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Abstract

Home-School collaboration in higher education has long been plagued by ambiguous responsibilities,
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inefficient coordination, and misalignment with students’ developmental needs. Grounded in the
theory of self-authorship as a sensitizing concept, this study employed a consensual qualitative re-
search (CQR) approach to analyze ten student cases involving academic crises, psychological dis-
tress, and high-risk behaviors. The findings reveal that the core of these challenges lies in students’
arrested development of self-authorship. Effective collaboration follows a dynamic three-stage cou-
pling pathway of “assessment-boundary-activation.” The assessment stage involves systematic di-
agnosis centered on students’ self-authorship. The boundary stage addresses either “intrusive” or “ab-
sent” family boundaries through “empowerment-oriented” or “structural adjustment” strategies, ne-
gotiating a dynamic “supportive responsibility framework.” The activation stage facilitates the re-
turn of student agency through “creating accountable choices” and “promoting reflective dialogue.”
This pathway model advances a paradigm shift in home-school collaboration—from behavior cor-
rection to developmental empowerment, from static division of labor to dynamic coupling, and from
a home-school binary to a student-home-school trinity—offering both theoretical grounding and
practical guidance for building a collaborative education system oriented toward students’ inner
growth.

Keywords

Self-Authorship, Home-School Collaboration, Consensual Qualitative Research, Coupling Pathway

Copyright © 2026 by author(s) and Hans Publishers Inc.
This work is licensed under the Creative Commons Attribution International License (CC BY 4.0).
http://creativecommons.org/licenses/by/4.0/

1. 5|

RIBE BT Z IR E NS R 2T R R OCEMLE] . Epstein $2H )« 22 & M,
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Table 1. Summary of basic case information
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Figure 1. The coupling pathway model of home-school collaboration
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Table 2. Core categories and case correspondence of the “assessment-boundary-activation” coupling pathway, N = 10
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Table 3. Self-Authorship assessment framework and case representations
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PRI A SIS O IE R 2 AAE T EAIAR T B “RITESUEL R, MR EAEN B RES AR
NHFIME, BIASHLRR “HRSCRR. SRR ARRE . DA AR - X—RIY T Clark LA/
FETN S BAR TR ) “IL S B M [22] —— R - FEEL T AL, IAFAE “ FKBENIR - R - AR 1)
MBS, HIXEBRARE E AT R, TR 2 S A R R R RS R B AR AR .

3.3. BUEME: REFEXEEEVTSENEN

A AR B2 bR, LI “FERFAETIE” 3 “FIRE AR TR MRARA, RIS
A AR o AT FEHR R H P OAZ 0 S

FeHE—: QG “ A THERERE” Ml S O PR TR 7 FAR S CIE U TN S RETEE
B ANEI VG ATAT I, TEWE R R T R AENG SRR, 51 S FA MBS B M EAERT
HEg Nz MBSt 1/ NEAIRI, SRR EEE X R Pk T HERER S, TRE
T —FRFNE AN EBEEE” « ERMMEKE 0 B IR G “ SR R ERIEE e £
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