 5 1B 0 i, IR B EIbR
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PRIESCHEEAT L, SV R AR 0 2 AL 5 B PR I

5) NFFRRREC T BEESRWE S5, BrmES. RARRESMSE, U ol
TR B “HEETE AT R B N, PO NI S, o SCRR ST TR R 2 AN B R B (n
Wik 1 5iash. BEEED)), RIRNRTES RISEE R e N, (R ik R 26]

A TR “IBhA T T AR RIRYERE S5 0 B bR B T B 5 N B ZHESRY
JRERIY Y BUEE LR T M iR R, iR U SR RS HEE A AR LA

Table 1. Knowledge dimensions and mind map type selection design for the “motion and force” unit

=1 “BEIMA” BTMIREESBESEREIRITR

IR SRR HEp B A B b

b i Rt S BT SR wtggppg AT RIS 7 LT AR
BoHiE AR, SRR whmp ORI S
SRR WIESEE, HRRIEEAE i O AT S R
W R R eRemm 0 STITEHE W e &
Sy SALAR, KA st TR e 5
KL BRKH, (TR pRE e R G, KRR

Bk ATAT S R

5. M BEH BYESENBFIBRER

BT FR B, AR T B #EE R B S B AR . BB AR IR M,
Gl E WAL IR ARt K, BP R R B R AT HIRIT AR SR & N .

5.0. MRGRIEE: BESERFHNIERSHERERRIE

B4 F E(FR AR BEER AW B A ik A e “AHIE” , ks A 5B —4ME
THRBFAAER, B S5 Mt i B 4ERE A A B S AR RE ) —— BRI “ SRR AR ” i P 3] “ A
HMEAX AN o Vygotsky IR CAEIRTEH, PO ENAERI K BE N “ NbrO B 27
(interpsychological) £ “ /M #5327 (intrapsychological ) N AL B2 [27]. S BbAHN, E4E S K #
AR “ B ] 24 R 2 B e, TR AR DT ¢ S A4S i (scaffolding)
— 3 RBR (fading)— H 1L # (transfer)” BT HE . 5% Wood. Bruner A Ross & H 133 %
(scaffolded instruction)# %, DL Fisher fl Frey #2 1] “ STEZ PR ” (Gradual Release of Respon-
sibility Model, GRRM)——R[I “ FAH (1 do it)—F A 1— AL fli(We do it together)—~ R4 T — (Y ou do it together)
— {7 H Cff(Youdoitalone)” VUM B FHESE 28], ABFFBLIE T 520 R IUA BYE T B R Z
G, LAG| AR EAEANTR S T W BORAR IS AR B AR SCREATE 278 1]

1) HOMRTER B “Fefi” ). R4 T B @2 8. I B, ZUMA R B 4e T B RRE,
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BndAk, M E
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Figure 2. Comparative analysis mind map of the “relationship between force and motion”
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Table 2. Problem types and corresponding mind map problem-solving pathways for the “motion and force” unit
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Table 3. Mind mapping application effect evaluation scale
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